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The Secretary of Education is required under Section 618(g)(1)(B) of the Individuals
with Disabilities Education Act (IDEA), formerly the Education of the Handicapped Act
(20 U.S.C. 1401 et seq.) to transmit to Congress an annual report that describes progress
being made in implementing the Act. In summary, the purposes of IDEA are:

(1) To provide assistance to States to develop early intervention
services for infants and toddlers with disabilities and their
families, and to assure a free appropriate public education to
all children and youth with disabilities;

(2) To assure that the rights of children and youth with disabilities
from birth to age 21 and their families are protected;

(3) To assist States and localities to provide for early intervention
services and the education of all children with disabilities;

(4) To assess and assure the effectiveness of efforts to provide
early intervention services and educate children with
disabilities.

Each year, the Office of Special Education Programs (OSEP) collects and analyzes data
to assess the extent to which all students with disabilities are receiving a free,
appropriate public education, as ensured under the Individuals with Disabilities
Education Act (IDEA). This Sixteenth Annual Report to Congress is designed to
consolidate and communicate the results of those data collections and analyses. It
contains seven chapters and a number of appendices.

Chapter 1 of the report opens with a brief explanation of IDEA, Part B and Chapter 1
(SOP) of the Elementary and Secondary Education Act (ESEA) and provides a
retrospective analysis of Federal funding patterns for special education. The chapter
also includes data on the numbers of students receiving special education and related
services, the types of disabilities they have, the settings in which they are educated, the
bases by which they leave school, and the staff who provide them with special
educational and related services, including the number of additional special education
personnel needed. Finally, a description of various OSEP-sponsored initiatives to
increase the number and improve the qualifications of special education personnel is
included.

Chapter 2 provides information on the role of the IDEA, Part H and Preschool Grant
Program in meeting the needs of infants and toddlers and their families, and
preschoolers with disabilities. The two programs continue to evolve. Implementation
issues are discussed, and States' progress in implementing the programs is described.
Progress toward implementing a coordinated system of services for children from birth
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through age five is noted, and the challenges that remain described. Data on the
number of infants, toddlers, and preschoolers with disabilities receiving services
through Part H, the Preschool Grants Program, and Chapter 1 (SOP), is provided. A
final section describes discretionary programs sponsored by OSEP to address the birth
through 5 population, including the Early Education Program for Children with
Disabilities (EEPCD).

Chapter 3 analyzes secondary programs and postsecondary educational results for
students with disabilities who attended regular secondary schools. The chapteris based
on the congressionally mandated National Longitudinal Transition Study, recently
completed for OSEP by SRI International. The chapter includes data about absenteeism
rates, grade performance, graduation rates, percentage of time spent in regular
classrooms, grade point averages, and other indicators of sutdent performance. The
data also measure the effect of ethnic background, disability category, and household
income on the educational results of students with disabilities who attended regular
secondary schools.

Chapter 4 provides an overview of the characteristics of students with serious
emotional disturbance (SED). Data include the number of students with SED served,
graduation rates, and placement. Issues regarding the effect of ethnic background on
identification rates is discussed. A recently created national agenda addressing the
needs of students with SED is described. Finally, special projects focused on this
population are discussed.

Chapter 5 draws information from work completed by the National Center on
Educational Outcomes. The need for better measurement of educational results for
students with disabilities is noted. The challenge of finding ways to include students
with disabilities in measurements of educational results, and reasons for current
exclusions, are described.

Chapter 6 describes OSEP efforts to assist States and local school districts in educating
students with disabilities. The chapter describes the three-year staggered review
process and the ongoing implementation of State Plan Academies to provide training
to key staff members from SEAS that are to submit plans. The chapter also reports the
results of compliance reviews and monitoring reports.

Chapter 7 contains a review of the literature on provision of services to Native
American students with disabilities. This chapter is one of a series of papers addressing
the unique needs of special populations with disabilities, begun in the Fourteenth
Annual Report to Congress. Under the 1986 Amendments to EHA, Congress
recognized the unique aspects of the service models for infants, toddlers, children, and
youth who are members of special populations migrant families, Native Americans,
Native Pacific Basin and Hawaiian residents, limited English proficient, and /or rural
residents. In future years, data will be reported on other special populations, and data
on services to those populations reported on in this and the previous annual report will
be updated, as additional information becomes available. The chapter reports the
number of Native American children with disabilities being educated in the nation's
schools, their educational results, and placements. Some of the challenges to providing
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services to this population are described. Programs focused on providing specific
training to enable special education personnel to provide services to Native American
children with disabilities are also noted.

In addition to the report's seven chapters, a series of appendices are included.
Appendix A is composed of data tables on child count, educational environment,
personnel, exiting, population and enrollment, and fiscal awards. Tables outlining
OSEP-funded personnel training are presented in Appendix B. That is followed in
Appendix C by a list of contracts awarded by OSEP. Appendices D and E provide
summaries and abstracts, respectively, of evaluations being conducted under the State
Agency /Federal Evaluation Studies (SAFES) program. Appendix F provides profiles
of OSEP's program agenda. Appendix G contains a summary of Regional Resource
Center activities. Finally, Appendix H contains a summary of programs funded under
the Secondary Education and Transitional Services for Youth with Disabilities Program.
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National Center on Educational Outcomes
National Center for Education Statistics
National Early Assistance Technical Assistance System
National Education Longitudinal Survey
Northeast Regional Resource Center
National Longitudinal Transition Study of Special Education
Students
Office for Civil Rights
Office of Special Education Programs
Performance Assessment for Self-Sufficiency
South Atlantic Regional Resource Center
State educational agency
serious emotional disturbance
State Interagency Coordinating Council
State Operated Programs
Western Regional Resource Center
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The Sixteenth Annual Report to Congress examines the progress being made towards
implementing the requirements of the Individuals with Disabilities Education Act
(IDEA). The purposes of the Act are summarized below.

(1) To provide assistance to States to develop early intervention
services for infants and toddlers with disabilities and their
families, and to assure a free appropriate public education to
all children and youth with disabilities.

(2) To assure that the rights of children and youth with disabilities
from birth to age 21 and their families are protected.

(3) To assist States and localities to provide for early intervention
services and the education of all children with disabilities.

(4) To assess and assure the effectiveness of efforts to provide
early intervention services and educate children with
disabilities.

This report provides a detailed description of the activities undertaken to implement
the Act and an assessment of the impact and effectiveness of its requirements. The
following brief summaries provide highlights of the information presented in the report.

STUDENTS WITH DISABILITIES SERVED, THEIR PLACEMENT AND EXITING PATTERNS,
AND PERSONNEL WHO PROVIDE SPECIAL EDUCATION AND RELATED SERVICES

National statistics and analyses generated from State-reported data submitted annually
to the Office of Special Education Programs (OSEP) are provided in Chapter 1. A brief
retrospective analysis of Federal funding patterns for special education is also included.
Highlights of this chapter are:

For FY 1993, $2.053 billion was distributed to States for the
provision of special education to children with disabilities
through IDEA, Part B, with an average allocation of $411 per
child. Programs funded under Chapter 1 (SOP) to assist in
educating children with disabilities in State-operated or State-
supported programs received an average per pupil allocation
of $432.
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Combined Part B and Chapter 1 (SOP) funding has increased
from about $373 million in 1977 to $2.173 billion in FY 1993.
However, the allocation in constant dollars (base year 1977) has
risen at a much slower pace. The per child allocation under
Part B of $411 for FY 1993 represents $169 in constant dollars,
slightly more than the 1978 level of $156.

When IDEA was enacted in 1975, it authorized the Federal
government to provide by 1982 up to 40 percent of the average
per child expenditure in public elementary and secondary
schools. At 1992-93 spending levels, Congress provided
approximately 8.3 percent of average per child expenditures
through Part B. In order to meet the 40 percent target at the
1992-93 level, Congress would have had to allocate
approximately $9.7 billion in funding for special education.

The number and percentage of children and youth with
disabilities continues to grow. In 1992-93, 5,170,242 children
from birth through age 21 were served under Part B and
Chapter 1 (SOP); this was a 3.7 percent increase from the
previous year.

Over half (52.4 percent) the students age 6 through 21 served
by IDEA and Chapter 1 (SOP) are identified as having specific
learning disabilities. The number of students served with
specific learning disabilities increased by 5.4 percent from
1991-92 to 1992-93. This increase continues a trend that is now
several years old.

Approximately 95 percent of students with disabilities received
education and related services in regular school buildings in
1991-92. This continues the trend to place more children in
more integrated settings.

In 1991-92, 57.4 percent of all students with disabilities exiting
the educational system received a diploma or certificate, while
22.4 percent dropped out of school. Over the past five years,
the dropout percentage for students with disabilities has
decreased steadily and the graduation percentage has shown
a general upward trend.

The number of teachers employed to serve children and youth
with disabilities age 6 through 21 from 1990-91 to 1991-92
increased 3.8 percent, while the number of children served over
the period increased by 3.0 percent. For students age 3
through 5, the number of special education teachers employed
increased by 15.7 percent for the same time period.

XXIV 16TH ANNUAL REPORT To CONGRESS: EXECUTIVE SUMMARY

24



For 1991-92, States reported a shortage of approximately 27,000
teachers and more than 5,400 teacher aides to serve school-age
children. For 3- through 5-year-old children with disabilities,
2,288 preschool teachers were needed during the 1991-92 school
year, 11.2 percent fewer than in 1990-91.

MEETING THE NEEDS OF INFANTS, TODDLERS, AND PRESCHOOL CHILDREN WITH

DISABILITIES

There was a significant increase in the number of States
moving into fifth year full implementation of the IDEA, Part H
program, with FY 1992 funds (for use in FY 1993). As of
July 1, 1992, 18 States and jurisdictions were in full

implementation status. By the close of the FY 1992 award
period a total of 41 States and jurisdictions had been awarded
grants for full implementation.

Final regulations amending the implementing regulations for
Part H were published in the Federal Register on July 30, 1993.
The regulations incorporated the major provisions of the 1991
statutory amendments and responded to parents, advocates,
and providers concerns by updating and clarifying the rules for
the Part H program.

States reported serving 76,449 infants and toddlers with
disabilities under Chapter 1 (SOP) in 1992-93, a 15 percent
increase over 1991-92. A total of 66,943 infants and toddlers
were receiving early intervention services in non-Chapter 1
(SOP) programs. The increases in the numbers of infants and
toddlers with disabilities reported under Chapter 1 (SOP) and
other programs likely reflects States' increasing ability to
provide more accurate counts of the actual number of children
with disabilities served as their early intervention systems
evolve.

Although data on the location of the provision of early
intervention services are generally incomplete, they do indicate
that the home remains the most frequent service site. Thirty-
four percent of services are delivered in the home. The next
most frequent service settings are the early intervention
classroom (33 percent) and the outpatient center (29 percent).

States continue to experience uneven progress as they attempt
to fully implement Part H. Major barriers reported by States
include the volume of policy decisions, challenging fiscal

situations, and a lack of direct authority or power by the lead
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agency. Fragmentation, duplication, and overlap in services
continue to be pronounced.

FY 1992 was the first year all States were required to serve
preschool children with disabilities. About $325.8 million was
appropriated in FY 1993 for the preschool program, nearly $6
million more than in FY 1992. This gain was offset by a 10.8
percent increase in the number of preschoolers served,
resulting in a per child allocation of $738, down from $804 in
the previous year.

Providing preschool services in the least restrictive
environment (LRE) has become a central national issue. A
main barrier to successful implementation of the LRE
requirements is that many LEAs do not operate preschool
programs at all, and preschool is not available for any children
without disabilities. While there are a variety of public
programs for 4-year olds, the issue is particularly problematic
for 3-year olds. Moreover, the data available on preschool
placements do not offer sufficiently specific information to
determine whether services are being offered in inclusive
settings.

A significant relationship between Part B preschool programs
and Head Start was created upon publication in the January 21,
1993 Federal Register, of the Head Start Program Performance
Standards on Services for Children with Disabilities. The
regulations stress the joint responsibility of Head Start and the
LEA to enusre that services are provided in a coordinated
manner that both meets the child's needs and ensures that
services are occurring in the LRE.

In FY 1993, 121 new and ongoing projects were funded under
the Early Education Program for Children with Disabilities
(EEPCD). This included 31 demonstration projects, 47 outreach
projects, 29 in-service training projects, 7 research and
experimental projects, 6 research institutes, and 1 national
technical assistance center. Also during FY 1993, OSEP funded
245 projects addressing personnel needs in early intervention
and preschool services.
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ASPECTS OF THE SCHOOL PROGRAMS AND EDUCATIONAL RESULTS OF

=DENTS WITH uiSABIUTIES IN REGULAR SECONDARY SCHOOLS

Chapter 3 presents highlights of findings from the National Longitudinal Transition
Study regarding selected aspects of the programs and performance of students with
disabilities who attend regular secondary schools.

Students with disabilities who attended regular schools had
higher absenteeism and dropout rates, and lower grades than
the general student population. Poor results were
disproportionately experienced by students in the largest
disability categories those with learning disabilities, mental
retardation, and serious emot'onal disturbance.

Students with disabilities who graduated from high school
earned 22 credits as compared to 23 credits earned by
graduates from the general student population. On average,
States require graduating students to have earned 11 or 12
credits in academic subjects. Overall, students with disabilities
who graduated met this requirement, earning an average of 12
(55 percent) of their total credits in academic classes compared
to the 15 (69 percent) earned by students in the general
population.

As a group, students with disabilities spent 70 percent of their
time in regular education settings. The amount of time spent
in regular dassrooms ranged from 87 percent of class time for
students with visual impairments to 32 percent of class time for
those with multiple disabilities. However, performance is more
likely to be influenced by the extent of placement in regular
education academic classes than by placement as a whole. As
a group, students with disabilities spend 33 percent of their
time in regular education academic classes. Students with
disabilities who spent most of their time in regular education
classes were 10 percent more likely to fail a class in 9th grade
than peers who spent just half their time there.

Nearly all students with disabilities had some type of
occupational vocational education while in secondary school,
although their experience varied considerably. Students with
learning disabilities were most likely to have concentra°,-tr; in
a vocational content area. To some extent, vocational
instruction, as an alternative to academic curricula, ameliorates
course failure and assists in dropout prevention. Student
participation in work experience programs also had a sizeable
positive impact on student performance.
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On average, students with disabilities who remained in high
school for four grade levels missed nearly three weeks of
school per year. Students not assigned a grade level missed 1.6
days per year. Absenteeism levels varied widely.
Approximately 50 percent of students with disabilities missed
ten or fewer days of school per year. Between 21 and 25
percent missed four weeks or more of the typical 39-week
school year_ Average absenteeism differed significantly for
students in different disability categories. Students with SED
or other health impairments missed more school than their
peers in most other disability categories. Ethnic group
membership also appears strongly related to absenteeism.

Students with disabilities who completed four years of high
school earned a cumulative GPA of 2.3, compared to a national
average of 2.6 earned by students in the 1980 sophomore class.
Students in different disability categories earned quite different
grades. Students who were deaf or hard of hearing or with
orthopedic impairments consistently earned the highest GPAs
and had the lowest number of course failures. Students with
learning disabilities or serious emotional disturbance tended to
earn lower GPAs and to fail more often. Sixty-two percent of
students with disabilities failed at least one class while in
secondary school.

Approximately 30 percent of students with disabilities enrolled
in high school failed to complete secondary schooling. In
addition, earlier NLTS findings showed that approximately 8
percent of students with disabilities dropped out of school
before enrolling in 9th grade. Factors influencing the
likelihood of completing high school included disability
category, ethnic background, and household income.

ACHIEVING BETE' RESULTS FOR CHILDREN AND YOUTH WITH SERIOUS
EMOTIONAL DISTURBANCE

Effectively meeting the needs of children and youth with SED and their families is a
growing national concern. Chapter 4 provides an overview of the characteristics of
students with SED, a national agenda addressing their needs, and a description of
special projects focused on this population.

During the 1992-93 school year, 402,668 children and youth age
6 through 21 identified as having SED were served under the
Part B and Chapter 1 (SOP) programs. Students with SED
accounted for 8.7 percent of all children who received special
education services. Students served under Chapter 1 (SOP)
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accounted for 18.8 percent of all 6- through 21-year-olds served
by that program.

The number of children identified with SED has increased by
more than 120,000 since the 1976-77 school year, and increased
one percent between 1991-92 and 1992-93. Among all students
with disabilities served, the percent with SED served under
Part B has increased from 7.5 percent in 1976-77 to 8.3 percent
in 1992-93. Identification rates for students with SED vary
widely among the States.

Available data suggest there is a high disproportion of SED
students identified from disadvantaged socioeconomic
backgrounds, or from minority or culturally and linguistically
different backgrounds. Males are also disproportionately
identified as SED.

Students with SET) have lower grades and higher dropout
reates than any other group of students with disabilities.
About 17 percent of youth with SED go on to college compared
with 53 percent of students without disabilities. Students with
SED also have difficulty maintaining jobs. Twenty percent are
arrested at least once before they leave school, and 37 percent
are arrested within a few years of leaving school. By two years
after school exit, 2.4 percent of students with SED are living in
a correctional facility, compared with 0.3 percent of all youth
with disabilities.

Students with SED are far more likely than any other group
with disabilities to be served in special education programs
outside regular schools. In the 1991-92 school year, almost 20
percent of students with SED were served outside regular
schools, compared to 5 percent of students with other
disabilities. Half of all students with disabilities in residential
programs, a fifth of all students in day schools, and thirty
percent of all students receiving homebound instruction were
identified as having SED. The percentage of students with
SED served in regular schools has decreased by about 4
percent since 1 )77-78. Only about 16 percent were served in
regular classrooms during 1991-92, a percentage that has
remained fairly stable since 1985-86.

Many communities lack a comprehensive and coordinated
system of services that can respond to the multiple needs of
students with SED. The 1990 Amendments to IDEA created
Programs for Children and Youth with Serious Emotional
Disturbance, which called for initiatives to address the needs
of children with SED. OSEP, working with various
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stakeholders, has established a national agenda for students
with SED. OSEP also supports a number of projects focused
on improving educational opportunities for students with SED,
including research projects, model development, policy
development, and personnel preparation.

EDUCATIONAL RESULTS FOR STUDENTS WITH DISABILITIES

Concern about educational performance of all students has been a major national
concern. Concern about results for students with disabilities is also growing, because
there is very little information about educational results for students with disabilities.
Chapter 5 describes some of the work of the National Center on Educational Outcomes
(NCEO), which with OSEP funding has been working since 1990 to address issues
related to assessing educational results for students with disabilities.

NCEO worked with a broad range of stakeholders to develop
a conceptual model of educational outcomes along with
indicators within eight domains. In general, there was
considerable overlap between the NCEO model and expected
results in a sample of 17 States, indicating that many States are
already emphasizing educational results for students with
disabilities.

A comparison of the NCEO conceptual model with data
elements in 13 of the nearly 30 national data collection
programs that collect information potentially related to the
results identified in the NCEO model show high levels of
correspondence. Unfortunately, because students with
disabilities are often excluded from the assessments or
provided inadequate accommodations, the national data
collection programs provide little useful data on the
educational results of students with disabilities. Another
barrier to use of the data is that terminology for and grouping
of students with disabilities were inconsistent fromprogram to
program.

Students with disabilities are disproportionately excluded from
both State and national assessments for a h--)st of reasons.
Guidelines about inclusion and exclusion, where they exist, are
inconsistently applied. Students may be excluded for reasons
that are only incidental to their disability -- for example,
telephone surveys usually exclude people who are deaf or use
telecommunication devices. National education surveys often
do not include special schools. On some school sampling
rosters, all students within a specific category were excluded.
Many large-scale assessment programs allow exclusion of
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students who might experience discomfort during testing, thus
excluding a substantial proportion of students with mental,
emotional, and/or physical disabilities. Finally, exclusion may
occur if administrators feel the students' test scores would
lower a school's or district's performance level.

Disaggregation of accurate information about results for
students with disabilities is difficult. Variations in how
students with disabilities are defined and how their
educational results are reported exist between State programs,
between State and national data collection programs, among
the various types of national programs, and within the national
programs.

To encourage schools and States to report results for all special
education students, NCEO has identified four major steps for
creating a results-based reporting system at the State, school
district, or school level: (1) establish a solid foundation for the
effort; (2) develop, adopt, or adapt a model; (3) establish a data
collection and reporting system; and (4) install the system.

ASSISTING STATES AND LOCALITIES IN EDUCATING ALL CHILDREN WITH
DISABILITIES

Chapter 6 describes the efforts OSEP undertakes to assist State and local educational
agencies in educating all children and youth with disabilities and the refinements OSEP
has made to its monitoring system.

OSEP reviews plans submitted by States on a staggered three-
year schedule, to assure that SEA policies and procedures are
consistent with the requirements of IDEA, Part B. State Plans
must be approved by the Secretary of Education before funds
can be allocated to the State. OSEP provided substantial
technical assistance to States submitting plans in 1993 for
FY 1994-96 and to States that will be submitting State Plans for
FY 1995-97 in 1994. The centerpiece of this technical assistance
was the State Plan Academies that provided training to key
staff members from SEAs that would be submitting plans.

Twenty-one States and Outlying Areas submitted plans for the
three-year period covering FY 1994-1996. Across these States,
a number of concerns were raised during the State Plan review
process; issues identified most frequently were related to a
State's Comprehensive System of Personnel Development
(CSPD) and placement of students in the least restrictive
environment.
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OSEP conducts on-site monitoring reviews of States and
territories receiving financial assistance under Part B about
once every four years as part of the Federal program review
process. During the 1992-93 school year, on-site monitoring
reviews were conducted in 15 States and Outlying Areas.
Eleven draft monitoring reports and eight final reports were
issued during FY 1993. Two concerns were noted in all eight
final reports. These were related to SEA approval of LEA
applications that did not meet all Federal application
requirements, and incomplete or ineffective SEA monitoring
procedures for determining compliance of public agencies
providing educational services to children with disabilities.

PROVIDING SERVICES TO NATIVE AMERICAN CHILDREN WITH DISABILITIES

Chapter 7 presents information on the characteristics and unique educational needs of
the Native American children with disabilities.

Native Americans comprise a small proportion of the U.S.
population (1.9 million according to the -1990 U.S. Census) but
represent a significant presence in several States and
metropolitan areas. Half of the Native American population is
concentrated in six States (Oklahoma, California, Arizona, New
Mexico, Alaska and Washington) and most live in rural areas.
Approximately 637,000 Native Americans live on Federally
recognized reservations or trust lands. The U.S. Census
identified the largest number of Native Americans in the age
group from birth through age 9.

According to the National Advisory Council on Indian
Education (NACIE) about 347,000 public school students are
Native American, representing between 85 and 90 percent of all
Native American children in school. The remainder attend
reservation schools administered by the Bureau of Indian
Affairs (BIA). Data from the Office of Special Education
Programs indicate that 6,578 students with disabilities age 6
through 21 attended BIA schools in the 1992-93 school year.

According to data from the Office for Civil Rights (OCR), about
44,000 students receiving special education are Native
American. The OCR data indicate that Native Americans are
more likely to receive special education services than all other
racial/ethnic groups, except for blacks. As for the nation as a
whole, the disability with the highest incidence rate among
Native Americans is specific learning disabilities.

XXXii 16TH ANNUAL REPORT To CONGRESS: EXECUTIVE SUMMARY

("1 ,)



Federal programs designed to assist in meeting the educational
needs of all Native American students are the Johnson
O'Malley Educational Assistance Program and the Impact Aid
Program. Funding for Native American students with
disabilities in BIA schools is provided through a set-aside from
IDEA, Part B. The IDEA Amendments of 1991 changed the
formula used to distribute the set-aside funds. These
amendments also reduced the responsibilities of the Secretary
of the Interior for the education of Native American children
with disabilities, while clarifying and increasing the
responsibilities of SEAs for the education of students with
disabilities who live on reservations but are not enrolled in
elementary or secondary programs operated or funded by BIA.
The IDEA Amendments of 1991 also included major changes
directed at programs for young Native American children
(birth through age 2) on reservations.

Provision of special education services to Native American
students with disabilities can be challenging due to high
numbers of students with limited English proficiency, cultural
differences, and residence in rural areas. Assessment of Native
American students with disabilities is also complicated by the
limited number of instruments which might be useful for
students from different language and culture groups.

Data from the Office of Special Education Programs indicate
that Native American students with disabilities in BIA schools
receive special education services in placements that differ
from placements for all other students with disabilities. Native
American children with disabilities attending BIA schools are
more likely to receive special education services in a resource
room.

An acute shortage of personnel qualified to provide special
education services to Native American students with
disabilities currently exists. During school year 1990-91, BIA
schools needed to increase the number of special education
teachers employed by about 60 percent, compared to a need of
9 percent for the nation as a whole. To partially address the
need for additional qualified personnel, OSEP's Division of
Personnel Preparation (DPP) funds two types of projects for
Native Americans. Native American Projects provide grants to
tribal colleges to train Native Americans to serve children with
disabilities. Projects Recruiting or Benefitting Native Americans is
for special education personnel preparation programs designed
to recruit Native Americans.
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SCHOOL-AGE STUDENTS WITH DISABILITIES SERVED, PLACEMENT AND EXITING

PATTERNS, AND PERSONNEL WHO PROVIDE SPECIAL EDUCATION AND RELATED

SERVICES

The Individuals with Disabilities Education Act (IDEA) requires that all children and
youth with disabilities be assured a free, appropriate public education (FAPE). IDEA
requires the Office of Special Education Programs (OSEP) to determine how well the
States are fulfilling this requirement. OSEP uses several data sources to do so. One of
those sources is the State-reported data required by Congress under Section 618(b) of
IDEA. States provide annual data to OSEP on the number of children and youth with
disabilities served under Part B of IDEA and Chapter 1 of the Elementary and
Secondary Education Act (ESEA), State Operated Programs (SOP).1 States also provide
data on educational placements and school exit status for students with disabilities, as
well as data on the number of personnel employed and needed to serve students with
disabilities.

This chapter consists of five sections and a summary:

Formula Grant Programs describes the financial assistance
provided to States in educating school-age children and youth
with disabilities under two Federal programs, Part B and
Chapter 1 (SOP).

Number of Students Served under Part B and Chapter 1 (SOP)
reports the number of children and youth with disabilities age
6 through 21 receiving services through these two programs
during the 1992-93 school year and describes certain trends.

Educational Placements of Students with Disabilities describes
students' educational placements during the 1991-92 school
year.

Students with Disabilities Exiting the Educational System reports
the status of students age 14 through 21 who exited the
educational system in 1991-92. Revisions to the collection of
data on student exit status, which will be implemented next
year, and the results of a pilot test of Project PASS
(Performance Assessment for Self-Sufficiency), are outlined.

For simplicity, these two laws will be referred to as Part B and Chapter 1 (SOP) throughout this report.
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Personnel Employed and Needed to Serve Students with Disabilities
reports the number of teachers and other personnel employed
and needed to serve students with disabilities.

FORMULA GRANT PROGRAMS

Two major Federal programs provide States with financial assistance to educate school-
age children and youth with disabilities the Part B State Grant Program, and
Chapter 1 (SOP). This section provides a brief overview of these two funding sources.
Two other formula grant programs authorized under IDEA the Part H Program for
Infants and Toddlers with Disabilities and the Part B, Section 619 Preschool Grant
Program are described in Chapter 2.2

The Part B State Grant Program

Each year, the Part B program distributes funds to the States accordingto the total
number of students with disabilities reported by the States as receiving special
education and related services. On December 1 of each year, each State Educational
Agency (SEA) conducts an annual child count and submits it to OSEP. The State's
Part B grant for the next fiscal year is based on that count.

Table 1.1 summarizes the amount of Part B funding appropriated for States for FY 1977
through FY 1993. Funds appropriated under Part B have increased steadily from
$251,770,000 in FY 1977 to $2,052,730,000 in FY 1993. In the same period, the average
per child allocation under Part B also increased, from $71 to $411.

At least 75 percent of the funds that a State receives under Part B must be distributed
to local educational agencies (LEAs) and intermediate educational units (IEUs) to assist
in the education of students with disabilities [20 U.S.C. §1411(c)(1)(B)]. The LEAs and
IEUs are required to ensure that these funds do not supplant State and local
expenditures but instead pay for the excess costs' of providing special education and
related services to students with disabilities. Part B permits SEAS to set aside up to 25
percent of the Part B grant for their own use. Of these set-aside funds, States may use
up to 5 percent of the grant or $450,000, whichever is greater, for administrative costs.
States may use the remaining 20 percent of the set-aside funds for two purposes:
providing direct and support services for children and youth with disabilities or paying
the administrative costs of monitoring and cot apliance investigations, to the extent that
such expenditures exceed the costs incurred for monitoring and compliance during
FY 1985.

2 These two programs will be referred to as Part H and the Preschool Grant Program throughout this report.

3 20 U.S.C. §1401(a)(21) of the IDEA defines 'excess costs' as 'costs which are In excess of the average annual per student expenditure in a local
educational agency during the preceding school year for en elementary or secondary school student.'
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Table 1.1 Part
Appropriated,

Appropriation
Year

B State Grant.Program: Funds
1977-93

Part B
State Grants!!

Per Child
Allocationt/

1977 $ 251,770,000 $ 71
1978 566,030,000 156

1979 804,000,000 215
1980 874,190,000 227
1981 874,500,000 219
1982 931,008,000 230
1983 1,017,900,000 248
1984 1,068,875,000 258
1985 1,135,145,000 272
1986 1,163,282,000 279
1987 1,338,000,000 316
1988 1,431,737,000 332
1989 1,475,449,000 336
1990 1,542,610,000 343
1991 1,854,186,000 400
1992 1,976,095,000 410
1993 2,052,730,000 411

a/ These figures include amounts appropriated to the BIA and outlying areas. The data in Appendix
Table AG1 do not Include these figures because they reflect only amounts allocated on a per child
basis. Funds for the BIA and outlying areas are distributed as a set-aside percentage.

b/ Technical adjustments to the per child allocation have been made to more accurately reflect the
actual distribution of per child funds to States. Thus these data do not match those included in
previous reports.

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System
(DANS).

Chapter 1 (SOP) Program for Children with Disabilities

Since 1965, Chapter 1 of the Elementary and Secondary Education Act, also referred to
as P.L. 89-313, has provided funds to the States to assist in the education of children
with disabilities in State-operated or State-supported programs (SOPs). A 1975
amendment allowed States to count children who had transferred from SOP programs
to LEAs programs. ESEA was reauthorized and amended by P.L. 100-297, the
Hawkins-Stafford Elementary and Secondary School Improvement Amendments of
1988, through FY 1993. Table 1.2 shows the total amount of funds distributed and the
average per child allocation for Chapter 1 (SOP) and its predecessor programs for FY
1966-93.
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Table 1.2 Chapter 1 (SOP) State Formu
Grant: Funds Appropriated.
FY 1966-93

Fiscal Year
Chapter 1 (SOP)

State Grants

National Average
Per Child

Allocation!!

1966 $ 12,467,000 $ 243
1967 15,078,000 182
1968 24,747,000 283
1969 29,781,000 309
1970 37,483,000 339
1971 46,130,000 379
1972 56,381,000 428
1973 75,962,000 481
1974 85,778,000 515
1975k/ 183,733,000 1,028
1976 111,433,000 592
1977 121,591,000 604
1978 132,492,000 592
1979 143,353,000 635
1980 145,000,000 620
1981 152,625,000 626
1982 146,520,000 604
1983 146,520,000 596
1984 146,520,000 593
1985 150,170,000 587
1986 143,713,000 572
1987 150,170,000 588
1988 151,269,000 578
1989 148,200,000 557
1990 146,389,000 545
1991 148,859,000 561
1992 143,000,000 524
1993 126,393,696 432

a/ These numbers represent a per child allolation averaged across all States. Actual per child
allocations vary from State to State. For 1993 the range was $330 to $495.

b/ The Cliapter 1 (SOP) funds for FY 1966-74 were for use in the fiscal year of appropriation. However,
beginning In FY 1975, funds were to be used In the next fiscal year. As a result, the appropriation
In FY 1975 was for funds to be used in both FY 1975 and FY 1975.

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System
(DANS).
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Funding Levels for Part B and Chapter 1 (SOP)

Combined funds allocated under Part B and Chapter 1 (SOP) have increased from about
$373 million in 1977 to $2.179 billion in 1993. As shown in figure 1.1, the allocation in
current dollars has increased quite rapidly. The allocation in constant dollars (base
year: 1977), which accounts for inflation, has also increased, but at a slower pace.

Figure 1 1 Part B and Chapter 1 (SOP) (Combined) Allocations in
Current and. Constant DollarS. FY 1977-93

0
77 78 79 80 81 82 83 84 85 86 87 88 89 90 91 92 93

Fiscal Year

Sources: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).
U.S. Department of Education, National Center for Education Statistics, (1993).

However, the rise in appropriations, even in constant dollars, has been offset by the
increased number of students served by Part B and Chapter 1 (SOP) programs. For
example, analysis of the per child allocation data shows that in 1993, the Part B
allocation provided $411 per child. While this represents a significant increase in
current dollars since 1977, in constant dollars the per pupil allocation is $169, slightly
more than the 1978 level of $156 (see figure 1.2).

When IDEA, Part B was passed in 1975, Congress implemented a grant program to
assist States in assuring that all children with disabilities have available a free
appropriate public education. The act authorized the Federal government to provide,
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Figure 1.2 Per Child Allocation for Part B in Current and Constant
Dollars: FY -19-77-93

Dollars
500

400

300

200

100

Current $
$411

Constant S..
$169

$71!mini
77 78 79 80 81 82 83 84 85 86 87 88 89 90 91 92 93

Fiscal Year

Sources: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).
U.S. Department of Education, National Center for Education Statistics, (1993).

by 1982, up to 40 percent of the average per child expenditure in public elementary and
secondary schools to assist States in meeting the needs of children with disabilities. At
1992-93 spending levels, Congress provided approximately 8.3 percent of average per
child expenditures through Part B. In order to meet the 40 percent target at the 1992-93
levels, Congress would have had to allocate approximately $9.7 billion in funding for
special education.

One factor contributing to a flat per-pupil allocation in constant dollars is that Congress
has increased funding for Part B while decreasing funding for Chapter 1 (SOP) over the
last few years. Since enactment of IDEA in 1976, the Chapter 1 (SOP) average per child
allocation reached its peak in 1979 ($635). The 1993 average per-child allocation of $432
represents the second consecutive year of decreased funding. Before Part B was
implemented, Chapter 1 (SOP) was the only Federal funding source for serving
students with disabilities. Even after Part B implementation, the Chapter 1 (SOP)
program enabled States to receive funds for children with disabilities from birth to age
21, while Part B authorized grants based on a count of children with disabilities age 3
to 21. The continued decrease in Chapter 1 (SOP) funding continues the process,
started by Congress in 1992, of merging the Chapter 1 (SOP) program with programs
authorized under IDEA.
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NUMBER OF STUDENTS SERVED UNDER PART B AND CHAPTER 1 (SOP)

During the 1992-93 school year, 5,170,242 children from birth through age 21 received
special education and related services under the Part B and Chapter 1 (SOP) programs,
3.7 percent more than were served in 1991-92 (see table 1.3). Even after the nation's
population increases are considered, consistent increases in the proportion of children
and youth identified as having disabilities remain. Approximately 6.4 percent of all

children from birth through age 21 in the resident population were served under Part B

or Chapter 1 (SOP) special education programs in 1992-93, compared with 4.5 percent

in 1976-77. This growth . could be due to the increased percentage of the nation's
children living in poverty (Children's Defense Fund, 1989), increased prenatal exposure

to alcohol and drugs (Miller, 1989), or fiscal incentives for identifying students in need

of supplemental services (Shapiro, Loeb, & Bowermaster, 1993).

Disabilities of Students Served under Part B and Chapter 1 (SOP)

The increases in the number of students with disabilities served under Part B and

Chapter 1 (SOP) noted in table 1.3 are almost entirely attributable to increases in the

number of students identified with specific learning disabilities. In just one year, from

1991-92 to 1992-93, the number of students age 6 through 21 with learning disabilities

grew from 2,247,023 to 2,369,385, an increase of 122,362 students. Furthermore, this

increase has been steady for several years. As noted in table 1.4, students with specific

learning disabilities now account for more than half of all student with disabilities
(51.1 percent) and 5.2 percent of all students age 6 through 17 enrolled in school.

Students with speech or language impairments (21.6 percent), mental retardation (11.5

percent), and serious emotional disturbance (8.7 percent) make up an additional 41.8

percent of all students age 6 through 21 with disabilities. However, even the
percentages of students with these common disabilities are decreasing as the percentage

of students with specific learning disabilities continues to grow.

In addition to specific learning disabilities, three other disability groups made up a
larger proportion of the total special education population in 1992-93 than in 1991-92.

They are autism (0.3 percent compared with 0.1 percent), traumatic brain injury (0.1

percent compared with .007 percent), and other health impairments (1.4 percent

compared with 1.3 percent). This is only the second year data were collected on the

number of children with autism and traumatic brain injury. The number of students

reported in these two groups will probably continue to grow as State and local

educational agencies identify and count these children as unique populations of

students with disabilities.'

Until 1991-92, these students were reported under other disability categories such as other health Impairments.
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Table 1.3 Students.Served
Number
1976-77

School Year

and Percentage
through

Change in
Total Number
Served from

Previous Year
(%)

under Part B
Change.

1992-93

v

and Chapter 1 (S&))
,School Wars

Chapter 1
Part Bs' (SOP)Total Served

1976-77 3,708,588 3,484,756 223,832
1977-78 1.8 3,777,286 3,554,554 222,732
1978-79 3.8 3,919,073 3,693,593 225,480
1979-80 3.0 4,036,219 3,802,475 233,744
1980-81 3.5 4,177,689 3,933,981 243,708
1981-82 1.3 4,233,282 3,990,346 242,936
1982-83 1.5 4,298,327 4,052,595 245,732
1983-84 1.0 4,341,399 4,094,108 247,291
1984-85k/ 0.5 4,363,031 4,113,312 249,719
1985-86 0.2 4,370,244 4,121,104 249,140
1986-87 1.2 4,421,601 4,166,692 254,909
1987-88 1.4 4,485,702 4,226,504 259,198
1988-89 1.8 4,568,063 4,305,690 262,373
1989-90 2.4 4,675,619 4,411,681 263,938
1990-91 2.8 4,807,441 4,547,368 260,073
1991-92 3.7 4,986,075 4,714,119 271,956
1992-93 3.7 5,170,242 4,893,865 276,377

a/ From 1988-89 to the present, these numbers Include children 3 through 21 years of age counted under Part B and children from birth to age21 counted under Chapter 1 (SOP). Prior to 1988-89, children from birth through age 20 were served under. Chapter 1 (SOP). The totalsdo not Include infants and toddlers from birth through age 2 served under Part H who were not served under the Chapter 1 (SOP)program.

bt Beginning In 1984-85, the number of children with disabilities reported for the most recent year reflects revisions to State data received bythe Office of Special Education Programs between the July 1 grant award date and October 1. Updates received from Stales for previousyears are included, so totals may not match those reported in previous annual reports to Congress. Before 1984-85, reports provided dataas of the grant award date.

c/ Although States must serve all eligible children with disabilities, funds are provided only for up to 12 percent of the State's total school
population. This Is commonly referred to as 'the 12 percent cap.'

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).
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Table 1.4 Disability of Students Age 6 through 21 Served under Part
B and Chapter 1 (SOP): Number and Percentage. School

Year 1992-93

Part B Chapter 1 (SOP) Total

Disability Number PercentY Number Percent!! Number Percent I/

Specific learning
disabilities

2,333,571 52.4 35,814 19.7 2,369,385 51.1

Speech or language
impairments

990,718 22.2 9,436 5.2 1,000,154 21.6

Mental retardation 484,871 10.9 48,844 26.9 533,715 11.5

Serious emotional
disturbance

368,545 8.3 34,123 18.8 402,668 8.7

Multiple disabilities 86,179 1.9 17,036 9.4 103,215 2.2

Hearing impairments 43,707 1.0 17,189 9.5 60,896 1.3

Orthopedic
impairments

46,498 1.0 6,423 3.5 52,921 1.1

Other health
impairments

63,982 1.4 2,072 1.1 66,054 1.4

Visual impairments 18,129 0.4 5,682 3.1 23,811 0.5

Autism 12,238 0.3 3,289 1.8 15,527 0.3

Deaf-blindness'?! 773 0.0 652 0.4 1,425 0.0

Traumatic brain
injury

2,906 0.1 997 0.5 3,903 0.1

All disabilities 4,452,117 100.0 181,557 100.0 4,633,674 100.0

iiimmommiwomm.

a/ Percentages sum within columns.

13/
8,404 persons between the ages of birth to 21 have been Identified by coordinators of the State and Mufti -State Services for Children with

Deaf-Blindness. They are required under [20 U.S.0 §§1422(c)(1) and (2)1 to conduct an annual census of all persons under 22 years of age

that meet the federal definition for Deat-Blindness (Federal Registry 1991, p. 51585). For a full report contact the Severe D'Iabilities Branch

of OSEP.

Source: U.S. Department of Education, Office of Special Education Progr, fa, Data Analysis System (DANS).
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The increase in the number and percentage of students with other health impairments
may be linked to a 1991 memorandum from the Department of Education to the States
(OSERS, 1991). This memorandum states that students with Attention Deficit Disorder
(ADD) may be included in the "other health impairments" category when ADD is a
chronic or acute health problem resulting in limited alertness that adversely affects
educational performance.

The number of students reported in the three disability categories -- autism, traumatic
brain injury, and other health impairments -- will probably continue to grow over the
next few years. Nevertheless, students with autism and traumatic brain injury are
expected to remain a small proportion of all students with disabilities. The greatest
potential for growth lies in the category for children with other health impairments,
since an estimated 3 to 5 percent of all children suffer from ADD (Mc Burnett, Lahey,
& Pfiffner, 1993). However, not all childrenwith ADD qualify for services under IDEA,
and many other students with ADD also have other disabilities, such as specific
learning disabilities or serious emotional disturbance (SED). It is unclear how many
students with ADD will be reported in the category for students with other health
impairments.

As shown in figure 1.3, between 1976-77 and 1992-93 the percentage of students age 6
through 21 served under IDEA who had specific learning disabilities increased from
23.8 percent to 52.4 percent, while the percentage of students served who had mental
retardation dropped from 24.9 percent to 10.9 percent. The percentage of students
served who had less prevalent disabilities (sensory impairments, traumatic brain injury,
autism, other health impairments, orthopedic impairments, and multiple disabilities)
decreased consistently from 1976-77 to 1983-84, but has gradually increased since thattime.

OSEP is investigating the causes of the continued growth in the number and percentage
of students identified with specific learning disabilities. States and districts that have
reported large increases are participating in a series of structured interviews to uncoveL
possible explanations for these trends. OSEP plans to include the results of this study
in the 17th Annual Report to Congress.

EDUCATIONAL PLACEMENTS OF STUDENTS WITH DISABILITIES

IDEA and its corresponding regulations require that each student have an
individualized education plan (IEP) that defines appropriate educational services.
Moreover, IDEA specifies that "to the maximum extent appropriate, children with
disabilities, including children in public or private institutions or other care facilities,
are educated with children who are not disabled, and that special classes, separate
schooling, or other removal of children with disabilities from the regular educational
environment occurs only when the nature or severity of the disability is such that
education in regular classes with the use of supplementary aids and services cannot be
achieved satisfactorily" [20 U.S.C. §1412(5)(B)]. The implementing regulations for IDEA
further specify "that a continuum of alternative placements [be] available to meet the
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Figure 1.3 Distribution of Specific Disabilities for. Children Age 6
Through 21 Served under Part B. School Ye6rs 1976-77
through 1992-93
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Source: U.S. Department of Education, Office of Special Education Programs, Data Analysts System (DANS).

needs of children with disabilities for special education and related services." The
continuum of alternative placements is to include instruction in regular classes, special
classes, special schools, home instruction, and instruction in hospitals and institutions.
In addition, supplementary aides and services (such as resource room or itinerant
instruction) are to be provided in conjunction with regular class placement (34 CFR

§300.551).

Each year OSEP collects data from States and Outlying Areas on the number of
students with disabilities served in each of the IDEA-specified educational
environments (see figure 1.4). Students served in correctional facilities and parent-
initiated private school placements are reported twice, once by educational placement
(e.g., regular class, resource room) and once under correctional facilities or parent-
initiated private school placements. Figure 1.4 shows that during the 1991-92 school
year, most school-age students with disabilities were served in regular class (34.9

percent) or resource room (36.3 percent) placements. An additional 23.5 percent of
students were served in separate classes within regular school buildings, while 3.9
percent were served in separate schools, 0.9 percent were served in residential facilities,
and 0.5 percent were in homebound/hospital programs.

.
16TH ANNUAL REPORT TO CONGRESS: CHAPTER 1 1 1



-Figure 1.4 Percentage Of All Students with Disabilities Ag.e...6
through 21 Served in Six Educational Environments:.
School Year 1991-92

Home/Hospital 0.5%
Residential Facility 0.9%

Notes: Separate school Includes both public and private separate school facilities. Residential facility Includes both public and private
residential facilities.

Source: U.S. Department of Education. Office of Special Education Programs, Data Analysis System (DANS).

Placement Patterns by Age Group

Placement patterns differ considerably from one age group to another, as shown in
figure 1.5. A greater percentage of younger school-age students than older students are
served in regular class placements.

In a continuation of this trend, far greater percentages of students age 18 through 21
are served in separate school and residential facility placements. It is possible that the
relatively large percentage of students age 18 through 21 served in separate schools
(11.5 percent) reflects the presence of numbers of students with more severe disabilities
who have not completed secondary school within the usual time frame. This group
may also include some older students with disabilities who are served in specialized
vocational programs or other transition programs that may be located in separate
classes or schools.
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Figure 1 5 Percentage of Students with Disabilities; by Age Group,
Served in Different Educational Environments School

Year 1991-92
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Students with mental retardation, as a group, were less integrated into regular
classroom settings. They were typically served in resource room (25.4 percent) and

separate classroom (59.2 percent) placements. Likewise, students with other health
impairments, orthopedic impairments, and serious en-iot;onal disturbance (SED) were

generally served in regular school buildings, but they r. ere di,,.tributed fairly evenly
across regular class, resource room, and separate classroom placements.

Students with hearing impairments or visual impairrnt lit, served across the

continuum of educational placements. Specifically, 27.? 1 t ni students with
hearing impairments and 39.6 percent of students with ; i. r,tl ie,!,,iniiients were served

in regular classes. At the other end of the continuum. 21.2 pc,!, cot of students with

hearing impairments and 19.5 percent of students with visual irnr,iirmerrts were served

in separate schools, residential facilities, or honichomidiliosvi 11 placements. This

broad distribution may reflect the wide-ranging stn.-el-it\ ot sensory impairments,
differing approaches to meeting the needs of students tvitti Impairments, or the

historic reliance on residential facilities to serve these popul.itiis,is.

Students in the most restrictive placements included those with d, -,3f -blindness, multiple

impairments, autism, and traumatic brain injury. Separate class' oom placements were
most common for students with mental retardation, multiple disabilities, autism and
SED (59.2 percent, 47.1 percent, 48.5 percent, and 36.9 percent, respectively). Separate
schools also served a large percentage of students with the following disabilities: 21.2
percent of students with deaf-blindness, 22.6 percent of students with multiple
disabilities, 35.9 percent of students with autism, and 53.4 percent of students with
traumatic brain injury. Furthermore, 28.6 percent of students with deaf-blindness were
served in residential facilities.

In the past, one often assumed a correlation between the intensitv of the special

education services provided and the restrictiveness of the educational placement. That
is, students in separate classes generally received a greater number of hours of special

education per week and had a smaller pupil-teacher ratio than did students in regular

class or resource room placements. However, efforts to serve students in regular

classroom settings have increased, and this assumption may no longer be valid. Many

local school districts are providing intensive special education services within regular
classroom or resource room settings. As a result, OSEP recently convened a task force

to consider the nature of educational placements data collection. Changes to the data

collection will continue to be examined by the task force.

STUDENTS WITH DISABILITIES EXITING THE EDUCATIONAL SYSTEM

Each year since 1984-85, OSEP has collected data from States on t I ,e n,rmher of students

with disabilities age 14 and older exiting the educational c'e,tern. hese data are
categorized by disability, age, and basis of exit. During !he 190; si l tool %Tor, 229,368

students with disabilities exited the educational system. As .liown in figure 1.6, 43.9

percent received a standard high school diploma and 1:t percent rum d a certificate
of completion or other form of modified diploma A '.mall percentage of students,
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Figure 1 6 Basis of Exit for Students with Disaloilities,Age 14 and
Older School Year 1991-92
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10,424 students exiting with status unknown, which accounted for an additional 25
percent of the status unknown exiters nationally.

Whereas at one time OSEP assumed that students in the status unknown exit category
were dropouts, more recent research has indicated that this is not always so. Rather,
students who returned to regular education programs, died, or moved without
requesting transcripts as well as dropouts were often reported in this category
(Decision Resources Corporation, 1989).

Beginning with the collection of 1992-93 data, OSEP used new categories to classify
students exiting educational programs. The new exit categories were developed in
order to make OSEP data more comparable with data collected by the National Center
on Educational Statistics (NCES) on the dropout rate in the general student population,
and also to more closely reflect data currently collected by SEAs. To improve the
accuracy of the data, counts of students who exit special education will be collected,
and the status unknown exit category will be eliminated. The new data format is
optional in 1992-93 and required in 1993-94. The new exit categories, compared with
the old categories, are shown in table 1.6.

Table 1.6 Exit Category Changes.

New Exit Categories

returned to regular education
graduated with a regular high
school diploma
graduated with a certificate of
attendance or modified diploma
reached maximum age
died
moved, known to be continuing
moved, not known to be
continuing
dropped out

Old Exit Categories

graduated with a diploma
graduated with a certificate
reached the maximum age for
services
dropped out
exited with status unknown

The revised exiting data will also be analyzed differently. Percentages of students in
each category are calculated using the December 1 child count as the denominator. In
addition to reporting the percentage of exiters by category, OSEP will also report the
percentage of all students with disabilities 14 and older exiting in each category in a given
year.

This new data format and additional computation will make it easier to compare
dropout statistics between general education and special education. For example, the
new computation would show that approximately 3.6 percent of students with
disabilities age 14 and older dropped out of school in 1991-92. Only the very general
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statistic that 22.4 percent of all students who exited school in 1991-92 did so by
dropping out is available using the traditional OSEP calculation.

For school year 1991-92, the percentage of students exiting through each basis varied
considerably from one disability group to another. Still, in many categories, most
students received a diploma. As shown in table 1.7, 50 percent or more of students
with specific learning disabilities, hearing impairments, orthopedic impairments, visual
impairment, deaf-blindness, and traumatic brain injury leaving the educationalsystem
graduated with a standard high school diploma. In fact, graduation with a diploma
was the most common basis of exit for all disability groups but one. Among students
with SED, 35.0 percent exited by dropping out of school, while 28.1 percent graduated
with diplomas.

Services Anticipated to Be Needed by Exiting Students with Disabilities: Results
of the PASS Pilot Test

Project PASS (Performance Assessment for Self-Sufficiency) is designed to respond to
the needs of local, State, and Federal agencies for information about the post-school
services required by students with disabilities as they make the transition from
secondary school to adult service delivery systems. The PASS system has two main
components. The first is the PASS instrument, which obtains teachers' assessments of
the functional performance of exiting students with disabilities in four areas daily
living, personal and social development, employment, and educational performance.
The second is the PASS expert system, which converts PASS data into individual and
aggregate projections of anticipated service needs of exiting students.

More than 100 districts in 10 States participated in a field test of the administrative
procedures for collecting PASS data from schools. The test results will guide PASS
instrument and expert system refinement. Preliminary results from the pilot test are
promising:

Participating States and districts were able to coordinate and
collect the required data in a timely manner, and the burden to
State and local staff was generally reasonable.

Participants were supportive of the PASS system. They saw its
integration within their existing or planned data systems as
feasible and desirable.

State and local coordinators and teachers recognized, and were
enthusiastic about, the usefulness of the PASS system for:

providing data about anticipated services at the
Federal and State levels;
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developing IEPs and tracking student progress
throughout the high school years;

improving transition planning and interagency
coordination;

assessing outcomes and identifying program and
curriculum needs;

providing training for teachers, counselors, and
transition planners to help recognize the relationships
between student performance and service needs;

providing data that can be used to demonstrate the
needs of students with disabilities; and

raising consciousness regarding the educational and
transition needs and progress of students with
disabilities.

If the PASS approach results in valid projections of adult service needs, it will probably
be the method all States will use to meet the statutory requirements for reporting these
data.

PERSONNEL EMPLOYED AND NEEDED TO SERVE STUDENTS WITH DISABILITIES

In order to ensure that all students with have access to a free appropriate
public education, there must be an adequate supply of special education personnel,
including teachers, diagnostic staff, related services personnel, and other instructional
and non-instructional staff. Each year, States report to OSEP the number of teachers
and other staff employed to provide special education and related services to students
with disabilities. They also report the number of additional staff needed in cases where
shortages exist or positions are filled by staff members who are not fully certified or
trained. Data are not collected about the numbers of regular education teachers who
work with students with disabilities.

This section presents data on the number of teachers and other staff employed and the
number needed to serve students with disabilities. The data on teachers employed and
needed are reported in full-time equivalents (FTE) and, for school-age children, are
grouped according to the disability of the students served.5 Staff other than teachers
are reported by type of position and are also reported in FTEs.

Teachers employed and needed to serve students In cross-categorical programs are not reported by the disability of the students served.
Instead, figures are based on full-time equivalent of all students served.
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Personnel Employed to Serve Students with Disabilities

During the 1991-92 school year, 308,904 FTE special education teachers (see table 1.8)
and 311,490 FTE staff other than teachers (see table 1.9) were employed to serve
students with disabilities age 6 through 21. These figures do not include regular
classroom teachers and other staff who provide services to students with and without
disabilities as part of the general education program.

Almost one-third of all the teachers employed to serve students with disabilities age 6
through 21 (97,805 FTE teachers) taught students with specific learning disabilities.
This proportion is not surprising, given that more than half of all students age 6

through 21 with disabilities are identified as having specific learning disabilities. A
large number of special education teachers (69,919 FTE) also worked with students in
cross-categorical classes, where students with a variety of disabilities are served.
Teacher aides, or paraprofessionals, made up the majority of staff other than teachers
employed to serve students with disabilities (170,397 FIE), as noted in table 1.8.

From 1990-91 to 1991-92, the number of teachers employed to serve students with
disabilities age 6 through 21 increased by 3.8 percent. This change compares to the 3.0
percent increase in the number of students with disabilities age 6 through 21 served
under Part B and Chapter 1 (SOP). For students age 3 through 5, the number of special
education teachers employed increased from 15,192 in 1990-91 to 17,579 in 1991-92, or

15.7 percent.

Personnel Needed to Serve Students with Disabilities

Despite annual increases in the number of teachers and other staff employed to serve
school-age children, States reported in 1991-92 that they needed 27,282 additional 1, E.

teachers to fill funded vacancies and replace teachers who were not adequately trained.
This figure marks a 1.3 percent increase in the number of teachers needed in 1990-91.
Table 1.10 shows that teachers of students with specific learning disabilities are in
shortest supply and are 29.3 percent of all special education teachers needed. Teachers
of students with speech or language impairments or with SED, as well as teachers in
cross-categorical programs, are also in especially short supply. For 3- through 5-year-
old students with disabilities, 2,288 preschool teachers were needed during the 1991-92
school year, 11.2 percent fewer than in 1990-91.

In the category of staff other than teachers, States reported needing an additional 5,448
FTE teacher aides, by far the greatest need for personnel. As in previous years, States
also reported needing sizeable numbers of psychologists and other non-instructional
staff such as nurses and psychiatrists, occupational therapists, and physical therapists.
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Table 1.8 Special Education Teachers Employed and
Students Age through 21 Served under
Port B and, Chapter 1 ( SOP). School
Year 1991 -92

Disability Teachers Students

Specific learning disabilities 97,805 2,369,385

Speech or language impairments 43,610 1,000,154

Mental retardation 43,142 533,715

Serious emotional disturbance 29,496 402,668

Multiple disabilities 7,767 103,215

Hearing impairments 7,025 60,896

Orthopedic impairments 3,612 52,921

Other health impairments 2,159 66,054

Visual impairments 3,025 23,811

Autism 1,126 15,527

Deaf-blindness 150 1,425

Traumatic brain injury 68 3,903

Cross-cate:oricalai 69,919 at

Total 308,904 4,633,674

a! Teachers In cross-categorical programs teach classes with students having varying disabilities. No data are
available on the number of students served In cross-categorical programs.

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).
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Table 1.9 Special Education Personnel Other Than-
Special Education Teachers EmployE,4
and Needed to Serve Students
Disabilities Age 3 through 21.
Year 1991-92 .

v,ith -r
School

Personnel
NeededType of Personnel

Personnel
Employed

School social workers 9,326 745

Occupational therapists 4,973 785

Recreational therapists 4-10 66

Physical therapists 3,359 664

Teacher aides 170,397 5,448

Physical education teachers 5,255 398

Supervisors/administrators (LEA) 15,649 595

Other non-instructional staff 22,768 1,100

Psychologists 19,527 1,154

Diagnostic staff 8,595 590

Audiologists 1,015 97

Work study coordinators 1,545 334

Vocational education teachers 4,389 436

Counselors 8,585 564

Supervisors/administrators (SEA) 1,116 60

Non-professional staff 34,579 629

Total 311,488 13,665

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).

Note: The total FTE may not equal the sum of the individual disability categories because of rounding.
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Table 1.10 Special Education
Serve Students
through 21: School

Disability

Teachers
with Disabilities

Year 1991-92

Needed to
Age 6

Percentage of
All Teachers

Needed

Number of
Teachers
Needed

Specific learning disabilities 8,003 29.3

Speech or language impairments 3,907 14.3

Mental retardation 3,079 11.3

Serious emotional disturbance 4,724 17.3

Multiple disabilities 700 2.6

Hearing impairments 727 2.7

Orthopedic impairments 313 1.1

Other health impairments 260 1.0

Visual impairments 336 1.2

Autism 326 1.2

Deaf-blindness 41 0.1

Traumatic brain injury 35 0.1

Cross-categorical 4,833 17.7

Total 27,282 100.0

Note: Percentages may not total 100 percent because of rounding.

The total FTE may not equal the sum of the individual disability categories because of rounding.

Source: U.S. Department of Education, Office of Special Edcuition Programs, Data Analysis System (DANS).

OSEP Activities on Personnel Data

As noted in last year's annual report to Congress, the 1990 Amendments to IDEA
(P.L. 101-476) substantially changed the requirements for collecting data regarding
special education and related services personnel. Although IDEA has required
personnel data collection since its inception, the amendments required for the first time
that OSEP provide information on personnel supply and that it collect data enabling
it to make a five-year projection of personnel demand. Soon after enactment of P.L.
101-476, OSEP engaged in a number of activities related to the new data requirements,
including the following:
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a study to determine the feasibility of using existing databases;

a survey to ascertain the current status of personnel data
collection systems in the States;

a series of task force meetings to help design a data collection
format;

selection of a model for projecting personnel demand; and

a pilot test of the data collection format.

In each of these activities, the office has included a wide variety of stakeholders. For
example, the third and most recent task force meeting, held in September 1993,
included State special education directors, State special education data managers, State
Coordinators of Comprehensive Systems of Personnel Development (CSPD), advocacy
representatives, including the National Association of State Directors of Special
Education (NASDSE), the Council for Exceptional Children (CEC) and the American
Speech Hearing Association (ASHA), a representative from the National Clearinghouse
for Professions in Special Education, teacher trainers from institutions of higher
education, representatives of various OSEP divisions, and researchers in the field of
personnel supply and demand.

The results of these activities indicate that State data systems are not adequate to
accurately project estimates of personnel demand, nor are systems in place to obtain
information on personnel supply on a State-by-State basis. A recent pilot test of the
data collection format revealed that collecting the required data was quite burdensome
to States and school districts and that many States could not provide all of the requisite
data. Data that are particularly problematic for the States to report are those related
to staff retention and attrition and to the number of unfilled, funded positions at the
local level. OSEP plans to continue working with constituent groups to identify
important issues and develop strategies for obtaining accurate data onpersonnel supply
and demand in special education.

SUMMARY AND IMPLICATIONS

The size of the school-age special education population continued to grow in 1992-93.
A total of 4,633,674 students age 6 through 21 received services under Part B and
Chapter 1 (SOP). Most of this growth can be attributed to continued increases in the
number and percentage of students identified with specific learning disabilities. As a
percentage of all students with disabilities, those with autism, traumatic brain injury,
and other health impairments also increased. However, those disability categories still
accounted for a very small percentage of the overall number of students with
disabilities. OSEP is currently funding a small study to examine reasons for the growth
in the number and percentage of students identified with specific learning disabilities.
Many State and local agencies are also taking steps to control growth in the special

16TH ANNUAL REPORT TO CONGRESS: CHAPTER 1 25



education population, primarily through revisions in State funding formulas. For
example, changes to the funding formula in Vermont have curbed the growth of the
special education population. Eight States currently have a cap on the number of
special education students funded as a factor in their special education funding formula
(O'Reilly, 1993). however, the States are required to serve all eligible students.

The data on educational placements for students with disabilities indicate that younger
school-age students (those age 6 through 11) are more likely than their older peers to
be placed in niore integrated settings. Placement patterns also vary by disability.
Students with speech and language impairments and with specific learning disabilities
were more \ than students with other disabilities to be educated in regular class
and resource 1-,q)ni placements. Of all students with disabilities, those with deaf-
blindness, mutt; ple impairments, autism, and traumatic brahn injury are most likely to
be served in more restrictive settings, such as separate classes or schools.

OSEP has avar change grants to State systems since 1987 to help them educate
student, with o particularly those with moderate and severe disabilities, in
general isdt, tning,. On a statewide and national basis, the data tend to show
only rhotli es. -eiected States are analyzing the effect of financial incentives and
disinecriti, funding formulas on inclusion. Several States have recently
revised their t,,:mulas to encourage less restrictive placements, and others are in the
proces.:, inaking similar changes.

The e\it (Lao that graduation with a diploma is the most common basis of exit
for study' it- v, ,) ;,.lt filth as 43.9 percent of all students leaving the system exited
with a his.;11 sc 'tool diploma. Another 13.5 percent received a certificate or
modified dipltiiria. 1 he dropout percentage has continued to decline gradually for
students with d;-,ahilities, from 27 percent five years ago to 22 percent in 1991-92. The
graduation rate ,holed a parallel increase until 1991-92, when it declined slightly.

The decreasing percentage of students with disabilities dropping out of school is an
encouraging trend. Beginning next year, OSEP will have more detailed information
from States on the exit status of students 14 and older with disabilities, includingdata
on the number and percentage of students returning to regular education programs.

In school year 1991-92, the data on personnel employed and needed to serve students
with disabilint followed patterns similar to those shown in recent years. States
employed 302i,Liti4 1:1 [tiddlers and 311,488 FTE staff other than teachers to meet the
needs of studs os with disabilities. The number of teachers employed increased by
3.8 percent from 1990-91 to 1991-92. States also reported needing an additional 27,282
FTE teachers. Additional teacher aides, psychologists, other non-instructional staff, and
occupational and physical therapists were also needed.

OSEP continues to fund numerous projects designed to increase the quantity and
improve the quality of special education personnel. One new project housed at the
National Association of State Directors of Special Education (NASDSE) is the Network
System for Training Education Personnel (NSTEP). The purposes of the five-year
project are described below:
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To develop, provide, and evaluate technical assistance and
information services that will support State educational
agencies, and their participatory planning groups, in achieving

data-based, coordinated, comprehensive, and effective
approaches to increasing the supply of qualified special
educators, general educators, and related services personnel for
the education of students with disabilities.

To conduct activities that are relevant to specific States and
groups of States, with the premise that implementation must
be relevant to the diverging contexts, conditions, characteristics,
demographics, and needs of each State, and also to the
directions of special education and school restructuring that are
particular to each State.
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MEETING THE NEEDS OF INFANTS, TODDLERS, AND PRESCHOOL CHILDREN WITH

DISABILITIES

IDEA mandates several programs that are to result in coordinated service delivery
systems for very young children with disabilities. Programs for children from birth
through age 5 include the Program for Infants and Toddlers with Disabilities (Part H),
and the Preschool Grant Program (Section 619 of Part B). A variety of discretionary
grant programs, including the Early Education Program for Children with Disabilities
(Section 623 or Part C) also finance activities such as personnel preparation and
research endeavors.

The Program for Infants and Toddlers was created as Part H of IDEA by P.L. 99-457,
the Education of the Handicapped Act Amendments of 1986. Part H requires the States
to address the needs of infants and toddlers (children from birth through age 2) with
disabilities and their families through a statewide comprehensive, multidisciplinary,
interagency, coordinated program of early intervention services. The States were given
five years to develop and implement a system. FY 1991 was the anticipated first year
of full implementation. Although several States and Outlying Areas were able to begin
full implementation in FY 1991, most States and Outlying Areas requested extended
time to reach full implementation under an eligibility provision enacted in 1991. In
1991, Part H was reauthorized as part of P.L. 102-119 for fiscal years 1992 through 1994.

The Preschool Grant Program requires States to provide a free appropriate public
education (FAPE) to all eligible 3- through 5-year-olds with disabilities. Federal
requirements governing the Part B program also apply to the Preschool Grant Program.

This chapter describes some of the important developments during FY 1992 related to
the Part H Program, the Preschool Grant Program, and other activities supported
through IDEA that have the goal of enhancing services to young children with
disabilities and their families. The chapter describes issues States must contend with
as they implement statewide systems of comprehensive early intervention and
preschool services. Activities supported through the Early Education Program for

Children with Disabilities and other discretionary programs are also described.

IMPLEMENTATION OF THE PART H PROGRAM

The original phase-in schedule for Part H, as outlined in P.L. 99-457, required that
States provide early intervention services through a comprehensive, coordinated,
multidisciplinary, interagency statewide system by the beginning of 1991. States were
also required to provide assurances in two areas by 1990: first, that policies addressing
required components of the early intervention system were in place; second, that
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multidisciplinary evaluations and assessments, individualized family service plans, and
service coordination were available to all eligible infants, toddlers, and their families.

As the deadline for applying for fourth-year funds (i.e., Fiscal Year 1990) approached,
it became clear that a number of States were not ready to meet the fourth-year
requirements. The only option open to these ates was to drop out of the program.
Rather than lose States from the program, Congress amended the Part H requirements.
These amendments became law on June 6, 1991, and were applicable for Fiscal Years
1990, 1991, and 1992 only.

To encourage States to develop an early intervention system, Congress adopted a
system of differential funding. Those States that were able to implement the original
implementation schedule set for Part H in P.L. 99457 received larger grants than States
that had not completed either fourth- or fifth-year requirements. States experiencing
significant hardships in meeting the requirements of the fourth or fifth year of
participation were eligible to receive up to two extended participation grants. An
extended participation grant is equal to the State's grant award from the previous year.
As an example, an extended participation grant for FY 1990 was an amount equal to
the State's FY 1989 payment. Ten States and one Outlying Area requested extended
participation for FY 1990. These entities provided assurances that they met the
requirements for third-year participation in the Part H program and tted a
request from the Governor specifying the hardships experienced by the Stat. ineefing
the fourth- or fifth-year Part H requirements, including a plan for meeting these
requirements.

Participation Status

There was a significant increase in the number of States moving into fifth year full
implementation with FY 1992 funds (for use in FY 1993). As of July 1, 1992, 18 States
and jurisdictions were in full implementation status. By September 30, 1993 (the close
of the FY 1992 award period) a total of 41 States and jurisdictions had been awarded
grants for full implementation of Part H. The States designated as having EP(2) status
received awards for a second year of extended participation. No further extensions are
authorized. One State did not apply for a Part H grant during the year in which
FY 1992 funds were awarded. The complete Part H implementation status list as of the
close of the award of FY 1992 funds is contained in table 2.1.

The list of State lead agencies is in table 2.2. All lead agencies in 1992 were the same
as in 1991, except that in New Jersey and Florida the lead agency changed from
education to health. Nineteen States, including two with joint lead agencies, have
assigned their education agency to be the Part H lead agency. Twenty-two have
assigned their health agency, and the remainder have assigned another agency. Texas
and Maine are the only States that have designated the State Interagency Coordinating
Council lead to be the lead agency.

BEST COPY AVAILABLE
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Table 2.1 Status of States and Jurisdictions under Part H,
FY 1992 Funds

States/Jurisdictions Assuring Full
Implementation

of Part H

States/Jurisdictions
in Second Year of

Extended
Participation

FY 1992 Fundsh/

Alaska Kansas Oklahoma Alabama
Arizona Louisiana Oregon District of Columbia
Arkansas. Maryland Pennsylvania Georgia
California Massachusetts Rhode Island Indiana
Colorado Michigan South Dakota Kentucky
Connecticut Montana Tennessee Maine
Delaware Nevada Texas Minnesota
Florida New Hampshire Utah Missouri
Hawaii New Jersey Vermont Nebraska
Idaho New Mexico Virginia Puerto Rico
Illinois New York Wisconsin South Carolina
Iowa North Carolina West Virginia Washington

North Dakota Wyoming
Ohio American Samoa

Guam

a/ FY 1992 funds are for use during FY 1993.

b/ Mississippi did not apply for FY 1992 funds.

Source: Office of Special Education Programs.
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Table'2.2 Lead Agencies for the Administration-of Part H Grants.
FY 1992

State Lead Agency

Alabama
Alaska
Arizona
Arkansas
California
Colorado
Connecticut
Delaware
District of Columbia
Florida
Georgia
Hawaii
Idaho
Illinois
Indiana
Iowa
Kansas
Kentucky
Louisiana
Maine
Maryland
Massachusetts
Michigan
Minnesota
Mississippi
Missouri
Montana
Nebraska
Nevada
New Hampshire
New Jersey
New Mexico
New York
North Carolina
North Dakota
Ohio
Oklahoma
Oregon
Pennsylvania

Education/Rehabilitation Services
Health and Social Services
Economic Security
Human Services/Developmental Disabilities (DD)
Developmental Services
Education
Education
Health and Social Services
Human Services
Health and Rehabilitative Services
Human Resources/Mental Health
Health
Health and Welfare/DD
Education
Family and Social Services
Education
Health and Environment
Human Resources
Education
Interdepartmental Council
Governor's Office of Children and Youth
Public Health
Education
Education
Health
Education
Social and Rehabilitation Services/DD
Education and Social Services (co-lead)
Human Resources
Health and Human Services
Health
Health/DD
Health
Human Resources
Human Services
Health
Education
Education
Public Welfare =1.

--Continued

32 61 TH ANNUAL REPORT To CONGRESS: CHAPTER 2



Table 22 (cont'd)

State Lead Agency

Puerto Rico
Rhode Island
South Carolina
South Dakota
Tennessee
Texas
Utah
Vermont
Virginia
Washington
West Virginia
Wisconsin
Wyoming

lorAmerican Samoa
Guam

Health
Health
Health and Environmental Control
Education
Education
Interagency Council
Health
Education and Human Services (Co-Lead)
Mental Health/Mental Retardation/Substance Abuse Services
Social and Health Services
Health and Human Services
Health and Social Services
Health
Health
Education

Source: Office of Special Education Programs.

Congress appropriated $175 million in Part H funds for the States in FY 1992 and $213.3
million in FY 1993. Funding for Part H increased 82 percent in FY 1993 over FY 1991,
when it was $117.1 million. The system of differential funding based on a State's
implementation status continued through the completion of the award of FY 1992
funds. At the end of the fiscal year, States that entered or continued in full
implementation status received a reallotment of funds that represented an increase over
their original grant award. The reallotment amounted to nearly $18 million that would
have been available to extended participation States and Mississippi, had they been in
full implementation. Each extended participation State received an allotment equal to
what the State had received in FY 1990 but no less than $500,000. Reallotments ranged
from $109,684, awarded to each of the 12 minimum allocation States, to $2,783,391,
awarded to California. Table 2.3 contains a list of State base awards, reallotments, and
participation status.

Changes to the Part H Program

The final regulations amending the implementing regulations for Part H were published
in the Federal Register on July 30, 1S:93. The regulations incorporated the major
provisions of the 1991 statutory amendments and responded to parents, advocates, and
providers concerns by updating and clarifying the rules for the Part H program. Public
comment on the proposed regulations was solicited through the Federal Register on
May 1, 1992, and a total of 173 comments were received. Most comments addressed
the following areas:
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State Base Award Reallotment Status

Alabama
Alaska
Arizona
Arkansas
California
Colorado
Connecticut
Delaware
District of Columbia
Florida
Georgia
Hawaii
Idaho
Illinois
Indiana
Iowa
Kansas
Kentucky
Louisiana
Maine
Maryland
Massachusetts
Michigan
Minnesota
Mississippi
Missouri
Montana
Nebraska
Nevada
New Hampshire
New Jersey
New Mexico
New York
North Carolina
North Dakota
Ohio
Oklahoma
Oregon
Pennsylvania
Puerto Rico

$ 1,163,960 - EP(2)
855,556 $ 109,684 Full

2,617,743 335,600 Full
1,461,652 187,386 Full

21,710,996 2,783,391 Full
2,226,280 285,413 Full
2,065,015 264,-39 Full

855,556 109,684 Full
500,000 - EP(2)

7,611,429 975,800 Full
2,031,998 - EP(2)

855,556 109,684 Full
855,556 109,684 Full

7,626,080 977,678 Full
1,551,947 - EP(2)
1,705,171 218,606 Full
1,663,102 213,213 Full

979,831 - EP(2)
2,938,957 376,780 Full

500,000 -- EP(2)
3,231,212 414,248 Full
3,730,987 478,319 Full
6,302,266 807,963 Full
1,288,905 - EP(2)

- Did Not Apply
1,453,306 - EP(2)

855,556 109,684 Full
500,000 EP(2)
855,556 109,684 Full
855,556 109,684 Full

4,831,689 619,431 Full
1,102,824 141,384 Full

11,325,359 1,451,933 Full
4,142,304 531,051 Full
4,142,304 109,684 Full

855,556 896,050 Full
6,989,364 255,391 Full
1,783,733 228,678 Full
7,092,114 909,222 Full
1,361,241 -- EP(2)

''.°11111K

-Continued
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Table 2.3 (cont'd)

State Base Award Reallotment Status

Rhode Island $ 855,556 $ 109,684 Full

South Carolina 1,045,591 EP(2)

South Dakota 855,556 109,684 Full

Tennessee 2,979,366 381,960 Full

Texas 12,341,503 1,582,205 Full

Utah 1,516,578 194,428 Full

Vermont 855,556 109,684 Full

Virginia 3,995,496 512,230 Full

Washington 1,407,274 EP(2)

West Virginia 929,181 119,123 Full

Wisconsin 3,164,311 405,671 Full

Wyoming 855,556 109,684 Full

American Samoa 328,582 26,806 Full

Guam 722,787 92,663 Full

Northern Marianas 204,735 Consolidated

Palau 65,307 Consolidated

Virgin Islands 428,589 Consolidated

Source: U.S. Office of Special Education Programs.

Status definitions:

Full = States in full implementation.

EP(2) = States in the second year of extended participation.

Consolidated = These entities are funded through a set-aside.

request for clarification on the parameters of "high probability"
conditions versus "high risk" profiles;

request for operational definitions of such terms as

"traditionally underserved," "meaningfully involved," and
"culturally competent services;"

request fx changes in the policies for transition to Part B
services;

concerns about selection of the "natural environment;" and

request for clarification of the use of sliding fee scales.

Major changes from the proposed regulations include the following:

defining "assistive technology services" to bring the language
into conformity with the scope of the Part H program;
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clarifying the definition of "high probability diagnoses;"

requiring that with the permission of the family, a transition
meeting be held for children who are eligible for Part B with
the family and the local educational agency (LEA) at least 90
days before the child's third birthday or if earlier, the date on
which the child is eligible for the preschool program;

allowing parents to withdraw consent for the provision of a
particular early intervention service after initially agreeing to
its provision;

requiring that the Individualized Family Service Plan (IFSP)
include, to the extent appropriate, strategies to secure funding
sources for non-entitlement services that may be needed by the
child or family;

clarifying that a public agency may initiate procedures to
challenge a parent's refusal to consent to the child's initial
evaluation; and

clarifying complaint procedures among public agencies and the
lead agency.

The Federal Interagency Coordinating Council (FICC)

The FICC was created shortly after implementation of P.L. 99-457 as a forum that could
mirror, at the Federal level, the multiagency mobilization function that Congress had
mandated for the States. At that time, the FICC was not mandated by law. However,
the 1991 Amendments required that the FICC be established and include a broad range
of Federal agencies involved with policies, programs, and services to infants and
toddlers with disabilities and their families and to preschool children with disabilities.

The new FICC's mission was outlined in the 1991 Amendments and is summarized
below:

to minimize duplication of programs and activities relating to
early intervention services for infants and toddlers with
disabilities and their families, and preschool services for
children with disabilities, across Federal, State, and local
agencies;

to ensure the effective coordination of Federal early
intervention and preschool programs and policies across
Federal agencies;
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coordinate the provision of Federal technical assistance and
support activities to States;

to identify gaps in Federal agency programs and services; and

to identify barriers to Federal interagency cooperation.

An Interagency Agreement among participating Federal agencies, signed on August 12,
1992, endorsed a system of early intervention services that are family-centered and
community-based, occur in integrated and accessible environments, and feature
interagency coordination. The agreement emphasizes support for interagency
evaluation and assessment as well as the provision of technical assistance to enhance
early evaluation and intervention. Current FICC membership is shown in table 2.4.

The new FICC met for the first time on August 4, 1993. Council members suggested
substantive issues that the FICC should address, such as broadening the FICC's focus
on families; analyzing the needs of families with children with disabilities; advocating
development of comprehensive service systems rather than separate services and
programs; and avoiding interagency conflict. The Council appointed three
subcommittees: a family rights task force, a communication subcommittee, and an
integration and continuity of services subcommittee.

The FICC meets quarterly for one and a half days. In that time, subcommittee meetings
are held for two half days, and the full Council meets for half a day. Meeting dates are
announced annually in the Federal Register. The meetings are open to the. public.

Data from the States on the Part H Program

OSEP collects five categories of information about infants and toddlers receiving early
intervention services:: the number served, the number awaiting service, the services
received, personnel employed and needed, and the setting in which services are
provided. Because the States are at various stages of implementation, not all of them

are yet able to report complete and accurate information.

Number of Infants and Toddlers Being Served

To determine the number of infants and toddlers receiving early intervention services,
OSEP collected data from the States on infants and toddlers served under Chapter 1
(SOP) on December 1, 1992. States are also required to submit an unduplicated count
of all other children receiving early intervention services.

As shown in table 2.5, States and Outlying Areas reported to OSEP that on December 1,
1992, they were serving 76,449 infants and toddlers with disabilities under Chapter 1
(SOP), an increase of 9,954 (or 15 percent) over the previous year. Most States reported

an increase in the number of children served in FY 1993. Eight reported no change,
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Table 2.4 Members of the Federal Interagency Coordinating

Chairperson:

Council

Composition

Judith E. Heumann, Assistant Secretary for Office of Special Education and
Rehabilitative Services

Department of Education

Tom Hehir - Director, Office of Special
Education Programs (OSEP)

Bobbi Stettner-Eaton Program Specialist,
Early Childhood Branch, OSEP, Federal Part
H representative

Nancy Treusch - Program Specialist, Early
Childhood Branch, OSEP, Federal Preschool
Grants representative

William E. McLaughlin - Acting Director,
representing the National Institute on
Disability and Rehabilitation Research

Thomas A. Payzant - Assistant Secretary,
Office of Elementary and Secondary
Education

Sharon Robinson - Assistant Secretary, Office
of Educational Research and Improvement

Department of Health and Human Services

The Office of the Surgeon General
Carol Roddy - Senior Advisor

The National Institute of Child Health and
Human Development
Summer J. Yaffe - Director, Center for
Research for Mothers and Children

The Social Security Adm. ..stration
Howard Foard - Assistant Deputy
Commissioner, Policy and External Affairs

-:(..11111=111111111I

Department of Health and Human Services
(cont'd)

Substance Abuse and Mental Health
Services Administration
Mary A. Jansen - Acting Deputy Associate
Administrator, Policy and Program
Coordination

Maternal and Child Health Services Block
Grant
Merle McPherson - Director, Division of
Services for Children with Special Needs

Pediatric AIDS Health Care Demonstration
Program
Beth D. Roy - Chief, Hemophilia and AIDS
Program

The Administration for Children and
Families
Joseph Motto la - Deputy Commissioner,
Administration for Children and Families
(ACF)

The Health Care Financing Administration
Elmer Smith - Director, Medicaid Special
Program Initiatives Staff

The National Institute of Mental Health
Darrel A. Regier - Director, Division of
Epidemiological and Services Research

Centers for Disease Control
Godfrey P. Oakley - Director, Division of
Birth Defects and Developmental Disabilities

The Indian Health Service
Richard Kotomari - Chief, Maternal and Child
Health Staff

Continued
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Table 2.4 (cont'd)
Department of Health and Human Services

(cont'd)

Office of the Assistant Secretary for
Planning and Evaluation
Mary Harahan - Director, Office of the
Assistant Secretary for Planning and
Evaluation

Administration on Developmental
Disabilities
Bob Williams - Commissioner, Administration
on Developmental Disabilities

Center for Mental Health Services
Gary DeCarolis - Chief, Child, Adolescent,
Family Branch

The Department of Defense

Personnel Support, Families, and Education
Gail McGinn - Acting Deputy Assistant
Secretary

The Department of the Interior

Bureau of Indian Affairs (BIM
Ada Deer Assistant Secretary of the Interior
for Indian Affairs

The Department of Agriculture

Office of Food and Nutrition Services
Patricia Daniels Chief, Nutrition Services,
Special Supplemental Food Program for
Women, Infants, and Children (WIC)

Parent Representatives

Mark Hull
Norwich, Vermont

Shirley Kramer
Burnsville, Minnesota

Emory Morsberger
Lilburn, Georgia

Parent Representatives (cont'd)

Deborah Sosa
Tacoma, Washington

Tammy Tiner
College Station, Texas

Part H Coordinators

Audrey Witzman
Illinois State Board of Education

Frank Zollo
New York State Department of Health

619 Coordinator

Deborah Ziegler
Delaware Early Childhood Center

CICC Chairperson

Wesley Brown
East Tennessee State University

Executive Director

Connie Garner
Office of Special Education and Rehabilitative
Services

Additional Members

Duane Martin French
Access Alaska

William Galston
Domestic Policy Council
Executive Office of the President

Carol Berman
National Center for Clinical Infant Programs,
Zero to Three

Source Office of Special Education Programs
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Table 2.5 Number arid Percentage of infants-and Toddlers
(Birth through Age 2) Receiving Early intervention
Services under Chapter 1. (SOP) Programs
Other Programs: December 1, 19-92

and

Percent of
PopulationState

Chapter 1
(SOP)/

Other
Programs

Birth
through
Age 2
Total

Alabama 666 322 988 0.54
Alaska 558 42 600 1.73
Arizona 818 1,030 1,848 0.94
Arkansas 699 738 1,437 1.39
California 878 10,943 11,821 0.68
Colorado 822 2,376 3,198 2.03
Connecticut 833 1,054 1,887 1.30
Delaware 10 932 942 2.95
District of Columbia 162 510 672 2.58
Florida 2,027 3,055 5,082 0.88
Georgia 204 2,266 2,470 0.76
Hawaii 680 2,546 3,226 5.64
Idaho 638 0A/ 638 1.29
Illinois 4,578 1,839 6,417 1.16
Indiana 2,679 515 3,194 1.30
Iowa 914 Oii 914 0.79
Kansas 707 140 847 0.76
Kentucky 949 02/ 949 0.61
Louisiana 1,868 238 2,106 1.02
Maine 0 756 756 1.54
Maryland 3,107 0A/ 3,107 1.33
Massachusetts 6,484 6,358 12,842 4.84
Michigan 2,911 220 3,131 0.71
Minnesota 2,353 2,353 1.18
Mississippi 90 351 441 0.36
Missouri 1,404 1,404 2,808 1.24
Montana 330 Oar 330 0.97
Nebraska 667 02/ 667 0.94
Nevada 645 OA/ 645 1.00
New Hampshire 644 669 1,313 2.70
New Jersey 2,535 02/ 2,535 0.72
New Mexico 47 1,035 1,082 1.34
New York 3,730 Oiti 3,730 0.44
North Carolina 761 6,292 7,053 2.36

--Continued

40 16TH ANNUAL REPORT TO CONGRESS: CHAPTER 2



Table 2.5 (cont' d)

State
Chapter 1

(SOP)
Other

Programs

Birth
through
Age 2
Total

Percent of
Population

North Dakota 233 Og 233 0.89

Ohio 0 11,394 11,394 2.38

Oklahoma 1,216 WI 1,216 0.87

Oregon 1,322 Oaf 1,322 1.05

Pennsylvania 5,883 0a/ 5,883 1.20

Puerto Rico 0 4,716 4,716 .

Rhode Island 494 482 976 2.25

South Carolina 973 390 1,363 0.82

South Dakota 239 21 260 0.80

Tennessee 1,956 1,345 3,301 1.53

Texas 7,782 430 8,212 0.90

Utah 1,341 50 1,391 1.31

Vermont 120 136 256 1.09

Virginia 2,742 1,451 4,193 1.47

Washington 2,014 316 2,330 0.99

West Virginia 1,084 124 1,208 1.84

Wisconsin 2,167 326 2,493 1.17

Wyoming 433 0 433 2.14

American Samoa 0 15 15

Guam 0 89 89

Northern Marianas 34 27 61

Palau 18 18

Virgin Islands 0 0

Bureau of Indian Affairs 0 0

U.S. and Outlying Areas 76,449 66,943 143,392 1.20

50 States, D.C., and P.R. 76,397 62,096 138,493 1.18

a/ Data are reported under Chapter 1 (SOP).

tal The number of infants and toddlers reported here reflects revisions to State data received by the Office of Special Education Programs

between the July 1 grant award date and October 1.

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS). Population estimates are from

the U.S. Bureau of the Census.

and 6 reported decreases. Although there were exceptions, most of the changes in the
number of children served under the Chapter 1 (SOP) count were not substantial. The
only State reporting a notable decline in the number of children served was Tennessee
(1,956 in 1992 versus 2,296 in 1991). Only six States reported a relatively significant
increase: Illinois ',4,578 in 1992 versus 3,560 in 1991); Massachusetts (6,484 in 1992, up
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from 5,549 in 1991); New York (3,730 in 1992 versus 2,298 in 1991); Oklahoma (1,216 in
1992, up from 659 in 1991); Oregon (1,322 in 1992 versus 821 in 1991); and Wisconsin
(2,167 in 1992 versus 1,433 in 1991).

It is important to recognize that the increase in numbers of children served under
Chapter 1 (SOP) does not necessarily mean an increase in the absolute number of
infants and toddlers with disabilities served. Instead, the increase may reflect the
States' increasing desire to use this funding source to serve these children. States may
now also be able to provide more accurate counts of the actual number of children with
disabilities as their early intervention systems evolve.

Table 2.5 contains data on the number of children served under Chapter 1 (SOP), other
programs, from birth through age 2, and the percentage of population the birth through
age 2 population represents. The data indicate that of the 54 jurisdictions reporting, 29
experienced an increase in children from birth through age 2 enrolled in programs other
than Chapter 1 (SOP), 13 reported a decline, and 12 were unchanged. Two States,
California and Florida, reported dramatic declines in numbers of children in programs
other than Chapter 1 (SOP). California reported 24,177 children enrolled in such
programs on December 1, 1991, and 10,943 in 1992 a decline of 13,234 children.
Florida reported a change from 31,322 to 3,055 from 1991 to 1992, a decline of 28,267.
The combined decline in these two States (41,501) offset the growth in the 29
iurisdictions that did experience increases. Thus, the national change between 1991 and
1992 in programs other than Chapter 1 (SOP) was a decline of 38,235 children.

As more States move into full compliance, greater uniformity in definitions of eligible
children, in data collection methodology, and reporting will likely result. Analysis of
child counts increasingly reflect a State's unduplicated Part H population. Changes in
child counts from one year to the next will more accurately reflect the changes in
Part H enrollment, rather than changes in enrollment in programs that may have far
broader eligibility parameters than Part H. For example, the decline in the child count
in programs other than Chapter 1 (SOP) in both California and Florida is due to the fact
that both States included infants and toddlers enrolled in non-mandated at-risk
programs in their 1991 counts but not in their 1992 counts, when both of these States
fully implemented Part H.

Although States continue to report that data collection methodology is improving and
that the December 1 child count is an increasingly accurate measure of children
receiving services on that particular day, it is important to remember that the
December 1 count is merely a snapshot in time. States serve more children in the
course of a year than they do on any particular day. Therefore, it is crucial to recognize
that the annual December 1 child count results are probably smaller than the total
number of children and families who have received early intervention services during
the year.
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Services and Settings

Data on the location of services were provided by 43 jurisdictions, but are generally
incomplete. General statements about national trends or changes in the location of
services cannot be made. But the data that do exist are consistent with previous reports
that the home remains the most frequent service site. Thirty-four percent of services
are delivered in the home. The next most frequent service settings are the early
intervention classroom (33 percent) and the outpatient center (29 percent). As a service
setting, the home declined from 41 percent of all settings and the outpatient center
increased from 13 percent from 1991 to 1992. However, the status of States' data
collection for this component makes it unwise to suggest any changes or trends.

State reports on the types of services that children received under the Part H system
are also incomplete (see table 2.6). Some States report that this information is an
accurate description of services, but others cannot. Special instruction remains the most
frequently reported service, followed by speech/language pathology, social work,
occupational therapy, and physical therapy.

Part H Implementation Issues

States continue to experience uneven progress as they attempt to implement all Part H
components. While some of the impediments to effective implementation are State-
specific, there are common themes that continue to be reported to OSEP through the
annual Part H application process and through surveys and informal discussions with
families and State Part H personnel.

A report recently completed by the Carolina Policy Studies Program (CPSP) at the
University of North Carolina provided important information about State efforts to
implement Part H. OSEP provided support for CPSP's analysis of State Part H policy
formulation and implementation issues.

CPSP reported seve..al major barriers that slowed State progress in Part H
implementation, including the volume of policy decisions, the challenging fiscal
situation confronted by the States, and a lack of direct authority or power by the lead
agency, which resulted in time-consuming negotiations and compromise to achieve

consensus with other stakeholders.

Fragmentation, duplication, and overlap in services initially identified soon after
enactment of P.L. 99-457 as barriers to the development of a coordinated, interagency

system continue to be pronounced. A 50-State survey completed in 1992 by CPSP
indicated that as many as 44 sources of funding were found in all the States. So many
sources impedes development of efficient funding mechanisms. CPSP discovered that

25 laws and programs addressed, in some fashion, the same target population. Thus,
policymakers face difficulty in establishing eligibility, predicting the range of needed
services, estimating costs for such services, and identifying the appropriate children to
provide intervention. These difficulties have contributed to the States' reluctance to
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add the at-risk population to the group of eligible children, because the service and
fiscal implications remain too uncertain.

According to the CPSP report, the chronic shortage of early intervention service
personnel particularly in the disciplines of physical therapy, occupational therapy,
and speech/language pathology -- was universally viewed as a serious problem.
Clarification of the health services' role in the Part H system, defining a common vision
for the service coordinator role, and greater emphasis on interdisciplinary training were
also identified as significant issues.

CPSP was impressed by the States' progress toward Part H implementation, but
remained concerned about the system's ability to deliver the variety of needed services
in a manner consistent with the Part H vision. CPSP recommended that the role of
medical assistance in financing services be strengthened by automatically making
infants and toddlers in the Part H system eligible for medical assistance, regardless of
family income.

A study by the National Early Childhood Technical Assistance System (NEC*TAS)
(Perry, 1993) underscored how hard it is to calculate per child and aggregate costs of
Part H services. Many factors complicate the task of projecting costs, such as State
eligibility definitions, estimating Part H population size, overlap with existing State and
local fiscal commitment to early intervention services, participation rates, location of
services, and the range of services that may be needed by a child or family. The four
States that had already completed cost studies and that were featured in the NEC*TAS
study -- California, Florida, Maryland, and Virginia -- reported per child costs for
children with developmental delays (not for children classified as at-risk) ranging from
$4,312 (Virginia) to $6,090 (Maryland).

But the range of per child costs is best illustrated by a detailed analysis in the California
study, which attempted to provide cost figures for children with fairly specific
developmental profiles. Annual costs ranged from $659 for a child with mild speech
delays of unknown etiology discovered at 18 months of age, to $15,060 for a child of
between 2 and 3 years who had been identified at 6 months of age with severe cerebral
palsy and who also had motor functioning, feeding, and speech impairments.

In September 1993, NEC*TAS issued a report (NEC*TAS, 1993) summarizing the topics
addressed at the annual National Partnerships for Progress Conference, held in
Arlington, Virginia, in August 1993. Issues remaining at the forefront of discussion in
the early intervention community include:

use of assistive services;

the manner in which services are provided to the at-risk
population;

the role of medical and health services;

transition from Part I I to Part B;
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cultural diversity; and

personnel preparation and shortages.

IMPLEMENTATION OF THE PRESCHOOL GRANT PROGRAM

FY 1992 was the first year all States were required to provide a free appropriate public
education (FAPE) for all 3- through 5-year-old children with disabilities. States are
awarded funds under the Preschool Grant Program based on the December 1 child
count of the previous year for children from age 3 through 5 years who are receiving
special education and related services. Approximately $325.8 was appropriated
in FY 1993, nearly $6 million more than in FY 1992. However, the number of
preschoolers rose to 441,748 from the previous year's figure of 398,757, so the $6 million
gain was offset by the increase in the number of children. Thus, the per child allocation
under the Preschool Grant Program was $738, down from $804 in the previous year.
The per child award from Part B was $411, meaning that each State received
approximately $1,149 under IDEA for every preschooler receiving special education and
related services as of the previous December 1 child count. Table 2.7 provides a State-
by-State breakdown of preschool grant awards.

Regulatory Changes to the Program

The final regulations to Part B, as amended to implement the Handicapped Program
Technical Amendments of 1988, the Education of the Handicapped Act Amendments
of 1990 and the Individuals with Disabilities Education Act Amendments of 1991, were
published in the Federal Register on September 29, 1992. Changes germane to
preschool special education services include the following:

authority for States to use "developmentally delayed" for
preschoolers in a State's definition of "children with
disabilities;"

a requirement that States develop policies and procedures for
smooth transition between Part H and the Preschool Grant
Program;

authority for States to use IFSPs for the preschool special
education population; and

authority for States to use Preschool Grant Program funds to
provide FAPE to 2-year-olds who will reach age 3 during the
school year. These changes reflect the Federal commitment to
promote a seamless system of services for children from birth
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Table 2.7 State Grant Awards under the Preschool Grant Program,
FY 1993 ,

State
Preschool

Grant Program State
Preschool

Grant Program

Alabama $ 5,695,812 New Mexico $ 2,265,178
Alaska 1,100,462 New York 23,973,074
Arizona 4,387,813 North Carolina 9,382,727
Arkansas 3,593,118 North Dakota 724,532
California 34,437,799 Ohio 11,527,519
Colorado 3,955,753 Oklahoma 4,069,492
Connecticut 4,507,461 Oregon 3,618,967
Delaware 1,307,998 Pennsylvania 11,541,552
District of Columbia 187,595 Puerto Rico 3,231,221
Florida 12,757,968 Rhode Island 1,386,286
Georgia 7,353,890 South Carolina 6,328,762
Hawaii 664,708 South Dakota 1,669,156
Idaho 1,898,850 Tennessee 6,728,325
Illinois 17,072,663 Texas 19,509,927
Indiana 6,566,579 Utah 2,837,566
Iowa 4,020,008 Vermont 691,297
Kansas 3,389,274 Virginia 8,310,331
Kentucky 9,329,550 Washington 7,851,682
Louisiana 5,868,636 West Virginia 2,649,232
Maine 1,940,948 Wisconsin 8,991,288
Maryland 5,816,198 Wyoming 1,022,174
Massachusetts 7,590,969 American Samoa 25,111
Michigan 11,087,334 Guam 123,340
Minnesota 7,114,595 Northern Marianas 11,078
Mississippi 3,706,118 Palau 8,863
Missouri 4,540,696 Virgin Islands 56,131
Montana 1,375,946 Bureau of Indian Affairs
Nebraska 2,180,982
Nevada 1,706,085 U.S. and Outlying Areas 325,772,800
New Hampshire 1,019,958 50 States, D.C., and P.R. 325,548,277
New Jersey 11,062,223

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).
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through age 5. Inclusion of the term "developmentally
delayed" provides States more options as they consider
eligibility criteria for preschoolers.

NEC*TAS publishes an annual analysis of preschool services entitled "The Section 619

Profile." The June 1993 volume reported that States and Outlying Areas use one of four
methods to determine the eligibility of preschoolers for special education:

Nine use only Part B disability categories.

Nineteen States use Part B categories and a preschool-specific
category/classification.

Fourteen use some, but not all, Part B categories and a
preschool-specific category that replaces the omitted Part B
categories.

Nine use only a preschool-specific or noncategorical criterion
and do not use any Part B categories for preschoolers.
NEC*TAS also reported that 23 States are using or are
considering the use of IFSPs for preschool services. Of the 23
States, 2 use IFSPs as a statewide policy for all preschool
services; 14 States allow local discretion; and 7 are collecting
data for future decision making.

Number of Preschoolers Served

The total Preschool Grant Program and Chapter 1 (SOP) child counts indicate that
460,119 preschool children received special education and related services during school
r.tar 1992-93, an increase of 37,893, or 9 percent, over the number served in 1991-92,
continuing the trend toward annual increases noted in last year's annual report to
Congress. Figure 2.1 shows the number of children from 3 through 5, years of age
served under the Preschool Grant Program and Chapter 1 (SOP) from 1987-88 through
the 1992-93 school year.

Of the total number of preschoolers served, 441,748 (96 percent) were counted under
IDEA and the remaining 18,371 were counted by States under Chapter 1 (SOP). The
trend toward an increase in children reported under the Preschool GrantProgram and
a substantial decrease in children reported under Chapter 1 (SOP) continues. The
Preschool Grant Program 1991-92 to 1992-93 increase was 42,991 (10.8 percent); the
Chapter 1 (SOP) 1991-92 to 1992-93 decrease was 5,098 (21.7 percent).

Table 2.8 reports the number of children age 3 through 5 receiving special education
and related services by State. It also reports the percentage of the total population of
3- through 5-year-olds receiving special education and related services in each State.
Total incidence in the national population is 4.07 percent. States with more than 6.0
percent of their population receiving these services are Kentucky (8.27 percent),
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Figure 2.1 Number of ChiLdren Age 3 through 5 Served under the
Preschool Grant Program and Chapter 1 (SOP)
School Years 1987-88 through 1992-93

Number of Students
500,000

400,000

300,000

200,000

100,000

335.771
360,281
41.230

319,051

385,587
35,172

394.815
422,226

23,489

460,119
18,371

\mra \mica

1987-88 1988-89 1989-90 1990-91

School Year

III CIDEA, Part B Chapter 1 of
ESEA (SOP)

1991-92 1992-93

a/ The number of children age 3 through 5 served as reported here reflects revisions to State data received by the Office of Special Education
Programs between the July 1 grant award date and October 1 of any year.

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).

South Dakota (6.83 percent), and Wyoming (6.52 percent). States with less than 3.5
percent of the population receiving services are Hawaii (1.83 percent), District of
Columbia (2.10 percent), Missouri (2.75 percent), California (3.11 percent), Texas (3.19
percent), Arizona (3.27 percent), Georgia (3.31 percent), Florida (3.37 percent), Ohio
(3.38 percent), New Hampshire (3.43 percent), and Colorado (3.45 percent).

The percentage of children receiving preschool special education services does not
necessarily correlate with the percentage of children from birth through age 2 receiving
Part H services. For example, Kentucky provided Preschool Grant Program services to
8.27 percent of its age 3 through 5 population, and South Dakota, 6.83 percent. But
they provided Part H services to less than 1 percent of their birth through age 2
populations. Kentucky provided Part H services to .61 percent of its from birth through
age 2 population, and South Dakota, .8 percent (see table 2.5).
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Table 2.8 Number and Percentage of C ildren Age 3 through 5
Served under the Preschool rant Program and
Chapter 1 (SOF): December 1, 1992

State

Preschool
Grant

Program
Chapter 1

(SOP)

3 through 5
Years
Total

Percent of
Population

Alabama 7,698 169 7,867 4.53
Alaska 1,490 280 1,770 5.23

Arizona 5,941 34 5,975 3.27
Arkansas 4,860 867 5,727 5.69
California 46,627 194 46,821 3.11

Colorado 5,356 52 5,408 3.45

Connecticut 5,864 240 6,104 4.37
Delaware 1,764 18 1,782 5.92
District of Columbia 254 196 450 2.10

Florida 17,275 1,163 18,438 3.37
Georgia 9,957 248 10,205 3.31

Hawaii 900 27 927 1.83

Idaho 2,571 291 2,862 5.68
Illinois 23,116 858 23,974 4.65

Indiana 8,891 72 8,963 3.76
Iowa 5,443 20 5,463 4.64
Kansas 4,589 220 4,809 4.21

Kentucky 12,632 21 12,653 8.27

Louisiana 7,946 133 8,079 4.03
Maine 2,628 49 2,677 5.22

Maryland 7,727 51 7,778 3.52
Massachusetts 10,278 2,837 13,115 5.26

Michigan 15,014 1,002 16,016 3.76

Minnesota 9,633 7 9,640 4.69

Mississippi 5,018 105 5,123 4.36

Missouri 6,148 43 6,191 2.75

Montana 1,863 9 1,872 5.18

Nebraska 2,953 5 2,958 4.07

Nevada 2,310 0 2,310 3.80

New Hampshire 1,374 352 1,726 3.43

New Jersey 14,978 323 15,301 4.65

New Mexico 3,067 56 3,123 4.00

New York 32,459 189 32,648 4.21

North Carolina 12,704 62 12,766 4.48

North Dakota 981 173 1,154 4.14

Ohio 15,608 306 15,914 3.38

Oklahoma 5,510 26 5,536 4.00

Oregon 4,900 2,032 6,932 5.44

Pennsylvania 15,627 2,790 18,417 3.80

Puerto Rico 5,492 0 5,492
Rhode Island 1,877 59 1,936 4.72

South Carolina 8,556 209 8,765 5.53

--Continued
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Table 2.8 (cont'cl)

State

Preschool
Grant

Program
Chapter 1

(SOP)

3 through 5
Years
Total

Percent of
Population

South Dakota 2,260 18 2,278 6.83
Tennessee 9,110 78 9,188 4.48
Texas 26,416 1,061 27,477 3.19
Utah 3,842 348 4,190 4.01.
Vermont 909 107 1,016 4.10
Virginia 11,252 43 11,295 4.16
Washington 10,631 680 11,311 4.88
West Virginia 3,587 127 3,714 5.73
Wisconsin 12,174 34 12,208 5.52
Wyoming 1,384 0 1,384 6.52
American Samoa 34 0 34
Guam 167 0 167
Northern Marianas 15 15 30
Palau 12 12 24
Virgin Islands 76 60 136
Bureau of Indian Affairs 0 0 0

U.S. and Outlying Areas 441,748 18,371 460,119 4.07
50 States, D.C., and P.R. 441,444 18,284 459,728 4.06

Note: Population data are not available for the Insular Areas. The proportion of children served is based only on data for the 50 States and
D.C.

Source: U.S. Department of Education, Office of Special Education Prowams, Data Analysis System (DANS). Population counts are based
on July estimates from the U.S. Bureau of the Census.

Interestingly, Hawaii had both the highest birth throughage 2 percentage (5.64 percent)
and the lowest percentage under the Preschool Grant Program (1.83 percent). This may
be due to Hawaii's liberal definition of Part H eligibility, which not only includes
children who are at-risk for developmental delays, but also includes children who are
at-risk environmentally. At age 3, a majority of Part H children in Hawaii move to
Head Start or community preschools rather than to Part B programs.

Of the remaining 10 States reporting the lowest preschool special education enrollment
percentages, five States had less than 1 percent of their children receiving birth to age
3 services, and five reported that between 1 and 3 percent of their children were
receiving birth to age 3 services.

The trend toward an increase in the percentage of younger preschoolers receiving
Preschool Grant Program services continued in FY 1993. The number of 3-year-olds
increased by more than 13,000, or 19 percent over the previous year. The number of
4-year-olds increased by about 20,000, or 15.8 percent over the previous year. The
number of 5-year-olds experienced the smallest charge, increasing only by about 9,500,
or 4.7 percent, over the previous year. As noted in figure 2.2, in school year 1992-93
the 3- and 4-year-old Preschool Grant Program population. made up half of the
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preschoolers receiving special education services. This figure is up slightly from the 49
percent reported in school year 1991-92 and is a significant increase over the 36 percent
reported in 1986-87. This information supports what has been informally reported by
the States that the implementation of Part H and transition to Part B has resulted in
ever earlier identification of children with disabilities. Further, Stateshave placed more
emphasis on including preschoolers in Child Find, because IDEA now requires them
to provide programs, rather than allowing States to serve preschoolers at their
discretion.

Figure 2.2 Number of Children Age 3 through 5 Served under the
'Preschool Grant Program and Chapter 1 (SOP) by Age
and Program: School Year 1992-93I

Chapter 1, 3-5
18,371

4.0%

IDEA, 4s
147,037

3 %2 0

IDEA, 39s

18.1°k

45.9%

IDEA, 5s
211,362

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).

implementation Issues Related to the Preschool Grant Program

Implementing high quality, effective programs for children with disabilities from age
3 through 5 years remains challenging. Implementation requires synthesis of a variety
of funding streams, calls for coordination with the Part H system to promote the goal
of a seamless system for children from birth through age 5, and requires that services

16TH'INUAL REPORT To CONGRESS: CHAPTER 2 55



must both be developmentally appropriate and be implemented in the least restrictive
environment. This section discusses important developments in these areas.

Administering the Preschool Grant Program

The National Early Childhood Technical Assistance System (NEC" TAS) publishes an
annual profile about the Preschool Grant Program (NEC*TAS, 1993) that provides
information enabling comparisons to be made about how States and Outlying Areas are
implementing a variety of components of the Preschool Grant Program. Of the 57
States and entities reporting, 47 administer preschool special education programs
through the Spee' Education Unit of the State educational agency (SEA). Among the
other ten States, six are administered within the Early Childhood Unit, three split
responsibility between special education and preschool units, and one State (Minnesota)
shares responsibility among community collaboration, instructional strategies, and fiscal
application units.

Five percent of Preschool Grant Program funding may be set aside for administration.
Fifty-three of the 57 States or entities reported how this funding is used. Forty-three
SEAs use the full 5 percent, two use 4 percent, four use between 2 and 3 percent, and
four use none.

Another 20 percent of the Preschool Grant Program funding may be set aside for the
planning and development of a statewide comprehensive service delivery system for
children with disabilities from birth through age five years; the provision of direct and
support services for children with disabilities aged three through five years; and at the
State's discretion, the provision of a free appropriate public education to two-year-old
children with disabilities who will reach age three during the school year. Fifty-four
of the 57 States or entities reported how this funding is used. Thirty-one SEAs use the
full 20 percent, eight use between 15 percent and 19 percent, four use 10 percent to 14
percent, four use 1 to 9 percent, and seven use none. These funds are most often used
for training and technical assistance. About half the States use this funding for pilot
programs, materials, planning/coordination, and direct service.

Thirty-five States reported using 17 funding sources to finance preschool special
education services, in addition to the Part B and Preschool Grant Program funds that
all the States used. The most commonly used funds are State special education (32
States), local funding (30 States), Chapter 1 (SOP) (28 States), Federal Head Start (24
States), and Comprehensive Child Development (24 States) funds. Eleven States have
developed a process for projecting or determining the full costs associated with
preschool special education services. Of these 11 States, eight (Arkansas, Arizona, Iowa,
Kentucky, Maine, Nebraska, Ohio, and Pennsylvania) are prepared to disseminate this
information to interested persons. Eighteen States have developed a process for
forecasting the prevalence and/or types of disabilities anticipated for preschoolers with
disabilities. Of these States, twelve (Arizona, Colorado, Delaware, Georgia, Illinois,
Iowa, Maine, Minnesota, Missouri, Nebraska, Ohio, and Texas) are prepared to
disseminate this information to interested persons.
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Coordinating Part H and Preschool Programs

Many StateS acknowledge the importance of ensuring a coordinated system for children
from birth through age 5 by creating formal linkages between the Part H and Preschool
Grant Program systems. According to NEC*TAS, the focus of the ICCs in 42 of the 57
States or entities reporting is from birth through age 2. In 15 States the ICC focus is on
birth through age 5. States are required to include a SEA representative on the State-
level ICC. The most typical representatives from the SEA are the Coordinator of Early
Childhood/Special Education (16 States), the Director of Special Education (14 States),
or the Section Chief for Special Education (13 States).

The majority of States have developed or are developing policies, transition agreements,
or both, governing the transition from Part H to preschool. Twenty-three States have
policies in place, three more than last year. Eighteen States are developing policies, one
more than last year. Of the 49 States reporting in this area, 23 indicated they are using
or considering using the IFSP for preschool services. Two States (Oregon and Maine)
use IFSPs on a statewide basis for all preschool services. Fourteen States allow local
discretion, and seven States are collecting data for future decision making.

Twenty-nine States report that public awareness efforts are directed toward the birth
through age 5 population rather than the birth through age 2 and age 3 through 5
populations. Ten States have added birth through age 5 certifications to their special
education certification processes.

Providing Preschool Services in the Least Restrictive Environment

Providing special education services in the least restrictive environment (LRE) has
become a central national issue, and will remain so for years to come. Researchers and
policymakers are contending with the important goal of ensuring that special education
and related services are individualized to meet the unique needs of each child while
also ensuring that such services are delivered in settings that enable children to interact
with nondisabled peers. The difficulty of meeting this goal for the preschool
population is exacerbated by several factors. A main barrier to successful
implementation is that many LEAs do not operate preschool programs at all, and
preschool is not available for any children without disabilities. While there are a
variety of public programs for 4-year-olds, the issue is particularly problematic for 3-

year -olds.

Placing children with disabilities in settings that enable them to interact with their
nondisabled peers may require strengthening traditional alliances with such programs
as Head Start, and require creating new alliances with the child care and private
nursery school communities, as well as other community-based programs. Such actions
can raise a host of new issues, such as those listed below:

application of SEA policies and procedures to private settings
that may not be accredited by the SEA;
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the role of the public school special educator in the private
setting;

determination of payment for special education versus child
care services; and

the implementation of Part B requirements in settings that are
unaccustomed to Part B policies and procedures.

The data on preschool placements do not offer sufficiently specific information to
determine whether services are being offered in inclusive settings. One reason is that
the categories used for the school-age population have limited relevance to preschool
settings. Preschool-aged children are frequently served in community-based settings
rather than in public schools. Although States report that almost half of all preschool
children are served in regular classes, the definition of a regular class for a preschooler
receiving Preschool Grant Program services is likely to be considerably different than
for a regular class for a school-age child receiving Part B services. OSEP has developed
a "crosswalk" for reporting preschoolers in existing OSEP placement categories. The
crosswalk provides specific instructions that apply to 3-, 4-, and 5-year-old children
with disabilities.

Preschool special educators pointed out to OSEP that the placement categories used for
6- through 21-year-olds are not appropriate for preschoolers and made preschool
placements appear more restrictive than they actually are. Reasons for this mismatch
include lack of publicly-funded general education programs for 3- and 4-year-olds,
provision of special education services in child care centers, Head Start centers, and
other types of facilities, and use of home-based programs to provide preschool special
education services. As a result, OSEP has been developing an alternative format for
collecting preschool placement data. The proposed categories are as follows:

early childhood setting;

combined early childhood/early childhood special education
setting;

early childhood special education setting;

home;

residential setting; and

in-patient hospital setting.

OSEP is soliciting input from SEA personnel concerning the advantages and
disadvantages of these data collection categories. The "crosswalk" will be used until
preschool-specific categories can be defined to accurately reflect service delivery models,
as well as be compatible with State data collection capacities.
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NEC*TAS (1993) reports that policies, missions, or philosophies promoting an inclusion
philosophy have been or are being developed by 31 SEAS. Thirty-five SEAS have
developed or are developing policies or guidelines specifically addressing LRE for the
preschool population. Thirty-one SEAS have developed or are developing policies
regarding the funding of placements in other than regular elementary schools. Thirty-
seven SEAs have checklists, questionnaires, or other data collection tools in use or
under development to monitor provision of LRE preschool services.

A significant relationship between the Preschool Grant Program and Head Start was
created upon publication in the January 21, 1993 Federal Register of the Head Start
Program Performance Standards on Services for Children with Disabilities (45 CFR Part
1308). An important component of those regulations is a requirement that a disabilities
services plan be created to meet the special needs of children with disabilities and their
parents. The regulations stress the joint responsibility of Head Start and the LEA to
ensure that services are provided in a coordinated manner that both meets the child's
needs and ensures that services are occurring in the LRE. Head Start programs must
have a continuum of service options, which include the following:

joint placement of children with other agencies;

shared provision of services with other agencies;

shared personnel to supervise special education services, when
necessary to meet State personnel qualifications;

administrative accommodations, such as having two children
share one enrollment slot when each child's IEP calls for part-
time service because of his or her individual needs; and

any other strategies to ensure that special needs are met, such
as staff increases, use of volunteers, use of supervised students
in such fields as child development, special education, and
child psychology, and various therapists and family services to
assist staff.

The regulations and the guidance material in the appendix to Part 1308 stress the
collaborative opportunitic Available to the LEA and Head Start agency, as well as
describing each entity's responsibilities in detail.

The continued implementation of the Americans with Disabilities Act will further
increase the opportunities for inclusion in the child care sector. Greater awareness of
the legal prohibitions against barriers to participation will help increase inclusive
preschool placement options.

Since 1989, OSEP has funded an Early Childhood. Research Institute on Integration,
which is operated by the Allegheny-Singer Research Institute (recently transferred to
St. Peter's Child Development Centers) and the University of Washington. The Institute
is examining a variety of programmatic, curric r, and policy issues related to
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preschool mainstreaming. During the past year or so, the Institute researchers have
written several articles that analyze data from recent research endeavors. Major
findings are reported below.

Wolery et al. (in press) conducted three studies on various factors involved in preschool
mainstreaming. In one study, 75 percent of the responding preschool programs
indicated that a child with a disability was enrolled.- Speech and language impairments
were the most frequently cited disability. Head Start programs were the setting in
which mainstreaming was most likely to occur.

Another study by Wolery et al. (1992) described benefits and barriers to preschool
mainstreaming. The chief benefits are the opportunity for children to be exposed to
those who are different and the opportunity for children with special needs to have
normalized social experiences. Barriers include troublesome areas such as child-staff
ratios that may be too high to allow staff members to adequately deal with children
with disabilities, architectural barriers that affect childien with orthopedic disabilities,
and lack of related services personnel in mainstreamed preschool settings.

Miller et al. (1992) compared the results of mainstreaming for preschool children with
and without disabilities. They found that mainstreamed children with developmental
delays engaged in a significantly higher rate of interaction than did their counterparts
in specialized settings. They also found that the directly observed social behaviors of
children without disabilities in mainstreamed settings did not differ from those of their
counterparts in "typical-children-only" settings, although teachers felt children without
disabilities benefitted socially from their interactions with a variety of children. Parents
of children with disabilities rated the social and related skills of their mainstreamed
children significantly better than did parents of similar children in specialized settings.

OSEP is funding a number of demonstration projects that are developing models for
providing early intervention services, or training providers for early intervention in
inclusive settings. Among the projects are the following:

Project GAINS (Gaining Access/Integrating Needed Services)
in Newton, Massachusetts. The purpose of the project is to
enhance the ability of child care programs nationwide to offer
quality, integrated services for young children with disabilities
by creating a replicable program model. Programs are
designed through a local planning process that includes
representatives of a variety of sectors of the community. Staff
development and training are provided to parents and
providers, with an emphasis on in-service workshops, training
in classroom adaptation, and creation of a resource support
network of specialists to coach teachers in inclusive settings.

Successful Integration of Infants and Toddlers with Disabilities
through Multidisciplinary Training in Hampton, New
Hampshire. The purpose of the project is to develop in-service
training materials that will prepare professionals and caregivers
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to provide and coordinate child care services for infants and
toddlers with disabilities. Specific training modules have been
developed in 10 basic competency areas, and individual
training/demonstration is provided for child-specific issues.
Self-directed training video and print modules and a
guidebook on mainstreaming infants and toddlers with
disabilities have been devised.

Research Institute on Preschool Mainstreaming of the St. Peter's
Child Development Centers in Pittsburgh, Pennsylvania. The
purpose of the project is to address the challenges and barriers
to preschool inclusive services, including: policy voids and
disincentives to inclusion, lack of information on key issues,
lack of clear guidelines for adapting existing curricula, and lack
of awareness by regular and special educators regarding the
feasibility of inclusion.

Integrated Outreach Project at Utah State University in Logan,
Utah. The purpose of the project is to provide training and
technical assistance to early intervention personnel so they may
provide services to young children with disabilities in the least
restrictive environment. Components of training include
social integration, functional mainstreaming for success, a
preschool transition project, and a multiagency project for
preschoolers.

Project Coach Outreach: Transdisciplinary Consultation/
Coaching Training for Implementing Integrated Model
Programs at the University of Southern Mississippi in
Hattiesburg, Mississippi. The purpose of the project is to
promote collaborative, transdisciplinary consultation and
coaching practices by local agency teams in order to place
young children between 3 and 5 years of age with moderate to
severe disabilities into least restrictive environment,
community-based early childhood programs in Mississippi.

Transition: Part H to Preschool Grant Program

Flexible and effective transition policies have been cited as crucial to development of
a coordinated system for children and families moving from early intervention to
preschool programs. Transition systems are needed to ensure that services are not
interrupted as families move from one system to another.
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OSEP issued an April 1,1993 memorandUm guiding preschool and Part H policymakers
responsible for policies and procedures governing the transition from Part H to the
Preschool Grant Program. The memorandum emphasized that States must ensure that
transition policies and procedures address the following issues:

how families will be included in the transition process;

how the lead agency will notify the appropriate local
educational agency (LEA) or intermediate educational unit
(IEU) in which the child resides about the child; and

how the lead agency will convene, with the approval of the
family, a conference between the lead agency, the family, and
the appropriate LEA or IEU, at least 90 days before either the
child's third birthday or, if earlier, the date on which the child
is eligible for the preschool program under the Preschool Grant
Program in accordance with State law.

The memorandum provides guidance to States regarding the delivery of FAPE for
children prior to their third birthday, as well as the use of Part H funds for children
turning 3 during the summer before the beginning of the school year. The
memorandum emphasized both the overlap between the Part H and the Preschool
Grant Program systems and the need to ensure that the distinct requirements of each
system are included in State policies and procedures. Policies must be adopted that
address the following:

During the transition process from Part H to the Preschool
Grant Program, States must ensure that the prior notification
and parental consent requirements of the Part B system are
adhered to and that parents have been provided with
procedural safeguards under Part B.

For children turning 3 during the summer, the IEP or IFSP
must specify how the children will receive FAPE as of their
third birthday. It must also include a process to ensure that
extended school-year services (ESY) have been considered as
part of the child's Part B service plan.

States are permitted to use an IFSP for children until their sixth
birthday. However, when FAPE is provided to a preschooler
through an IFSP, the rights and protections of the Part B
system apply to that child.

The State Part H and Part B systems must have overlapping
Child Find requirements. The Part H Child Find system must
ensure that policies and procedures for a comprehensive Child
Find system are consistent with Part B. Yet the Part H
agency's participation in Child Find activities does not alter the
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SEA's role in ensuring compliance with the Child Find
requirements for the birth through age 2 population.

Transition training can be included in the Part H
Comprehensive System of Personnel Development (CSPD).

The State Interagency Coordinating Council (SICC) must
include a representative from the SEA who is engaged in
policy development and implementation for Preschool Grant
Program services. The role of the SICC has been expanded to
enable the Council to advise and assist the SEA regarding
transition. The SICC may now also work with the SEA to
provide services to children with disabilities from birth through
age 5.

The 1991 IDEA amendments allow States to use Part H and Preschool Grant Program
funds during transition periods. Part H funds may be used to provide FAPE to
children, in accordance with Part B, from their third birthday until the beginning of the
new school year. Preschool Grant funds may be used toprovide FAPE to children with
disabilities who are 2 years old and who will reach their third birthday during the
course of the school year.

Recognizing the importance of transition for children and families, OSEP has supported
a variety of research initiatives on the topic of transition. Among these is the Kansas
Early Childhood Research Institute (KECRI), which began work in 1988 and publishes
a quarterly newsletter. The institute subscribes to an "ecocultural niche model" of
transition, which views a child as a member of a family that is part of a broader social
and cultural community. Extending this concept to transition, KECRI defines
components of a transition framework as follows:

transition is a change in a child's and family's ecocultural
niche, instigated by a change in service providers;

transitions are difficult because they require accommodations
in daily routines for everyone involved;

a transition's impact depends on the number of
accommodations required;

one measure of a transition intervention's success is how far it
encourages sustainable accommodations;

a family's accommodations in transitions are not necessarily
negative;

valences for accommodations to transitions the positive or
negative weightings -- are not known a priori;
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interventions to reduce negative transition impact may involve
both distal (e.g., financial policy) and proximal (e.g., obtaining
transportation or household help) features of a family's
ecocultural niche; and

service providers occupy an ecocultural niche that influences
the nature, timing, and quality of their efforts.

A variety of projects and informational activities have been supported by KECRI, such
as:

"parental adjustment to the birth of a child with disabilities and
early hospital transitions," a parent-to-parent videotape;

planning the transition from the neonatal intensive care unit
(NICU) to the home;

in-home intervention to facilitate the transition from the NICU
to the home;

programming a successful transition from home to preschool:
developing individualized treatment programs to teach
appropriate social skills;

transition of preschool children with severe and multiple
disabilities from nonintegrated to community-based preschool
programs;

verbal interactive skills training for transitions;

transfer of academic and classroom procedures and skills from
preschool to home and from kindergarten to home;

programming successful classroom transition: assessment of
children's survival skills and classroom requirements;

promoting successful transition to the primary grades:
prediction of reading problems for children with speech and
language impairments;

assessing concerns of families in transition and promoting
family-directed problem solving; and

role of the professional in successful transition.
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OSEP is sponsoring several demonstration projects to foster the development of best
practices in transition. They include the following:

Project STEPS (Sequenced Transitions to Education in the
Public Schools) at the Child Development Center of the
Bluegrass, Inc., in Lexington, Kentucky. The purpose of the
project is to provide training and technical assistance to help
State agencies develop statewide transition systems for
children, from birth to age 8, with disabilities. The STEPS
model focuses on policy and procedure development in
administration, staff, and family involvement in the transition
process, as well as child preparation for the next environment.

Bridging Early Services Transition Project at the Associated
Colleges of Central Kansas in McPherson, Kansas. The
purpose of the project is to help administrators, service
providers, and families plan and coordinate transition for
young children with disabilities or developmental delays. The
model is being replicated in more than 15 States with both
rural and urban populations. The needs of each State, region,
or local area regarding transition planning are assessed, and
training is individualized. Workshop training; written
materials, and other technical assistance are provided.

FACTS/LRE (Family and Child Transitions into Least
Restrictive Environments) at the University of Illinois in
Champaign, Illinois. The purpose of the project is to address
the process for transition planning for children, 2-1 / 2 through
5 years of age, with a broad range of disabilities or
developmental delays, who are moving from early intervention
to preschool and from preschool to elementary school. The
model focuses on strategies to assist families in planning and
selecting community child care services. It includes a planning
process for community interagency coordinating councils to
develop and implement agreements between local public
schools and early intervention agencies to facilitate cooperative
screening, assessment, referral, and transition.

OTHER OSEP PROGRAMS BENEFITTING YOUNG CHILDREN WITH DISABILITIES

OSEP continues to support a number of projects designed to promote innovative
strategies for the delivery of services to young children with disabilities and their
families. Priorities include the development of more effective practices, the
development of region-specific or population-specific program models, enhanced
training of existing personnel, and identification of strategies to recruit individuals into
relevant fields of study.
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The Early Education Program for Children with Disabilities

The Early Education Program for Children with Disabilities (EEPCD), originally named
the Handicapped Children's Early Education Program (HCEEP), has been operating for
the past 25 years. Its original mission was to establish model demonstration projects
for the delivery of special education and related services to young children with
disabilities, from birth through grade three. It has evolved as State and local early
intervention systems have matured. It presently supports States as they develop two
processes: first, development of comprehensive services for infants and toddlers with
disabilities, from birth through age 2, and their families; second, expansion of services
for children with disabilities, age 3 through 5, and their families. During FY 1993,
EEPCD supported 121 projects: 31 demonstration projects, 47 outreach projects, 29 in-
service training projects, 7 research and experimental projects, 6 research institutes, and
1 national technical assistance center.

Demonstration Projects

EEPCD's demonstration projects address a variety of topics. They include the
following:

multidisciplinary intervention services for children and
families;

interagency collaboration in the provision of services;

family and professional collaboration;

an examination of differing service delivery models;

coordination between public and private agencies;

curriculum development;

evaluation of child progress;

services for infants with special health needs, including HIV
infection and AIDS; and

methods of collaboration between allied health and special
education service providers.

Outreach Projects

Outreach projects have two goals: to increase the availability of high-quality services
to young children with disabilities and to promote replication of innovative models or
components of models which were developed under the demonstration or inservice
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components of EEPCD or have had other development funding. All of the 47 projects
receiving outreach funding have a multi-State or national focus and are funded for
three years. Outreach efforts focus on improving training and services, as well as on
interagency and inter-State collaboration. All are required to coordinate their
dissemination and replication activities with the State lead agencies under Part H
and/or the Preschool Grant Program.

Experimental Projects

Nondirected experimental projects compare educational practices and intervention
procedures related to early childhood services. During FY 1993, four newly funded
projects addressed language instruction, intervention in inclusive versus segregated
settings, bilingual/bicultural training for preschoolers who are deaf, and
paraprofessional training systems.

Research Projects

EEPCD is funding three research projects. Two investigate language intervention
issues, and one focuses on motor functioning.

Research Institutes

Six research institutes are supported. These institutes investigate:

cost and effectiveness of early intervention;

interventions for children affected by parental substance abuse;

interventions to assist children and families in making
transitions from hospital to home, from home to preschool
services, and from preschool to public school;

barriers to mainstreaming in preschools;

behavior-based developmental care and intervention in the
neonatal intensive care unit; and

influences on service patterns and utilization in early
intervention and preschool programs.
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NEC*TAS

OSEP also supports NEC*TAS, which brings together individuals and organizations
representing a range of disciplines and parental perspectives to address the infant,
toddler, and preschool provisions of IDEA. A central organizational function is
providing technical assistance to States' Part H and Preschool Grant Program grantees.
Main areas of technical assistance for the Part H system include service coordination,
finance, interagency issues, procedural safeguards, personnel, data collection,
monitoring, child identification, and public awareness. Main areas of technical
assistance for the Preschool Grant Program community includeprogram standards and
monitoring, LRE and inclusion, personnel, finance, interagency agreements, child
identification, legislation, transition, and public awareness.

Personnei Preparation

Personnel preparation is another component of the OSEP mission. During FY 1993, the
Division of Personnel Preparation funded 245 projects addressing personnel needs in
early intervention and preschool services. Projects focus on preparing personnel to
serve infants, toddlers, and preschoolers; leadership personnel projects; special projects;
projects to prepare related services personnel; and projects to serve special populations,
rural populations, and low-incidence populations. Among the projects sponsored by
OSEP are the following:

Northeast Early Intervention Faculty Training Institute at
Temple University in Philadelphia, Pennsylvania. The purpose
of the project is to develop and implement a faculty training
institute for early intervention personnel. Faculty members in
12 States representing 10 disciplines are trained to incorporate
basic early intervention content into existing coursework, to
develop new coursework to include critical areas of early
intervention content, and to provide periodic in-service training
that offers participants continuing education credits.

Institute and faculty in-service training for related services
personnel at New York Medical College in Valhalla, New York.
The purpose of the project is to provide in-service coursework
and practica to related services personnel who provide or
coordinate early intervention services to infants, toddlers, and
their families, and to develop a model in-service program for
university faculty from related services disciplines. Training is
team-based and interdisciplinary. It consists of multiple three-
hour group training sessions and individual long-term follow-
ups.
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Southeastern Faculty Leadership Institute: A Training Model
for Systems Change at the Frank Porter Graham Child
Development Center at the University of North Carolina at
Chapel Hill. The purpose of the project is to develop,
implement, and evaluate a faculty training model related to
Part H content and to facilitate linkages between institutes of
higher education and State agencies implementing the
personnel preparation component of Part H. Faculty members
from 13 States and two Outlying Areas are provided training
on Part H content areas. They are helped to incorporate state-
of-the-art information related to Part H content and training
into the in-service training they provide to practitioners.

SUMMARY AND IMPLICATIONS

Several significant events affecting the Part H and Preschool Grants Program systems
at the Federal and State levels occurred during FY 1993. Publication of Part H
regulations completed the reauthorization process begun in 1991 and clarified new
requirements for the organization and delivery of early intervention services. The
Federal Interagency Coordinating Council was established by law and met for the first
time. This important forum will continue to provide Federal agencies, families, and
State representatives an opportunity to share concerns about Part H implementation
and determine how to ensure that all appropriate resources are coordinated to serve
children and families in an effective manner.

The number of States and jurisdictions moving into fifth-year full implementation of
Part H during FY 1992 increased significantly, from 18 t-g, The 12 with extended
participation status have until the spring of 1994 to apply for a full implementation Part
H grant. Only one State, Mississippi, did apply for a Part H grant during FY 1992.
Mississippi is studying its early intervention plans and will probably re-enter the
program eventually.

States reported that 15 percent more infants and toddlers received services under
Chapter 1 (SOP) programs in FY 1993. Most States reported an increase in the number
of children receiving services since FY 1992, eight were unchanged, and five reported
declines. Although the overall national child count declined from 1.4 percent to 1.2
percent of the population of infants and toddlers, this decline occurred primarily
because large numbers of non-Part H at-risk children are no longer included in the
child counts of two States.

States continue to struggle with significant issues as they implement Part H systems.
These issues include the volume of policy decisions, the challenging fiscal situation
confronted by the States, and a lack of lead agency direct authority or power, which can
result in time-consuming negotiations and compromise in order to achieve needed
consensus. The familiar themes of fragmentation, duplication, and overlap continue to
impede the development of cohesive, coordinated systems.

16TH ANNUAL REPORT TO CONGRESS: CHAPTER 2 69
_11



The number of children receiving special education and related services under the
Preschool Grants Program continued to increase in FY 1993. The overall increase was
9 percent, but it is important to note that growth in this population occurred among
younger preschoolers in particular. It appears that earlier identification of children with
disabilities, as well as improved transition to the Preschool Grant Program from the
Part H system, is enabling more children to receive preschool services at earlier ages.

States are improving coordination between the Part H and Preschool Grant Program
systems as they strive to provide a seamless system for children from birth through age
5. Some States are using IFSPs for services for this age group. Others are offering them
as an option.

Two significant issues are the efficient transition of children and their families from
Part H to the Preschool Grant Program and providing services in the least restrictive
environment. Transition planning is now a key component of the Part F1 regulations,
and will promote vital collaboration and formal agreements between the two systems.

Providing services in the least restrictive environment, a major goal for all children
receiving special education and related services, can be particularly problematic for
preschool-age children, because there often are no public programs for peers without
disabilities to begin with. Strengthening traditional linkages with such programs as
Head Start and the development of new alliances with the preschool and child care
communities will enhance the achievement of this goal.

During FY 1993, the Early Education Program for Children with Disabilities (EEPCD)
supported 121 projects, including 31 demonstration projects, 29 in-service training
projects, 47 outreach projects, 7 research and experimental projects, 6 research institutes,
and one national technical assistance center. These projects focus on issues such as
multidisciplinary intervention services for children and families, family and professional
collaboration, and curriculum development. Among the research projects supported
are intervention in inclusive versus segregated settings, paraprofessional training
systems, and research on language intervention and motor functioning. There is also
significant emphasis on infusing family-centered principles throughout the pre-service
and in-service training of existing faculty.
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A 3
P As

ASPECTS OF THE SCHOOL PROGRAMS AND EDUCATIONAL RESULTS FOR STUDENTS

WITH DISABILITIES IN REGULAR SECONDARY SCHOOLS

Few discussions of the status of education in the 1990s avoid reference to results,
otherwise known as "educational outcomes." Educational outcomes are "the results of
interactions between students and the educational system" (National Center on
Education Outcomes, 1993) -- students' knowledge and skills and their achievement of
marker events or statuses, such as completing high school. Concerns that student's
knowledge, skills, and achievements are inadequate drive the movements to reform
educational structures and instructional practices and to set higher standards for
student achievement. Concerns that results are poorly measured drive the current
emphasis on revamping assessment practices. Concerns that the wrong results are
emphasized drive the debates about what students need to learn and about how
differences in students' goals and abilities can be accommodated.

The need for a comprehensive analysis of results for students with disabilities as well
as for the student population as a whole has been recognized. Whereas much energy
in the past two decades was directed toward ensuring that students with disabilities
had access to a free and appropriate public education, questions now are being raised
about what students are achieving as a result of their education (National Council on
Disabilities, 1993). What kinds of programs do students with disabilities in secondary
schools experience? What aspects of those programs help or hinder their performance
in school? In part because answers to these questions were not available for students
with disabilities nationally, Congress authorized the Secretary of Education to conduct
a longitudinal study of "the educational progress of students with disabilities while in
special education" [U.S.C. §1418(e)(2)(A)]. In 1985, under contract to the Office of
Special Education Programs (OSEP), SRI International began to develop the design,
sample, and data collection instruments for the National Longitudinal Transition Study
of Special Education Students (NLTS). Under a separate contract, SRI initiated the
study in 1987.

Presented here are highlights of findings from the NLTS regarding selected aspects of
the programs and performance of the 92 percent of students with disabilities who
attend regular secondary schools.' This discussion is intended to do three things:

Describe key aspects of the courses taken by students with
disabilities in secondary schools, focusing on the balance
among academic, vocational, and life skills curricula in

Findings presented here are excerpts from Wagner, M., Blackorby, J., and Hebbeler, K. (1993).

Overall, 8 percent of students with disabilities of secondary school age attended special schools serving only students with disabilities. Proportions
ranged from 2 percent of students with learning disabilities to 63 percent of students who were deaf. The programs of students :n special schools
are described in Wagner, M. (1991b).
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students' school programs. Academic and vocational course-
taking for students with disabilities, including the placement of
students in regular education classes for academic courses, is
described in further detail.

Describe key aspects of the performance of students with
disabilities in secondary schools. The focus here is on three
aspects of performance: absenteeism from school, as an
indicator of students' engagement in the educational process;
grades, as an indicator of general success in school; and school
completion, as an indicator of persistence in the education
process.

Identify the contributions of school programs to student
performance. Understanding the school factors related to
student performance can help schools identify ways to help
students with disabilities succeed.

COURSE-TAKING IN REGULAR SECONDARY SCHOOLS

High school graduation requirements stipulate the total number and the types of credits
secondary school students must earn for a diploma. As reform discussions have
focused on increasing the number of academic requirements, the special education
community has engaged in extensive discussions about the relative importance of
academic and vocational coursework for students with disabilities (Edgar, 1987;
Sansone, 1987). What is the balance of courses students with disabilities take in regular
secondary schools?

An Overview

The NLTS has measured the percentage of credits that students with disabilities earned
in academic courses, vocational courses, life skills courses, or other areas to indicate the
relative emphases on these types of courses.' Credits in these areas have been
translated into standard Carnegie units. A Carnegie unit is equivalent to one class that
meets five times a week for a full school year.

Students with disabilities who graduated from high school earned a total of 22 credits,
compared with an average of 23 credits earned by graduates in the general population
(Kolstad & Thorne, 1989). Requirements for high school graduation vary by State, but
on the average, States require students to have 11 or 12 credits in academic subjects
(Education Commission of the States, 1992) Overall, students with disabilities who

Academic courses Included English, mathematics, social science, science, and foreign language courses. Vocational ccurses Included general
career and employment preparation courses, as well as more specific instruction In occupational areas such as business, Industrial arts, construction,
or mechanics. Life skills courses included courses in health, home economics, family and interpersonal relations, and food and nutrition.
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graduated met this requirement, earning an average of 12 credits in academic classes,
or 55 percent of their total credits, compared to 69 percent of credits earned in academic
classes by students in the general population. Students with disabilities also earned 5
credits in vocational courses, or 24 percent of their total, compared with 18 percent for
students in the general population. These data demonstrate that access to vocational
courses is no longer an issue for many students with disabilities, whose participation
in vocational education surpassed that of students in the general population. Life skills
courses constituted a single credit, which was 6 percent of the total. The remaining
credits were distributed among other courses.

Differences in course-taking emphases for students with different disabilities are
generally not large. For example, the proportion of credits earned in academic classes
ranged from a high of 65 percent for students with visual impairments tc 50 percent
for those with multiple disabilities. Conversely, students with visual impairments
earned the lowest proportion of credits in vocational courses (14 percent), and students
with mental retardation earned the highest (27 percent). Students with mental
retardation or multiple disabilities also earned the highest proportion of life skills
credits (9 percent).

The distribution of course types shifted as studentswith disabilities progressed through
school. The percentage of academic courses earned decreased with each grade level,
while the percentage of vocational credits increased (see figure 3.1). Whereas students
who graduated took 62 percent of their courses in academic subjects in grade 9, they
took only 45 percent in grade 12. The emphasis on vocational courses increased from
14 percent of credits earned in 9th grade to 35 percent for 12th-graders.

The following sections provide more detailed information on the academic and
vocational courses taken by students with disabilities, which were the kinds of courses
they usually took in regular secondary schools.

Academic Course-Taking

Virtually all students with disabilities took at least one academic course during each of
their four years in high school. As presented in table 3.1, 9th-grade students earned 3.2
credits in academic courses, declining to 2.2 credits in 12th grade (p<.001). Students in
all disability categories showed a consistent decline in academic course-taking across
grade levels, as did students with varying demographic characteristics.

Although almost all students took academic classes, they varied in the number of
academic credits they earned. Students with visual impairments earned the most
academic credits cumulatively (14.7), followed by those with hearing, speech, or
orthopedic impairments (13.5 to 13.9 credits). The students in these disability categories

were also significantly more likely to go on to postsecondary education (Marder, 1992).

Probably because they had postsecondary education in mind, they tended to surpass
the 11 to 12 academic credits required by many States for high school graduation, and
instead mirrored more closely the 15 academic credits earned by students without
disabilities. Youth with mental retardation, multiple disabilities, learning disabilities,
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Figure 3.1 Type of Credits Earned by Graduates at Each Grade
Level

Grade Level

10th

11th

12th

0 10 20 30 40
Percentage of Credits

50 60 70

L: Vocational Courses III Academic Courses

Standard errors are in parentheses.

Base: Students with disabilities who graduated from high school and for whom complete transcripts were available. N=2,091.

Source: National Longitudinal Transition Study.
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Table 3.1 Academic Credits. Earned. by Grade Level and
Cumulatively.

Average Academic Credits Earned in Grade:

9
through

Student Characteristics 9 10 11 12 12

All disabilitie# 3.2 3.0 2.7 2.2 12.0
(.1) (.1) (.1) (.1) (.2)

Specific learning disability 3.2 3.1 2.6 2.2 11.9
(.1) (.1) (.1) (.1) (.2)

Serious emotional disturbance 3.0 2.7 2.7 2.1 11.8
(.1) (.1) (.1) (.1) (.3)

Speech or language impairment 3.5 3.5 3.3 2.6 13.5
(.1) (.1) (.1) (.1) (.3)

Mental retardation 2.9 2.7 2.4 2.1 11.2
(.1) (.1) (.1) (.1) 3)

Visual impairment 3.8 3.6 3.8 2.9 14.7
(.1) (.1) (.1) (.1) (.4)

Hard of hearing 3.6 3.5 3.3 2.5 13.5
(.1) (.1) (.1) (.1) (.3)

Deafness 3.8 3.6 3.2 2.6 13.5
(.1) (.1) (.1) (.1) (.4)

Orthopedic impairment 3.7 3.5 3.4 2.6 13.9
(.1) (.1) (.1) (.1) (.3)

Other health impairment 3.2 3.1 3.1 2.4 12.8
(.1) (.2) (.2) (.1) 5)

Multiple disabilities 3.1 2.8 2.1 2.0 11.3
(.2) (.2) (.2) (.2) (.7)

Ethnic background

White 3.3 3.2 2.7 2.2 12.2
(.1) (.1) (.1) (.1) (.2)

African American 3.1 2.8 2.5 2.2 11.6
(.1) (.1) (.2) (.1) (.4)

Hispanic 2.7 3.0 3.0 2.4 12.7
(.2) (.2) (.2) (.2) (.6)

Annual household income

<$12,000 2.9 2.8 2.5 2.1 10.4
(.1) (.1) (.1) (.1) (.4)

$12,000-$25,000 3.1 3.0 2.6 2.1 10.4
(.1) (.1) (.1) (.1) (.3)

>$25,000 3.4 3.3 2.8 2.3 12.4
(.1) (.1) (.1) (.1) (.2)

-Continued

J
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Table 3.1 (cont'd)

Average Academic Credits Earned in Grade:

9

through
Student Characteristics 9 10 11 12 12

Sample sizes:
All disabilities?! 2,979 2,861 2,773 3,282 2,191
Specific learning disability 548 520 532 652 399
Serious emotional disturbance 299 286 235 278 167
Speech or language impairment 282 261 258 311 215
Mental retardation 418 399 375 451 263
Visual impairment 265 265 250 294 215
Hard of hearing 231 258 259 319 248
Deafness 180 174 180 223 159
Orthopedic impairment 306 292 293 344 240
Other health impairment 200 189 185 194 137
Multiple disabilities 90 91 87 90 70
Ethnicity: White 1,686 1,625 1,631 1,960 1,337
Ethnicity: African American 520 501 448 514 347
Ethnicity: Hispanic 305 291 276 290 215
Income <$12,000 563 531 512 568 390
Income $12,000-$25,000 654 629 618 702 487
Income >$25,000 1,105 1,077 1,083 1,314 903

a/ Each grade level sample includes all students with data for that grade level, whetheror not data exist for those same students for other grade
levels. The sample for the cumulative measures on tables In this chapter is made up of those students for whom data were available for all
four high school grade levels. Students not assigned to grade levels are not included here because they often did not earn academic credits.

Standard errors are In parentheses.

Source: National Longitudinal Transition Study.

or emotional disabilities earned the fewest credits (11.2 to 11.9 credits, p<.001 compared
with other categories).

Several reasons account for these variations in the number of academic credits earned.
The reasons are different for students in different disability categories. Among the four
disability categories earning the fewest credits, students classified as having mental
retardation or multiple disabilities spent fewer hours in academic courses than students
with other disabilities. For example.. in 9th grade, students with mental retardation
completed 18 hours of academic coursework, compared with 20 hours completed by
those with visual impairments (p<.001). In contrast, students with serious emotional
disturbance spent about the same amount of time in academic courses as most other
students with disabilities, but they were significantly more likely to receive failing
grades and therefore did not accumulate credit for the class time invested (Wagner,
1991a).
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Students' ethnic background and socioeconomic status also were related todifferences
in the number of academic credits earned. However, ethnic background seemed to be
related to academic course-taking only in the early grades. For example, in 9th grade,
white students earned significantly more academic credits than their Hispanic peers (3.3

credits vs. 2.7 credits, p<.01), and in 10th grade, they earned significantly more
academic credits than their African American peers (3.2 credits vs. 2.8 credits, p<.01).
By the 11th and 12th grades, there were no longer significant differences between white
students and others in the number of academic credits earned by students who
remained in high school until the upper grades. In contrast, students from wealthier
families consistently earned more academic credits each year in high school than did
their peers from less wealthy families. Those from wealthier families earned 12.4
academic credits cumulatively, whereas those from families earning $25,000 or less had
accumulated 10.4 academic credits (p<.01).

Placement for Academic Classes. In the mid-1980s in regular secondary schools, inclusion
in regular education classrooms was a reality for most students with disabilities. As
a group, they spent 70 percent of their class time in regular education settings. The
degree of inclusion ranged from 87 percent of class time for students with visual
impairments to 32 percent of class time for those with multiple disabilities. However,
the performance of students with disabilities is likely to be influenced more by the
extent of their regular education placement for academic classes than by placement as
a whole, which includes regular education settings for physical education or home
economics, for example. Thus, this analysis focuses on the percentage of a student's
class hours that were spent in regular education academic classes.

Table 3.2 indicates that almost one-fourth (23 percent) of students with disabilities spent
10 percent or less of their class time in regular education academic classes, and about
the same percentage (27 percent) spent more than half their class time in those classes,
with an average of one-third of their time overall. Wide variation is noted for youth
in different disability categories. Students with visual impairments spend the greatest
time in regular education academic classes (57 percent of class time, on average), and
students with mental retardation or multiple disabilities spend the least time (14 percent
and 12 percent; p<.001).

Involvement in regular education classrooms influences the performance of students
with disabilities negatively, for several reasons. First, it was the inability to succeed in
regular education settings that qualified many students with disabilities for special
education originally. Second, regular education classrooms have higher student-to-
teacher ratios than special education settings, a fact that potentially reduces the amount
of individualized attention students with disabilities might receive there. Specifically,
the average regular education academic class in which students with disabilities
participated had one teacher and 23 students, two or three of whom were special
education students. In contrast, special education classes averaged one teacher, a part-
time aide, and nine students with disabilities. Regular education teachers with
mainstreamed students reported that 92 percent of students with disabilities in their
classes were expected to keep up with other students. Eighty-six percent actually did

so. Third, although most students with disabilities received some kind of
accommodation in regular education classrooms, the support most frequently reported

I.;
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was monitoring of the student by a special education teacher. Direct support to the
student was less common. For example, only 35 percent of students with disabilities
who were mainstreamed received tutoring, and just 27 percent received extra one-on-
one instruction. Many students without disabilities find the regular education
classroom a difficult environment in which to succeed. For students with disabilities,
the problem can be exacerbated by the lack of appropriate accommodations.

Vocational Course-Taking

One objective of secondary vocational education is "motivating students to remain in
school" (Catterall Sr Stern, 1986; Weber & Mertens, 1987). In the general population
there is evidence that, for students who remain in school until 11th grade, vocational
education may provide curricular options that better fit the goals and interests of
students who are not college-bound (Lotto, 1988). Earlier NLTS analyses, based on
school records only for students' most recent year in school, also suggest that
occupational vocational education may decrease the likelihood of a student dropping
out, as well as a benefit other aspects of students' school performance (Wagner, 1991c).
Among 12th-graders with transition plans for their post-school years, employment was
the transition goal for 68 percent of students; 23 percent had college as a post-school
transition goal (Cameto, 1993). Among youth with disabilities who had been out of
school up to two years, 46 percent were working competitively for pay (D'Amico &
Blackorby, 1992), whereas only 5 percent were attending a two-year or four-year college
(Butler-Nalin & Wagner, 1991).

Figure 32 depicts the rate at which students with disabilities took at least one
vocational education class, by grade level and cumulatively. Nearly all students
assigned to a grade level took a vocational education class at some point during high
school. Moreover, many students with disabilities had experiences in vocational
education early in high school: 68 percent of 9th-graders and 77 percent of 10th-graders
took some vocational education. The number of students who participated increased
throughout secondary school -- 89 percent of 12th-graders took at least one vocational
course. On the other hand, only 54 percent of students not assigned to a grade level
took vocational education classes. For students with disabilities, vocational education
has expanded beyond its traditional role as an elective category available primarily to
students in their later years of high school.

Figure 3.2 also depicts the extent of participation in occupationally oriented vocational
education (i.e., training in specific job skills, not more general job-readiness skills), by
grade level and cumulatively for students with disabilities. In their first year of high
school, 58 percent of students with disabilities had taken at least one occupational
vocational education class. The number of students exposed to occupational vocational
education increased with each successive year of secondary school. Cumulatively,
nearly all students with disabilities had some kind of occupational voc. tonal education.
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Figure 3.2 Vocational Course-Taking. by Grade. Level

Grade Level

9th
n = 2,979

10th
n = 2,860

11th
n = 2,774

12th
n = 3,282

Cumulative for
4 grades

n = 2,191

Not assigned
to grade level

n = 349

58.1(1.8)

67.9(1.7)

77.0(1.6)

69.5 (1.7)

84.8 (1.4)

79.0 (1.6)

88.5 (1.1)

83.1 (1.3)

a 40.0.9)
54.0(5.0)

99.6 (0.3)

98.3 (0.6)

0 20 40 60

Percentage Enrolled
80

aAny vocational

education
Occupational vocational
education

100

Standard errors are in parentheses.

Source: National Longitudinal Transition Study.

Students' experiences with vocational education vary considerably. Vocational
education and its relationship to school performance can be analyzed by considering
two factors: intensity of instruction and participation in work experience as a
component of vocational education.

Intensity of instruction. Students in secondary schools had the opportunity to become
"concentrators" in a vocational content area by taking four or more semesters of
instruction in a particular area (e.g., agriculture). Some hypothesize that thi
concentration of instruction builds the skills that will later translate into success in the
labor market. Thus, students who were concentrators may see the value of their school
experiences more than other students, be absent less, and have a lower dropout rate
than if they did not have a concentration in vocational education.
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However, concentrating in vocational education was not common. The majority of
students participated in survey vocational classes, regardless of grade level (e.g., 77
percent of students in 9th grade had taken survey courses only; 62 percent of those in
12th grade had done so). However, the rate at which students concentrated in
vocational education rose steadily from 4 percent through 10th grade to 34 percent
through 12th grade. Thus, by the end of high school, one in three students with
disabilities had taken four or more courses in a single vocational education area. These
students may have a more coherent job-related skill base than their peers whose
vocational experiences were not as focused.

Table 3.3 depicts the degree of concentration in vocational education through 10th, 11th,
and 12th gincles by disability category. Through 12th grade, students with learning
disabilities were the most likely to have concentrated in a vocational content area (40
percent), a significantly higher rate of concentration than peers with multiple disabilities
(17 percent) or visual impairments (19 percent). Students with learning disabilities also
were more likely to have concentrated in vocational education earlier. By 11th grade,
22 percent of students with learning disabilities were concentrators, compared with 13
percent or fewer of students in any other category. Thus, youth with learning
disabilities attended and earned credits in related concentrations of vocational classes
earlier than peers in other categories.

Several variations in vocational concentration by demographic factors are significant
and relatively stable over time (table 3.4). For example, female students were
significantly less likely than males at all grade levels to concentrate or participate in
vocational education. Similarly, African American students were significantly less likely
than white peers to receive vocational education through 10th grade and to take
concentrations of vocational education through each of the three years. There is not a
strong association between household income and concentration in vocational
education. White students and male students had greater attendance than other groups
in "concentrated" vocational courses. Thus, they may have a better job-oriented skill
base than peers with less vocational experience.

Work experience. Since the early days of the transition movement, practitioners have
stressed the importance of work experience for students with disabilities. Much
research has suggested that students who had paid work experience during secondary
school were more likely than students without such experience to find jobs for pay after
leaving school (Hasazi, Gordon, & Roe, 1985). Earlier NLTS findings support this
conclusion (D'Amico, 1991), suggesting that students who had work-study jobs in
secondary school were 14 percentage points more likely than students without that
experience to have found paid competitive jobs when they had been out of school up
to two years. Proponents also suggest that work experience, as part of a vocational
education curriculum, further demonstrates the relevance of the vocational curriculum
to students and increases student engagement in school.

Others contend, however, that the effects of working during school might be
detrimental for students in that hours spent working are not spent doing homework.
They also contend that the attractiveness of "premature prosperity" might make staying
in school seem less advantageous than leaving school to work full time. However, the
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Table 3.4 Concentration in Vocational Education, by Demographic
Characteristics

Enrollment and
Grade Level

Gender Ethnic Background

African
Male Female White American Hispanic

Percentage of students taking no
vocational education through:

10th grade

11th grade

12th grade

Percentage of students taking,
prevocational courses only through:

10th grade

11th grade

12th grade

Percentage of students taking survey
courses (no concentration) through:

10th grade

11th grade

12th grade

Percentage of students taking
concentration through:

8.5 15.2 9.3 16.4 10.1
(1.3) (2.5) (1.5) (3.6) (4.8)

1.1 4.3 1.8 3.1 1.9
(.5) (1.5) (.7) (1.8) (2.3)

.6 2.5 1.3 .2 2.3
(.4) (1.2) (.6) (.5) (2.7)

5.2 7.4 4.5 7.2 10.6
(1.1) (1.9) (1.1) (2.6) (5.2)

7.3 9.2 5.4 12.5 14.2
(1.3) (2.0) (1.1) (3.2) (5.5)

2.8 2.9 1.9 4.4 6.7
(.9) (1.3) (.8) (2.3) (4.6)

78.9 73.4 79.9 69.9 65.4
(2.0) (3.1) (2.0) (4.4) (7.5)

71.9 79.4 71.6 84.6 70.3
(2.3) (3.0) (2.4) (3.7) (7.7)

56.8 71.4 59.2 79.0 51.4
(2.7) (3.5) (2.7) (4.5) (9.2)

10th grade 5.3 2.2 5.4 1.3 10.3
(1.1) (1.0) (1.1) (1.1) (4.8)

11th graqe 21.8 8.9 22.1 5.0 17.1
(2.1) (2.1) (2.2) (2.2) (6.4)

12th grade 39.7 23.2 37.6 16.5 39.6
(2.7) (3.3) (2.7) (4.1) (9.0)

Sample sizes:

10th grade 1,598 1,022 1,537 437 269
11th grade 1,473 951 1,448 393 244

mem12th grade 1,319 872 1,337 347 215

Standard errors are In parentheses.

Source: National Longitudinal Transition Study.
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NLTS found no relationship between having a paid job in a given school year and
school performance in that year (Wagner, 1991a).

Table 3.5 indicates that although 39 percent of students with disabilities overall had
some exposure to work experience programs during high school, students with mental
retardation (45 percent) and students with multiple disabilities (50 percent) were
significantly more likely than peers with speech impairments (32 percent) or visual
impairments (27 percent), serious emotional disturbance (30 percent), or students who
were hard of hearing (34 percent) to receive this kind of training. These estimates are
somewhat higher than those reported in the National High School Transcript Study,
which reported that students earned 17 percent of vocational education credits through
work experience programs (Hayward & Wirt, 1989). However, NLTS estimates are
lower than those of Benz (in press), who reports that 54 percent of students took work
experience programs.

Demographic characteristics, on the other hand, do not appear related to the likelihood
of participation in work experience programs. (Tender, for example, does not appear
related to work experience, nor does household income. However, white students had
work experience in greater numbers than their African American or Hispanic peers
(p<.05).

ABSENTEEISM, GRADES, AND DROPOUT RATES OF STUDENTS WITH DISABILITIES
ATTENDING SECONDARY SCHOOL

The preceding section described variations in the programs of students with disabilities
who attended regular secondary schools. The performance of those students varied
widely. This section describes the absenteeism, grades, and dropout rates of students
with disabilities and the impact these factors have on student performance.

Absenteeism

The problem of absenteeism in the general student population is well documented.
High levels of absenteeism are associated with a host of negative results, including
lower grades and increased probability of a failure to complete a secondary education
(Thornton & Zigmond, 1987; Wagner, 1991a). These factors, in turn, have documented
negative effects on post-school adjustment measures (Rumberger, 1987; Wagner,
Blackorby, Cameto, and Newman, 1994). Extreme levels of voluntary absenteeism can
symbolize students' disconnectedness from school and the educational process as a
whole. Regardless of whether voluntary or involuntary due to illness, substantial
absenteeism makes it difficult to complete class requirements and receive passing
grades and deprives students of some of their educational experience (Wehlage et al.,
1989).
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Table 3.5 Enrollment in. Work Experience Programs

Percentage
Enrolled in Work

Experience
Programs Standard Error

All disabilities?! 38.8 1.5 4,320

Disability Categories
Specific learning disability 38.7 2.2 819
Serious emotional disturbance 29.7 2.9 420
Speech or language impairment 32.4 3.1 381
Mental retardation 44.9 2.5 660
Visual impairment 26.9 3.1 357
Hard of hearing 33.5 2.7 528
Deafness 39.7 4.1 247
Orthopedic impairment 40.4 3.1 435
Other health impairment 38.0 3.8 279
Multiple disabilities 49.6 4.9 186

Demographic Characteristics
Gender

Male 38.0 1.8 2,647
Female 40.9 2.6 1,668

Ethnic Background
White 42.7 1.9 2,616
African American 34.7 3.3 805
Hispanic 33.7 5.9 419

Household Income
<$12,000 38.9 3.2 881
$12,000 $25,000 41.0 3.0 1,032
>$25,000 43.8 2.5 1,685

a/ All disabilities includes youth in each of the 11 Federally defined disability categories. Percentagesare reported separately only for categories
with at least 25 students.

Source: National Longitudinal Transition Study.
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To what degree were students with disabilities absent from secondary school? On
average, students who remained in high school for four grade levels missed nearly
three weeks of school per year. Table 3.6 shows that students missed 15 days each in
9th and 10th grades, 16 days in 11th grade, and 14.5 days in 12th grade. Students who
were not assigned to a grade level were absent an average of 16 days annually.
However, these averages mask widely varying levels of absenteeism. Approximately
one-half of students with disabilities missed 10 or fewer days of school per year, and
about another one-fourth missed between 2 and 3 weeks. Between 21 percent and 25
percent of students missed 4 weeks or more of the typical 39 weeks of school. Thus,
substantial numbers of students with disabilities missed a sizeable portion of their
educational time each year of high school. Further, the level of absenteeism among
students with disabilities is somewhat larger than that in the general population. Jones
et al. (1983) found that 17 percent of students in the general population missed more
than 4 weeks of school per year.

Average absenteeism differed significantly for students in different disability categories.
Students with serious emotional disturbance (SED) or other health impairments missed
more school than their peers in most other disability categories. On the other hand,
students with sensory or speech impairments typically missed less school than students
in other categories. In 9th grade, students with SED averaged significantly more
absences than students who were hard of hearing (18 days vs. 11 days; p<.05).
Students with health impairments also missed a considerable amount of school (16 days
on average, probably because of illness or medical treatments). In contrast, students
with SED were more likely than other students to evidence a variety of indicators of
disconnectedness from school (e.g., low rates of school group membership and high
rates of affiliation with friends outside of school; (Newman, 1991). This finding
suggests that their absenteeism was more likely to be voluntary, which is another
indicator of disassociation from school.

Ethnic group membership appears to be strongly related to absenteeism. African
American and Hispanic students were absent more often than their white peers in 9th
grade (19 days vs. 12 days; p<.05). The difference in absenteeism between African
American and white students is consistent across grade levels. However, the Hispanic
students who stayed in school missed fewer days later in high school (e.g. 14 days in
12th grade vs. 19 days in 9th grade) and were more similar to white students than to
their African American peers in 11th and 12th grades. These findings largely resemble
findings in the general population, in which African American students missed more
school than their white counterparts (NCES, 1984).

Students from wealthier households tended to miss fewer days of school than their less
wealthy peers. Students from households earning more than $25,000 annually missed
11 days of school in 9th grade, significantly fewer than the 19 days missed by their
peers from families earning less than $12,000 annually (p<.05). This difference is
consistent with other research that suggests that absenteeism is more prevalent among
students from economically disadvantaged backgrounds (Bachman, 1970; Scott-Jones,
1984; Wilson, 1987).
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Table 3.6 Average Days Absent from School

Absent in Grade:Average Days

Student Characteristics 9 10 11 12

9

through
12

All disabilities! 14.8
(9)

15.0
(7)

16.4
(.9)

14.5
(.6)

13.1
(.6)

Specific Gaming disability 14.2 14.5 16.6 14.7 13.4
(1.2) (1.0) (1.0) (9) (.8)

Serious emotional disturbance 17.9 18.1 19.7 17.9 15.3
(2.2) (1.9) (2.1) (1.6) (1.5)

Speech or language impairment 11.0 12.6 12.5 11.4 10.5
(2.3) (1.6) (2.0) (1.1) (1.2)

Mental retardation 16.3 15.3 15.9 13.3 11.7
(2.5) (1.4) (1.5) (1.1) (1.0)

Visual impairment 11.8 13.0 11.9 12.8 11.2
(1.5) (1.5) (1.4) (1.3) (1.1)

Hard of hearing 10.8 10.6 12.4 11.4 10.6
(1.1) (9) (1.2) (.9) (.8)

Deafness 9.5 10.1 12.8 11.5 10.7
(1.2) (1.2) (1.8) (1.2) (1.1)

Orthopedic impairment 13.5 16.6 13.2 13.1 12.7
(1.7) (1.9) (1.4) (1.2) (1.0)

Other health impairment 16.3 21.5 18.0 17.7 15.3
(2.5) (3.3) (2.1) (2.1) (2.4)

Multiple disabilities 14.6 14.6 14.0 10.9 11.5
(2.9) (3.2) (2.5) (1.7) (1.8)

Ethnic background

White 12.3 13.3 15.1 13.2 12.2
(1.0) (9.7) (1.0) (.7) (.7)

African American 18.6 18.6 18.8 19.1 16.5
(2.2) (1.8) (2.2) (2.0) (1.8)

Hispanic 18.8 15.8 14.7 13.9 11.2
(4.2) (4.4) (3.8) (3.1) (2.2)

Annual household income

<$12,000 18.8 20.0 20.2 16.9 16.8
(2.4) (2.0) (2.2) (1.8) (1.6)

$12,000-$25,000 14.9 15.9 16.8 14.5 13.5
(1.6) (1.6) (1.8) (1.3) (1.6)

>$25,000 10.9 11.2 12.9 11.7 10.4
(1.2) (1.0) (1.2) (7) (.7)

AIN1101111141

-Continued
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Table 3.6 c,onfd)

Average Days Absent in Grade:

Student Characteristics 9 10 11 12

9
through

12

Samples sizes:
All disabilities'' 1,900 1,979 1,985 2,442 1,692
Specific learning disability 383 391 416 522 336
Serious emotional disturbance 186 197 166 208 132
Speech or language impairment 172 171 174 232 162
Mental retardation 300 295 290 348 217
Visual impairment 179 189 180 222 162
Hard of hearing 231 258 259 319 248
Deafness 116 122 123 162 119
Orthopedic impairment 177 179 191 233 167
Other health impairment 98 113 124 132 98
Multiple disabilities 55 59 57 58 47
Ethnicity: White 1,098 1,149 1,202 1,492 1,707
Ethnicity: African American 371 378 333 394 280
Ethnicity: Hispanic 131 149 148 166 124
Income <$12,000 361 364 354 416 290
Income $12,000-$25,000 404 431 447 526 379
Income >$25,000 712 756 780 970 703

at Each grade level sample includes all students with data for that grade level, whether or not data exist for those same students for other grade
levels. The sample for the cumulative measures on tables in this chapter is made up of those students for whom data were available for all
four high school grade levels. Students not assigned to grade levels are not included here because they often did not earn academic credits.

Standard errors are In parentheses.

Source: National Longitudinal Transition Study.

Grade Performance

Students with disabilities who completed four years of high school earned a cumulative
grade point average GPA of 2.3 (table 3.7).4 This GPA is about one-half of a grade
below the national average of 2.6 earned by typical students in the 1980 sophomore
class (NCES, 1984). Students with disabilities demonstrated an increase in GPA at
succeeding grade levels.

Table 3.7 also shows the percentage of students with disabilities who failed at least one
class at each grade level and cumulatively over the four years they spent in secondary
school. A majority of students with disabilities experienced some failure in high school;

Readers should remember that not all students with disabilities received grades in high school. Overall, 11 percent of students with disabilities did
not receive grades. Figures ranged from 2 percent of students with speech Impairments to 56 percent of students with multiple disabilities.

16TH ANNUAL REPORT To CONGRESS: CHAPTER 3 91
132



1
3

T
ab

le
 3

.7
 G

ra
de

 P
er

fo
rm

an
ce

, b
y 

D
is

ab
ili

ty
 C

a
4

Pr
im

ar
y 

D
is

ab
ili

ty
 C

at
eg

or
y:

G
ra

de
 L

ev
el

A
ll

D
is

ab
ili

tie
s!

'

Sp
ec

if
ic

L
ea

rn
in

g
D

is
ab

ili
ty

Se
ri

ou
s

E
m

ot
io

na
l

D
is

tu
rb

-
an

ce

Sp
ee

ch
 o

r
L

an
gu

ag
e

Im
pa

ir
-

m
en

t

M
en

ta
l

R
et

ar
da

-
tio

n

V
is

ua
l

Im
pa

ir
-

m
en

t
H

ar
d 

of
H

ea
ri

ng
D

ea
fn

es
s

O
rt

ho
-

p 
ec

Im
pa

ir
-

i

m
en

t

O
th

er
H

ea
lth

Im
pa

ir
-

m
en

t

M
ul

tip
le

D
iis

ae
bs

il-

G
PA

 f
or

 s
tu

de
nt

s
in

:

9t
h 

gr
ad

e

10
th

 g
ra

de

11
th

 g
ra

de

12
th

 g
ra

de

C
um

ul
at

iv
e

Pe
rc

en
ta

ge
fa

ili
ng

 a
 c

ou
rs

e
in

: 9t
h 

gr
ad

e

10
th

 g
ra

de

11
th

 g
ra

de

12
th

 g
ra

de

C
um

ul
at

iv
e

2.
0

(<
.1

)

2.
0

(<
.1

)

2.
1

(<
.1

)

2.
3

(<
.1

)

2.
3

(<
.1

)

42
.7

(
1
.
8
)

43
.9

(1
.9

)

37
.5

(1
.9

)

23
.1

(
1
.
5
)

62
.2

(
2
.
2
)

1.
9

(<
.1

)

1.
9

(<
.1

)

2.
0

(<
.1

)

2.
3

(<
.1

)

2.
3

(.
1)

44
.6

(
2
.
7
)

44
.8

(
2
.
8
)

38
.7

(
2
.
7
)

24
.1

(
2
.
2
)

65
.1

(
3
.
1
)

1.
7

(.
1)

1.
7

(.
1)

1.
9 (.
1)

2.
1 (.
1)

2.
2

(.
1)

56
.5

(
3
.
7
)

56
.7

(
3
.
8
)

54
.1

(4
.2

)

30
.4

(
3
.
6
)

77
.4

(4
.2

)

2.
1 (.
1)

2.
2

(.
1)

2.
2

(.
1)

2.
6

(.
1)

2.
6

(.
1)

39
.7

(
3
.
7
)

38
.2

(3
.9

)

34
.3

(
3
.
8
)

19
.0

(2
.9

)

56
.4

(
4
.
3
)

2.
0

(.
1)

2.
1

(.
1)

2.
2 (.
1)

2.
4

(<
.1

)

2.
4

(.
1)

33
.5

(
3
.
0
)

37
.3

(
3
.
1
)

28
.5

(
3
.
0
)

18
.3

(
2
.
4
)

48
.5

(
4
.
0
)

2.
4

(.
1)

2.
3

(.
1)

2.
4

(.
1)

2.
6 (.
1)

2.
6

(.
1)

29
.6

(
3
.
6
)

30
.9

(
3
.
7
)

30
.6

(
3
.
8
)

24
.6

(
3
.
3
)

53
.5

(
4
.
4
)

2.
3

(.
1)

2.
3

(.
1)

2.
4

(.
1)

2.
6

(<
.1

)

2.
6

(<
.1

)

31
.1

(
3
.
1
)

34
.9

(
3
.
2
)

30
.4

(
3
.
1
)

16
.9

(
2
.
4
)

54
.2

(
3
.
6
)

2.
6

(.
1)

2.
5 (.
1)

2.
6

(.
1)

2.
7

(.
1)

2.
7

(.
1)

21
.8

(
4
.
0
)

27
.0

(
4
.
4
)

22
.9

(
4
.
1
)

14
.7

(
3
.
1
)

44
.1

(
5
.
1
)

2.
5

(.
1)

2.
4

(.
1)

2.
4

(.
1)

2.
6

(.
1)

2.
6

(.
1)

27
.0

(
3
.
3
)

32
.8

(
3
.
6
)

29
.4

(
3
.
5
)

15
.3

(
2
.
6
)

50
.7

(
4
.
2
)

2.
1 (.
1)

2.
0

(.
1)

2.
2

(.
1)

2.
5

(.
1)

2.
5

(.
1)

40
.9

(
4
.
5
)

55
.9

(
4
.
7
)

43
.3

(
4
.
7
)

28
.8

(
4
.
3
)

65
.7

(
5
.
2
)

2.
1

(.
1)

2.
2

(.
1)

2.
3

(.
1)

2.
6 (.
1)

2.
7

(.
1)

30
.3

(
6
.
5
)

34
.8

(
6
.
7
)

16
.7

(
5
.
3
)

14
.9

(
5
.
1
)

50
.0

(
8
.
0
)

--
C

on
tin

ue
d

13
4



T
ab

le
 3

.7
 (

co
nt

'd
)

G
ra

de
 L

ev
el

Pr
im

ar
y 

D
is

ab
ili

ty
 C

at
eg

or
y:

A
ll

D
is

ab
ili

tie
s!

!
L

ea
rn

in
g

D
is

ab
ili

ty

Se
ri

ou
s

E
m

ot
io

na
l

D
is

tu
rb

-
an

te

Sp
ee

ch
Im

pa
ir

-
m

en
t

M
en

ta
l

R
et

ar
da

-
tio

n

V
is

ua
l

Im
pa

ir
- 

-
H

ar
d 

of
H

ea
ri

ng
D

ea
fn

es
s

O
rt

ho
-

pe
di

c
Im

pa
ir

-
m

en
t

O
th

er
O

th
er

H
ea

lth

Ir
m

aP
ea

ni
rt

M
ul

tip
le

iti
es

Sa
m

pl
e 

si
ze

s:

9t
h

2,
97

9
54

8
29

9
28

2
41

8
26

5
38

7
18

0
30

6
20

0
90

gr
ad

e
2,

85
9

52
0

28
6

26
1

39
9

26
5

37
7

17
4

29
2

18
9

91
10

th
2,

77
1

53
2

23
5

25
8

37
5

25
0

37
1

18
0

29
3

18
5

87
gr

ad
e

3,
27

3
65

2
27

8
31

1
45

1
29

4
43

0
77

3
34

4
19

4
90

11
th

gr
ad

e
2,

19
1

39
9

16
7

21
5

26
3

21
5

32
2

15
9

24
0

13
7

70

12
th

gr
ad

e
C

um
ul

a
tiv

e

A
ll 

di
sa

bi
lit

ie
s 

in
cl

ud
es

 y
ou

th
 In

 e
ac

h 
of

 th
e 

11
 F

ed
er

al
ly

 d
ef

in
ed

 d
is

ab
ili

ty
 c

at
eg

or
ie

s.
 P

er
ce

nt
ag

es
 a

re
 r

ep
or

te
d 

se
pa

ra
te

ly
 o

nl
y 

fo
r 

ca
te

go
rie

s 
w

ith
 a

t l
ea

st
 1

5 
st

ud
en

ts
.

S
ta

nd
ar

d 
er

ro
rs

 a
re

 in
 p

ar
en

th
es

es
.

S
ou

rc
e:

 N
at

io
na

l L
on

gi
tu

di
na

l T
ra

ns
iti

on
 S

tu
dy

.

13
5

13
6



62 percent failed at least one class at some point. These experiences of course failure
tended to occur early in secondary school; 43 percent and 44 percent of 9th and 10th
grade students with disabilities failed one or more classes at those grade levels. The
percentages of students with disabilities who failed classes decreased in 11th grade (38
percent) and in 12th grade (23 percent). This change is consistent with the rising GPA
in the upper grades.

At least three factors may help explain the apparent improvement in grade performance
over time. First, like other students who were not academically successful, students
with disabilities who did not do well were more likely to drop out of school (Wagner,
1991a; Zigmond, 1987), leaving their more academically successful peers in the later
grade levels (Peng & Takai, 1987). Second, it is plausible that 12th-graders may be
subject to more lenient grading standards because they are close to graduation. Third,
it is also possible that 11th and 12th graders may have completed more of their
required courses and performed better in their electives.

Improving grade performance at succeeding grade levels occurred consistently for
students in all disability categories. Between 9th and 12th grades, GPA increases
ranged from 0.1 grade point for students who were deaf or hard of hearing or with
orthopedic impairments to 0.5 grade point for students with speech or language
impairments or multiple disabilities. Similarly, the percentage of students failing one
or more courses dropped almost 20 percentage points for students overall. Decreases
in course failure rates between 9th and 12th grades ranged from 5 percentage points
for students with visual impairments (whose rate of course failure was low) to 26
percentage points for students with SED (whose rate was high).

Further, students in different disability categories earned quite different grades.
Cumulative GPAs ranged from 2.2 to 2.7. Students who were deaf or hard of hearing
or with orthopedic impairments consistently earned the highest GPAs and had among
the lowest course failure rates, whereas students with learning disabilities or SED
tended to earn lower GPAs and fail more often. The cumulative grade point averages
of students who were deaf (2.7) and students with orthopedic impairments (2.6), for
example, were significantly higher than those of their peers with emotional disturbance
and learning disabilities. Despite relatively low GPAs for students in some categories,
the GPAs for students in six disability categories were equal to or higher than the 2.6
earned by students in the general population.

Female students with disabilities consistently earned higher GPAs and were less likely
to fail courses than their male peers (table 3.8). The GPA differences typically are small
(0.1 to 0.2 grade point), as are differences in failure rates (from 4 percentage points in
12th grade to 12 percentage points in 11th grade, p<.01), but they are prevalent across
all four grade levels.

Ethnic group membership is related to academic performance in the general population
(Alexander, Cook, and Mc Dill, 1978; Rumberger, 1983), as well as among students with
disabilities. Cumulatively, white students earned higher GPAs and were less likely to
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fail courses than their African American peers (2.4 vs. 2.0 for GPAs; 58 percent vs. 76
percent failure rates, p<.001). The differences between these two groups are
particularly noticeable at the lower grade levels.

Comparisons of the performance of Hispanic students with disabilities with that of
students from other ethnic groups are less clear. In 9th grade, for example, Hispanic
students like African Americans earned lower GPAs than white peers (1.8 vs. 2.1,
p<.01). In subsequent years, however, the Hispanic students' pattern was very different
from that of their African American peers. Indeed, the Hispanic students appeared to
catch up to white students, so that by 12th grade their average GPA exceeded that of
their white peers. A similar pattern exists for course failure rates. These results are
similar to some studies and different from others that have investigated academic
performance across ethnic groups. The observed changes over time may be related to
a differential dropout rate across ethnic groups. It may be that Hispanic students who
failed early in high school dropped out then, and those who remained were more
capable. Also, the controversy over application of differential grading practices to
students from different ethnic backgrounds may need to be considered. Nevertheless,
in this study it is clear that the average GPAs of Hispanic students with disabilities
climbed steadily during their high school careers, while their overall rate of course
failure declined.

Table 3.8 further suggests that there, is a modest but unwavering pattern for students
from higher income households to earn higher GPAs and to have lower course failure
rates than other students. The GPA differences, however, are small throughout and are
statistically significant only in the 9th grade. Differences in course failure rates are
more substantial. Cumulatively, 57 percent of students from families earning more than
$25,000 per year failed one or more classes, compared with 68 percent and 70 percent
of students in lower income categories (p<.05). Although this pattern applies in all four
years of secondary school, the relationships are strongest in the first two years of high
school. As was the case in other performance categories, it is possible that these
differences represent performance differences, behaviors, or standards, or they may
simply mean that some students failed classes early on and dropped out, leaving the
more successful students in the later grades.

Dropping Out

Students who do not complete their secondary schooling face a difficult world as adults
(Lichtenstein, 1993; Thornton & Zigmond, 1987; Wagner, Blackorby, Cameto, &
Newman, 1994). Their experiences are Ciaracterized by lower levels of employment
and wages and by higher rates of problems with the law.

Approximately 30 percent of students with disabilities whc had been enrolled in 9th
through 12th grades failed to complete their secondary schooling. Earlier NLTS
findings showed that approximately 8 percent of students with disabilities dropped out
of school before enrolling in 9th grade (Wagner, 1991b). The estimate of a 38 percent
dropout rate is consistent with estimates from other local and State studies that found
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16TH ANNUAL REPORT To CONGRESS: CHAPTER 3 97



dropout rates to be in the 35 percent to 45 percent range (Blackorby, Edgar, &
Kortering, 1991; Hasazi, Gordon, & Roe, 1985; Zigmond & Thornton, 1987).

If students with disabilities progressed to high school, they tended to stay in high
school until they were the same age as typical students who graduated. The average
age at which high school students with disabilities dropped out was 18. For
graduation, the average age was 19. Yet dropouts had relatively little to show for their
several high school years. On average, they dropped out with fewer than 10 credits,
despite having been in school until age 18.

Disability category is an important factor influencing the likelihood of completing
secondary school (table 3.9). As was the case in a number of performance measures,
students with emotional disturbances were far more likely than their peers in any other
disability category to drop out of school (e.g., cumulatively, 48 percent among those
ever enrolled in high school; at least p<.01). In addition, students with mental
retardation, learning disabilities, other health impairments, or speech impairments
dropped out in substantial numbers (from 23 percent to 30 percent). Students with
hearing or visual impairments or multiple disabilities were least likely to drop out (11
percent to 15 percent).

Demographic factors also were related to the failure to complete secondary school.
Although students of both genders appear to have left school in equal numbers overall
and at each grade level, both ethnic background and household income were related
to the rate at which students with disabilities dropped out (table 3.10). White students
dropped out in smaller numbers than their African American or Hispanic peers (25
percent vs. 39 percent and 34 percent; p<.01). Students from families with higher
incomes dropped out less often than their peers from families of lesser means (23
percent of students from families earning more than $25,000 per year, compared with
31 percent and 37 percent from families earning between $12,000 and $25,000 and less
than $12,000, respectively). These findings are consistent with much previous research
that poor students and students from minority groups are at greater risk for dropping
out of school.

THE RELATIONSHIP OF SCHOOL PROGRAMS TO STUDENT PERFORMANCE

The NLTS has been guided since its inception by a conceptual framework that
illustrates the complex interplay of factors that shape students' performance. Individual
and household characteristics, including parent involvement and expectations, have
powerful influences on how well students perform in school (Wagner, Blackorby, &
Hebbeler, 1993). Yet schools share responsibility, along with parents and students, for
student performance. This section describes the significant relationships between the
school programs of students with disabilities, described earlier, and student
performance.
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Table 3,10 Dro Nut Rate, by Selected Student Characteristics

Grade Level

Ethnic Background Household Income

White Black Hispanic <$12,000
$12,000 -
$25,000 >$25,000

Percentage
dropping out in:

9th grade 3.6 7.5 7.9 8.5 6.1 2.3
(.7) (2.0) (3.6) (2.0) (1.6) (.8)

Sample size 2,523 742 397 819 939 1,661

10th grade 4.8 8.1 9.9 7.7 5.3 4.8
(.9) (2.1) (4.1) (1.9) (1.6) (1.1)

Sample size 2,428 692 378 762 887 1,623

11th grade 8.1 10.8 13.1 13.2 9.3 7.0
(1.2) (2.5) (4.9) (2.6) (2.1) (1.4)

Sample size 2,313 642 355 710 830 1,565

12th grade 8.0 14.1 7.0 11.3 10.1 8.3
(1.2) (3.1) (4.0) (2.6) (2.3) (1.6)

Sample size 2,112 567 318 617 748 1,447

Cumulative 24.9 38.5 33.7 37.3 30.9 23.1
(1.7) (3.6) (6.2) (3.4) (3.1) (2.2)

Sample size 2,541 751 399 826 951 1,666

Standard errors are in parentheses.

Source: National Longitudinal Transition Study.

The preceding sections have demonstrated that the programs students with disabilities
experienced in regular secondary schools varied markedly according to the nature of
their disabilities, as intended by law. It is not accurate to simply compare the
performance of students who took vocational education with the performance of
students who did not, for example, and attribute those differences to exposure to
vocational training, because vocational students differed from non-vocational students
in disability, gender, and ethnic background. Multivariate analytic techniques are
needed to statistically control for the many interrelationships between students, school
programs, and performance. The following findings result from such analyses, which
statistically hold constant the characteristics of individuals and households' in order

The variables in the statistical models reported here include the following: primary disability category, functional mental skills and self-care skills
scale scores, gender, household income, ethnic background, a dichotomous variable indicating that the student came from a singleparent
household, and Indicators of prior school performance (absenteeism and course failure).
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to identify the independent contributions that academic course-taking in regular
education settings, vocational education participation, and work-study enrollment has
on student performance.

Academic Course-Taking

Previous NLTS analyses considered the relationship of course-taking and performance
in terms of the overall percentage of time students spent in regular education. Those
results suggested that students who spent more time in regular education were more
likely to fail a class than those who spent less time there. Current analyses redefine
course-taking in terms of the amount of time spent in academic classes in regular
education settings. Despite this change in variables, the present grade level analyses
confirm previous findings (table 3.11). Students who spent most of their time in regular
education academic classes were estimated to be 10 percentage points more likely to fail
a class in 9th grade than peers who spent just half of their time there, independent of
other differences between them. This effect is strongest in 9th grade and decreases with
each successive grade level. The decline may be due to either of two factors: youth
who drop out early in high school or increased participation in vocational education in
the later years.

Alternatively, the relationship between course-taking and course failure in later years
may become less direct, operating through its effects on earlier course failure, which is
also controlled in these analyses. The relationship of taking academic regular education
classes to absenteeism is complex. The relationships are small overall but are
statistically significant and they operate in opposite directions in 9th and 12th grades.
Taking academic regular education classes was not related to dropping out except
indirectly, in that it increased the probability of course failure.

Vocational Course-Taking

In these analyses, intensity of involvement in vocational education is measured in
different ways for students at different grade levels to reflect the larger role that
vocational education plays in students' programs at succeeding grade levels. For 9th
grade students, the relationship between school performance and the number of hours
students spent in occupationally specific vocational education during that year is
analyzed. For 10th-graders, analyses again include the hours spent in occupational
vocational education, along with a dichotomous variable indicating whether students
had begun that instruction in the 9th grade or were first-time occupational students in
10th grade. Dichotomous variables for whether students concentrated in vocational
education or took survey courses only (as opposed to no vocational or prevocational
courses) are included in analyses for 11th and 12th graders, grade levels at which
concentrating in vocational education was common enough for the analyses to detect
influences on performance.

147

16TH ANNUAL REPORT To CONGRESS: CHAPTER 3 101



14
.

T
ab

le
 3

.1
1

E
st

im
at

ed
 C

ha
ng

e 
in

 S
ch

oo
l P

er
fo

rm
an

ce
 A

ss
oc

ia
te

d 
w

ith
 S

ch
oo

l P
ro

gr
am

s
E

st
im

at
ed

 C
ha

ng
e 

In
:

Fo
r

In
cr

em
en

t

A
bs

en
ce

s 
(A

ve
ra

ge
 N

um
be

r 
of

 D
ay

s
A

bs
en

t)
Fa

ilu
re

 (
Pe

rc
en

ta
ge

 P
oi

nt
s)

D
ro

po
ut

 R
at

e 
(P

er
ce

nt
ag

e 
Po

in
ts

)

9
10

11
12

9
10

11
12

9
10

11
12

Sc
ho

ol
 p

ro
gr

am
s

Pe
rc

en
ta

ge
 o

f 
tim

e 
in

re
gu

la
r 

ed
uc

at
io

n 
cl

as
se

s
-0

.5
*

0.
1

0.
0

0.
7*

*
10

.0
**

*
3.

7*
**

3.
1'

1.
9

0.
2

0
0.

2
0

6 
vs

. 3
cl

as
se

s

H
ou

rs
 in

 o
cc

up
at

io
na

l
vo

ca
tio

na
l e

du
ca

tio
n

-0
.4

-0
.2

N
A

N
A

-4
.0

-0
.1

N
A

N
A

0.
5

-1
.3

N
A

N
A

5 
vs

. 0
ho

ur
s

St
ud

en
t h

ad
 ta

ke
n 

an
oc

cu
pa

tio
na

l v
oc

at
io

na
l

ed
uc

at
io

n 
cl

as
s 

in
pr

ev
io

us
 g

ra
de

N
A

0.
8

N
A

N
A

N
A

1.
4

.
N

A
N

A
N

A
-0

.7
N

A
N

A
Y

es
 v

s.
 n

o

St
ud

en
t t

oo
k 

a 
co

nc
en

tr
a-

tio
n 

in
 o

ne
 o

r 
m

or
e

oc
cu

pa
tio

na
l v

oc
at

io
na

l
ed

uc
at

io
n 

co
nt

en
t a

re
as

N
A

N
A

-0
.3

1.
4

N
A

N
A

12
12

.3
N

A
N

A
-6

.4
**

*
.1

7*
**

Y
es

 v
s.

 n
o

St
ud

en
t t

oo
k 

su
rv

ey
co

ur
se

s 
in

 o
cc

up
at

io
na

l
vo

ca
tio

na
l e

du
ca

tio
n

N
A

N
A

-0
.6

1.
5

N
A

N
A

3.
6

8.
7

N
A

N
A

1.
3*

**
Y

es
 v

s.
 n

o

St
ud

en
t p

ar
tic

ip
at

ed
 in

 a
w

or
k 

ex
pe

ri
en

ce
 p

ro
gr

am
N

A
N

A
-3

.1
*

-1
.1

N
A

N
A

.1
6*

*
1.

7
N

A
N

A
-3

.3
-7

.2
**

Y
es

 v
s.

 n
o

1:
K

.1
0

"p
<

 0
5

**
*p

<
.0

01

S
ou

rc
e.

 N
at

io
na

l L
on

gi
tu

di
na

l T
ra

ns
iti

on
 S

tu
dy

.

14
9



These analyses only partly confirm the hypothesis that vocational instruction, as an
alternative to academic curricula, ameliorates course failure and assists in dropout
prevention. The analyses also illustrate the complexity of students' secondary school
experiences. Time spent in occupational vocational education had little effect on
performance in either 9th or 10th grades. Nor did beginning occupational training in
9th rather than 10th grade have an effect on 10th grade performance. In addition, the
dichotomous variables representing taking a survey of vocational classes and
concentrating in vocational education were not associated with absenteeism or course
failure when they were introduced in the 10th and 11th grade analyses.

These same two factors -- taking a concentration in vocational education and taking a
survey vocational education class -- were associated with dramatically lower
probabilities of dropping out in 11th and 12th grades (from 6 ,`o 19 percentage points,
p<.001). Interpreting this finding is not straightforward, however. Logically, students
need to stay in school in order to accumulate enough courses in an area to be a
concentrator, so the relationship between staying in school and concentrating in
vocational education can be tautological. To identify the relationship more clearly, the
analyses for 11th and 12th grade were conducted only with students who had stayed
in school up to that point but dropped out while in 11th or 12th grade. Thus, 9th and
10th grade dropouts, whose probability of becoming a concentrator in vocational
education was lower, were eliminated. The relationship between concentrating and
lower dropout rates remained. This finding gives greater credence to the hypothesis
that vocational concentrations and vocational survey courses have some "holding
power" over students with disabilities.

Work Experience

As expected, the current grade level analyses show that student participation in work
experience programs had a sizeable positive impact on student performance. Although
the differences were not consistent in magnitude across grade levels, students in work
experience programs were estimated to miss three fewer days (p<.05) and to be 16
percentage points less likely to fail a class in 11th grade (p<.01) than their peers who
did not have such experiences. Students in work experience programs were estimated
to have a lower probability of dropping out of school by 12th grade (7 percentage
points, p<.01), perhaps reflecting the indirect effects of lower course failure and
absenteeism in the previous year.

SUMMARY AND IMPLICATIONS

These findings report troublesome results for students with disabilities who attended
regular secondary schools. Absenteeism and dropout rates were higher than for the
general population of students, and grades were lower. Further, these poor results
were disproportionately experienced by students in the largest disability categories --
those with learning disabilities, mental retardation, and SED. They also were more
common among minority students and those from low-income households.
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Although student and household characteristics have a considerable influence on
student performance, choices in school programs also have been shown to contribute
to educational performance. On the negative side, NUTS data suggest that regular
education academic classes of the late 1980s were difficult environments for students
with disabilities. Students who spent more of their class time in those settings were
significantly more likely to fail courses than other students, independent of other
differences between them. Course failure, with its accompanying loss of credits toward
graduation, was among the most accurate predictors of students later dropping out of
school. As a counterbalance, vocational courses seem to be a positive factor. Students
who took a concentration of vocational courses, as well as those who enrolled in survey
courses in a variety of occupation areas, were significantly less likely than non-
vocational or prevocational students to drop out of school. Participating in a work
experience program as part of their vocational education further enhanced the
probability that students would have fewer absences, succeed in their courses, and
graduate.

It is important that these findings inform the current debates about policies such as full
inclusion of students with disabilities in regular education classes, strengthening of
academic standards and course requirements for graduation, and school-to-work
opportunities. Policy should be made with a concern for facts, as well as principles,
and with a clear understanding of their implications for all students.
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ACHIEVING BETTER RESULTS FOR CHILDREN AND YOUTH WITH SERIOUS EMOTIONAL

DISTURBANCE

Students with serious emotional disturbance (SED) pose unique challenges to special
educators. The behaviors of many of these students frequently require a level of
support beyond what schools are accustomed to providing. As a result, schools must
rely on the services of other disciplines and agencies to help them meet the needs of
SED students, resulting in complex patterns of service delivery within public schools.
This chapter provides an overview of the characteristics of students with SED, a
national agenda addressing the needs of students with SED, and a* description of
projects funded by the Office of Special Education Programs (OSEP) focusing on
improving educational opportunities for students with SED.

OVERVIEW

Effectively meeting the needs of children and youth with SED and their families is a
growing national concern. Failure to do so threatens the success of the nation's
educational objectives (e.g., Goals 2000) and limits lifelong opportunities for many
people. Part B and Chapter 1 (SOP) programs served over 400,000 school-age students
with SED last year, and many more such students may remain unidentified and
unserved. The following data suggest the magnitude of the problem:

Academic results. Students with SED have lower grades than
any other group of students with disabilities. They fail more
courses, and they more frequently fail minimum competency
examinations than do other students with disabilities. They
also are retained at grade level more often at the end of the
school year. High school students with SED have an average
grade point average of 1.7 (on a 4-point scale), compared with
2.0 for all disabled students and 2.6 for all students (Wagner et
al., 1991). Forty-four percent received one or more failing
grades in their most recent school year -- compared with 31
percent for all students with disabilities (Wagner et al., 1991).
Of those who took minimum competency tests (22 percent
were exempted), 63 percent failed some part of the test
(Wagner et al., 1991).

Dropout and graduation rates. Fifty percent of students with
SED drop out of school (most by tenth grade). Fifty-eight
percent leave school without graduating (Wagner, 1991). Only

15C
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42 percent graduate, as opposed to 56 percent of all students
with disabilities and 71 percent of all students (Wagner et al.,
1991).

School placement. Eighteen percent of students with SED are
educated outside of their local schools, compared with 6
percent of all students with disabilities (U.S. Department of
Education, OSEP, 1993). Of those in their local schools, 'fewer
than 17 percent are educated in regular classrooms, in contrast
to 33 percent of all students with disabilities (U.S. Department
of Education, OSEP, 1993).

Identification rates of students of varying socioeconomic
backgrounds. The rates of identification of children and youth
with SED vary across racial, cultural, gender, and
socioeconomic lines. Although African American and white
students represent 16 and 68 percent of the school age
enrollment respectively, they represent 22 and 71 percent of the
students classified as SED (U.S. Department of Education,
OCR, 1993). On the other hand, Hispanic Americans and
Asian Americans represent 12 and 3 percent of the school-aged
population respectively, but only 6 and 1 percent of the
students classified as SED (U.S. Department of Education,
OCR, 1993). Data also suggest that there is a high
disproportion of students from disadvantaged socioeconomic
backgrounds and a low disproportion of female students
among those identified with SED (Wagner et al., 1991).

Encounters with the juvenile justice system. Twenty percent
of students with SED are arrested at least once before they
leave school, and 35 percent are arrested within a few years of
leaving school (Wagner et al., 1991).

Comparing all students with disabilities and students with SED reveals three
noteworthy differences:

Students with SED are more likely to be placed in restrictive
settings and are more likely to drop out of school (U.S.
Department of Education, OSEP, 1993).

Their families are more likely to be blamed for the student's
disability (Caplan & Hall-McCorquodale, 1985; Lefley, 1989;
Friesen & Koroloff, 1990) and are more likely to make
tremendous financial sacrifices to secure services for their
children (Knitzer, Steinberg, & Fleisch, 1991; Cohen, Harris,
Gottlieb, & Best, 1991; Ervin, 1992).
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Their teachers and aides are more likely to seek reassignment
or to leave their positions (U.S. Department of Education,
OSEP, 1993; Kritzer, Steinberg, & Fleisch, 1990).

The History of Public School Programs for Students with Emotional Disturbance

The first public school programs for students with emotional disturbance began more
than 100 years ago. Yet, throughout the decades, the programs most often were in
special schools or associated with hospitals, reflecting popular professional beliefs about
the causes of and treatments for emotional disturbance (Coleman, 1986). Providing
non-educational services, such as mental health, health care, or other social services, in
cooperation with schools was not uncommon at the turn of the century (Tyack, 1992).
However, most of these services have been phased out or have been, in part, assumed
by other agencies. In general, public schools today do not endorse a broad view of
their responsibility to serve students with emotional and behavioral disorders. As a
result, many educational programs for students with SED are fragmented and reflect
a narrow view of the nature of the students' disability as well as of the special
education services that should be provided.

Recent national studies of programs for students with SED (Grosenick, 1989; Knitzer,
Steinberg, & Fleisch, 1990) indicate that many programs for students with SED are
focused almost totally on behavior management and social adjustment, with relatively
little emphasis on building academic and vocational competence. Furthermore, most
of those programs are operated separately from regular classrooms.

Students with Serious Emotional Disturbance

During the 1992-93 school year, a total of 402,668 children andyouth from age 6
through 21 identified as having SED were served under the Part B and Chapter 1 (SOP)
programs accounting for 8.7 percent of all children who received special education
services. Of those students, 368,545 students (91.5 percen., re served solely under
Part B. Students served under Chapter 1 (SOP) were 18.8 pei.ent of all 6- through 21-
year -olds served by that program. As shown in figure 4.1, of the total number of
students with SED served under Part B during 1992-93, 35 percent were age 6-11, 60
percent were age 12-17, and 5 percent were age 18-21. In comparison, for all disabilities
combined, 52 percent were age 6-11; 43 percent were age 12-17, and about 5 percent
were age 18-21.

Since the 1976-77 school year, the number of students identified as having SED has
increased by more than 120,000. An increase of 1 percent occurred between the 1991-92
and 1992-93 school years. As a percentage of all students with disabilities served, the
percent with SED served under Part B has increased from 7.5 percent in 1976-77 to 8.3
percent in 1992-93.
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Figure'4 1 Distribution of Students with Serious Emotional
Disturbance Compared with All Students with
Disabilities Served under Part B by Age Group
School Year 1992-93
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problems requiring special education (Forness, Bennett, & Tose, 1983). Other estimates
quoted by the National Institute of Medicine and the Office of Technology Assessment
state that more than 3 percent of children and youth have severe emotional disturbance
(Koyangi & Gaines, 1993).

Forness, Kavale, and Lopez (1993) suggest school personnel are reluctant to identify
students with emotional disorders as eligible for special education unless they have
significant academic problems and a history of school failure. There is also a lack of
early identification and systematic intervention. The lack of personnel and services is
also a barrier to identifying additional students. Finally, school personnel may be
reluctant to identify students w: th troubling behaviors as students with SED who may
be defined as disabled under Part B, because they cannot then suspend or expel such
students.

Demographic Characteristics

A number of studies have shown that males are disproportionately identified as having
SED. The National Longitudinal Transition Study (NLTS), for example, reported 68.5
percent of all secondary students with disabilities were male. However, more than
three-fourths (76.4 percent) of students identified as having SED were male, the highest
proportion of males to females in any of the disability categories (Marder & Cox, 1991),
Researchers have long noted that boys are more likely than girls to be perceived by
teachers and school personnel as troublesome and identified as emotionally disturbed
(Algozzine, 1979; Kelly, Bullock, & Dykes, 1977; Cullinan, Epstein, & Kauffman, 1984).

The proportion of black students identified as having SED is also greater than their
representation in the general population. Data from the Office for Civil Rights (OCR)
indicate that 16 percent of all students are black, 68 percent are white, and 12 percent
are Hispanic, (OCR, 1993). According to the NLTS data, 25 percent of all students with
SED were identified as black, while 67 percent were white and 6 percent were Hispanic
(Marder & Cox, 1991). Data reported by Knitzer, Steinberg, and Fleisch (1990) also
indicate that several State and local districts have black students disproportionately
represented in classes for students with SED. For example, in 1983 in New York City,
black children represented 37 percent of the total school population but accounted for
56 percent of the students in programs for students with emotional disturbance, and
in 1989 Minnesota estimated a 400 percent overrepresentation of black students in
programs for students with emotional disturbance.

Kelly, Bullock, and Dykes (1977) found that teachers were twice as likely to identify
black students as having emotional disturbance as they were to identify white students
as having emotional disturbance. A study by Prieto and Zucker (1981) indicated that
Hispanic students were also more likely than whites to be identified as having SED.
The 1975 case Lora et al. v. Board of Education of the City of New York was brought on
behalf of black and Hispanic students who were considered to be inappropriately

1Gi)

16TH ANNUAL REPORT To CONGRESS: CHAPTER 4 1 13



placed in segregated special day schools for students with emotional disturbance. The
court found that the assessment procedures being used by the schools were inadequate
and discriminatory and ordered the retraining of teachers (Wood, Johnson, & Jenkins,
1986).

Students identified as having SED are also more likely to come from lower
socioeconomic groups (Frazier & DeBlassie, 1984; Bernard & Clarizio, 1981; Touliatos
& Lindholm, 1980). These studies are consistent with the overall data for socioeconomic
status and students with disabilities, which indicate that more than a third (39 percent)
come from single-parent families and 68 percent are from homes with annual
household incomes of less than $25.000 (Marder & Cox, 1991).

The gender, racial, and socioeconomic differences reported for students identified as
having SED have been attributed to a number of factors. Some studies have noted that
it is not unreasonable to expect students from homes with low socioeconomic status to
experience increased occurrences of developmental delays and disabilities, given the
lack of adequate prenatal and health care and poor nutrition (Children's Defense Fund,
1991; Davis, 1993). Stresses in the home attributable to poverty may also lead children
to have emotional and behavioral problems in school,

School Performance and Results

Students identified as having SED have lower grades than any other group of students
with disabilities, fail more courses, are often retained in grade, and pass minimum
competency tests at lower rates than other students with disabilities, according to
Koyangi and Gaines (1993). Data from the NLTS indicate that the overall grade point
average of 9th grade students identified as having SED is 1.7, compared with 2.0 for all
students with disabilities. Furthermore, well over half of students with SED fail at least
one class in grades 9 through 11. Cumulatively, 77 percent of students with SED fail
at least one class during high school (Wagner, Blackorby, & Hebbeler, 1993).

Dropout rates for students with SED are the highest of any disability category. Data
from several sources indicate that between 43 and 50 percent drop out, in contrast to
about 27 to 32 percent of all students with disabilities and between 14 and 28 percent
of all students. About 17 percent of youth with SED go on to college or vocational
schools within two years after leaving high school, compared with 53 percent of
students without disabilities and 14 percent of all students with disabilities (Marder,
1992). Students with SED also have difficulty maintaining jobs. For example, data from
NLTS indicate that two years after leaving school, only 41 percent of the students with
SED were employed, compared with 59 percent of the general population. Three to five
years later, 47 percent of SED students held a job, compared with 69 percent of students
without disabilities (D'Amico & Blackorby, 1992).

Another measure is the NLTS profiles of independence. These profiles are based on
three domains: engagement (employment, job training, postsecondary work); social
(marriage, seeing friends, belonging to a group); and residential (living independently
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or in supported or institutional settings). When used to assess independence after
school exit, these profiles show that within two years of leaving high school, only 34
percent of all students with SED are independent in two or three domains. However,
three to five years after school exit, the figure improves to 62 percent (Wagner, 1992b).

About a fifth of the young people classified as having SED have been arrested while
still in secondary school. By two years after high school, 37 percent have been arrested.
Three to five years after high school, over half (58 percent) have been arrested, an arrest
record two and one-half times that of youth in the general population (Wagner, 1992a).
By two years after school exit, 2.4 percent of the students with SED are living in a
correctional facility, compared with 0.3 percent of all youth with disabilities (Newman,
1991).

Whether the poor school performance of students with SED is a result of inadequate
educational programs or of specific student characteristics is debatable. Forness,
Kavale, and Lopez (1993), in a California study involving 111 children who were
receiving inpatient or outpatient psychiatric services, found that only one-third of the
students were identified as eligible for special education and that those students were
the most deficient in academic skills. Knitzer, Steinberg, and Fleisch (1990) noted that
programs for students with SED overemphasize behavior management and control
often to the exclusion of teaching academic subject matter or providing prevocational
or vocational training.

Settings and Services

Settings

Students with SED are far more likely than any other group of students with disabilities
to be served in special educational programs that are outside regular schools. During
the 1991-92 school year, almost 20 percent of students with SED were served in special
schools, other separate facilities, or homebound/hospital settings, compared with 5
percent of students with other disabilities. Half of all students with disabilities in
residential programs and about a fifth of all students in day schools were diagnosed
as having SED (Koyangi & Gaines, 1993). Thirty percent of all students receiving
homebound instruction were identified as having SED. Further, there is evidence that
some school districts are using homebound instruction for students with SED not as a
crisis stabilization tool, but rather as a long-term service delivery system that provides
only about six hours of instruction per week (Leone & McLaughlin, in press).

The percentage of students with SED served in regular schools has decreased by about
4 percent since 1977-78. However, this trend has stopped in recent years. For those
students with SED who received special education in the regular school building during
the 1991-92 school year, 37 percent were served in separate classrooms and 28 percent
were in resource rooms. Only about 16 percent were served in regular classrooms.
These percentages have changed little since 1985-86. Thus, while schools are not
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placing more students with SED in separate schools, they are also not increasing their
level of participation in regular classes.

Services

Many communities lack a comprehensive and coordinated system of services that can
respond to the multiple needs of students with SED. Often, schools rely on residential
and other restrictive placements because their communities lack other alternatives or
because mental health services for children are lacking or are not linked to education
(Epstein, Nelson, Polsgrove, Coutinho, Cumblad, & Quinn, 1993; Koyangi & Gaines,
1993). Behar (1990) estimates that 50 percent or more of the children in residential care
were placed because their communities lacked a full array of alternative services. While
some State educational agencies and local school districts provide some services, such
as family counseling or psychiatric treatment, as "related services," other locales view
these as medical services or as unrelated to special education. As a result, the
availability of mental health and other social services is inconsistent across the country.
Data on the effectiveness of psychiatric hospitalization and residential placements are
inconclusive (Epstein et al., 1993), and the effectiveness of traditional or non-integrated
mental health services is questionable. Many children and youth with SED experience
mental health, social, and educational problems requiring a coordinated response. In
the absence of such programs, schools are relying on costly and segregated placements
and services.

The cost of providing the various services is enormous. The National Institute of
Medicine (1989) estimated that, in 1985, the cost of providing direct mental health
services to children under age 14 was more than $1.5 billion. About $1 billion is spent
annually for residential treatment and psychiatric hospitalization of children (Yelton,
1991). Epstein et al. (1993) cite a survey of 37 States, reporting that the cost of serving
4,000 youths placed outside their homes was $204 million an average of $50,000 per
youth.

A number of problems are associated with these restrictive placements. Frequently, the
distance between the home community and the residential site makes it difficult to
monitor student progress (Epstein et al., 1993). In addition, there is little continuity in
school proffamming, and often the student's public school is only minimally involved
in the ongoing assessment of progress. The student is removed from his or her home,
and community and family members are rarely involved in the student's program. Yet
after the student is "treated." he or she is expected to return to the old community and
school and maintain new learned behaviors or skills. Further, Vandenberg (1989)
suggests that because the financial contingencies are great for those who provide the
residential services, these individuals often are not wholly objective when assessing
student progress.
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Inadequate Public School Programs

In addition to the lack of related services in the public schools, Knitzer, Steinberg, and
Fleisch (1990) found a number of problems with the educational programs offered
students with SED. Even in exemplary programs, there was a lack of emphasis on
academic and vocational programs and an over-emphasis on behavior management and
control. Despite the alleged lack of social skills of many of these students, there were
limited or no opportunities for students with SED to interact with non-SED peers
through sports, recess, or other cooperative arrangements. There was little coordination
of programming across public and private settings, and educational approaches often
were fragmented.

Kauffman and his colleagues (e.g., Hallenbeck, Kauffman, & Lloyd, 1993; Kauffman &
Lloyd, 1992; Peacock Hill Working Group, 1991) have suggested that it is just such
inadequate public school education programs that result in more restrictive placements
settings. In particular, they cite the lack of well-planned interventions, including the
lack of a controlled and carefully monitored school program. Such structured
environments, they assert, are critical to the success of many students with emotional
and behavioral disorders. Yet they found that school programs lacked structure and
were perhaps contributing to escalation of behavior problems. These authors, as well
as others (Patterson, Reid, & Dishion, 1992), have also stressed the need for early
identification, prevention, and intervention services for youngsters who enter school
already exhibiting antisocial behavior or other emotional or conduct disorders. Without
early and powerful intervention, many of these children have a greater probability of
being placed in residiatial treatment.

A NATIONAL AGENDA FOR STUDENTS WITH SERIOUS EMOTIONAL DISTURBANCE

The 1990 Amendments to the Individuals with Disabilities Education Act (IDEA)
created Programs for Children and Youth with Serious Emotional Disturbance.
Congress called for initiatives that would expand existing service delivery models,
address the needs of children with serious emotional disturbance from racially,
ethnically, and linguistically diverse backgrounds, and promote parent advocacy.
Congress also urged greater coordination among agencies serving children and youth
with SED, sought a reduction in residential or out-of-community placements, and urged
greater focus on prevention.

IDEA also mandated a participatory planning process, involving multiple stakeholders,
to develop program goals, objectives, strategies, and priorities for all programs
administered by OSEP, including Programs for Children and Youth with Serious
Emotional Disturbance.

OSEP defined its organizational mission as "achieving better results for individuals with
disabilities" and identified four initial goals listed below:

164

16TH ANNUAL REPORT To CONGRESS: CHAPTER 4 117



Provide and maintain an adequate number of qualified
personnel.

Develop the capacity to ready systems to meet the needs of
changing populations.

Secure and expand access and inclusion for children with
disabilities.

Identify measures and improve results for individuals with
disabilities.

OSEP used the initial goals to implement a strategic planning process that had the three
objectives described below:

Develop a national agenda that would focus the attention of
educators, parents, advocates, and professionals from a variety
of disciplines on what must be done to encourage, assist, and
support our nation's schools in their efforts to achieve better
results for children and youth with SED.

Provide recommendations for Division of Innovation and
Development (DID) initiatives and funding opportunities
aimed at providing better results for children and youth with
SED.

Provide background for Programs for Children and Youth with
Serious Emotional Disturbance.

Working with Project FORUM at the National Association of State Directors of Special
Education, DID designed a process enabling identification of strategic targets that
would guide the work of OSEP as well as States, local schools and communities. The
process included focus groups that developed initial statements or targets and then
extensively revised and validated those targets. Five focus statements were defined
through this initial process

An electronic town meeting was held to obtain reactions to the focus statements. The
Council for Exceptional Children collaborated with DID to sponsor a national
teleconference on July 25, 1991, linking eight local conferences (in Los Angeles,
California; Washington, D.C.; St. Petersburg, Florida; Bloomington, Indiana; Jefferson
City, Missouri; Denton, Texas; Logan, Utah; and Charlottesville, Virginia) for interactive
discussions. An additional 50 sites received the broadcast or taped the conference for
later viewing.

After the teleconference, DID received more than 1,400 comments on the focus
statements. In general, comments supported OSEP's mission statement but refried the
focus statements. During 1991 and 1992, representatives horn OSEP and Project

1 1 8 16TH ANNUAL REPORT TO CONGRESS: CHAPTER 4



FORUM presented preliminary results of their efforts at a number of conferences and
meetings and obtained more commentary.

Since a 1992 contract award under Programs for Children and Youth with Serious
Emotional Disturbance, the Chesapeake Institute has endeavored to conclude the
agenda-building process by refining, confirming, and developing target statements
based on the 1991 statements, and by designing and implementing a process that would
validate those targets.. The process has included focus groups consisting of all relevant
stakeholders, interviews and phone panels, literature and document reviews, reviews
of OSEP-funded initiatives, and general outreach to stakeholder groups.

Strategic Targets and Cross-Cuffing Themes

Significantly improving results for children and youth with SED requires a vision of
transformed service systems, reoriented professional attitudes, and an emphasis on
positive results. Toward these ends, OSEP and the participants in the planning process
have identified the following seven interdependent strategic targets:

Target 1 Expand Positive Learning Opportunities and Results To foster the provision of
engaging, useful, and positive learning opportunities. These opportunities
should be result-driven and should acknowledge as well as respond to the
experiences and needs of children and youth with serious emotional
disturbance.

Target 2 Strengthen School and Community Capacity To foster initiatives that strengthen
the capacity of schools and communities to serve students with serious
emotional disturbance in the least restrictive environments appropriate.

Target 3 Value and Address Diversity To encourage culturally competent and
linguistically appropriate exchanges and collaborations among families,
professionals, students, and communities. These collaborations should foster
equitable outcomes for all students and result in the identification and
provision of services that are responsive to issues of race, culture, gender, and
social and economic status.

Target 4 Collaborate with Families To foster collaborations that fully include family
members on the team of service providers that implements family-focused
services to improve educational outcomes. Services should be open, helpful,
culturally competent, accessible to families, and school-based as well as
community-based.

Target 5 Promote Appropriate Assessment -- To promote practices ensuring that
assessment is integral to the identification, design, and delivery of services for
children and youth with SED. These practices should be culturally
appropriate, ethical, and functional.
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Target 6 Provide Ongoing Skill Development and Support To foster the enhancement of
knowledge, understanding, and sensitivity among all who work with children
and youth who have or who are at risk of developing SED. Support and
development should be ongoing and should aim at strengthening the capacity
of families, teachers, service providers, and other stakeholders to collaborate,
persevere, and improve outcomes for children and youth with SED.

Target 7 Create Comprehensive and Collaborative Systems -- To promote systems change
resulting in the dwelopment of coherent services built around the individual
needs of children and youth who have or who are at risk of developing SED.
These services should be family-centered, community-based, and
appropriately funded.

Underlying the seven targets are several key assumptions that embody an
understanding that a flexible and proactive continuum of services must be built around
the needs of children with SED and their families. Furthermore, it is not enough that
services be available. They must also be sustained and comprehensive, and they must
collaboratively engage families, service providers, and children and youth with SED.
Finally, both the needs of these children and the increasing demographic diversity of
our nation call for cross-agency, school- and community-based relationships that are
characterized by mutual respect and accountability with the welfare of the child
always the central concern. Accordingly, OSEP identified the following three
cross-cutting themes that reflect this understanding:

Collaborative efforts must extend to initiatives that prevent SED
from developing or escalating.

Services must be provided in a culturally sensitive and respectful
manner.

Services must empower all stakeholders and maintain a climate
of possibility and accountability.

The seven strategic targets developed for the national agenda for children and youth
with SED are linked. Each target can be best understood and implemented in concert
with the other targets and in the context of a collaborative process. Achieving
successful results for children and youth with SED depends on pursuing and attaining
all of the strategic targets.

DISCRETIONARY PROGRAMS FOR STUDENTS WITH SERIOUS EMOTIONAL
DISTURBANCE

The Programs for Children and Youth with Serious Emotional Disturbance enables
OSEP to support a number of projects that focus on improving educational
opportunities for students with SED and reflect the strategic targets embedded in the
national agenda. These include research projects, model development, policy
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development, and personnel preparation. Although OSEP supports other research, and
model demonstration projects that address the area of SED, the Programs for Children
and Youth with Serious Emotional Disturbance is targeted specifically to the SED
population.

School Preparedness for Promoting the Personal and Social Development of
Students with Emotional and Behavioral Problems, Including Those with Serious
Emotional Disturbance

The purpose of this priority is to provide support for demonstration projects that help
prepare students for post-school success. Such projects help reorient and prepare
schools, in collaboration with families and with providers of support service, to deliver
schoolwide, proactive, positively-oriented curricula, instruction, and support services
to assist students with emotional and behavioral problems including SED to exit
schools prepared to meet the personal and social demands of post-school environments.

Project activities include:

identifying and defining outcomes;

preparing designs for reorienting and developing school
capacity;

developing curricula (spanning all grades within a building);

implementing school capacity-building initiatives (curricula,
instruction, and support services);

assessing the feasibility of the design and the effectiveness of
implementation for enhancing school capacity; and

disseminating project findings.

Three projects have been funded under this priority.

Strategic Planning for Improving Outcomes for Children and Youth with Serious

Emotional Disturbance

The purpose of this priority is to provide DID with analysis and support to help
validate and complete its strategic planning process for children and youth with SED.
The project being completed by the Chesapeake Institute under a three-year contract
includes the following tasks:
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Refining strategic targets. Staff have analyzed and prepared
labels, target statements, and research-based context statements
for the strategic agenda.

Designing and implementing focus groups to validate draft
strategic targets. Staff have prepared guides and support
material and have organized focus groups to validate the
proposed agenda.

Researching and writing a strategic planning process.

Development and Support for Enhancing Professional Knowledge, Skills, and
Strategies

The purpose of this priority is to provide support for research projects to improve
special education and related services to children and youth with SED. Project activities
must develop the knowledge, skills, and strategies for effective collaboration among
special education, regular education, related services, and other professionals and
agencies.

Within the absolute priority, there are several invitational elements. Some are projects
in which research is conducted on providing training and support for education, mental
health, social work, and other relevant personnel who are providing services to children
and youth with SED. Others include:

identifying the knowledge and skills needed by "post-entry"
personnel to enhance collaboration and provide improved
services to children and youth with SED;

testing staff development methods to impart the identified
knowledge and skills to post-entry personnel; and

testing staff development, organizational approaches, and other
strategies to decrease professional burnout and attrition and to
promote motivation, a sense of empowerment, and continuing
commitment to achieving better results for children and youth
with SED.

Ten projects have bt.:en funded under this priority.

Facilitating Interagency and Private Sector Resource Efforts to Improve Services

This priority provides support to LEAs collaborating with mental health entities to
create demonstration projects providing services for children and youth with SED.
Projects must have the four aims described below:
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to increase the availability, access, and quality of community
services for children and youth with SED and their families;

to improve working relationships among education, school,
and community mental health and other relevant personnel,
families of children and youth with SED, and their advocates;

to target resources to school settings, such as providing access
to school and community mental health professionals and other
community resources for students with SED who are in
community school settings; and

to take into account the needs of minority children and youth
in all phases of project activity.

Within the absolute priority, the Secretary has announced an invitational priority to
encourage projects to include:

determining the range, nature, and frequency of educational
and other needs of children with SED and their families;

reviewing and analyzing current programs and services;

identifying systemic issues that must be addressed in order to
develop a comprehensive system of education and support for
children with SED and their families;

identifying system improvements and the criteria used for their
selection;

determining the capacity and readiness to implement each
targeted system improvement; and

assessing the likelihood that a given project, if implemented,
would improve education and support services, be responsive
to diverse and changing needs, be coordinated, and be
provided in a manner that would ensure continuity in meeting
the needs of children with SED and their families.

Twenty-three school districts have received grants from OSEP under this priority to
develop comprehensive systems of education and support for children with SED. The
grants went to LEAs collaborating with mental health agencies to design comprehensive
community-based systems.
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Reducing Out-of-Community Programs by Improving Services to Children with
Serious Emotional Disturbance and Their Families

This priority provides support for projects to improve services to children and youth
with SED. Projects must develop and demonstrate strategies and approaches to reduce
the use of out-of-community residential programs and to encourage the increased use
of school-district-based programs (which may include day treatment programs, after-
school programs, and summer programs).

Within this priority, the Secretary particularly encourages projects that provide family-
friendly services projects enabling families to maintain children with SED at home
and in their school and community. Particularly encouraged is the development of
community-based alliances that promote collective responsibility and support for
families.

Projects were encouraged that focus on the following goals:

Identify the characteristics of family-friendly services that are
needed to support families with children with SED and
maintain them it their home, school, and community.

Identify the improvements needed in the current community
and supporting environment required to create family-friendly
services.

Develop a plan, including strategies for implementing family-
friendly services.

Through the family/community alliances, implement the plan
and strategies for creating family-friendly services.

Identify "lessons learned" from planning and implementing
community-based family-friendly services.

Develop and implement an outreach and dissemination plan
for the purpose of sharing with other communities what
families need for effective support.

Plan for continued provision of their services through State and
local support rather than Federal support.

Seven projects have been funded under this priority.
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Preparation of Personnel for Careers in Special Education, Serious Emotional
Disturbance

The purpose of the Preparation of Personnel for Careers in Special Education, Serious
Emotional Disturbance program is to increase the quantity and improve the quality of
personnel available to serve infants, toddlers, children, and youth with SED. This
program supports preservice preparation for special education teachers,
speech/language pathologists, audiologists, adapted physical education teachers,
vocational educators, and instructive assistive technology specialists at the
baccalaureate, masters, and specialist levels. Also, certified teachers seeking additional
degrees, certification, or endorsements in the area of SED may be trained under this
program.

Four projects offer collaborative training with mainstream teachers. Two projects
specifically tarvt rural communities. One prepares specialists to work with families
both in local public schools and in local communities. Another proposed project is a
training program preparing individuals to work with culturally diverse youth in
correctional facilities.

SUMMARY AND IMPLICATIONS

State and local educational agencies face significant challenges in providing special
education to students with SED. Two serious challenges are the extent of the needs of
these students and their families and the lack of a full range of mental health services
and other social and human services in many communities. Other issues include the
States' varying interpretations of the number and nature of students included under the
statutory definition of SED, and concerns about the high disproportion of three groups:
males, students from minority backgrounds, and students from families in the lower
socioeconomic levels. The final and all-embracing challenge is that post-school
results for students with SED suggest that existing programs may not be providing
sufficient academic and vocational education to permit successful transition into
adulthood.

Despite these challenges, a number of innovative and promising initiatives are being
implemented across the United States. These initiatives are increasing collaboration
among agencies as well as helping school districts define the critical elements of
comprehensive and flexible service systems. Family advocacy activities are increasing,
and family input is becoming part of these new service systems. Special education
services are being examined to ensure that they not only address emotional and
behavioral problems, but also provide a broad and balanced set of educational
experiences. OSEP continues to support research activities that reflect the best practices
in the field, including focusing on school- and community-based service models. Thus,
while much remains to be done, the new national efforts appear to be producing some
promising improvements in the results of students with SED.
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RESULTS FOR STUDENTS WITH DISABILITIES

This chapter reports on the work of the National Center on Educati,;::,1 Outcomes
(NCEO), one of several research centers funded by OSERS. The views expressed here are

those of NCEO, and do not necessarily represent the views of the Department of
Education.

Recently the nation has become more concerned about student performance, students'
lack of preparation for employment, and students' level of performance in comparison
with students in other nations. Another concern is also growing. There is very little
information about educational results for students withdisabilities. This is particularly
significant because students with disabilities represent a steadily increasing proportion
of students overall.

The nation has sev oral programs for collecting education data, and States have their
own assessments, yet the problem persists. There are two main reasons. First, students
with disabilities are sometimes excluded from assessments. Second, assessors have
sometimes failed to provide appropriate accommodations for students with disabilities.
An additional factor is that variations in terminology and in reporting methods often
complicate the task of analyzing the data that are available.

In 1990, the Office of Special Education Programs (OSEP) funded the National Center
on Educational Outcomes (NCEO) to address issues related to assessing educational

results for students with disabilities. NCEO's mission has been to help develop
indicators of educational results for students with disabilities. To accomplish this
mission, NCEO surveys States annually about their assessment activities, and it works
with State and Federal agencies to compile information on educational results for
students with disabilities from existing data bases. This chapter describes NCEO's
conceptual model of outcomes, including its congruence with State-identified goals and
national data collection programs; identifies the educational results data currently
collected nationally and by States; and discusses exclusion of students with disabilities
in State and national assessments.

CONCEPTUAL MODEL OF OUTCOMES

Despite rhetoric about educational results, the student results measurements conducted
nationally and by States have been relatively narrow in scope. The nation's Governors
and the President have identified six national education goals to be reached by the year
2000 (NEGP, 1991). While these goals covered diverse topics -- such as readiness for
school, graduation rates, adult literacy, and violence and discipline in schools the

most attention was devoted to Goals 3 and 4, which address achievement in core
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academic content areas, particularly science and math. State assessment syskins,
similarly, have focused almost entirely on assessing academic achievement.

Yet people clearly are interested in other educational results, and different groups have
described a wide variety of indicators. For example, in a document entitled What Work
Requires of Schools, the Secretary's Commission on Achieving Necessary Skills (SCANS,
1991) identified a three-part foundation (basic skills, thinking skills, and personal
qualities) and five competencies (resources, interpersonal, information, systems, and
technology) as constituting "workplace know-how," which in turn determines effective
job performance. In Education Counts, the Special Study Panel on Education Indicators
(1991) identified four other indicators of educational results -- achievement, attainment,
postsecondary experiences, and beyond-school experiences. The American Public
Welfare Association (1991), in collaboration with the Council of Chief State School
Officers, produced Joining Forces, which identified results in the areas of physical health
and safety, social/emotional, cognitive/academic, and productivity/employment. None
of these groups, however, adequately addressed results for students with disabilities.

To develop its model, NCEO began by working with a broad range of stakeholders
including State education administrators, professional associations, parents, and
advocacy groups. The result is a comprehensive conceptual model of outcomes, along
with documents that identify the outcomes and their indicators at six developmental
levels (ages 3 and 6, grades 4, 8, and 12, and post-school). The basic conceptual model
at the time of graduation is provided in figure 5.1. It shows that educational resources
(input and context) influence educational opportunity and process, which in turn
influence the eight domains. The domains, in return, influence both the resources and
the opportunity and process.

NCEO and the stakeholders first defined the terms "outcome" and "indicator." After
reviewing definitions proposed in the professional literature by researchers and policy
makers, the group reached consensus on the following definitions:

Outcome = The result of interactions among individuals and educational experiences.

Indicator = A symbolic representation of one or more educational outcomes for
infants, children, and youth that enables comparisons to be made.

The group also defined the key terms within these definitions (Ysseldyke, Thurlow,
Bruininks, Deno, McGrew, & Shriner, 1991) and developed a set of assumptions to
guide the process of identifying outcomes and indicators (see table 5.1). For a
description of the overall process, see Developing a Model of Educational Outcomes
(Ysseldyke & Thurlow, 1993a).

With the definitions and assumptions established, NCEO held meetings to identify
outcomes and indicators within the eight domains. Again, the process was one of
establishing consensus (Vanderwood, Ysseldyke, & Thurlow, 1993). The eight domain
definitions are presented in table 5.2.
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Figure 5.1 NCEO School Completion Model of Outcomes
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Source: National Center on Educational Outcomes (NCEO).
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Table 5.1 Assumptions Guiding the NCEO Development of
Educational Outcomes and Indicators

Model of Outcomes

1. A model of outcomes is needed for all students, and at the broadest level
should apply to all students regardless of the characteristics of individuals.

Outcome Indicators

2. Indicators of outcomes for students receiving special education services
should be related, conceptually and . '.atistically, to those identified for
students without disabilities.

3. Indicators should be unbiased with respect to gender, culture, race, and
other characteristics of the diversity of students in today's school
population.

4. While indicators should meet research standards, those that do not could
still be used.

Comprehensive System of Indicators

5. A comprehensive system of indicators should provide data needed to
make policy decisions at the State and national levels.

6. A comprehensive system of indicators should to the maximum extent
possible be based on demonstrated functional relationships between
outcome indicators and indicators of educational inputs, contextual
characteristics, and processes; however, valued indicators may be included
even if functional relationships have not been established.

7. A comprehensive system of indicators should be flexible, dynamic, and
responsive to review and criticism, changing to meet identified needs and
future developments in the measurement of inputs, contexts, processes,
and outcomes.

Source: National Center on Educational Outcomes (NCEO).
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Table 5.2 Deficiitio s of School Completion Outcome Domains

Presence and Participation

The extent to which an individual is present in a particular setting and the
extent to which meaningful participation occurs

Accommodation and Adaptation

Modifications that must be made for individuals to achieve
outcomes

Physical Health

The extent to which the individual demonstrates healthy behavior,
attitudes, and knowledge related to physical well-being

Responsibility and Independence

The extent to which the individual's behavior reflects the ability to
function independently and assume responsibility for oneself

Contribution and Citizenship

The ways in which or extent to which an individual gives
something back to society or participates as a citizen in society

Academic and Functional Literacy

The use of information to function in society, to achieve goals, and
to develop knowledge

Personal and Social Adjustment

The extent to which the individual demonstrates socially acceptable
and healthy behaviors, attitudes, and knowledge regarding mental
well-being

Satisfaction

The extent to which a favorable attitude is held toward education

Source: National Center on Educational Outcomes (NCEO),
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At the level of school completion, 25 NCEO outcomes were identified across the eight
domains. For each NCEO outcome, from one to six indicators were identified, and
possible sources of data or other information were identified for each indicator. The
25 NCEO outcomes and 77 indicators are listed in table 5.3.

Congruence with State Goals

After completing the conceptual model, NCEO compared it with educational goals and
results identified by a sample of 17 States to see how closely the model corresponded
with the States' expected results. In general, there was considerable correspondence
between the NCEO model and State expected results .

As shown in table 5.4, each of the NCEO domains was addressed by at least two of the
sample States. The Academic and Functional Literacy domain was included in all 17
States' lists of expected results. The other domains frequently addressed by the States
were:

Personal and Social Adjustment (14 States)

Contribution and Citizenship (13 States)

Physical Health (12 States)

Responsibility and Independence (12 States)

Satisfaction was addressed by only two States, and Accommodation and Adaptation by
only three. States ranged from having goals that matched two of NCEO's domains
(Colorado and Louisiana) to having goals in all eight domains (Indiana). The number
of domains most frequently addressed by States was five.

NCEO also found a high degree of overlap between States' goals and the 25 NCEO
outcomes at the level of graduation. When States had a goal that matched an NCEO
domain, they often matched several, if not all, of the related NCEO outcomes also (see
table 5.5). For example, of the 10 States that had any goal in the Presence and
Participation domain (Domain A), 6 had goals that matched all three NCEO outcomes
in that domain. Of the 12 States that had a goal addressed by Domain D
(Responsibility and Independence), 7 had goals in both of the NCEO outcomes in that
domain. For Domain H (Satisfaction), both States that had goals addressing this
domain also had goals in the three NCEO outcomes. There were few State goals that
were not addressed in NCEO's model. One was development of creativity.

Overall, the States' lists of goals and expectations matched closely the NCEO model
for graduating students. This congruence illustrates that many States are already
emphasizing results in education. However, most States are not yet collecting data on
these results. Even for those results on which States are collecting data for all students,
there remain two barriers to reliable data on results for students with disabilities -- the
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. Table 5.3 Outcomes and Indicators in NCEO School Completion
Model

Domain/Outcome Indicator

Presence and Participation

Is present in school

Participates

Completes school

Accommodation and Adaptation

Makes adaptations, accommoda-
tions, or compensations necessary
to achieve outcomes in each of
the major domains

Absenteeism rate during last year of school
Percent of students excluded from their typical
school placement
Percent of students attending residential settings,
separate schools, separate classes

Percent of time students participate actively in
general education classrooms during last year of
school
Percent of time students participate actively in
community activities during last year of school
Percent of time students participate actively in
extracurricular activities during last year of school
Percent of students who participate in district,
State, and national testing programs
Percent of students who have had employment
experience before leaving school

Percent of students who graduate with a diploma
Percent of students who earn a certificate of
completion/ attendance
Percent of students who earn a GED diploma
Percent of students who drop out

Percent of students who demonstrate adaptation/
accommodation/compensation skills necessary to
move about in their environments
Percent of students who demonstrate adaptation/
accommodation/compensation skills required to
communicate
Percent of students who demonstrate adaptation/
accommodation/compensation skills required to
read
Percent of students who demonstrate adaptation/
accommodation/compensation skills required to
participate in activities in home, school, and
community environments
Percent of students who demonstrate adaptation/
accommodation/compensation skills required to
manage personal needs in home, school, and
community environments

183
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Domain/Outcome

Accommodation and Adaptation
(cont'd)

Demonstrates family support and
coping skills

Physical Health

Makes healthy lifestyle choices

Is aware of basic safety, fitness,
and health care needs

Is physically fit

Responsibility and Independence

Gets about in the environment

Indicator

Percent of families prepared to cope with student's
needs after student leaves school
Percent of families knowledgeable about
community resources and programs needed by
student
Percent of families participating in the ecIT.cation of
their children

Percent of students who indicate that they use
tobacco products
Percent of students who make good nutritional
choices
Percent of students who have abused alcohol or
drugs in the past year
Percent of students who indicate they have had
unprotected sex in the past year
Percent of students who elect to participate in
sports, recreational, and/or exercise activities

Percent of students who are aware of basic safety
precautions and procedures
Percent of students who are aware of basic fitness
needs
Percent of students who are aware of basic health
care needs
Percent of students who know when, where, and
how to access health care

Percent of students who are physically fit

Percent of students who can get to and from a
variety of destinations
Percent of students who know how to access
community services
Percent of students who complete transactions in
the community
Percent of students with a driver's license

A

Continued
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Responsibility and Independence
(cont'd)

Is responsible for self

Contribution and Citizenship

Complies with school and
community rules

Knows the significance of voting
and procedures to register and
vote

Volunteers

Academic and Functional Literacy

Demonstrates competence in
communication

Demonstrates competence in
problem-solving strategies and
critical thinking skills

Demonstrates competence in
math, reading, and writing skills

Percent of students who can prioritize and set goals
and persevere toward them
Percent of students who manage personal care and
safety
Percent of students who effectively advocate for
themselves
Percent of students who are likely to engage in
lifelong learning

Percent of students who have been suspended or
subjected to other disciplinary actions
Percent of students who have been repeatedly
suspended or subjected to disciplinary actions
Vandalism rate a rpagnAude
Crime rate and mag 'tude

Percent of students who know the significance of
voting
Percent of students who know the procedures
necessary to register and vote

Percent of students who volunteer time to school,
civic, community, or nonprofit activities

Percent of students who use and comprehend
language that effectively accomplishes the purpose
of the communication

Percent of students who demonstrate problem-
solving and critical thinking skills

Percent of students who demonstrate competence
in math necessary to function in their current
home, school, work, and community environments
Percent of students who demonstrate competence
in math necessary to function in their next
environments
Percent of students who demonstrate competence
in reading necessary to function in their current
home, school, work, and community environments

1

Continued
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Table 5.8 (cont'd)

Domain/Outcome Indicator

Academic and Functional Literacy
(cont'd)

Demonstrates competence in
math, reading, and writing skills
(cont'd)

Demonstrates competence in
other academic and nonacademic
skills

Demonstrates competence in
using technology

Personal and Social Adjustment

Cope-, effectively with personal
chPItenges, frustrations, and
stressors

Has good self image

Respects cultural and individual
differences

Percent of students who demonstrate competence
in reading necessary to function in their next
environments
Percent of students who demonstrate competence
in writing necessary to function in their current
home, school, work, and community environments
Percent of students who demonstrate competence
in writing necessary to function in their next
environments

Percent of students who demonstrate competence
in other academic and nonacademic skills necessary
to function in their current home, school, work, and
community environments
Percent of students who demonstrate competence
in other academic and nonacademic skills necessary
to function in their next environments

Percent of students who currently apply technology
to enhance functioning in home, school, work, and
community environments
Percent of students who demonstrate competence
in using technology to function in their next
environments

Percent of students who cope effectively with
personal challenges, frustrations, and stressors
Percent of students whose behavior reflects an
acceptance of the consequences for behavior (e.g.,
makes restitution)

Percent of students who perceive themselves as
worthwhile
Percent of students who perceive themselves as
competent

Percent of students whose behavior demonstrates
acceptance of cultural and individual differences

Continued
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Table 5.3 (cont'd)

Domain/Outcome Indicator

Personal and Social Adjustment
(cont'd)

Gets along with other people

Satisfaction

Student satisfaction with high
school experience

Parent/guardian satisfaction with
the education that students
received

Community satisfaction with the
education that students received

Percent of students who have friends and are a part
of a social network
Percent of students who demonstrate skill in
interacting and in making decisions in social
situations, including during interpersonal conflict
Percent of students who engage in productive
group work

Percent of students who are satisfied with level of
achievement
Percent of students who are satisfied with what
was provided in school
Percent of students who are satisfied with high
school experience
Percent of students who are satisfied with progress
toward achieving outcomes

Percent of parents/guardians who are satisfied
with level of achievement
Percent of parents/guardians who are satisfied
with what was provided in school
Percent of parents/guardians who are satisfied
with high school experience
Percent of parents/guardians who are satisfied
with progress toward achieving educational
outcomes
Percent of parents/guardians who are satisfied
with the extent to which student is prepared to live
in society

Percent of community satisfied with students' level
of achievement
Percent of community satisfied with what was
provided in school
Percent of community satisfied with students'
progress toward achieving educational outcomes

Source: National Center on Educational Outcomes (NCEO).
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exclusion of many such students, and the inability to separate their data from that of
other students.

Congruence with National Data Collection Programs

The United States has numerous national data collection programs supported by
different Federal agencies. Nearly 30 of these programs collect information potentially
related to the areas identified in the NCEO model. To determine the extent to which
these national programs include factors that are also indicators of school completion
results, NCEO compared its school completion model with data elements in a sample
of 13 of the national programs that include individuals at the time of graduation:

Current Population Survey (CPS)

High School Transcript Study, 1990 (HSTS)

Monitoring the Future, 1993 (MI)

National Assessment of Educational Progress (NAEP)

National Adult Literacy Survey, 1992 (NALS)

National Crime Survey, 1986-89 (NCS)

National Education Longitudinal Study of 1988, Second Follow-
up (NELS)

National Household Education Survey, 1991 (NHES)

National Health Interview Survey, 1988 (NIES)

National Household Survey of Drug Abuse, 1993 (NHSDA)

National Longitudinal Transition Study of Special Education
Students, 1987 (NLTS)

National Survey of Family Growth, 1988 (NSFG)

Youth Risk Behavior Survey, 1993 (YRBS)

As might be expected given the different purposes of the data collection programs,
some measures correspond more closely than others to the NCEO domains (see
table 5.6). The domains least likely to have data available in a national data coilection
program are the Accommodation and Adaptation domain and the Satisfaction domain,
both of which had data available in only two of the 13 data collection programs. The
National Education Longitudinal Survey (NELS) was the only data collection program
that collected information related to all eight NCEO domains.
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Correspondence between the NCEO model indicators and the information collected
through national data collection programs is portrayed in table 5.7. Across the 13 data
collection programs, 91 percent (70 of 77) of the NCEO indicators were represented by

at least one measure in a national data collection program. When the National
Longitudinal Transition Study of Special Education Students (which is a non-recurring
study) is excluded, the coverage is still approximately 81 percent. These relatively high

levels of correspondence clearly suggest the potential for producing comprehensive and
conceptually-organized information on the status of students in the general population

as they complete school. Unfortunately, because of the problems of exclusion from

assessments and lack of accommodations, these data collection programs provide little

useful data on the educational results of students with disabilities.

DATA FROM NATIONAL DATA COLLECTION PROGRAMS

In its attempts to use national data collection programs to identify the outcomes of

education for students with disabilities, NCEO encountered serious barriers. One

bather was that students with disabilities were largely exduded from the assessment
programs. Another was that terminology for and grouping of students with disabilities

were inconsistent from program to program.

Exclusion of Students with Disabilities in National Data Collection Programs

Initially, NCEO analyzed nine data collection programs:

Current Population Survey (CPS)

Longitudinal Survey of American Youth (LSAY)

National Assessment of Educational Progress (NAEP), 1988

National Assessment of Educational Progress (NAEP), Trial
State Assessment

National Assessment of Educational Progress (NAEP), 1990

National Adult Literacy Survey (NALS)

National Education Longitudinal Study (NELS)

National Health Interview Survey (NH1S)

National Health and Nutrition Examination Survey (NHANES)

201
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Table 5.7 Correspondence between NCEO School Completion
Indicators and Measures in National Data Collection
Programs

NCEO Indicator Program(s) with Corresponding IndicatorY

A. Presence and Participation
Ala
Alb
Al c
Ala
Alb
A2c
A2d
A2e
A3a
A3b
A3c
A3d

HSTS, NAEP, NELS, NHIS, NHSDA, NLTS
HSTS, NAEP, NLTS
HSTS, NAEP, NHIS, NLTS
NLTS
MF, NELS, NLTS, YRBS
MF, NELS, NLTS
NELS, NLTS
MF, NHSDA, NLTS
HSTS, NALS, NELS, NHES, NHSDA, NLTS, NSFG
HSTS, NELS, NHES, NLTS
NALS, NELS, NHES, NHSDA, NSFG
NALS, NELS, NHSDA, NLTS, NSFG

B. Accommodation and
Adaptation

Bla
Blb
B lc
Bid
Ble
B2a
B2b
B2c

NLTS
NLTS
NLTS
NLTS
NLTS
NLTS
NLTS
NELS, NLTS

C. Physical Health
Cla
Clb
Clc
Cid
Cie
C2a
C2b
C2c
C2d
C3a

MF, NELS, NHIS, NHSDA, YRBS
MR, YRBS
MF, NELS, NHIS, NHSDA, YRBS
YRBS
MF, NELS, NLTS, YRBS
MF, NLTS, YRBS
MF
MF

MF, NHIS, NHSDA

Continued
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Table 5.7 (contd)

NCEO Indicator Program(s) with Corresponding Indicator!!

D. Responsibility and
Independence

Dla NHIS, NLTS
Dlb NSFG
Dlc NHIS, NLTS
Dld MF
D2a NELS
D2b NHIS, NLTS, NSFG, YRBS
D2c
D2d NALS, NHES, NLTS

E. Contribution and Citizenship
El a
Elb
El c
Eld
E2a
E2b
E3a

MF, NELS, NLTS
MF, NELS, NLTS
MF, NELS, NHSDA
MF, NELS, NHSDA, NLTS, YRBS
MF
NALS
MF, NALS, NELS, NLTS

F. Academic and Functional
Literacy

Fla
Fla
F3a
F3b
F3c
F3d
F3e
F3f
F4a
F4b
F5a
F5b

NAEP, NALS, NELS
NAEP, NELS
HSTS, NAEP, NALS, NELS, NLTS
HSTS, NAEP, NALS, NELS, NLTS
HSTS, NAEP, NALS, NELS, NLTS
HSTS, NAEP, NALS, NELS, NLTS
HSTS, NAEP, NALS, NELS, NLTS
HSTS, NAEP, NALS, NELS, NLTS
NAEP, NELS
NAEP, NELS
NLTS
NLTS

Continued
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Table 5.7 (coritd)
NCEO Indicator Program(s) with Corresponding Indicator"!

G. Personal and Social
Adjustment

G 1 a

G 1 b

G2a
G2b
G3a
G4a
G4b
G4c

YRBS

MF, NELS
MF, NAEP, NELS
MF
MF, NELS, NLTS
NELS
NELS, NLTS

H. Satisfaction
H1 a
Hlb
H lc
H 1 d

H2a
H2b
H2c
H2d
H2e
H3a
H3b
H3c

MF
MF, NELS
MF

NELS
NELS
NELS
NELS

NELS

a! Data collection programs are Identified In table 5.6.

Source: National Center on Educational Outcomes (NCEO).
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This preliminary analysis revealed that the data collection programs tended either
to include individuals with disabilities (e.g., NHIS, NHEFS, CPS) or to exclude from
one-third to one-half of individuals with disabilities (e.g., 1988 NAEP, Trial State
NAEP, 1990 NAEP, NELS).

Further analysis indicated that data collection programs that rely on interviews or
surveys of informed respondents showed lower exclusion rates. In contrast, data
collection programs that require individuals themselves to respond to actual test
items or survey instruments show relatively high exclusion rates.

Usually, exclusion occurs as a result of guidelines that were formulated out of
concern for individuals who are unable to participate meaningfully in the
assessment because of their disability.

Exclusion Guidelines

NCEO researchers examined guidelines regarding exclusion (or inclusion) of
students with disabilities. Although specific guidelines may exist, implementation
is rarely monitored and often is inconsistent. In fact, information gathered from the
NAEP Trial State Assessment and the first NELS assessments suggests that
exclusion guidelines may be inconsistently applied even within a single data
collection program. For example, in the NAEP Trial State Assessment, the design
procedures and exclusion guidelines used in each State were the same as those in
the national NAEP. Even under these controlled guidelines, however, the rate of
exclusion of students with disabilities ranged from 33 percent in one State to 87
percent in another.

A follow-up study of students determined to be ineligible for the NELS base year
data collection (Ingels, 1991) has provided important insights into the exclusion
process. As in most data collection programs, exclusion guidelines are applied and
related decisions made by local school staff. In the directions to local staff during
the NELS base-year, schools were asked to apply the exclusion guidelines
individually and not to exclude students categorically. School personnel were
instructed to include the student if there was any uncertainty.

The results of the NELS ineligible study indicated that these directions were not
always followed. On some of the school sampling rosters, all students within a
specific category were excluded. In addition, completion rates for the assessment
were very high (99 percent), something one would not expect if borderline cases
(i.e., students with disabilities who might not be able to participate throughout an
entire assessment) were included in the assessments, as recommended by the
guidelines. Further evidence that the directions were not always followed comes
from the finding that more than half (53 percent) of the students in the NELS base-
year ineligible sample were reclassified as eligible at the time of the first follow-up
two years later (Ingels, 1993). Approximately 94 percent of those who were
reclassified were able to complete the data collection instruments successfully.
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Exclusion of students with disabilities from national data collection programs also
occurs in several ways that are nominally unrelated to disability. One example is
the use of telephone interviews. Such interviews exclude households without
telephones. Since households without telephones tend to include a higher
percentage of low-income households, and since households with a disabled family
member tend to have lower incomes, people with disabilities are disproportionately
excluded from studies that rely on telephone interviewing. In addition, telephone
surveys usually exclude people who are deaf or who use telecommunication devices
(Kiecolt & Nathan, 1985). Thus, students with disabilities may sometimes be
inadvertently excluded from data collection programs for reasons that are only
incidental to their disability.

Moreover, a substantial number of students with disabilities are excluded from
national education surveys because special schools for individuals with disabilities
are not included. These schools are attended by as many as 7 percent of all
students with disabilities. In addition, students with disabilities who attend regular
schools are excluded in some instances. For example, in some data collection
programs (e.g., High School and Beyond), the sample includes only students who
are in high school programs leading to graduation and a diploma. This means that
students in non-degree programs (such as students in special education who are
working toward a certificate of completion) are not included in the data collection.
Furthermore, students who cannot read or complete a questionnaire on their own
are often excluded. This practice eliminates students who are blind or who have
difficulty using pencils. Many large-scale assessment programs also allow the
exclusion of students who might experience discomfort during the testing situation.
Therefore, a substantial proportion of students with mental, emotional, and/or
physical disabilities are excluded.

As suspected, and confirmed in several instances (see McGill-Franzen & Allington,
1993), exclusion also occurs for even more questionable reasons. Administrators
may exclude students if the administrators perceive that the students' test scores
would lower the performance levels reported for a school or a district. This kind
of exclusion may occur more frequently if sanctions are applied to the school or
district as a result of unacceptable levels of test performance.

When and How Exclusion Occurs

Exclusion occurs at the national level mostly at one or more of three stages: when
the assessment instruments are developed; when the data are collected; and when
results are analyzed, interpreted, and reported. Methodology reports from most
national assessment programs include little or no description of how students with
disabilities are included in the development phase. Furthermore, most sampling
plans for national data collection programs assume that some students are incapable
of participating in testing programs and systematically exclude certain segments of
the school-age population with disabilities (such as students in residential,
homebound, hospital, or separate school settings).
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The most obvious type of exclusion of students occurs during data collection.
Reasons may range from a concern over being unable to provide proper
accommodations to a concern that the assessment situation may be uncomfortable
for the student. Decisions about who is excluded are typically made at the local
level, where the school staff who make the decision understandably are concerned
about how the overall school score may be affected. In addition, school personnel
may not consider how useful such information can be for the development of
educational policy.

Exclusion during the analysis, interpretation, and reporting of results usually
reflects a failure to disaggregate information for students with disabilities from that
of other students. It is less likely to reflect the removal of the scores of students
with disabilities from the results. Often, the reason given is that there are not
enough students with disabilities to make disaggregating the results a meaningful
endeavor.

Inconsistencies in Identifying Information on People with Disabilities in
National Data Collection Programs

NCEO researchers analyzed the similarities and differences of how 19 national data
collection programs identify students with disabilities. The programs were selected
either because they include important indicators of educational results for students
with disabilities or because they are highly visible programs that play a prominent
role in current reform activities. In addition, the programs selected for analysis all
identified students with disabilities in some manner. Of these programs, the first
11 are supported by the Department of Education. The remaining programs are
supported by the Department of Commerce (CPS), the Department of Health and
Human Services, (NHIS, NHEFS, NSFG, NASHS, YRBS), the Department of Justice
(NCS), and the National Science Foundation (LSAY). Researchers examined the
following 19 data collection programs:

Department of Education

Baccalaureate and Beyond Longitudinal Study (B&B)

Beginning Postsecondary Student Longitudinal Study (BPS)

National Assessment of Educational Progress (NAEP)

National Adult Literacy Survey (NALS)

National Education Longitudinal Study (NELS)

National Household Education Survey -- Adult Version
(NHESA)
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National Household Education Survey -- Child Version
( NHESC)

National Longitudinal Transition Study of Special
Education Students (NLTS)

1987 Transcript Study (TS)

NAEP Trial State Assessment Program (TSAP)

Young Adult Literacy Survey (YALS)

Other Agencies

Current Population Survey, March Supplement (CPS)

Longitudinal Study of American Youth (LSAY)

National Adolescent Student Health Survey (NASHS)

National Crime Survey (NCS)

National Health and Nutrition Examination Survey
(NHEFS)

National Health Interview Survey (NHTS)

National Survey of Family Growth (NSFG)

Youth Risk Behavior Survey (YRBS)

The correspondence between the 11 Federal disability categories included in this
analysis (autism and traumatic brain injury, added in 1991, were not included) and
the disability categories in the 19 national data collection programs are summarized
in table 5.8. Analysis of this information revealed that disability-related
terminology varies significantly between educational and non-educational Federal
agencies, as well as within these agencies. The disability category for which there
was the greatest similarity of terms across the largest number of data collection
programs was speech or language impairments. Overall, 10 of the 19 (52.6 percent)
data collection programs made use of a single speech-related variable. Nine of
these programs were sponsored by the Department of Education. However,
variation existed even within the programs sponsored by the Department of
Education. For example, no speech impairment variable was included in the
NELS:88 program. The NHIS:89 survey used two different speech-related categories,
stammering/stuttering and other speech impairment. Of the eight programs
sponsored by non-educational agencies, only one included any speech-related
category in its data collection program.

156 16TH ANNUAL REPORT TO CONGRESS: CHAPTER 5



Table, 5.8 Correspondenpe in. Dii$ability Category Terms-

Data
Source?/

Federal Disability Categoryii

SI LD MR SED HHD VI DB OI OHI MD

Department of Education

B&B * *
_

* *
y,

* * _ ar.,

BPS * *
..70 , '''''

,, * * * *

NAEP * * * * ** * * * *

NALS * * * * * * * ***

NELS A, A
** -..

4
4, ..,.

.., 4, .--....,- , .,
** o,

1...
* k ,.4,

NHESA
-, '`e.1' ''''' '

,4.
..

A.Za:5

*

''',4.

. .,k ''''
%`

ae
* **

ov

*

t.,

* *

' r"-)

*

It-, ,,,..5.

. :S: '

*NHESC *

NLTS * * * * * * * * *

TS * * * ** * * * * *

TSAP * * * ** * * * * *

YALS * * 4' ,,k,, * * * *

a/ Table entries represent the number of category terms used In the national data source that correspond to the Federal special education
category (e.g., NHIS has two categories of speech impainnent stammering/stuttering and other speech impairment). The entry '"
indicates 3 or more categories are used for the one Federal category. Shaded cells Indicate that no categories correspond to the
Federal special education category.

b/ B&B = Baccalaureate and Beyond Longitudinal Study
BPS Beginning Postsecondary Student Longitudinal Study
NAEP National Assessment of Educational Progress
NALS = National Adult Literacy Survey
NELS National Education Longitudinal Study
NHESA = National Household Education SurveyAdult
NHESC = National Household Education SurveyChild
NLTS = National Longitudinal Transition Study
TS = 1987 Transcript Study
TSAP NAEP Trial State Assessment Program
YALS = Young Adult Literacy Survey

Continued
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Table 5.8 (cont' d)

Data
Source

Federal Disability Categoryg

SI LD MR SED HHD VI DB CH OHI MD

Other Agencies

CPS ZZ;'i.",,......K.,.
T.a....-;--...;:.

'
, 0

i
-,.-

'
, -,-

Vi..:

A.,..
G..47, 1

: at':
..F..v.,::.,-,

0..f.
,:,,,t,

aye
..,.. *;

..; ,,....

''..

LSAY
a

,...4
eq,'

..:,-
'"'Vii,,-.:".14.,,,,

11: ,,: ' s ,,,,,, .k . *
-'It

saki ,,,.::,....,,,,:-.

NASHS
..-,"-4, -

44 .,:...,.,-,......=-,..0,...:,-.

..:, ..,-,7
..,. a

...,4A-,,.. t ,-,---

`"',.

-, - is
A.,i,AA

,-.,t.', --.

-4:1- ..c'. i=% k,,...f...,,...
, ..,

r %--; ';',4'0,4,14*:
-otix-V>,-,?

NCS
..,,,

,.. .4--- ,,:,..
,,,.;----7 ..>-.

es,
=-:..-1..1,...,,..,,

:-....:...-z,,..

;

r,

4 *. ,.. "akZ;;R'''
:-;..,..,-,.:,..

...,

,::.

,,.

...,
,...4 .:.:,

NHEFS
,.., . ,.....'7a-1.-=,.::-...-z

....-", :. A

2.-,1" , Wk ,*.w.< ,,,,

n, t, cii ::::V,
-.V..41."

=-'

4.-. ;,%il , . ?..5, i

.,4..',UVI.z

A
.:....,:r, ,r ::::,,,-

NHIS ** .,-,..i:-
-,.1,:::$:

* *** ** **
-45,

.:30%_%*
-.?,

***
... .,,,

-1
4z '....,. k, , :.,,

NSFG
iv
'...f*C .:,,,,

.',,

,S 11'''

.4, :

'',A>. ,N

, .-: :+

r.,,,:!:',..._, a7t.V.,;
-v,,-, ,,,4:-.., i

T4'tf4'

,-.....'^,
lA1.41kit5
,`,.W,,,s

%
A.-;!" 44.
m;%-4e:.N4 e,,,...
'';,alin.4.: ''..',

't '''''S.

-'::-%.* 1:1.0\

"t. :. t

YRBS ' V.%,''
: . ' '

b CPS = Current Population Survey, March Supplement
LSAY = Longitudinal Study of American Youth
NASHS = National Adolescent Student Health Survey
NCS = National Crime Survey
NHEFS = National Health and Nutrition Examination Survey
NHIS = National Health Interview Survey
NSFG = National Survey of Family Growth
YRBS = Youth Risk Behavior Survey

Cl SI
LD
MR
SED
HHD
VI
DB
01

OH
MD

Speech Impairment
Learning Disabilities
Mental Retardation

Serious Emotional Disturbance
Hard o: Hearing and Deal

Visual Impairment
Deaf/Blind
Orthopedic Impairment
Other Health Impairments
Multiple Disabilities

Source: National Center on Educational Outcomes (NCEO).
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Analysis of the learning disabilities category showed that none of the non-educational
data collection programs actually used the term "learning disability." In contrast,
9 of the 11 (81.8 percent) educational data collection programs included a single
label indicating a learning disability. Overall, 10 of 19 (52.6 percent) of the data
collection programs included a learning disability variable. In addition, one
educational data collection program (NELS:88) used a combined category (i.e., for
individuals with orthopedic impairments or learning disabilities) that would make
disaggregation of the results for individuals with learning disabilities impossible.

For the three Federal special education disability categories of mental retardation,
deaf-blind, and multiple disabilities, either the Federal category was used or the
disability was not categorized. Of the 19 data collection programs, 7 (36.8 percent)
used a term for individuals with mental retardation, and 5 (26.3 percent) included
the deaf-blind and multiple disabilities categories. With one exception (use of the
mental retardation category in NHIS:89), all the programs that used these three
Federal categories were under the direction of the Department of Education.

Additional analyses revealed significant variability across data collection programs
in the use of terms that correspond to the Federal categories of serious emotional
disturbance, hard of hearing, deaf, visual impairment, orthopedic impairment, and other
health impairments. In each of these analyses, researchers found single and multiple
category variables. When multiple categories would be appropriate, such as in the
case of the separate Federal special education categories of hard of hearing and
deaf, only six data collection programs provided this option. Five of the six were
under the direction of the Department of Education. However, sponsorship by the
Department of Education did not ensure the appropriate use of two categories in
six of their other data collection programs. With one exception (NALS:92 included
other health impairments), only the NHIS:89 survey, directed by the National Center
for Health Statistics, included multiple categories that appeared to correspond to a
single Federal special education category.

Only three of the non-educational data collection programs included any variables
that could be matched with the Federal special education categories: LSAY,
NHIS:89, and NHEFS:86. Such a finding is not surprising, given that the non-
educational data collection programs were designed to address predominantly non-
educational issues (e.g., health, crime, family growth). Some of the non-educational
data collection programs do not gather any disability-related information (NSFG:88,
NASHS:88, NCS:86-89, YRBS:90-91). Others gather it (e.g., NHIS:89, NHEFS:86) but
use a different conceptual framework, such as the International Classification of
Impairments, Disabilities, and Handicaps (ICIDH) or the "functional limitation" or
Nagi framework (Pope & Tar lov, 1991). Correspondence between terms used in
these other disability conceptual frameworks and the Federal disability categories
is limited.

Many of these non-educational data collection programs are some of the most
inclusive national programs in terms of individuals with disabilities (McGrew,
Thurlow, Shriner, & Spiegel, 1992). The lack of disability category variables results
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in a significant lost opportunity for producing important policy-relevant information
about this portion of the population.

It is important to note that just because a data collection program includes a term
related to the Federal disability categories does not necessarily mean that
researchers can break out the results by the disability category. For example, the
national and State NAEP programs (i.e., NAEP:88, TSAP:90) are listed as including
many of the special education categories. However, this disability-related
information was collected only for students who were excluded from the NAEP data
collection activities. Therefore, it is impossible to disaggregate the NAEP results of
any students with disabilities who were not excluded.

Some data collection programs do include variables similar to the Federal disability
categories. Even f lese similarities, however, do not ensure that disaggregation is
feasible. In other words, because of differences in how the data are collected and
reported, breaking out the information according to disability category is harder
than it seems, and in many cases impossible.

EDUCATIONAL RESULTS DATA COLLECTED BY STATES

NCEO annually surveys the 50 States and 9 Outlying Areas that receive Federal
special education funds. The surveys have two purposes:

to create are. ongoing tracking system to describe how States
are assessing educational results, particularly those for
students with disabilities; and

to work with States that have data that might be used to
describe the educational results of students with disabilities
nationally. In addition, NCEO is identifying persistent
barriers to and needs of results assessment efforts, with the
goal of providing information that will help States meet the
needs and overcome the barriers.

The NCEO reports Special Education Outcomes 1991 and Special Education Outcomes
1992 provide detailed findings concerning the status of educational results
assessment of students with disabilities. The major findings are:

Participation and exit data continue to be a major part of
States' data collection efforts for students with disabilities.
IDEA requires States to report these data to OSEP.

Few State-level special education data collection efforts,
other than post-school status studies, yield results data on
students with disabilities.
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State-level information on results is generated most often
from large-scale general education assessments. Students
with mild disabilities may participate, but the extent to
which they participate is uncertain in most States.

In 1992, more States reported having accessible
achievement data on students with disabilities than was
true in 1990.

Despite State-level guidelines on who may be excluded
from assessments and how to make testing
accommodations for students with disabilities, variations in
participation suggest that the criteria are implemented
inconsistently.

In spite of their struggle to collect information about
educational results, several States are exploring ways to
adapt outcomes-based education systems.

Assessments of educational results in the States are still in the beginning stages.
These NCEO State reports do not contain data on educational results for students
with disabilities because these data do not yet exist in enough States to produce a
meaningful report. Still, important information has been obtained from the States
about three critical issues: exclusion of students with disabilities in existing State-
level assessment programs, identifying students in State-level assessments, and
accommodations made to promote the participation of students with disabilities in
State-level assessments.

Exclusion of Students with Disabilities in State-Level Assessments

State-level assessments mainly measure academic achievement. Of the 59 States and
Outlying Areas surveyed in 1992, all but 9 included students with disabilities, in
their State-level achievement assessments (see figure 5.2). In the States that did
include students with disabilities, all but two had assessments that were conducted
by the general education assessment program, either alone or in combination with
vocational education. Thus, most States are collecting achievement data and
including students with disabilities, Yet the data are not accessible in all of those
States (see figure 5.3). Even in States in which students with disabilities are
included, nearly 20 percent cannot separate the data of students with disabilities
from the data of other students. Beyond this, the percentage of students with
disabilities who participate in the statewide assessments ranges from less than 10
percent to more than 90 percent, according to States' own estimates (see table 5.9).
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Table 5.9 StaWs. Estimates .of the Percentages of Students with
Disabilities Participating in Statewide Assessments of
Academic Achievement

< 10
Percent

10 - 24 25 - 49
Percent Percent

50 - 74
Percent

75 - 90
Percent

> 90
Percent

Colorado Kansas California Delaware Indiana Kentucky
Florida New York Connecticut Massachusetts Maine
Georgia Palau Idaho New Jersey Maryland
Hawaii Iowa Rhode Island North Carolina
Idaho Oregon South American
Louisiana Tennessee Ca: olina Samoa
Michigan Texas Sot.th Dakota
Minnesota CNMI
Missouri Puerto Rico
New Mexico
North
Dakota
Washington
Wisconsin
District of

Columbia
Guam

Source: National Center on Educational Outcomes (NCEO).

Exclusion Guidelines

Guidelines regarding exclusion (or inclusion) of students with disabilities were reported
by States. The following were the primary basis for State guidelines:

level of special education service;

amount of time in general education classes; and

specific student characteristics.

Frequently, exclusion decisions were based on some undefined local decision or on a
variety of other idiosyncratic variables. Analysis of the exclusion criteria in a sample
of 17 States (Thurlow, Ysseldyke, & Silverstein, 1993) indicates even r Lore complexity.
For example, a State may have different rules for norm-referenced and criterion-
referenced assessments. When States decide which students with special needs to
include or exclude from testing, they typically consider criteria based on disability
category, degree of impairment, percentage of time the student is mainstreamed, or
percentage of time the student is receiving special services. Frequently, States consider
more than one of the those variables. Some States look at more fine-grained variables,
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such as specific courses for which the students are mainstreamed (e.g., reading or math
versus music or art). Sometimes consideration is given to whether the student's
instructional objectives match those measured by the test. Frequently, the opinion of
the parent or guardian is factored into the decision about whether a particular student
should be included in a large-scale assessment. The exclusion decision sometimes
hinges on whether accommodations are used during assessments. Some States consider
whether a test can be adapted to a student's special needs and still maintain its validity.
If adaptation appears to be impossible or not feasible, the student may be excluded
from testing.

These differences in determining inclusion or exclusion compound the difficulty of
comparing data from different States.

When and How Exclusion Occurs

As in national data collection programs, most instances of exclusion of students with
disabilities at the State level occur at three stages: when the assessment instruments
are developed; when the data are collected; and when results are analyzed, interpreted,
and reported. State assessments commonly use commercial tests, which typically do
not include students with disabilities in the development of the test. If they do, they
do not report this information. This exclusion is problematic. Including representative
samples of students with disabilities is not necessarily required in order to calculate
accurate norms in well-standardized instruments. Nevertheless, including such
individuals in test development is critical in order to learn what items or test
administration procedures may need to be dropped or modified to accommodate the
unique testing needs of students with disabilities (Daniels, 1989).

Exclusion of students during assessment occurs for many of the same reasons as in
national assessments, probably because the decision is typically made by local school
staff. As at the national level, reasons range from a concern over being unable to
provide proper accommodations to a concern that the assessment situation may be
uncomfortable for the student.

Exclusion during the analysis, interpretation, and reporting of State results occurs when
students who were included in the assessments are excluded from the data analysis.
This type of exclusion is more common in State-level assessments than in national
assessments, possibly because of a desire to maintain higher school, district, or State
results. Students with disabilities present many challenges to State agencies that try to
include them in State assessments, and one solution is to remove their data from those
of the non-disabled students.
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Testing Accommodations for Students with Disabilities

States with formal, written testing accommodation guidelines are shown in figure 5.4.
The number increased from 28 States in 1991 to 35 in 1992. Testir accommodations
fall into four primary types:

presentation format;

response mode;

setting; and

scheduling or timing.

Figure 5.5 presents the number of States using each type of accommodation in 1991 and
1992. It is obvious from this comparison that States have increased their use of each
type of accommodation.

SUMMARY AND IMPLICATIONS

A national shift has occurred from a focus on process (what we do) to results (what we
produce). This trend is very evident in education today. Parents, government agencies,
businesses, and the community want to know more than. just the number of students
in school, the number of teachers and their degrees, the quality of facilities, and the
types of books in the school libraries. They want to know how students are affected
by school. They want to know whether students are leaving school prepared for work,
college, or other post-school experiences. They want to know, in short, if their
investment in education has been worth it.

This information is needed for all students, including students with disabilities. Access
to special education services remains a critical issue, and educational results are just as
important for students who receive special education services as for those who do not.
The results are not the sole responsibility of special education, because students with
special needs increasingly are part of the general education community. To obtain this
information, students with disabilities must be included in the overall system of
educational accountability measurement.

Although States and the nation are making progress in measuring educational results
for students with disabilities, significant problems remain:

Students with disabilities are disproportionately excluded from
both State and national assessments. Even where guidelines
about inclusion and exclusion exist, they are inconsistently
implemented.
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Figure 5 5 States Using Four Types of Accommodations in 1991
and 1992
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In order for educational results for students with disabilities to
be more accurately assessed, States and Federal agencies may
need to modify their approaches toward assessment.

As the nation and the States continue producing data on the educational results of
students who receive special education services, the National Center on Education
Outcomes (NCEO) is considering several recommendations about how to include
students with disabilities in assessments and how to make accommodations for them
as they participate. For example:

Develop broader and more uniform definitions of who is
included in assessment samples, and base the definitions on
more inclusive sampling frames.

Increase the adherence to inclusion guidelines, and conduct
follow-up studies to monitor adherence.

Document the characteristics of students who are not included
in data collection programs.

Include students with disabilities when developing assessment
instruments.

Develop and study assessment modifications, accommodations,
and alternatives.

There is no consensus on the extent to which students with disabilities should be
included in large-scale assessments, nor on the issue of providing accommodations or
determining what kinds of accommodations are acceptable (see, for example, several
papers that express varying viewpoints on these issues -- Ysseldyke & Thurlow, 1993c).

To encourage schools and States to report results for all students receiving special
education services NCEO has identified four major steps for creating a results-based
reporting system at the State, school district, or school level:

Establish a solid foundation for the efforts. Involve
stakeholders at the beginning of the process , get them to agree
on why results will be measured, and develop a common set
of definitions and assumptions. Fundamental issues are
resolved at this point.

Develop, adopt, or adapt a model. Several models of
education exist. Adopt or adapt one of these, or develop a
new model. With stakeholders, select an overall approach.
Then, with the input of stakeholders, define the domains,
expected results, and indicators.

224
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Establish a data collection and reporting system.
Accountability is part of the reason for measuring results. To
achieve accountability, first decide where data will come from,
and then develop or adapt ways to collect and analyze data.
It will be important at this time also to decide how data will be
reported and how the information will be used.

Install the system. A results-based accountability system must
be "installed." Make sure that there are incentives and support
for the adoption and use of the system, that staff and the
public are prepared for the changes that accompany the
system, and that the system is evaluated as it is implemented.

These steps are described in more detail in the NCEO Self-Study Guide to the
Development of Educational Outcomes and Indicators (Ysseldyke & Thurlow, 1993b).
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ASSISTING STATES AND LOCALITIES IN EDUCATING ALL CHILDREN WITH DISABILITIES

The Individuals with Disabilities Education Act (IDEA) requires States receiving funds
under the Act to make a free appropriate public education (FAPE) available to all
eligible children with disabilities. As part of its responsibilities under IDEA, the
Department must "assess the impact and effectiveness of State and local efforts ... to
provide ... free appropriate public education" to children and youth with disabilities
[20 U.S.C. §1418(a)(1)-(2)].

The U.S. Department of Education, primarily through its Office of Special Education
Programs (OSEP), aids State educational agencies and local school districts in
.implementing the nation's special education mandates by providing financial assistance,
monitoring oversight, and providing policy support and technical assistance. This

chapter describes the activities that OSEP undertook during FY 1993 to accomplish
these responsibilities, as well as the refinements that OSEP has made to its monitoring
system to address revisions to the legal requirements of Part B and to otherwise
improve the monitoring process. These changes help ensure compliance with Part B
requirements in a manner that results in more effective educational experiences and
results for students with disabilities as the Part B statute and regulations have changed
to address such issues as transition to post-school activities and assistive technology.
Even more significant, however, is the constant evolution in how States meet their
responsibilities as they work to meet the requirements of State and Federal law, to
respond to new and refined technologies and information about how students learn,
to implement corrective actions imposed by monitoring and litigation, and to respond
to fiscal and political exigencies. Because of this evolution and because, as discussed
below, some deficient practices have persisted -- notwithstanding OSEP monitoring,
litigation, and the other pressures for change listed above OSEP has continued, and
will continue, to refine its monitoring procedures to meet' the mandates of Part B in a
manner that most fully benefits its primary constituency -- children with disabilities and

their families.

THE FEDERAL PROGRAM REVIEW PROCESS

Each State must meet a number of statutory and regulatory requirements in order to
receive Federal financial assistance under the Part B program. Among the most critical
are the mandates in 20 U.S.C. §§1412(1) and (6) that the State demonstrate to the

Secretary that:

The State has in effect a policy that assures all children with
disabilities the right to a free appropriate public education; and
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The State Educational Agency (SEA) shall be responsible for
ensuring that the requirements of Part B are carried out and
that all educational programs for children with disabilities
within the State, including each program administered by any
other public agency, are under the general supervision of the
persons responsible for educational programs for children with
disabilities in the SEA and meet the educational standards of
the SEA.

Every three years, the State mast submit to the Secretary of Education a State Plan that
meets all of the Part B requirements specified in the implementing regulations at 34
CFR §§300.121-300.154. The plan must include a copy of all State statutes, regulations,
policies, standards, and procedures that the State has established to carry out the
applicable Federal requirements and to provide assurances that it will adhere to these
requirements.

The SEA must review and approve applications for Part B funds submitted by eligible
local educational agencies (LEAs) and other public agencies that provide special
education and related services. Each LEA application for Part B funds must include all
of the policies, procedures, and information required by the Part B regulations at 34
CFR §§300.220-300.240, as well as certain additional procedures and assurances required
by the Education Department General Administrative Regulations (EDGAR) and the
General Education Provisions Act (GEPA). The SEA must also monitor and evaluate
the special education programs assisted by Part B funds, as required by §432(d)(b)(3)
of GEPA and EDGAR at 34 CFR §80.40.

To ensure that SEAs are accomplishing their responsibilities consistent with the Part B
and EDGAR requirements, OSEP has initiated a multifaceted program review process
that consists of the following activities:

reviewing State policy and technical assistance documents, SEA
monitoring reports regarding LEAs and other public agencies,
and other information utilized by an SEA to administer Part B;

reviewing and approving State Plans;

conducting on-site monitoring reviews;

verifying the implementation of Corrective Action Plans
(CAPs);

reviewing final decisions of SEA complaint resolutions;

establishing ongoing communication with SEAs, national and
State organizations, parents and advocates, and other
constituents; and

conducting specific issue reviews.
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Under this multifaceted review process, OSEP reviews a State's Part B plan to
determine whether the State has established procedures that are fully consistent with
Part B, EDGAR, and GEPA requirements. OSEP also conducts on-site monitoring visits
to the State to determine whether the State has implemented the SEA's procedures in
a manner fully consistent with Part B, EDGAR, and GEPA. The CAP process is used
to ensure that deficiencies found during monitoring are corrected.

As noted above, OSEP's program review process is constantly undergoing refinement.
Each year, OSEP refines its monitoring review to better integrate the various
components of the process and to focus on those compliance areas that most directly
and significantly affect students and their families. Past annual reports have identified
many of the changes in each of the seven system components identified above. This
report will focus primarily on OSEP's State plan review and on-site monitoring
activities.

STATE PLAN REVIEW AND APPROVAL

To receive funds under Part B, a State must submit a State Plan once every three years
to OSEP. The plan must describe in detail the policies and procedures the State has
established and implemented to comply with the provisions of IDEA. It must include
copies of the State statutes, regulations, and procedures that the State will use during
the three-year grant period to implement the Part B requirements as specified in 34 CFR
§300.121- 300.154. In addition, with respect to all of the State's public agencies that are
responsible for providing special education to children with disabilities, the plan must
provide sufficient detail to show how they are under the general supervision of the SEA
and how each one ensures compliance with appropriate Federal and State law.

As specified at 34 CFR §300.134, the plan must include a copy of each State statute,
State regulation, signed agreement between respective agency officials, and any other
documents that show compliance with the requirement under 34 CFR §300.600 that the

SEA ensures that "... each educational program for children with disabilities
administered within the State, including each program administered by any other
public agency, ... is under the general supervision of the persons responsible for
educational programs for children with disabilities in the SEA; and ... meets the
education standards of the SEA (including the requirements of [Part B])." (34 CFR

§300.600(a).)

State Plans must be approved by the Secretary of Education before funds can be
allocated. Because Part B is a "forward-funded" program, funds do not become available
until July of the year in which they are appropriated. OSEP requires States to submit
their plans for review by March 1, four months before the July date on which they are
eligible to receive their funding. Funding is contingent upon approval of the plan.

23J
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Technical Assistance to States Regarding State Plans

OSEP provided substantial technical assistance to States submitting State Plans in 1993
for FY 1994-96 and to States that will be submitting State Plans for FY 1995-97 in 1994.
The primary goals of this technical assistance have been, first, to help States understand
what must be included in each State Plan, and, second, to help States format their State
Plan submissions in a manner that will expedite OSEP review.

As the centerpiece of this technical assistance, OSEP conducted State Plan Academies
in the fall of 1992 and 1993 to provide training to key staff members from SEAs that
would be submitting plans the following spring. During these well-attended one-day
training sessions, OSEP reviewed plan content requirements, submission procedures,
and time lines. As an additional benefit, the State Plan Academies have provided an
excellent forum for OSEP to discuss with States the essence and nuances of core Part B
provisions and for States to share with OSEP their challenges in meeting Part B
requirements in the context of the difficult issues affecting education at both the State
and. Federal levels. This dialogue has enabled OSEP to work with States proactively
to achieve compliance and educational effectiveness, thus accomplishing needed change
in a timely and cooperative manner.

In tandem with the State Plan Academies each year, OSEP disseminated to States a
detailed memorandum outlining plan content and submission requirements. Attached
to each memorandum was a comprehensive checklist delineating all of the required
policies, procedures, information, and assurances. OSEP highlighted new content
requirements in the memorandum, the checklist, and the State Plan Academies. This
emphasis on new requirements was especially important in light of the many Part B
amendments in P.L. 101-476 (1990) and P.L. 102-119 (1991).

OSEP has also used less formal strategies to provide technical assistance to States
regarding the development and submission of their State Plans. One key strategy is
that OSEP has designated a State contact for each SEA. Each SEA is encouraged to
work on an ongoing basis with its State contact and the corresponding section chief in
developing its State Plan. The State contact system is complemented by designated
substantive experts within the Program Review Branch' and senior policy analysts in
the Office of the Director of the Division of Assistance to States. State contacts ofteA
refer complex issues to the appropriate OSEP specialist.'

The Program Review Branch includes designated experts in areas such as least restrictive environment, individualized education programs, local
educational agency applications, procedural safeguards, transition, child count, and use of funds.

Each State and Outlying Area is assigned to one of the five sections that constitute OSEP's Program Review Branch, and specifically to one section
member *iv acts as the State contact for the SEA.
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Deficiencies Identified by OSEP During Its Review of 213 FY I n4-96 State Plans

The types of policy and/or procedural issues that OSEP identified in new FY 1994-96
State Plans are summarized in the following sections.

Right to, and time lines for, free appropriate public education (34 CFR §§300.121 and 300.122).
Thirteen of the 21 plans met all of the requirements of §§300.121 and 300.122. The
remaining eight plans had one or more deficiencies. For example, three plans did not
clearly and consistently require that a free appropriate public education (FAPE) be
made available to all eligible children with a disability no later than their third
birthday,' and three plans did not provide for all children who meet the IDEA
definitions of "children with disabilities" to receive FAPE..

Full educational opportunity goal (34 CFR §§300.123, 300.125, and 300,126). Eleven of the
21 plans met all of the requirements of §§300.123, 300.125 and 300.126. The remaining
ten plans had one or more of the following deficiencies:

Three plans did not set forth a full educational opportunity
goal for children from birth through age 21, as required by
§300.123;

Six plans did not set forth a timetable for accomplishing the
goal of providing a full educational opportunity for all children
with disabilities, as required by §300.125; and

Five plans did not include a description of the kind and
number of facilities, personnel, and services necessary
throughout the State to meet the goal of providing a full
educational opportunity for all children with disabilities, as
required by §300.126.

Child identification (34 CFR §300.128). Nine of the 21 plans were fully consistent with
the requirements of §300.128. The remaining 12 plans omitted some of the specific
requirements of that regulation.

Individualized education programs (IEPs) (34 CFR §§300.340-300.350). Eight of the 21 plans
were fully consistent with the requirements of §§300.340-300.350. The remaining 13
plans had two or more deficiencies regarding IEPs. The majority of these deficiencies
concerned transition- related requirements.

One additional plan for FY 1994.96 was not submitted until after the completion of the analysis set forth in this chapter.

Under 34 CFR §300.300, a State Is eligible to receive Part B funds if the entitlement to a free appropriate public education begins no later than a

child's sixth birthday. However, as provided in Section 619 of the IDEA, a State may not receive any Part B, Chapter 1 (SOP). or IDEA discretionary

funds for children age 3 through 5 unless the State makes a free appropriate public education available to all eligible children with a disability

beginning ncs later than their Third birthday.
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Procedural safeguards (34 CFR §§300.500-300.515). Five of the 21 plans were fully
consistent with the requirements of §§300.500-300.515, and an additional four had one
deficiency (§300.504(a), 300.512(d), 300.514(a)/ (b), or 300.515). The remaining 12 plans
had two or more deficiencies regarding procedural safeguard requirements. The
majority of these deficiencies were technical in nature.

Confidentiality of personally identifiable information (34 CFR §5300.560-300.575). Six of the
21 State Plans were fully consistent with the requirements of §§300.560-300.575, and one
omitted the requirement at 34 CFR §300.571(b) that an agency or institution subject to
regulations promulgated under the Family Education Rights and Privacy Act (FERPA)
may not release information to participating agencies without parental consent unless
authorized to do so by FERPA. The remaining 14 plans had two or more deficiencies
regarding confidentiality of personally identifiable information.

Least restrictive environment (34 CFR §5300.550-300.556). Nine of the 21 State plans were
fully consistent with the requirements of §§300.550-300.556, and four of the plans
omitted only the requirements of §300.554, that the SEA make arrangements with public
and private institutions to ensure that the least restrictive environment requirements
are effectively implemented. As summarized in table 6.1, the remaining eight plans had
two or more deficiencies regarding placement in the least restrictive environment.

Protection in evaluation procedures (34 CFR §5300.530-300.534). Thirteen of the 21 plans
were fully consistent with the requirements of §§300.530-300.534. The other eight plans
inlcuded one or more technical deficiencies.

Responsibility of the state educational agency (34 CFR §5300.134 and 300.600). Fifteen of the
21 plans met the requirements of §§300.134 and 300.600 regarding the general
supervision responsibility of the SEA.' The remaining six plans had the following
deficiencies:

Two plans permitted public agencies to apply to the SEA for
waivers from State standards but did not clarify that the SEA
may not waive any Part B requirements.

Two plans omitted needed content from interagency
agreements that the SEAs used to exercise their general
supervision responsibility.

To meet these requirements, a plan must show that:

Each educational program for children with disabilities administered within the State, including each program administered by any other public
agency Is under the general supervision of the persons responsible for educational programs for children with disabilities in the SEA; and (ii)
Meets the education standards of the SEA (including the requirements of (Part El]) [§300.600(a)(2)).

Under §300.600, a State may establish procedures that permit the waiver of State standards, so long as those standards are not also Part B
requirements.
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Table 6.1

Number
of Plans

Number of FY 1994=-96 State PlanS with Deficiencies
Regarding Specified Least Restrictive Environment
Requirements ,,.

Regulation'-/

5 §300.550(b)(1) - To the maximum extent appropriate, children with disabilities,
including children in public or private institutions or other care facilities, must be
educated with children who are nondisabled.

2 §300.550(b)(2) - Special classes, separate schooling, or other removal of children with
disabilities from the regular educational environment may occur only when the
nature or severity of disability is such that education in regular classes with use of
supplementary aids and services cannot be achieved satisfactorily.

1 §300.551(b) - Continuum must include instruction in regular classes, special classes,
special schools, home instruction, and instruction in hospitals and institutions; must
make provision for supplementary services (such as resource room or itinerant
instruction) to be provided in conjunction with regular class placement.

2 §300.552(c) - Unless child's IEP requires some other arrangement, child is educated in
school that he or she would attend if nondisabled.

1 §300.552(d) - In selecting LRE, consideration must be given to any potential harmful
effect on child or on quality of needed services.

2 §300.553 - Each child with a disability shall participate with nondisabled children in
nonacademic and extracurricular services and activities to maximum extent
appropriate.

6 §300.554 - SEA shall make arrangements with public and private institutions to
ensure LRE requirements are effectively implemented.

1 §300.555 - SEA shall carry out activities to ensure teachers and administrators in all
public agencies are fully informed about their responsibilities for implementing LRE
requirements and are provided with technical assistance and training necessary to

assist them in this effort.

2 §300.556(b) - If SEA finds evidence that a public agency makes placements
inconsistent with LRE requirements, SEA shall review agency's justification for its
actions and assist in planning and implementing any necessary corrective action.

a/ All references to regulations are from 34 CFR Part 300.

Source: U.S. Department of Education, Office of Special Education Programs, Division of Assistance to States.
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One plan omitted the requirement of §300.600(a)(2)(ii) that the
SEA ensure that all educational programs for children with
disabilities in the State, including each program administered
by any other public agency, meet the education standards of
the SEA (including the requirements of Part B).

One plan implied that the SEA was not required, as part of its
general supervision responsibility, to ensure that due process
hearing decisions were implemented.

Comprehensive System of Personnel Development (34 CFR §§300.380-300.383). Four of the
21 plans met all of the requirements of §§300.380-300.383 regarding the State's
Comprehensive System of Personnel Development (CSPD). The deficiencies that OSEP
found in the other 17 plans are summarized in table 6.2.

Private schools (34 CFR §§300.400-300.403, 300.450-300.452, and 76.651-76.662).6 Eight of
the plans met all of the requirements of 34 CFR §§300.400-300.403, 300.450-300.452, and
76.651-76.662 regarding private schools. An additional seven plans lacked only one of
those requirements. The other 13 plans included one or more technical deficiencies.

Recovery of funds (34 CFR §300.141). Under §300.141, a State Plan must include policies
and procedures that ensure that the State seeks to recover any finds provided under
Part B for services to a child who is determined to be erroneously included in the
Part B child count. To meet this requirement, the plan must include child count
verification procedures that ensure:

(1) the conducting of an accurate and unduplicated count of
children with disabilities receiving special education and
related services on December 1 of the count year;

(2) the inclusion of children in the Part B count only if they are enrolled
on December 1 in a school or program that is operated or supported
by a public agency that provides them with special education and
related services; and

(3) the exclusion of children from the Part B count if, on December 1,
they:

are not enrolled in a school or program operated or
supported by a public agency;

are not provided special education that meets State
standards;

§300.451(b) requires that the requirements in 34 CFR §§76.651-76.662 of EDGAR be met.

0 35
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Table 6.2

Number
of Plans

Number of FY 1994-96 State Plans with Deficiencies
Regarding Specified Comprehensive System of Personnel .
Development Requirements

Regulation'-

7 §300.380(a)(1) - State must develop and implement CSPD that is consistent with
purposes of the Act and with CSPD described in 34 CFR §303.360.

4 §300.381(a) - State Plan must include description of procedures and activities the
State will undertake to ensure adequate supply of qualified personnel, including
special education and related services personnel and leadership personnel,
necessary to carry out purposes of Part B. Procedures and activities must include
the development, updating, and implementation of a plan that addresses current
and projected special education and related services personnel needs, including the
need for leadership personnel.

9 §300.381(b) - State Plan must include description of procedures and activities the
State will undertake to ensure adequate supply of qualified personnel, including
special education and related services personnel and leadership personnel,
necessary to carry out purposes of Part B. Procedures and activities must include
the development, updating, and implementation of a plan that coordinates and
facilitates efforts among SEA and LEAs, institutions of higher education, and
professional associations to recruit, prepare, and retain qualified personnel,
including personnel from minority backgrounds and personnel with disabilities.

1 §300.382(a) - State Plan must include description of procedures and activities State
will undertake to ensure all personnel necessary to carry out Part B are
appropriately and adequately prepared. Procedures and activities must include
system for continuing education of regular and special education and related
services personnel to enable these personnel to meet needs of children with
disabilities under Part B.

1 §300.382(c) - State Plan must include description of procedures and activities State
will undertake to ensure all personnel necessary to carry out Part B are
appropriately and adequately prepared. Procedures and activities must include
procedures for adopting, if appropriate, promising practices, materials, and
technology, proven effective through research and demonstration.

1 §300.383(a) - Procedures and activities required in §§300.381 and 300.382 must
include development and maintenance of system for determining, on an annual
basis, data required in paragraphs §300.383(b) and (c).

3 §300.383(b)(1)(i) - System required by §300.383(a) must enable State to determine, on
an annual basis, the number and type of personnel, including leadership personnel,
employed in the provision of special education and related services, by profession
or discipline.

Continued
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Table 6.2

Number
of Plans

...

(cant' d)

Regulation!'

5 §300.383(b)(1)(ii) and (iii) - System required by §300.383(a) must enable State to
determine, on an annual basis, the number and type of personnel employed with
emergency, provisional, or temporary certification in each profession or discipline
who do not hold appropriate State certification, licensure, or other credentials
comparable to certification or licensure for that profession or discipline; and the
number and type of personnel, including leadership personnel, in each profession or
discipline needed, and a projection of numbers of those personnel that will be needed
in 5 years, based on projections of individuals to be served, retirement and other
departures of personnel from the field, and other relevant factors.

6 §300.383(b)(2) - Data on special education and related services personnel required in
§300.383(b)(1) must include audiologists, counselors, diagnostic and evaluation
personnel, home-hospital teachers, interpreters for students with hearing impairments
(including deafness), occupational therapists, physical education teachers, physical
therapists, psychologists, rehabilitation counselors, social workers, speech-language
pathologists, teacher aides, recreation and therapeutic recreation specialists, vocational
education teachers, work-study coordinators, and other instructional and non-
instructional staff.

6 §300.383(b)(3) - Data on leadership personnel required by §300.383(b)(1) must include
administrators and supervisors of State or local agencies involved in provision or
supervision of services or activities necessary to carry out purposes of Part B.

2 §300.383(c)(1) - System required in §300.383(a) must enable State to determine, on an
annual basis, institutions of higher education within State that are preparing special
education and related services personnel, including leadership personnel, by area of
specialization, including numbers of students enrolled in programs for the
preparation of special education and related services personnel administered by these
institutions of higher education.

3 §300.383(c)(2) - System required in §300.383(a) must enable State to determine, on an
annual basis, institutions of higher education within State that are preparing special
education and related services personnel, including leadership personnel, by area of
specialization, including numbers of students who graduated during past year with
certification or licensure, or with credentials to qualify for certification or licensure,
from programs for preparation of special education and related services personnel
administered by institutions of higher education.

at All references to regulations are from 34 CFR Part 300.

Source: U.S. Department of Education. Office of Special Education Programs, Division of Assistance to States.
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are not provided with a related service that they need
to assist them in benefitting from special education;

are counted by a State agency under Subpart 2 of
Part D of Chapter 1 of Title I of the Elementary and
Secondary Education Act of 1965; or

are receiving special education funded solely by the
Federal Government.

Ten of the 21 plans included an adequate description of procedures to ensure the
recovery of funds for misclassified children, including procedures for verifying the
accuracy of the child count. Two additional plans included an adequate description of
the procedures that the State uses to verify the accuracy of the child count. One plan,
however, permitted agencies to count certain children suspected of having a disability,
and the other plan required recovery of funds only if less than 95 percent of the
children counted by a public agency had a current IEP on the December 1 count date.
The other nine plans included no description or an inadequate description of the
procedures used by the SEA to ensure that the count is accurate and unduplicated.

Notice and opportunity for hearing on LEA application (34 CFR §300.144 and 76.401(d)].7
Fourteen of the 21 plans reviewed included all of the specific requirements of
§76.401(d), while the other seven plans did not.

Annual evaluation (34 CFR §300.146). Nineteen of the 21 plans included procedures for
evaluating, at least annually, the effectiveness of programs in meeting the educational
needs of children with disabilities, including evaluation of IEPs, as required by
§300.146. Two did not.

Use of Part B funds (34 CFR §§300.148 and 300.149). Twelve of the plans included all of
the requirements of §300.149. The remaining nine plans included one or more technical
deficiencies.

Personnel Standards (34 (CFR §300.153). Sixteen of the 21 plans did not: (1) include
sufficient information to ensure that the State's standards for each profession or
discipline that provides special education and related services, including standards for
temporary or emergency certification, were based on the highest requirements in the
State applicable to that profession or discipline; or (2) include the steps the State was
taking to ensure that, by a specified date, all persons providing special education and
related services meet entry-level degree requirements based on the highest requirements
in the State.

7
Pursuant to §300.144, each State Plan must include procedures to ensure that the SEA does not take any final action with respect to an application

submitted by an LEA before giving the LEA reasonable notice and an opportunity for a hearing under §76.401(d) of EDGAR.
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ON-SITE MONITORING REVIEW

The on-site monitoring review process is another important component of the Federal
program review. OSEP conducts an on-site monitoring review of each State and
Outlying Area receiving financial assistance under Part B approximately once every
four years. OSEP uses the data collected from the on-site monitoring reviews to assess,
first, the extent to which the policies, procedures, and assurances in the State's
approved Part B Plan are actually being implemented, and, second, the effectiveness of
the State's systems for general supervision.

Many of the methods used and issues investigated are consistent across on-site
monitoring reviews. Each State, however, has unique systems, strengths, and
weaknesses. OSEP will, therefore, tailor the procedures it uses to collect, verify, and
analyze data when necessary to ensure that the monitoring and corrective action
processes are accurate and effective. Before each actual on-site visit, OSEP gathers and
analyzes information from a range of sources to assist in planning and implementing
the compliance review process. This process currently includes areas such as the
following:

(1) Reviewing and analyzing a number of documents, including
but not limited to the State Plan (including the State's laws and
regulations), policy letters and advisories, handbooks and
guidelines, prior monitoring reports and con ective action
documents, consumer complaints, and results of hearings and
recent litigation; and

(2) Soliciting information from interested parents, advocates, and
representatives of professional groups by holding pre-site visit
public meetings in the State, and by requesting pre-site visit
written comments. To maximize the helpfulness such public
input, OSEP's notices regarding these meetings regularly
request that public comment focus on the following compliance
areas:

the education of students with disabilities in the
least restrictive environment appropriate to their
educational needs;

the development and implementation of
individualized education programs, including
parent involvement;

due process and other procedural safeguards,
including notice, consent, independent
educational evaluation, confidentiality, and
hearings;
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(3)

protection in evaluation procedures;

free appropriate public education, including
extended school year and transition services;

complaint management, including procedures
for accepting and resolving complaints
regarding the implementation of Part B;

the State's application and review procedures
for school districts and other agencies applying
for Part B funds; and

the process by which the SEA monitors the
compliance of school districts and other
agencies.

Interviewing SEA officials regarding the State's systems for
general supervision and the unique characteristics of the State's
special and general education service models.

From this information, OSEP specifically tailors its on-site monitoring to the State under
review. Within that State-specific tailoring, each review is designed to ensure that, at
a minimum, the following areas of SEA responsibility are examined: provision of
services to ensure a free appropriate public education; SEA monitoring; SEA review and
approval of LEA applications (except in States and Outlying Areas that do not have
separate LEAs and do not, therefore, have an LEA application process); complaint
management; submission and verification of child count; protection in evaluation
procedures; due process and procedural safeguards; placement in the least restrictive
environment; and individualized educational programs.

As illustrated in table 6.3, there typically are eight steps in OSEP's on-site monitoring
process. It is important to note, however, that on-site monitoring is only one element
of the multifaceted and continuous process that OSEP uses to collect information and
gain an understanding of each State's systems for compliance.

Schedule for On-Site Monitoring Reviews

Table 6.4 lists the 15 States and Outlying Areas in which OSEP conducted on-site
monitoring reviews during the 1992-93 school year, as well as the 15 scheduled during
the 1993-94 school year.

OSEP issued 11 draft monitoring reports and eight final reports during FY 1993. The
findings that OSEP included in the final monitoring reports are summarized in
table 6.5.
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Table 6.3 Typical
Reyrews

Step

Steps in Conducting On-Site Monitoring
.

Specific Activities

Step 1:
Select and inform

Based primarily upon the date on which States were last monitored,
select States that will be monitored during the following school year.

States that will be (Under the current schedule, OSEP visits approximately 15 States each
monitored during
following school year

school year.)

In the spring, inform States that will be monitored the following
school year.

Step 2: In the spring, conduct monitoring academy for States that OSEP will
Conduct monitoring
academy and arrange
visit dates

monitor the following year.

At the time of the academy or shortly thereafter, arrange dates with
State for public meeting/pre-site visit and on-site visit.

Step 3: Send written notice to SEA and to State and national advocacy
Conduct public
meeting/pre-site visit

organizations of purpose, schedule, and location of public meetings.

Conduct public meetings to gather input from interested organizations
and individuals regarding appropriate issues and geographical focuses
of OSEP compliance review.

While in State for public meetings, meet with SEA officials to plan on-
site visit, to collect data regarding State systems for general
supervision, and to collect other information to assist in identifying
appropriate issues and geographical focuses for OSEP compliance
review.

Step 4: After return from pre-site visit, continue to receive (and, if
Develop monitoring appropriate, solicit) written and telephone comments to assist in
plan identifying appropriate issues and geographical focuses for OSEP

compliance review.

Analyze and synthesize information from the public meetings and
other comment sources; pre-site meetings with SEA; SEA documents
(including State plan, monitoring and LEA application review
documents, placement data, funding formulas, etc.); previous OSEP
monitoring report(s) and related CAP documents; and other relevant
information.

Use information from the public meetings, State Plan, and document
review to determine appropriate focuses for compliance review, to
design data collection and verification strategies and forms, and to
select State agencies and LEAs to be visited to collect data regarding
the effectiveness of SEA's systems for general supervision.

Continued
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Table 63 (cont.

Step

d)'

Specific Activities

Step 5: Interview SEA officials and review SEA documents to complete
Conduct on-site
review

collection of data regarding SEA's systems for general supervision.

Interview officials from other State agencies that provide educational
and/or residential services to students with disabilities, to determine
whether the educational programs for such students are under the
general supervision of the SEA and meet the requirements of Part B
and the standards of the SEA.

Collect data in a number of public agencies, including local
educational agencies, to d:.iermine effectiveness of SEA's systems for
general supervision. (Data collectio 71 methods include reviewing
student records and intemewing agency administrators, teachers, and
parents.)

Note exemplary programs and practices.

Discuss preliminary findings with SEA officials in exit conference.

Step 6: Analyze and synthesize data collected from all sources to determine
Analyze data and
prepare draft report

areas of noncompliance.

Prepare draft report that identifies legal requirements, findings of
noncompliance, data that support each finding, and required corrective
actions designed to ensure effective and comprehensive correction.

Issue a draft report to the SEA for review and comment.

Step 7: Receive and review the SEA response and any additional information
Prepare and issue
final report

submitted by the SEA.

Based upon information in SEA response, make any necessary
modification to the draft report to ensure its accuracy and
completeness; issue as a final report to the SEA.

Release the final report to members of public on request.

Step 8: Review and respond to State's proposed Corrective Action Plan (CAP)
Review State
documentation of
corrective action

for meeting Federal requirements.

Approve State's corrective action products and procedures.

Document completion of State's CAP.

Source: U.S. Department of Education, Office of Special Education Programs, Division of Assistance to States.
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Table 6.4 Schedule of On-Site Monitoring Reviews

1992-93
Monitoring Visits

1993-94
Monitoring Visits

Vermont (i/92)
Tennessee (9/92)
Alabama (9/92)
Virgin Islands (9/92)
Oregon (10/92)
Colorado (10/92)
Missouri (1/93)
Florida (1/93)
Mississippi (2/93)
District of Columbia (2/93)
Pennsylvania (3/93)
Maine (3/93)
Alaska (3/93)
Nebraska (3/93)
New Jersey (3/93)

Utah (9/93)
Bureau of Indian Affairs (9/93)
Michigan (9/93)
Wisconsin (10/93)
New York (10/93)
New Mexico (11/93)
North Dakota (12/93)
Connecticut (12/93)
Washington (1/94)
Arizona (1/94)
South Dakota (3/94)
Wyoming (4/94)
Montana (4/94)
New Hampshire (4/94)
Iowa (4/94)

Source: U.S. Department of Education. Office of Special Education Programs, Division of Assistance to States.
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Table 6.5 Summ..,,..:, of Findings in Final Monitoring Reports
Issued during FY 1993

Number
of Reports Area of Findings

INDIVIDUALIZED EDUCATION PROGRAMS (IEPS)

3 Meetings to Develop/Review/Revise IEPs [4300.343(a) and (d)1
Each public agency is responsible for initiating and conducting a meeting, at
least once a year, for the purpose of developing, reviewing, and revising an
IEP for each child with a disability.

2 Agency Representative to Participate in IEP Meetings N300.344(a)(1)1
Each public agency must ensure that a representative of the public agency,
other than the child's teacher, who is qualified to provide or to supervise the
provision of special education, participates in each meeting held to develop,
review, or revise an IEP.

1 Notification of IEP Meetina_1§300.345(b)(1)1
Each public agency must provide notification to parents of IEP meetings,
indicating the purpose, time, and location of the meeting and who will be in
attendance.

1 Documentation Required if Parents Do Not Attend IEP Meeting
[§300.345(d)1
A public agency may conduct an IEP meeting without a parent in attendance
if the public agency is unable to convince the parents that they should
attend, but the public agency must have a record of its attempts to arrange a
mutually agreed-on time and place, such as detailed records of telephone
calls made or attempted and the results of those calls; copies of
correspondence sent to the parents and any responses received; and detailed

I records of visits made to the parent's home or place of employment and the
results of those visits. .

4 Content of IEP [§300.346(a)1
The IEP for each child must include a statement of the child's present levels
of educational performance; a statement of annual goals, including short-term
instructional objectives; a statement of the specific special education and
related services to be provided to the child and the extent to which the child
will be able to participate in regular educational programs; the projected
dates for initiation of services and the anticipated duration of the services;
and appropriate objective criteria and evaluation procedures and schedules
for determining, on at least an annual basis, whether the short-term
instructional objectives are being achieved.

Continued
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Number
of Reports Area of Findings

PLACEMENT IN THE LEAST RESTRICTIVE ENVIRONMENT='

5 Removal from Regular Education Environment [§300.550(b)(2)11
Each public agency must ensure that special classes, separate schooling, or other
removal of children with disabilities from the regular educational environment occurs
only when the nature or severity of the disability is such that education in regular
classes with the use of supplementary aids and services cannot be achieved
satisfactorily.

4 Continuum of Alternative Placements [§ §300.551(a).551 a and id 300.552 b
Each public agency must ensure that a continuum of alternative placements
(including instruction in regular classes, special classes, special schools, home
instruction; and instruction in hospitals and institutions) is available to meet the needs
of children with disabilities for special education and related services; and that those
altemati ,.e placements included are available to the extent necessary to implement the
IEP for each child with a disability.

3 Placement Determined Annually N300.552(a)(1)1
Each public agency must ensure that the educational placement of each child with a
disability is determined at least annually.

5 Placement Based Upon IEP [§300.552(a)(2)1
Each public agency must ensure that the educational placement of each child with a
disability is based on his or her IEP.

1 Placement as Close to Home as Possible E§300.552(a)(3)1
Each public agency must ensure that the educational placement of each child with a
disability is as close as possible to the child's home.

4 Nonacademic and Extracurricular Services and Activities [§300.553]
In providing or arranging for the provision of nonacademic and extracurricular
services and activities, each public agency shall ensure that each child with a
disability participates with nondisabled children in those services and activities to the
maximum extent appropriate to the needs of that child.

1 Placement Decision by Group [§300.533((a)(3)]
Each public agency must ensure that the placement decision for each child with a
disability is made by a group of persons, including persons knowledgeable about the
child, the meaning of the evaluation data, and the placement options.

PROTECTION IN EVALUATION PROCEDURES -''

4 Reevaluation f§300.534(b)1
Each public agency must ensure that each child with a disability is evaluated,
consistent with the requirements of §300.532, every three years, or more frequently if
conditions warrant or if the child's parent or teacher requests an evaluation.

--Continued
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Table 6.5

Number
of Reports

(cont'd)

Area of Findings

PROCEDURAL SAFEGUARD$!

4 Establishment of Procedural Safeguards [000.501]
Each public agency must establish and implement procedural safeguards that
meet the requirements of §§300.500-300.515 (and the requirements of
§§300.562-300.569, as incorporated by §300.502).

1 When Parents Must Receive Prior Written Notice [§300.504(a)]
Public agencies must provide parents with written notice that meets
requirements of §300.505 when they propose or refuse to initiate or change
identification, evaluation, or educational placement of child or provision of
free appropriate public education to child.

3 Content of Prior Written Notice [§300.505(a)1
Notice under §300.504 must include a full explanation of all of the
procedural safeguards available to the parents under §300.500, § §300.502-
300.515, and §§300.562-300.569; a description of the action proposed or
refused by the agency, an explanation of why the agency proposes or refuses
to take the action, and a description of any options the agency considered
and the reasons why those options were rejected; a description of each
evaluation procedure, test, record, or report the agency uses as a basis for the
proposal or refusal; and a description of any other factors that are relevant to
the agency's proposal or refusal.

6 Full Explanation of Procedural Safeguards' [§300.505(a)(1]
Notice under §300.504 must include 0 explanation of all of the
procedural safeguards available to tht Parents under §300.500, § §300.502-
300.515, and §§300.562-300.569.

6 Time Lines for Hearings and Reviews [000.512(a), (b), and (c)]
A final decision must be reached and mailed to the parties not later than 45
days after receipt of a request for hearing, and not later than 30 days after
receipt of a request for review, unless the hearing or reviewing officer grants
a specific extension of time beyorp; those timelines.

Continued

In some of the reports, OSEP made findings, under 1300.505(a), as to whether each notice under §300.504(a) included each of the four components
required under §300.505(a)(1)-(4), including an explanation of procedural safeguards, and separate findings as to whether the document(s) used
by public agencies to meet the requirements of §300.505(a)( I) included a full and accurate explanation of all of the procedural safeguards available
to the parents under §§300.500, 300.502.300.515, and 300.562. 300.569.
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'Table 6.5 (con #'d)

Number
of Reports Area of Findings

PROCEDURAL SAFEGUARDS (cont'd)

1 Circumstances Under W hic h Surrogate Parent Must be appointedinted Il300.514 Li
and (b)1

A public agency must appoint a surrogate parent to protect the rights of a child when
no parent can be identified; the public agency, after reasonable efforts, cannot
discover the whereabouts of a parent; or the child is a ward of the State under the
laws of that State.

COMPLAINT MANAGEMENT!'

2 Time Line for Resolution of Complaints [§300.661(a)1 (formerly §76.781)
SEA must resolve Part B complaints within 60 days from the date on which they are
received, unless exceptional circumstances exist with regard to an individual
complaint.

PROVISION OF A FREE APPROPRIATE PUBLIC EDUCATION (FAPE)!

3 Provision of Extended School Year Services to Ensure Provision of FAPE
1§300.3001
Public agencies must ensure that individual students receive extended school year
services if necessary to ensure provision of FAPE.

6 Provision of Related Services Needed to Benefit from Special Education and as
Set Forth in IEP [§§300.300 and 300.350)1
Public agencies must ensure that each student's IEP accurately specifies what, if any,
related services the student needs to benefit from special education, and that those
related services are provided as specified in the IEP.

1 Timely Preplacement Evaluation [§§300.300, 300.128, and 300.2201
Each public agency must ensure that the provision of FAPE to a child with a
disability is not denied or delayed because the agency fails to conduct a timely
preplacement evaluation.

1 Unique IEPs [§300.3001
The IEP for each child with a disability must be based upon that child's unique
needs.

GENERAL SUPERVISION!'

4

41.....

SEA Responsibility for all Educational Programs for Children with Disabilities
J§300.600(a)(2)1
The SEA is responsible for ensuring that each educational program for children with
disabilities administered within the State, including each program administered by
any other public agency, is under the general supervision of the SEA and meets the
education standards of the SEA (including the requirements of Part 13).

--Continued
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'Table 6.5 (bont'd)

Number
of Reports Area of Findings

REVIEW AND APPROVAL OF LOCAL EDUCATIONAL AGENCY (LEA)
APPLICATIONS!'

8 SEA Approval of LEA Applications [476.4001
A State may approve an LEA application for Part B funds only if it meets all
Part B, EDGAR, and GEPA requirements. (OSEP made findings where the
SEA had no method to determine prior to approving LEA applications for
Part B funds whether they met all Federal application requirements or
where the SEA had approved an LEA's application although it did not meet
all Federal application requirements.)

5 SEA Approval of Application Amendments Prior to Their Implementation
[§76.72U)
An LEA must operate in accordance with its approved Part B application.
Tir:refore, the SEA must review any amendments that an LEA makes in its
approved application before the LEA may implement that amendment.

SEA MONITORING'

8 Identification of Deficiencies [20 USC §1232(B)(3)(A)I
The SEA must adopt and use effective methods to identify deficiencies of
public agencies that provide educational services to children with disabilities.
(OSEP made findings if an SEA's monitoring procedures did not include a
method or included an incomplete method to determine compliance with
Part B or EDGAR requirements or if a method had not been effective in
determining compliance.)

6 Correction of Deficiencies [20 USC 41232(B)(3)(E)1
The SEA must adopt and use effective methods to correct deficiencies
identified through the monitoring process.

a/ Unless otherwise noted, all references to regulations are from 34 CFR Part 300.

Source: U.S. Department of Education, Office of Special Education Programs, Division of Assistance to States.
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0 7
STUDY OF SPECIAL POPULATIONS NATIVE AMERICAN STUDENTS WITH DISABILITIES

According to the 1990 U.S. Census, 1.9 million Americans, or approximately 0.8 percent
of the general population, claimed Native American status. More than 5 million
additional individuals indicated that they were of Native American descent, but did not
claim "American Indian" as their ethnic identity (Bureau of the Census, 1990;

Hodgkinson, 1992). Approximately 637,000 Native Americans are reported as living on
Federally recognized reservations or trust lands, with more than 252,000 additional
Native American individuals living in cities. The remaining number live in rural or
suburban areas outside Federal reservations (Bureau of the Census, 1990).1

Native Americans may comprise a small proportion of the U.S. population, but they
represent a significant presence in several States and metropolitan areas. Half of the
Native American population is concentrated in six States (Oklahoma, California,
Arizona, New Mexico, Alaska and Washington). The reservation with the largest
population (143,000) is the Navajo reservation, which occupies parts of Arizona,
New Mexico and Utah. The metropolitan areas with the largest concentrations of
Native Americans are New York City, Los Angeles, Chicago and San Francisco (Bureau
of the Census, 1990).

Between 1980 and 1990, the Native American population increased 54 percent. This is
attributable to a birth rate 28 percent higher than the non-Native Americanpopulation,
decreasing infant mortality, and a rise in individuals reclaiming their Native American
status due to increased cultural interest and decreased racial/ethnic barriers (O'Brien,
1992; Szasz, 1992). In the 1980 Census, the largest number of Native Americans were
between 10 and 19 years of age. In the 1990 Census, the largest Native American age
group was birth through age 9 (National Advisory Council on Indian Education
[NACIE], 1992). The current median age of Native Americans is 23.5 years, compared
to the non-Native median age of 30.0 years.

DEFINITION OF "NATIVE AMERICAN"

Within the Native American community, differences in the way the term "Native
American" is defined are based primarily on the proportion of lineage traceable directly

This chapter uses the term 'Native American' to refer to this population. Other reports, studies, or organizations may use the term 'American

Indian,' and that may appear in this report when these sources are referenced.

249
16TH ANNUAL REPORT To CONGRESS: CHAPTER 7 195



to Native American ancestors. Definitions based on the different criteria used for the
data collections presented in this chapter are described below?

U.S. Census Definition: In the 1990 Census, individuals were
counted as Native Americans if they (1) stated it as their ethnic
identity, and (2) provided the name of a State recognized or
Federally recognized tribe or native village to which they
belonged. In the Census, the term "Native American" refers to
American Indians, Alaskan Natives, and Aleuts. Note that the
procedure used in the 1990 Census was a change from the 1980
(and previous) Census, when the census-taker rather than the
respondent determined an individual's ethnic identity.

ntional Assessment of Educational Progress (NAEP): NAEP data
on race/ethnicity w : self-reported, with few guidelines
provided to students 'D what the term means. The specific
language of the question asked whether the student is an
American Indian or Alaskan Native. Race/ethnicity data on
students who were excluded from the NAEP assessment based
on disability or limited English proficiency were provided by
school personnel; the criteria they used are not known.

The U.S. Government officially recognizes more than 500 Native
American tribes and Alaska Native villages; however, there are
many other tribes officially recognized by one or more States,
and a number of tribes are in the process of seeking Federal
recognition. Criteria for tribal membership vary from one tribe
to another. Most tribes require a 25 percent blood quantum
level, some accept proof of descendancy, while others (16
tribes) require a 50 percent blood quantum level (personal
communication, BIA, August 1993).

CHARACTERISTICS OF NATIVE AMERICANS THAT MAY AFFECT EDUCATIONAL
PERFORMANCE

The National Advisory Council on Indian Education (NACIE) (1992) reports that
347,291 public school students are Native American. This represents between 85 and
90 percent of all Native American children in school; the remainder attend reservation
schools administered by the Bureau of Indian Affairs (BIA). To be eligible to attend a
BIA school, a child must be a member of a Federally recognized tribe, live on a

The methods used to Identify students' race/ethnicity for other data sets mentioned in this appendix vary, and are not well defined. For example,
data obtained from school records to determine race/ethnicity may be based upon school personnel's observations of students, on last names
indicating ethnic identity, on parent-provided information, or on student self-reports. The literature cited in this appendix does not usually report
the definition used for Native American, but usually does report the source of the population Identification, which may suggest the basis for the
definition. For example, if the students attend a BIA school, the definition is known. If the students live on a reservation but attend a publicschool,
the definition Is loss certain. These students may self-Identity as Native Americans, but they may or may not be enrolled members of a tribe, and
the tribe may or may not be Federally recognized or State recognized
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reservation, and have a 25 percent Native American blood quantum level (O'Connell,
1987). Approximately 50 percent of Native American children who live on reservations
attend public school, with the remainder attending BIA-operated schools or schools
operated by other groups under contract to the BIA (NACIE, 1991).

Although Native American students comprise only 0.98 percent of the public school
enrollment nationwide, they account for at least 9 percent of school enrollment in
Alaska, Oklahoma, and New Mexico (Indian Nations At Risk Task Force, 1991). In
Arizona, Montana, and North Dakota, Native Americans account for more than 6
percent of public school enrollment. Enrollment of Native Americans students is more
than 1 percent in 16 other States (Bureau of the Census, 1990).

Native Americans, as a group, are disadvantaged. Native Americans have high rates
of poverty and unemployment, low educational attainment, and a 35.5 percent high
school dropout rate (O'Brien, 1992), about 25 percent higher than the national average.
Increased health-related problems and a shorter life span than other Americans are also
characteristic of Native Americans. The death rate from alcohol-related causes is three
times higher than among the general population (Hodgkinson, 1992). These types of
problems are more severe for Native Americans who live on reservations or in rural
areas.

Only 9 percent of Native American adults have completed four years of college,
compared to 20 percent of the total population (O'Brien, 1992). Wright (1992) cites an
even wider disparity, with only 6 percent of Native Americans holding four-year
college degrees, compared to 23 percent of the total population.

In addition to economic disadvantage, several other factors may impede the ability of
Native Americans to succeed in school; these are described in more depth below.

Residence in Rural Areas

Most Native Americans live in rural areas, both on and off reservations.The rural
nature of much of the Native American population makes it difficult to provide
sufficient support services. Documented problems in providing services to rural
residents include poor access to services, limited resources, transportation problems,
and under-utilization of existing services (O'Connell, 1987). The effects of a rural
location on personnel recruiting, and retention, on service delivery, and on program
cost are also significant.

As shown in table 7.1, almost 50 percent of Native American students attend school in
the nation's smallest school districts, which tend to be mainly rural. This is one factor
that distinguishes the Native American population from all other small population
groups in the United States. Approximately 57 percent of the nation's public school
districts are small, rural districts that enroll about 20 percent of the student population
nationwide (Office for Civil Rights, 1993). Given that a large number of students in the
general population attend small, rural schools in sparsely populated districts, there is
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increased interest in helping rural school districts provide greater educational
opportunity (Freitas, 1992). In 1990, Freitas conducted a survey of superintendents and
business managers of small, rural school districts. Based on this survey data, Freitas
suggests that rural location and small size impact negatively on education because of:

isolation imposed by terrain and distance;

declining economies in many rural areas (L tcluding high rates
of poverty and unemployment);

the financial burden of Federal and State-mandated but
underfunded or unfunded programs;

reduced community value for formal education; and

inappropriate and/or poor fiscal management practices.

While the districts Freitas (1992) uses as examples are not on Native American
reservations or tribal lands, many of the descriptions would apply to these schools as
well. One of the particular difficulties in these districts is the high cost of special
education, which limits districts' ability to provide a diversity of programs for students.

Small rural districts in many parts of the co-ontry have more limited resources for
minority education than large urban districts that serve significant numbers of minority
students. Teachers and school staff in rural areas, often trained in large universities,
may be unfamiliar with the cultural and language differences that affect the placement
and performance of local minority students. In addition, in school districts included
in a survey of rural schools, none had any formal in-district training to ensure that
Native Americans were appropriately assessed, even among those school districts
indicating that training was needed (Vadasy, Maddo,: & Davidson, 1992).

Language

Speaking a language other than English as one's first language (language minority or
LM) or limited proficiency in standard American English are characteristics that
negatively impact the effectiveness of education for children from small racial/ethnic
populations in the United States. Native Americans speak more than 250 native
languages (Chafe, 1974). Many Native American children, particularly those living on
or near reservations and trust lands, speak only their native language prior to attending
school, or are limited English proficient (LEP) when they begin school. Educational
difficulties and risk factors associated with LM-LEP status are well documented (U.S.
Department of Education, 1993). In addition, cultural differences between Native
Americans and school personnel may impact on educational achievement.
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Culture

It is important to recognize that Native American culture differs greatly from the
majority American culture, and that some of these differences affect schooling. Native
American children learn mainly by observation, rather than by direct instruction
(Johnson, 1991). Children from some traditional Native American communities may
be taught that the family is the most critical unit, and that they are representatives of
their family first, and individuals second. Thus, individual performance is less
important than it might be in the majority culture (Johnson & Ramirez, 1987).

The remainder of this chapter presents a compilation of information on the current
status of the provision of special education and related services to Native American
students with disabilities. The first section describes the numbers and characteristics
of Native American students with disabilities, including preschoolers, and school-aged
children served in public and BIA schools. The second section outlines educational
programs for all Native American students and those that specifically target Native
American students with disabilities. A description of funding of special education
services for Native Americans is also included in this section. In the third major section
the provision of special education services to Native American students with disabilities
is described. Identification and assessment of special education students, educational
placement, curricula development, instructional methods, and the search for adequate
numbers of qualified personnel to meet educational needs are discussed.

NUMBERS AND CHARACTERISTICS OF NATIVE AMERICAN STUDENTS
WITH DISABILITIES

Data from the Fall 1990 Elementary and Secondary School Civil Rights Survey (Office
for Civil Rights, 1993) indicate that Native Americans comprise approximately 1 percent
of total public school enrollees, and approximately 1 percent of the children with
mental retardation, emotional disturbance, learning disabilities, and speech and
language impairments nationwide. As shown in table 7.2, Native Americans are more
likely to receive special education services for these disabilities than children from all
other racial/ethnic groups, except for black students. For Native Americans, as with
all other racial/ethnic groups, the disability with the highest incidence is specific
learning disabilities, with speech impairments the second largest category (see table 7.3).

The National Center for Education Statistics (NCES) gathered data related to
race/ethnicity and disability for the sample of students in the 1990 NAEP survey
(NCES, 1993). For Native American students, the rate of enrollment in special
education was not in proportion to the general school population.' In the sample,
which was drawn to be representative of three age/grade cohorts in the nation,

These students all attend public, non-BIA schools. BIA schools were included In the sampling frame, but none were actually drawn in the sample
used.
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Table 7.2 Percentage of Students
Receiving Special
Education. by Racial/
Et is Group

Race/Ethnic Group Percent

Native American 10.76
Asian/Pacific Islander 3.65
White 9.53
Hispanic 8.24
Black 11.26

Note: Includes on students with mental retardation, serious emotional
disturbance, specific learning disabilities, and speech impairments.

Source: 1990 Office for Civil Rights Elementary and Secondary School Survey
(OCR, 1993).

Native Americans accounted for 2.5 percent of students in the grade 4/age 9 cohort, but
4.1 percent of the grade 4/age 9 students in special education. For the grade 8/age 14
cohort, Native Americans comprised 1.8 percent of the students and 2.3 percent of the
students in special education. Likewise for the grade 12, .7 cohort, Native
Americans represented 0.8 percent of students enrolled and 1.6 percent of the special
education students. These data indicate that Native Americans may comprise a
somewhat disproportionate percentage of the special education population.

Preschool-Aged Native American Students with Disabilities

In 1990, the General Accounting Office (GAO) (1990) reported to Congress an estimate
of the number of Native American preschoolers with disabilities and the sufficiency of
services provided to them. The study was limited to preschoolers at 63 of 297 BIA-
operated schools on Federally recognized Native American reservations in 20 States.
The data were collected primarily from the coordinators of special education in BIA
field offices. Researchers concluded that (1) many Native American preschoolers have
not been identified and are not receiving any services; (2) of those who are identified
and receive some services, few have completed Individualized Education Plans (IEPs);
and (3) of those with IEPs, at least 24 percent do not receive all the services
recommended on them.

GAO estimated that 8,500 to 12,800 Native American children age 3 or 4 had some type
of disability. Of these children, 2948 lived on reservations or tribal lands with BIA
schools. Of these, 838 received special education services in the 1989-90 school year
from the BIA, from Indian Head Start, from the Indian Health Service, or from public
schools. GAO reported that the remainder received either inadequate or no services.
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GAO suggested that changes in policy, procedures, and/or funding were needed to
provide more and better services to these young children.

Native American Students with Disabilities Served in BIA Schools

Prior to the 1975 passage of P.L. 94-142, funds and services for Native American
children and youth with disabilities were minimal and, to a large extent, unknown.
There were 6,578 students with disabilities, age 6 through 21, served under Part B in
BIA-operated schools in the 1992-93 school year. Of the Native American children
served in special education programs in BIA schools, 9.4 percent are age 6 through 17,
and 5.6 percent are in the transition age group of 18-21 (see table 7.4). BIA does not
directly provide services for the birth through age five population. That population is
served through States or State programs affiliated with BIA (U.S. Department of
Education, 1992. )

Types of Disability of Native American Students in BIA Schools

The proportion of students age 6 through 21 with disabilities is approximately 10.7
percent, which is similar to that in the nation as a whole (Office for Civil Rights, 1993).
The most recent OSEP data show that the proportion of special education students with
specific learning disabilities served in BIA schools (see table 7.5) is 4.5 percentage points
higher for Native Americans than for the nation as a whole. Dodd and Rose (1991)
explain that the greater prevalence of learning disabilities in the Native American
population may be attributable to problems with tests and identification procedures.
Since the causes of learning disabilities are not well known, however, they also suggest
that "some of the suspected causes might be more frequent among Native American
persons." As an example, Dodd and Rose cite a higher incidence of otitis media
(infection of the middle ear) among Native American children, as well as studies
showing a relationship between otitis media and later reading problems. They also
raise the possibility that the high rate of substance abuse reported among Native
American people may contribute to high rates of learning disabilities in the population.
Another alternative, explained by Vadasy and Maddox (1993), is that in districts with
many students with extreme educational needs and a variety of compensatory and
remedial programs, special education becomes "the service of last resort," where the
hardest-to-serve students are placed. Thus, Native American children, who may often
have complex needs in language, learning, health, and social areas, are often placed in
special education.

Native American Students with Disabilities Served in Public Schools

Little information is available describing Native Americanswith disabilities who attend
public schools or the special eduration programs and services in which they participate.
Since Native Americans are often grouped in the "other" category for race /ethnicity,

their data often cannot be analyzed separately (Johnson, 1991).
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Table 7.5 Number and Percentage of Children Age 6 through
21 Receiving Special Education in .BIA Schools and
the Nation, by Disability: School Year 1992-93

Bureau of Indian
Affairs Nation

Type of Disability Number Percent Number Percent

Specific learning disabilities 3,660 55.64 2,369,385 51.13

Speech or language impairments 1,743 26.50 1,000,154 21.58

Mental retardation 359 5.46 533,715 11.52

Serious emotional disturbance 447 6.80 402,668 8.69

Hearing impairments 46 .70 60,896 1.31

Multiple disabilities 174 2.65 103,215 2.23

Orthopedic impairments 18 .27 52,921 1.14

Other health impairments 69 1.05 66,054 1.43

Visual impairments 14 .21 2.3,811 0.51

Deaf-blindness 27 .41 1,425 0.03

Autism 10 .15 15,527 .34

Traumatic brain injury 11 .17 3,903 .08

All disabilities 6,578 100.00 4,633,674 100.00

Source: Office of Special Education Programs, U.S. Department of Education, Data Analysis System (DANS).

Furthermore, some studies that identify Native Americans as a group do not use a
sampling design that permits separate analyses of data on Native Americans, or
comparisons with other racial /ethnic groups.

The 1990 National Assessment of Educational Progress (NAEP) provides some
information on special education for Native Americans who do not attend BIA-operated
schools.' Students in special education could be included in the 1990 NAEP
assessment procedures if school personnel thought that the students could participate
meaningfully in the testing. Students could be excluded from the assessment for
reasons of disability, limited English proficiency, or inadequate reading skids.

The NAEP sampling frame Included BIA schools; however, when sampling procedures were completed, none were actually Mb: led for the sample.
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Additional data, which included reasons for exclusion, were then collected for all non-
tested students.

As shown in table 7.6, in the grade 4/age 9 cohort, 3.7 percent of Native Americanshad
an IEP; this percentage was larger than all other racial/ethnic groups. In the grade
8/age 13 cohort, 2.1 percent of Native American children had an IEP; this proportion
was only slightly higher than that for whites and lower than that for Hispanics and
blacks. In the oldest cohort, 3.0 percent of Native Americans had an IEP; this figure
was higher than that for all other racial/ethnic groups.

The sampling design and the small number of Native Americans in the excluded
student sample do not support drawing conclusions about the Native American
population in general. Within the group of excluded students, however, the
characteristics of Native American students fit the patterns observed in other data. For
example, the largest category of disability for the two older age/grade cohorts is

specific learning disabilities. In the youngest age/grade cohort, a high incidence of
speech impairments is reported, as well as visual impairments. Of the Native American
students excluded from the NAEP assessment, in all three age/grade cohorts, more
than 75 percent were excluded because of their disability. In the grade 12/age 17
cohort, another 8.3 percent were excluded for both disability and limited English
proficiency. In the youngest cohort, nearly 20 percent of the excluded students were
considered non-readers and were excluded for that reason (NCES, 1992).

EDUCATIONAL PROGRAMS FOR NATIVE AMERICAN STUDENTS WITH
DISABILITIES

This section describes some of the Federal programs designed to help State and local
education agencies meet the educational needs of Native American children or to assist
in areas where Native Americans tend to reside. The first part describes programs
available for all children. The second part describes services specifically for infants,
toddlers, preschoolers, children, and youth with disabilities.

Federal General Education Programs Serving Native Americans

Two Federal programs that assist in meeting the educational needs of all Native
American students are the Johnson O'Malley Educational Assistance Program and the
Impact Aid Frogram.

The Johnson O'Malley Educational Assistance Program provided nearly $25 million, in
FY 1991, to the BIA to fund supplementary programs for qualified Native American
children (including those with disabilities) attending public schools, and to support
programs for 3- and 4-year-old Native American children. The supplemental activities
supported by this program relate to education needs, teacher support, and parent costs.
A total of 225,871 children were served in this program in FY 1991 (NACIE, 1992).
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The Impact Aid Program, in FY 1991, provided more than $260 million to school
districts for 123,225 children who live on Native American land and attend school in
the district or whose parents work on the land. Because these students and their
families do not live within the district and are not included in its tax base, Congress
authorizes grants to the districts to help pay for their services. A higher per-pupil
amount is provided for children with disabilities than for those without disabilities.
This program does not directly serve Native American children by setting aside the
grants as strictly for use in conjunction with those services, but "indirectly as deemed
appropriate by the school district" -- that is, the monies are used in the district's genera'
budget (NACIE, 1992).

Federal Programs Serving Native Americans with Disabilities

Almost nine of every ten school-age Native American children attend public schools
and are provided special education services and programs through the same channels
and funding as any public school student. State and local dollars account for
approximately 93 percent of funding for all special education. This amount is
supplemented by Federal special education funding under Part B, whichallocates funds
to States based on child count data. States then distribute Part B funds to school
districts. Public school districts are responsible for providing services to eligible
children, and for collecting and reporting required data to the State. Native American
students with disabilities who attend public schools and do not reside on Native
American reservations or tribal lands are served under this arrangement.

For some Native Americans with disabilities, however, the pattern for special education
funding and service delivery differs from public schools. As noted previously, the
Department of Interior's Bureau of Indian Affairs (BIA) plays an important role in
schools that are on the reservations or trust lands of Federally recognized tribes. In
some cases, the BIA operates schools or contracts with other organizations (primarily
Native American tribes) to operate schools. On other reservations and trust lands,
tribes operate their own schools independently from the BIA.

IDEA Part B Set-Aside

Fur dung for special education through Part B for students with disabilities age 5
through 21 in BIA schools is based not on child count, but on a set-aside from State
formula funds. The IDEA Amendments of 1991 (P.L. 102-119) changed the formula
used to di, ibute the set-aside funds. Originally, the set-aside was 1.25 percent of the
aggregate amount provided in Part B for students age 3 through 21 to all States for that
fiscal year. The amended formula sets aside 1 percent of the aggregate amount for
students age 5 through 21, and .25 percent for students age 3-5.

The amendments also reduced the responsibilities of the Secretary of the Interior for the
education of Native American children with disabilities, while increasing the
responsibilities of State education agencies (SEAs) for Native American children with
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disabilities who live on reservations but are not enrolled in elementary or secondary
programs operated or funded by the BIA. Prior to the amendments, the Secretary of
the Interior was responsible for submitting a plan to the appropriate Congressional
committees that made provision for services to all children with disabilities residing on
reservations, whether or not the reservation was served by a BIA school and provided
foi coordination of services, regardless of the source, including Federal agencies and
States. Under the amended Act, the Secretary is now responsible for providing services
to children with disabilities age 5 through 21 who are enrolled in elementary and
secondary schools for Native American children operated or funded by the Secretary
of the Interior. SEAs are now "responsible for ensuring that all of the requirements of
Part B are implemented for all children aged 3-21 on reservations" who are not served
by BIA schools (34 CFR §300.300(c)).

This means that the BIA and SEAs share responsibility and must cooperate to ensure
the provision of necessary services to Native American children with disabilities. While
the role of SEAS in funding, data collection, and compliance was previously somewhat
ambiguous, the regulatory changes have clarified roles, giving SEAS broader
responsibility for ensuring compliance with IDEA and for data collection.

The 1 percent set-aside under Part B provided over $25 million in special education
programs and services to 6,578 children with disabilities (age 6 through 21) who lived
on Native American reservations with BIA schools in FY 1991.

IDEA Part H Program

The Program for Infants and Toddlers was created by Part H of P.L. 99-457, the
Education of the Handicapped Act Amendments of 1986. Part H requires the States to
address the needs of infants and toddlers (children from birth through age 2) with
disabilities and their families through a multiagency, multidisciplinary, family-centered,
coordinated system of culturally sensitive services. Child Find activities, coordinated
with a variety of health and social service agencies, are the main vehicle for identifying
children.

Programs for children with disabilities or those at risk, from birth through age 5, are
widely recognized as crucial in preventing school failure in later years. The benefits
of such programs for young Native American children with disabilities include
developing increased language skills, providing opportunities for parents to become
advocates for their children before they enter a school environment, and providing
home-based opportunities for parent training and family intervention (Vadasy &
Maddox, 1993). Early intervention measures may be effective in helping prevent the
need for special education services later on. Despite the benefits of these programs,
however, they have not been available for many Native American children and their
families (GAO, 1990). Because of the rapid growth in the birth through age 9 segment
of the Native American population, there is a need to expand early childhood programs
for at-risk children and for children with disabilities in public and tribal education
settings.
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IDEA Part B Preschool Grant Program

From age 3 through 5, children with disabilities are eligible to receive special education
services under the Preschool Grant Program. In its 1990 study, GAO suggested that
Native American preschoolers with disabilities are inadequately served. Researchers
identified several reasons for insufficient service provision, including an acuteshortage
of qualified personnel in BIA schools and inadequate funding to hire a sufficient
number of qualified personnel. At the time of the report, at least 61 specialized staff
vacancies existed. As a result of increases in the target population, field offices
requested $4.3 million in the 1988-89 school year. B1A provided only $2.7 million to
promote specific educational services (GAO, 1990).

GAO (1990) also noted the lack of clear agreement between the BIA and States about
which was responsible for providing services to young Native American children with
disabilities on reservations with BIA schools. "These differences could make efforts to
serve these children difficult and contribute to BIA's inability to serve some children
for whom it is responsible," GAO found. Furthermore, GAO explained, "Interior
believes BIA is only responsible for children enrolled in its programs and that it may
supplement other providers' services. Education and some States believe that BIA is
solely responsible for all Indian children on reservations with BIA schools." Subsequent
changes in law a Ad regulation were made to clarify responsibility fordelivering services
to young Native AmeriCan children with disabilities.

The IDEA Amendments of 1991 and implementing regulations included major changes
aimed at programs for young Native American children with disabilities on
reservations. These changes were meant to clarify the legal responsibilities of various
agencies in serving Native American children with disabilities, and to change funding
patterns to reflect changes in responsibility for service provision. The amendments
directly affect service provision to children with disabilities who reside on or near
Native American reservations served by BIA-funded schools. Problems with preschool
programs noted by Congress in passing the 1991 amendments to IDEA included:

lack of clarity with respect to which entity, the BIA or the
State, is responsible for each student or child;

lack of Child Find activity, leading researchers to project a
population of up to 90,000 preschool-age students who have
not been identified and who are not receiving services; and

inadequate services and individualized education programs
(IEPs) or inappropriate IEPs based upon available, not "needed"
services (U.S. Congress, 1991).

Recent changes in regulations for the Part H program, which serves children aged birth
through two years, represent an effort to provide for a "seamless system of services for
children with disabilities from birth through 5 years of age." Congress recognized the
need to provide a smooth transition between Part H and the Preschool Grant Program,
and to maintain programs that are appropriate and family focused, without overlap in
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funding or services. Regulatory changes for the Preschool Grant Program became final
in September 1992. Some of these changes directly affect funding patterns, data
collecting and reporting, and programmatic responsibility for Native American children
with disabilities. The changes in responsibilities resulting from the 1991 Amendments
are reflected in table 7.7, which summarizes the provisions.

OSEP Personnel Preparation Grants

In FY 1991, the Office of Special Education Programs' Division of Personnel Preparation
funded 23 projects to train Native Americans to serve Native American children with
disabilities and recruit Native Americans in areas of high Native American populations
to teach in these areas. Funding for these programs in FY 1991 totalled more than $1.9
million (NACIE, 1992).

THE PROVISION Car SPECIAL EDUCATION SERVICES TO NATIVE AMERICAN
STUDENTS WITH DISABILITIES

This section describes the provision of appropriate special education services for Native
American students. Major steps in the educational process, including identification and
assessment, placement, curriculum development, instructional methods, and personnel
are described as they relate to Native American students with disabilities. Particular
challenges resulting from limited English proficiency, culture, and residence in rural
areas are discussed.

Identification and Assessment

Assessment processes specified in IDEA are meant to ensure that those who place
children in special education programs have sufficient knowledge of their abilities and
disabilities to design an appropriate program and measure progress within that
program. Accurate, fair assessment of Native American children is intricately affected
by the interaction among the child's ability, the parents, the assessment instruments,
and the assessor, all of which must operate within a language and cultural context that
is fair and appropriate.

IDEA stipulates stringent evaluation procedures. Tests must not be racially or
culturally discriminatory, and test materials and procedures must be provided and
administered in the language or other mode of communication in which the student is
most proficient, unless it is clearly not feasible to do so (34 CFR §300.532).

Johnson (1991) suggests that assessment is one of the most important issues to address
in improving educational opportunity for Native American and Alaska Native students
with special needs. Assessment influences many educational decisions, including
placement in instructional programs, curriculum delivery, teacher and parent
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expectations, access to services, and classroom grouping. Johnson (1991) expresses
concern that "in the absence of fair or non-discriminatory assessment, appropriate
educational decisions for Native American students with special needs may be seriously
diminished."

Johnson (1992) cites a number of studies conducted over a 10-year period indicating
patterns of performance for Native American children that are different from those of
the majority population. Using such studies to interpret the test performance of Native
American children may serve to better identify those who could Ilarlefit from special
education, and the types of services they need.

Research studies suggest that language minority-limited English proficient (LM-LEP)
students are over-represented in special education, particularly within some disability
categories, such as specific learning disability and speech impairment (Office for Civil
Rights, 1988; Santos & Santos, 1984). Assessment for at-risk students and for students
with known disabilities is particularly difficult for LM-LEP students because there are
few professionals who can administer assessments to Native American children in their
first language, and because many assessment measures are not valid for this group of
students. Thi; assessment problem makes it extremely difficult to distinguish between
language difference and disability.

Furthermore, the assessment of Native American children is complicated by the limited
number of instruments which might be useful for students from different language and
culture groups. Since some of the standardized tests used are biased against Native
Americans (as well as against other small population groups), their use may contribute
to self-fulfilling prophecies of low achievement among Native American students
(Johnson, 1992). The following factors contribute to test bias against Native American
children:

language skill differences;

physiological factors (such as poor hearing resulting from otitis
media);

neurological factors (including brain hemispheric preferences);
and

sociocultural factors (Johnson, 1992).

In addition, some tests may be biased in favor of Native Americans. For example, a
study of tests commonly used in early identification programs (a kindergarten screening
battery) showed that these tests were biased in favor of Native Americans by over-
predicting achievement. The screening battery included the following: the Peabody
Picture Vocabulary Test-Revised, the Kindergarten Language Screening Test, the
Developmental Visual-Motor Integration Test, and the McCarthy Draw-A-Child Test.
When such a test battery, administered at the beginning of the kindergarten year,
overpredicts achievement and subsequent testing at the end of the year indicates actual
achievement well below the predicted achievement level, children are then referred to
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special education based on the apparent discrepancy. Thus, Native American children
may be inappropriately referred in high numbers and classified as having a learning
disability. The study clearly indicates that prediction of a Native American child's
achievement test scores from kindergarten screening tests is more accurate when race
is taken into account (Stone & Gridley, 1991).

Based on reports of assessment practices that do not comply adequately with IDEA and
that do not meet the needs of Native American students with disabilities and those at
risk, Johnson (1991) suggests consideration of alternative assessment procedures. These
alternatives include academic task analysis, pluralistic assessment (where norms for
specific tests are established separately for specific ethnic and socioeconomic groups),
translation of norm-referenced tests into Native American languages, and use of
culture-fair tests. Johnson also suggests that school psychologists and special educators
should become "advocates for the child in scrutinizing critically the social and
educational context within which the child has developed." Psychologists developing
new instruments and procedures should form :late an assessment paradigm that
includes socio-cultural dimensions and strives to eliminate test bias. Johnson's specific
recommendations to improve assessment practices with Native American children are
as follows:

develop a comprehensive knowledge base of current practices
in assessment;

establish a resource network of persons with expertise in
testing Native children;

modify the assessment process by using the K-ABC or the
LPAD on a research basis and bring the results to a network of
professionals who can evaluate the usefulness of the
instruments;

incorporate the advocacy (i.e., home, school, and community
information) ... and socio-cultural aspects (i.e., work sample
and analytic teaching) .. to focus attention on achieving valid
predictions, placements, and educational plans; and

obtain thorough knowledge of the child's cultural experience
and location, which is critical for test interpretation.

Other recommendations for fair assessment and placement practices, based on a year-
long study of programs and services for migrant, Hispanic, and Native American
children in the Yakima Valley of Washington, include the following:

using a variety of safeguards to protect children from
inappropriate placement in special education a heavy
reliance on test scores should be replaced with professional
judgment;
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involving parents in making decisions about special education
assessment, placement, and services;

schools and community agencies working together to make
good decisions about placement and services;

all special education programs offering appropriate services for
minority students; and

school districts implementing policies regarding identification
and placement for children with Fetal Alcohol Syndrome and
Fetal Alcohol Effect (Vadasy and Maddox, 1993).

Information concerning reservation and urban ties, language spoken in the home, and
participation in traditional customs cnn provide additional knowledge of the ecological
context, which can influence test performance (Johnson, 1991).

Dodd, et al. (1992) conducted a study on the vocational readiness of Native American
high school students with disabilities in Montana. Part of the study involved
interviews with school psychologists who served schools with large Native American
populations or who had Native Americans among their clientele. These psychologists
recognize that using standard assessment measures with Native American children
requires adaptations and clinical judgment based on knowledge of the Native culture,
language, and family systems. Furthermore, they confirm the belief that using the
standard definition for learning disability (i.e., a discrepancy formula) and common
measures used to do this result in over-identification of Native Americans with learning
disabilities.

The relative importance of formal assessment measures and other types of information
in special education eligibility decisions is a controversial issue. Most of the personnel
interviewed in a study conducted by Vadasy, Maddox, and Davidson (1992) indicated
that professional judgment was extremely important in determining eligibility for
special education programs. Other factors affecting the placement of Native American
children in these programs are the availability of other program options and services.
Many of the educators indicated that they preferred placement in Chapter 1 (SOP) to
placement in special education, so that they can focus more on providing assistance in
the regular classroom.

Educational Placement

IDEA requires students with disabilities to be placed in the least restrictive environment
appropriate to their individual needs. Data indicate that Native American students
with disabilities in BIA schools receive special education services in placements that
differ from placements for all students with disabilities. Native American children
attending BIA-operated schools are more likely to receive special education services in
a resource room and are less likely to receive special education services in either a

27,1
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regular classroom, a separate classroom, or a separate public or private facility (see
table 7.8).

Since more than half of Native American children with disabilities experience learning
disabilities, it is important to look at this specific subgroup. The data in table 7.8
indicate that more than 82 percent of the students with learning disabilities who attend
BIA schools receive special education services in a resource room, compared with only
54 percent of all school-age students with disabilities. Also, in the nation, more than
22 percent are served in a regular classroom, whereas in BIA schools the proportion is
approximately 11 percent. Another significant difference between the two groups of
students with learning disabilities is that only approximately 6 percent are served in
separate classes in BIA schools, compared to more than 22 percent in the general
population.

In BIA schools, the educational environments in which Native American children with
hearing impairments are served are also significantly different from the environments
of students with hearing impairments in the nation as a whole (see table 7.8). Hearing
impairments are a major concern for Native Americans, since, as noted earlier, otitis
media, which often results in hearing impairment, is far more prevalent among this
group than in the general population. Furthermore, there is concern that students with
hearing impairments are underreported and underserved (Johnson, 1991). Among
those Native American children age 6 through 21 with hearing impairments, nearly 58
percent received special education services in a public residential facility in school year
1991-92, compared with 10 percent of these children nationally (U.S. Department of
Education, 1992). Additional data from the Annual Survey of Hearing Impaired
Children and Youth, conducted by the Center for Assessment and Demographic Studies
of Gallaudet University, support this finding. In this survey, 40.1 percent of the Native
Americans with hearing impairment received special education services in public or
private residential settings, compared to 23.4 percent of the U.S. population of students
with hearing impairments (personal communication, OSEP, March, 1993).

Very little data are available on educational placements for Native American students
with disabilities in public schools. Across all three age/grade cohorts of students
excluded from NAEP testing, the majority of all students with disabilities spent more
than 50 percent of the school day in the mainstream. This pattern was also true for the
Native Americans included in this group, all of whom attended non-BIA schools
(NCES, 1992).

Curriculum

The development of an appropriate curriculum for Native American students with
disabilities can be hampered by language and cultural issues. Language development,
particularly for LM-LEP students, is a major consideration in educating Native
American children with disabilities. One must take into account that each Native group
is linguistically different from others and that language development patterns vary
among Native American groups (Walker, 1987). Difficulties in language for
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Native Americans may include phonology, morphology, syntax, and semantics. Many
Native Americans in special education programs are classified with speech impairments
based on articulation errors which may, in fact, not be considered errors in the student's
native language or in "Indian English." Walker (1987) provides some recommendations
to educators for helping Native American LM-LEP students acquire language skills.
These include:

teaching in the child's first language to build conceptual skills
and cognitive development;

providing intense English language instruction, beginning at an
early age;

training all professional staff (since few Native American staff
are available) in the cultural and linguistic characteristics of the
population they serve;

always including language in the IEP, whether or not it is
listed as the child's primary disability;

maintaining the integrity of the child's culture in developing
the IEP; and

considering school history in determining the eligibility of a
Native child for special education services, rather than relying
only on tests.

In the Fifteenth Annual Report to Congress (U.S. Department of Education, 1993), the
coordination of language and special education services was the focus of an appendix
on LM-LEP students with disabilities. Important approaches described in that appendix
that are particularly relevant for the Native American population include involving
parents, as well as mainstream teachers, in a team approach to service delivery; using
culturally relevant curricula taught in the primary language; including development of
English language proficiency in the IEP; and including development of conceptual skills
in the native language in the IEP. Ortiz et al. (1989) suggest additional instructional
strategies, such as using contextual clues in presenting new information; building on
students' prior knowledge; providing linguistic feedback, thereby modeling English;
promoting on-task behavior by encouraging expressions of children's experience,
language, and interests; fostering feelings of success; giving children a sense of control
over their own learning; and teaching holistically, rather than in isolated segments of
information.

An issue to consider in designing curricula for Native American special education
programs is whether or not these programs should be bilingual. Some proponents of
bilingual instruction believe that using Native American languages as the language of
instruction and using these languages in social contexts within schools are keys to the
perpetuation and maintenance of Native American languages and culture, and should
be encouraged. Critics of this position cite difficulties in determining individuals'
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proficiency in Native American languages, the lack of qualified professionals fluent in
them, the lack of curricular materials, and the socioeconomic effect on Native
Americans of not teaching or emphasizing English language proficiency (Johnson, 1991).

One suggestion for helping Native American children, particularly those with learning
disabilities, achieve reading levels more comparable to their peers is to use materials
that are culturally relevant. While the diversity of Native American cultures makes this
difficult to accomplish, the benefits gained in improved reading comprehension scores
are significant. For students with learning disabilities in particular, it is important that
they be able to construct meaning from the text using prior knowledge i.e., the
knowledge they hold of the real world (ERIC, 1990).

The adoption by BIA schools of components of "effective schools" models for cultural
mainstream schools reflects the belief that effective schooling for Native Americans
must account for students' cultural background (BIA, 1988). The research on effective
schools p:esents some features that can be applied directly to Native American
education. One example comes from a progress report for the 1989-90 school year on
a pilot program in BIA schools. The project focused on utilizing the effective schools
research and process as a framework for school improvement: In this project, eight
correlates of school effectiveness were adopted, including high expectations for
students, strong instructional leadership, good home/school/community relations, and
a clear school mission. Twelve BIA schools embarked on programs to establish and
work toward one or more of the eight gads. Despite the emphasis on "all" students in
the goals, however, none of the programs specified any accommodation or specific
effort for students with disabilities (BIA, 1990a). This study and other reports suggest
that as BIA schools look to improve educational opportunity for all their students,
educational opportunity for their students with disabilities can be enhanced by
specifically including them within the same framework for improvement that they are
already using.

Capper (1990, 1992) examined some of the features of the effective school model in two
studies of preschool special education settings. She reports that the effectiveness of
schooling in early childhood programs for children with disabilities differs dramatically
among sites, depending on socioeconomic class, location, and culture. Capper found
that in classrooms providing services to children with disabilities from upper
socioeconomic classes, significantly more time was spent in "intentional learning"
activities and in functional, coordinated activities with clear goals related to future
educational and societal environments. As the socioeconomic level of students
decreased, the location of schools moved to more rural settings; and as the culture of
the students changed from majority to minority, the indicators of effective schooling
decreased. In her study of five school sites, the site with the fewest indicators of
effective schooling was a Native American reservation setting located in a remote area.
The site had the highest rates of unemployment and of individuals living in poverty,
the lowest educational attainment level, and the highest minority student enrollment.
Effective school indicators not found in the Native American reservation site included
high expectations for student achievement and teacher performance (from the principal,
the district, and the community), clear consensus on priorities for school or classroom
goals, the ability to recruit and retain the most qualified personnel, adequate
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supervision by principals, staff development opportunities, and opportunities for
professional collaboration. As a result, there was little direct instructional time, a focus
on administrative rather than instructional activities, and a custodial rather than
humanistic relationship between teachers and students.

Furthermore, Capper (1990) found that while schools with high minority enrollment
acknowledged the need to accommodate cultural differences within the school setting
in a meaningful way, culture-related activities were not integrated into the curriculum.
For example, at a reservation school site, Native American holidays were recognized
in addition to the traditional school holidays, but teaching about them was not
integrated into the curriculum. Curricular materials were also inappropriate --
materials used in a speech therapy session depicted white, middle-class, two-parent
families engaged in social activities unfamiliar to the child.

Walker (1987) provides recommendations that accommodate both language and cultural
difference in curriculum development for Native American children with disabilities.
These include:

identifying language abilities in first and second language;

identifying the student's preferred learning style, including
structured /unstructured, individual /group;

identifying cultural factors relevant to the child;

providing for individualization of instruction;

using the child's first language to introduce concepts to young
children;

adapting curricular materials to make sure that they
complement local community norms and expectations; and

incorporating research results into planning, as research results
become available.

Instructional Methods

There is little empirical evidence supporting adoption of a set of teaching practices that
are effective specifically for Native Americans with disabilities. As a result, it is not
possible to recommend a specific set of strategies. It :.s possible, however, to refer to
research and literature that support instructional approaches that address some of the
educational factors relevant to Native American education and to teaching students
with disabilities in school -settings. This section presents factors that might be
considered in designing and delivering curriculum and instructional programs in this
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context. In addition, some suggestions from the literature as to how cultural factors can
be accommodated in schools and in classroom practice are presented.

In a literature summary on Native American learning styles, Swisher (1991) suggests
that Native Americans' culture, particularly in child-rearing practices and in patterns
of verbal and non-verbal communication between adults and children, contribute to a
Native learning style that is not well-suited to some of the common practices in "Anglo"

education.

One suggested way of adapting schooling to Native cultures is by using so-called
"discovery" methods. Among Native Americans, a self-exploratory approach is the
cultural norm. In a school setting, therefore, non-interference and autononty may be
valued more than directed instruction, which may appear to the Native American child
as an interference in his/her personal affairs i.e., his/her learning tasks (Cox &
Ramirez, 1981).

In Native American culture, observation is the essential tool of learning. Asking
questions is not a normal part of learning in day-to-day life, but is reserved for school.
Native American children learn from parents by close proximity and observation, rather
than by verbal instruction; informal learning tends to be largely non-verbal. Children
learn by progressively increasing participation in physical activity, rather than by verbal
instruction. Learning by physical activity is also reflected in Native American
children's expectation for physical movement. In general, they are accustomed to more
freedom of movement than is typically permitted (Henry & Pepper, 1990).

These differences between American schooling and Native American learning styles
have resulted in the placement of Native American children in situations that favor
those who are highly verbal and talkative. As a rule, Native American children learn
faster when the teaching style uses a concrete approach, moving from concrete to
abstract, from practice to theory (Johnson, 1991).

One way to implement some of the instructional concepts described above would be
to adopt cooperative learning techniques, which have been shown to be effective with
many small population groups, underachieving students, and students who have mild
cognitive disabilities. This approach could be conducted in informal settings, with the
opportunity for freedom of physical movement. From studies of other groups, and
from the characteristics observed among Native American children, the use of group
problem-solving strategies at the elementary school level would seem to be a promising
approach. In mathematics, using manipulatives in this settingwould also be supported
(Johnson, 1991; Schindler & Davison, 1985).

Another method of adapting instruction to learning styles that seems more congruent
to Native American culture is the initial presentation of new information in a
visual /spatial mode, rather than a verbal mode. Included in this approach are the use
of metaphors, images, analogies, and symbols rather than dictionary-type definitions,
which are more verbal and abstract. Other methods suggested are creative dramatics,
role-playing, and visuals rather than more abstract forms of instruction such as having
students construct questions (Johnson, 1991).
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A cultural difference that literature suggests should be addressed in developing
classroom procedures and practices is the concept of discipline and its development in
the child. For most Native American people, childhood is characterized by discovering
the world through experimentation and testing. Their concept of discipline is quite
different from the European-oriented view; it emerges as a result of experience and the
freedom to make many of one's own choices and decisions. Therefore, while discipline
imposed by parents may seem to be lacking by European standards, self-discipline
instead emerges earlier in the Native American child (Henry & Pepper, 1990).

Cultural differences such as these should be recognized and used as a basis for
designing instructional methods that enhance the effectiveness of schooling for all
Native American children. These cultural considerations are even more crucial for
those children with disabilities if they interfere with academic performance (Johnson,
1991). Despite similarities among Native Americans, however, educators have to be
careful not to stereotype them, as there is wide diversity among Native Americans as
individuals, and among the many Native cultures (Henry & Pepper, 1990).

While recognizing that there is not a uniform "Native American culture," participants
in the 1985 Symposium on Exceptional American Indian Children and Youth (Johnson
& Ramirez, 1987) noted the importance of including Native American culture in every
aspect of instruction. Areas where culture should be incorporated in research, planning
and development include: (1) training professionals to work speCifically with Native
American exceptional children; (2) assessment and diagnostic methods and materials;
(3) instructional methods and curricular materials; (4) programs for parents and
children; (5) research on learning style; and (6) recognizing the need for equity in
considerations given to other language/cultural minority students.

Availability of Adequately Trained Personnel

There is an acute shortage of personnel qualified to provide special education services
to Native American students with disabilities. This section will discuss personnel needs
and programs available to address those needs.

Dr. Robert Davila, the former Assistant Secretary for the Office of Special Education and
Rehabilitative Services, maintained "minority students are directly and positively
affected by the presence of minority teachers in the classroom. Children with
-lisabilities from minority backgrounds need role models every bit as much as other
children" (Davila, 1991). A great need exists for fully qualified special education
professionals in programs for Native Americans. Rural districts typically have poor
resources, low salaries, and few attractive amenities. Schools with these characteristics
located on or near Native American reservations (BIA, tribal, or public) are among the
last to attract qualified special education staff.

A controversial issue in educating Native American students relates to tribal
uniqueness. While some individuals feel students should be educated by individuals
from their own tribes. not all Native American educators support the position of "tribal
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uniqueness" as it affects teaching personnel. At a symposium on Native American
education held in April 1993 at the annual meeting of the American Educational
Research Association, the Native American researchers on the panel concluded that due
to sufficient similarity among Native cultures (and common differences from Anglo
culture), there were significant benefits in having evenNative teachers from other tribes
teach Native children (Swisher et al., 1993).

The shortage of trained special education professionals in BIA-operated schools is
particularly acute. During school year 1990-91, the BIA employed 297 special education

teachers for all disability categories, but needed to increase this number by
approximately 60 percent (another 177 fully qualified teachers) to meet the needs of the
Native American students with disabilities that it served. In the same year, the nation
as a whole needed only 9 percent more special education teachers. In some disability
categories, the shortage of special education personnel to teach Native American
students is even more severe. An increase of 83 percent in personnel trained in
teaching students with mental retardation is needed. Currently, the BIA has no special
educators with training in teaching students with deaf-blindness or with other health
impairments. There are 2 teachers trained to serve students with hearing impairments
where at least 20 more are needed, and only 1 teacher trained to serve students with
visual impairments where 15 more are needed. These shortages are based on personnel
vacancies and on positions that are not currently filled by fully qualified staff (U.S.
Department of Education, 1992). There is significant demand in the entire country for
bilingual sp education personnel, but the need for Native American bilingual
personnel is even more severe (Baca, 1987).

Baca (1987) suggests that the desire to work with the population and the ability to work
effectively with Native American parents are key elements for successful personnel.
In addition, competency in developing appropriate IEPs, sensitivity to the language and
culture of Native American students, the ability to teach ESL, the ability to conduct
non-biased assessments, and the development and use of appropriate materials are
critical.

One way to develop the competencies required for teaching Native American
exceptional children is to encourage more Native Americans to become teachers. In
1989, 13 percent of the bachelor's degrees earned by Native Americans were in
education. Education was the second most frequently obtained bachelor's degree for
Native American women. One in three of the master's degrees awarded to Native
Americans was in education (divided approximatelyequally between men and women),

as were 39 percent of the doctorates (O'Brien, 1992). One consideration for this training

is that programs at State universities may not be as effective in developing Native
American special edu^?tors as programs based within Native American communities.
It appears that Native Americans who attend State universities tend to accept better-
paying jobs in cities and other locations rather than return to reservations. Also, most
State university programs are not designed to meet the specific needs of the reservation

(Baca, 1987).

Swisher et al. (1993) discussed the role of ethnicity in the training of Native American
teachers. None of the Native American teachers included in their case studies of
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reservation teachers had Native American faculty in their teacher preparation programs,
yet all believed that having at least one would have been extremely beneficial to them.
The teachers expressed their concern over the lack of indigenous teachers who could
serve as role models. They felt that, in addition to serving as role models, Native
American teachers are better able to communicate with Native students, regardless of
whether or not the teachers and students are of the same tribe.

Some effort has gone into improving the access of Native Americans with disabilities
to higher education. Dodd and Rose (1991) found that the instructors in tribally
controlled colleges had adequate background and knowledge about the culture, but no
background in providing instruction to Native students with disabilities. Furthermore,
there were no professionals knowledgeable about learning disabilities available to teach
instructors how to accommodate these students. To assist these instructors, Dodd and
Rose developed a handbook with a list of explanations and instructional practices that
are helpful for Native Americans students with learning disabilities at tribally
controlled colleges. The suggestions in their handbook (e.g., using advance organizers,
hands-on demonstrations, and cooperative learning) are noteworthy in that they do not
differ from a list one might suggest to instructors of any students with learning
disabilities, regardless of their cultural background or age. Wright (1992) lists many
recommendations for improving the status of Native Americans participating in higher
education; one of these is "proactive affirmative action to attract more Natives to
become educators."

Despite such efforts, however, data confirm an extreme shortage of Native American
professional educators, or those with specific training in the "sociocultural processes
operating in Indian commtullties and classrooms." The research suggests that it is
easier and more effective to provide a tribal member with "standard teacher training"
than it is to teach an outsider the tribal language and culture (ERIC, 1989). Despite the
identified need for professionals with a thorough understanding of Native American
language and culture, a study of small, rural schools found few professional staffers
who were either Native American or had this background (Vadasy et al., 1992).

This professional shortage may also account for the staffing pattern found in many BIA-
operated schools. Unlike non-Native public schools, which employ State-certified
professional teachers as the largest proportion of their staff (more than 53 percent), BIA-
operated schools employ many more aides as full-time personnel (BIA, 1988). Although
nearly all those employed as teachers are State certified, they comprise only about 17
percent of full-time education personnel. The BIA also employs approximately 1,000
"education specialists" with teaching duties included in their jobs. The ratio of aides
to students is 1 to 19 in BIA schools, but 1 to 129 in public schools. This staffing
pattern may occur as a result of difficulties in training, recruiting, and retaining
professionals. It may also contribute to the different special education placement
patterns observed in comparing BIA schools to the rest of the country.

In FY 1990, the National Advisory Council on Indian Education funded 14 applications,
totaling more than $2 million, under the Educational Personnel Development Program
to provide training to Native American/Alaska Native students for careers in
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education. The ultimate goal of this project is to train education personnel who will
serve the Native America', community (NACIE, 1991).

OSEP's Division of Personnel Preparation (DPP) funds two types of projects for Native
Americans. "Native American Projects" provide grants to tribal colleges to train Native
Americans to serve children with disabilities. In each funded project, part of the
curriculum focuses on incorporating the language and culture of Native Americans into
the education of Native American students with disabilities. At leas( 50 percent of the
trainees are Native Americans. "Projects Recruiting or Benefitting Native Americans"
is for special education personnel preparation programs designed to recruit Native
Americans. In the last two fiscal years, funding has been divided about equally
between these two types of projects. Both types of projects cover multi-year periods,
and have ranged in funding level from $48,415 per year to $143,335 per year.

Examples of new Native American Project applications funded in 1992 include:

A grant to Northern Arizona University to train 60 students in
special education at an on-site program on the Navajo Indian
Reservation. The program will include classroom training in
special education, training related to working effectively in
rural areas, working in a collaborative model, and learning the
cultural attributes of the people in the area. Training will be
accomplished through regular academic work, by working in
classrooms on the site, and by assignment to host families in
the Native American community who will instruct students in
the culture.

A grant to the American Indian Resource Center in Tahlequah,
Oklahoma, in cooperation with Northeastern State University
and the Cherokee Nation, to train 26 special education teachers
of Native American descent for careers as special education
teachers. The program will include both academic preparation
and practicum experiences focused on providing services to
Native American children with disabilities.

New Projects Recruiting or Benefitting Native Americans for 1992 included an award
to San Jose State University to recruit and train minority teachers to serve multicultural
students with hearing impairments. This project will provide stipends io 40 students
from various ethnic groups to teach students with hearing impairments and deafness.
Funds will also be used to revise and expand course offerings to include multicultural
issues, and to provide this information to working teachers through in-service training
(U.S. Department of Education, 1992).

In addition to these projects, in 1991 DPP funded a five-year technical assistance project
to develop, improve, and increase the participation of historically under-represented
ethnic populations in special education training programs. Under this award, the
University of New Mexico's Outreach Alliance 2000 Project collaborates with other
institutions to enhance their ability to prepare successful personnel preparation-related
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applications under IDEA funding, particularly for historically under-represented ethnic
populations (Baker, 1992).

SUMMARY AND IMPLICATIONS

As this chapter reveals, there is a significant lack of research on Native American
populations, including research on needs and on effective practices for Native American
children with disabilities; a broader research base for the Native American population
is critically needed. A literature search undertaken to prepare this chapter did not
uncover a single empirical study on effective instructional practices (or other remedial
or compensatory programs) for Native Americans with any type of disability. Some
of the literature suggested that certain programs or practices were effective, but
presented ,io data supporting such assertions. Another difficulty experienced in
reviewing data sources for this chapter was that Native Americans were often included
in an "other" race category; therefore, their educational needs and problems were
undocumented. More consistency in including Native Americans as an identifiable
group and better sampling methods to support group analysis are needed.

Even with these suggestions, however, it will be difficult to develop a meaningful
program of research in special education for Native Americans. Differences among
tribes make it difficult to generalize results. Most current studies do not differentiate
results based on tribe or whether Native Americans studied resided on or off
reservations. To deal with some of the challenges of developing a research program,
the Indian Nations At Risk Task Force states that one of its five priorities for additional
funding is to seek legislation authorizing the "establishment of a national research and
school improvement center for Native education" (NACIE, 1992).

In addition to the development of a broader research base and the implementation of
more consistent data collection procedures on the Native American population,
additional efforts are needed to recruit, train, and employ larger numbers of qualified
special education personnel. The term "qualified" refers to competence in special
education and in working effectively with Native Americans.

Finally, there continues to be confusion and misunderstanding of various agencies'
responsibilities in providing services to Native American students with disabilities.
Communication of regulations and policy to all agencies involved, and procedures to
assist them in collaborative and cooperative efforts are needed.
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TABLE AA1

NUMBER OP CHILDREN SERVED UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
BY AGE GROUP

DURING THE 1992-93 SCHOOL YEAR

STATE
BIRTH

THROUGH :1
BIRTH

THROUGH 2 3-5

AGE GROUP

6-11 12-17 6-17 18-21

ALABAMA 97,363 666 7,867 43,170 40,377 83,547 5.283

ALASKA 17,358 558 1,770 8,550 5,861 14,411 619

ARIZONA 65,340 818 5,975 31,645 24,030 55,675 2,912

ARKANSAS 51,659 699 5,727 20,889 22,008 42,897 2.346

CALIFORNIA 513,757 878 46,821 257,425 189,046 446,471 19,587

COLORADO 63,552 822 5,408 29,490 25,188 54,678 2,644

CONNECTICUT 68,753 833 6,104 29,907 28,339 58.246 3,570

DELAWARE 14,172 10 1,782 6,954 4,893 11,847 533

DISTRICT OF COLUMBIA 7,053 162 450 2,849 3,051 5,900 541

FLORIDA 263,592 2,027 18,438 136,413 96,891 233,304 9.823

GEORGIA 115,893 204 10,205 58,625 42,390 101,015 4,469

HAWAII 14,577 680 927 6,756 5,779 12,535 435

IDAHO 23,292 638 2,862 11,611 7,467 19,078 714

ILLINOIS 250,955 4,578 23,974 118,004 93,645 211,649 10,754

INDIANA 124,180 2,679 8,963 61,498 45,111 106,609 5,929

IOWA 62,552 914 5,463 27,254 25,986 53,240 2,935

KANSAS 48,873 707 4,809 23,939 17,557 41,496 1,861

KENTUCKY 81,683 949 12,653 36,554 28,353 64,907 3,174

LOUISIANA 62,300 1,868 8,079 35,361 32,717 68,078 4,275

MAINE 29,005 0 2,677 13,403 11,599 25,002 1,326

MARYLAND 94,922 3,107 7,778 44,581 35,701 80,282 3,755

MASSACHUSETTS 157,839 6,484 13,115 67,333 63,173 130,506 7,734

MICHIGAN 176,861 2,911 16,016 79,277 69,187 148,464 9,470

MINNESOTA 86,340 2.353 9,640 37,613 33,664 71,277 3,070

MISSISSIPPI 62.968 90 5,123 29,209 25,527 54,736 3,019

MISSOURI 109,199 1,404 6,191 50,762 45,800 96,562 5,042

MONTANA 18,846 330 1,872 9,151 6,748 15,899 745

NEBRASKA 36,985 667 2,958 18,428 13,322 31,750 1,610

NEVADA 23,074 645 2,310 11,372 7,999 19,371 748

NEW HAMPSHIRE 22,323 644 1,726 9,379 9,412 18,791 1,162

NEW JERSEY 188,578 2,535 15,301 90,816 71,211 162,027 8,715

NEW MEXICO 40,926 47 3,123 18,936 17,204 36,140 1,616

NEW YORK 336,051 3,730 32,648 132,175 146,461 278,636 21,037

NORTH CAROLINA 132,861 761 12,766 66,942 47,624 114,566 4,768

NORTH DAKOTA 12,832 233 1,154 6,026 4,798 10,824 621

OHIO 216,745 0 15.914 105,642 84,055 189,697 11,134

OKLAHOMA 71,603 1.216 5,536 34,244 27,624 61,868 2,983

OREGON 64,454 1,322 6,932 30,408 23,434 53,842 2,358

PENNSYLVANIA 209,578 5,883 18.417 92,988 82,144 175,132 10.146

PUERTO RICO 34,402 0 5.492 10,399 15,635 26,034 2,876

RHODE ISLAND 22,46C 494 1,936 10,105 8,831 18,936 1,094

SOUTH CAROLINA 80,713 973 8.765 40,233 27,602 67,835 3.140

SOUTH DAKOTA 15.536 239 2,278 7,588 4,816 12,404 615

TENNESSEE 115,232 1,956 9,188 53,316 45,196 98,512 5,576

TEXAS 390,113 7,782 27.477 178,763 155,826 334,589 20,265

UTAH 51,995 1,341 4,190 26,753 18,203 44,956 1,508

VERMONT 10,452 120 1,016 4,554 4,283 8,837 479

VIRGINIA 127,967 2,742 11.295 59,718 48,640 108,358 5.572

WASHINGTON 96.334 2,014 11,111 45,788 33,185 78,973 4,036

WEST VIRGINIA 45,345 1,084 3,714 19,905 18,241 38.146 2,401

WISCONSIN 97,626 2.167 12,208 41,829 37,108 78,937 4.314

WYOMING 12,228 433 1,384 5,596 4,299 9,895 516

AMERICAN SAMOA 404 0 34 179 178 357 13

GUAM 1,621 0 167 656 683 1,339 115

NORTHERN MARIANAS 374 34 30 142 152 294 16

PALAU 390 18 24 150 194 344 4

VIRGIN ISLANDS 1,528 0 136 526 679 1,205 187

BUR. OF INDIAN AFFAIRS 6,578 0 0 3,451 2,758 6.209 369

U.S. AND OUTLYING AREAS 5,170,242 76,449 460,119 2,405,230 1,991.885 4,397,115 236,559

50 STATES, D.C. & P.R. 5,159,347 76,397 459,728 2,400,126 1,987,241 4,387,367 235,855

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4C9NX1A)
180CT93

BEST COPY AVAILABLE

16TH ANNUAL REPORT TO CONGRESS: APPENDIX A A -1

202



TABLE AA2

NUMBER OP CHILDREN SERVED UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

DURING THE 1992-93 SCHOOL YEAR

ALL DISABILITIES

STATE IDEA, PART B
CHAPTER 1

OP ESEA (SOP)
IDEA, PART B AND

CHAPTER 1 OF ESEA (SOP)

ALABAMA 95,502 1,861 97,363
ALASKA 13,936 3,422 17,358
ARIZONA 63,629 1,751 65,380
ARKANSAS 48,082 3,587 51,669
CALIFORNIA 509,513 4,244 513,757
COLORADO 59,602 3,950 63,552
CONNECTICUT 64,116 4,637 68,753
DELAWARE 11,617 2,555 14,172
DISTRICT OF COLUMBIA 2,300 4,753 7,053
FLORIDA 254,562 9,030 263,592
GEORGIA 113,479 2,414 2.15,893
HAWAII 13,540 1,037 14,577
IDAHO 22,10. 1,188 23,292
ILLINOIS 201,538 49,417 250,955
INDIANA 115,684 8,496 124,180
IOWA 61,178 1.374 62,552
KANSAS 45,954 2,919 48,873
KENTUCKY 79,003 2,680 81,683
LOUISIANA 77,822 4,478 82,300
MAINE 28,003, 1,002 29,005
MARYLAND 90,234 4,688 94,922
MASSACHUSETTS 136,804 21,035 157,839
MICHIGAN 161,670 15,191 176,861
MINNESOTA 83,572 2.768 86,340
MISSISSIPPI 62,124 844 62,968
MISSOURI 105,979 3,220 109.199
MONTANA 18,379 467 18,846
NEBRASKA 36,109 876 36,985
NEVADA 22,402 672 23,074
NEW HAMPSHIRE 20,422 1,901 22,323
NEW JERSEY 182,297 6,281 188,578
NEW MEXICO 40,624 302 40,926
NEW YORK 318,295 17,756 336,051
NORTH CAROLINA 130,487 2,374 132,861
NORTH DAKOTA 11,942 890 12,832
OHIO 211,365 5,380 216,745
OKLAHOMA 69,783 1,820 71,603
OREGON 53,318 11,136 64,454
PENNSYLVANIA 186,834 22,744 209,578
PUERTO RICO 34,402 0 34,402
RHODE ISLAND 21,222 1,238 22,460
SOUTH CAROLINA 78,974 1,739 80,713
SOUTH DAKOTA 14,899 637 15,536
TENNESSEE 112,421 2,811 115,232
TEXAS 375,121 14,992 390,113
UTAH 49,369 2,626 51,995
VERMONT 8,940 1,512 10,452
VIRGINIA 124,046 3,921 127,967
WASHINGTON 91,537 4,797 96,334
WEST VIRGINIA 43,644 1,701 45,345
WISCONSIN 93,628 3,998 97,626
WYOMING 11,720 503 12.228
AMERICAN SAMOA 368 36 404
GUAM 1,457 164 1,621
NORTHERN MARIANAS 170 204 374
PALAU 186 204 390
VIRGIN ISLANDS 1,379 149 1,528
BUR. OF INDIAN AFFAIRS 6,578 0 6,578

U.S. AND OUTLYING AREAS 4,893,865 276,377 5,170,242

50 STATES, D.C. & P.R. 4,883,727 275,620 5,159,347

THE FIGURES REPRESENT CHILDREN AGE 3 THROUGH 21 SERVED UNDER IDEA, PART B AND
CHILDREN FROM BIRTH THROUGH AGE 21 SERVED UNDER CHAPTER 1 OF /SEA (SOP).

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFkMENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBC9NX1A)
180CT93
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TABLE AA3

NUMBER OP CHILDREN AGE 6-21 SERVED UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

DURING THE 1992-93 SCHOOL YEAR

ALL DISABILITIES

STATE IDEA, PART B
CHAPTER 1

OP ESEA (SOP)
IDEA, PART B AND

CHAPTER 1 OF ESEA (SOP)

ALABAMA 87,804 1,026 88.830
Al1SKA 12,446 2,584 15,030
ARIZONA 57,688 899 58,587
ARKANSAS 43,222 2,021 45,243
CALIFORNIA 462,886 3,172 466,058
COLORADO 54,246 3,076 57,322
CONNECTICUT 58,252 3,564 61,816
DELAWARE 9,853 2.527 12,380
DISTRICT OP COLUMBIA 2,046 4,395 6,441

FLORIDA 237,287 5,840 243,127
GEORGIA 103.522 1,962 105,484
HAWAII 12,640 330 12,970
IDAHO 19,533 259 19,792

ILLINOIS 178,422 43,981 222,403
INDIANA 106,793 5,745 112,538
IOWA 55,735 440 56,175
KANSAS 41,365 1,992 43,357
KENTUCKY 66,371 1,710 68.081
LOUISIANA 69,876 2,477 72,353

MAINE 25,375 953 26,328
MARYLAND 82,507 1.530 84,037
MASSACHUSETTS 126,526 11,714 138,240
MICHIGAN 146,656 11.278 157,934
MINNESOTA 73,939 408 74,347
MISSISSIPPI 57,106 649 57,755
MISSOURI 99,831 1,773 101,604

MONTANA 16.516 128 16,644
NEBRASKA 33,156 204 33.360
NEVADA 20,092 27 20,119
NEW HAMPSHIRE 19,048 905 19,953

NEW JERSEY 167,319 3,423 170,742
NEW MEXICO 37,557 199 37,756

NEW YORK 285,836 13.837 299,673
NORTH CAROLINA 117,783 1,551 119,334
NORTH DAKOTA 10,961 484 11,445

OHIO 195,757 5,074 200,831
OKLAHOMA 64,273 578 64,851
OREGON 48,418 7,782 56,200
PENNSYLVANIA 171,207 14.071 185,278
PUERTO RICO 28,910 0 28,910
RHODE ISLAND 19,345 685 20,030

SOUTH CAROLINA 70,418 557 70,975

SOUTH DAKOTA 12.639 380 13,019

TENNESSEE 103,311 777 104,088
TEXAS 348,705 6,149 354,854
UTAH 45,527 937 46.464
VERMONT 8,031 1,285 9.316
VIRGINIA 112,794 1,136 113,930
WASHINGTON 80,906 2,103 83,009

WEST VIRGINIA 40,057 490 40,547

WISCONSIN 81,454 1,797 83,251

WYOMING 10.336 75 10.411

AMERICAN SAMOA 334 36 370

GUAM 1,290 164 1,454

NORTHERN MARIANAS 155 155 310

PALAU 174 174 348

VIRGIN ISLANDS 1,303 89 1,392

BUR. OF INDIAN AFFAIRS 6,578 0 6,578

U.S. AND OUTLYING AREAS 4,452,117 181,557 4,633,674

50 STATES, D.C. & P.R. 4,442,283 180,939 4,623,222

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBC9NX1A)
18OCT93
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TABLE AK4

NUMBER OF CHILDREN AGE 6-21 SERVED UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
BY DISnBILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL

DISTURBANCE
MULTIPLE

DISABILITIES
HEARING

IMPAIRMENTS
ORTHOPEDIC
IMPAIRMENTS

ALABAMA 88,830 36,757 17,780 24,651 5,479 1,200 961 469ALASKA 15,030 9,381 3,206 541 763 532 190 85ARIZONA 58,587 34,555 11,334 5,271 3,523 1,228 1,155 660ARKANSAS 45,243 25,843 6,776 9,977 301 773 519 162CALIFORNIA 466,058 284,462 103,134 26,488 14,601 5,492 7,677 8,430COLORADO 57,322 31,634 8,401 2,114 8,504 3,706 851 1,086CONNECTICUT 61,816 33,029 10,249 3,572 11,171 1,353 696 255DELAWARE 12,380 7,794 1.512 1,432 935 0 177 293DISTRICT OF COLUMBIA 6,441 3,737 488 1,135 809 23 19 74FLORIDA 243,127 111.435 67,475 27,410 28,044 0 1,376 3,930GEORGIA 105,484 34,171 22,973 23.745 20,780 0 1,216 705HAWAII 12,970 7,362 2.056 1,384 1,177 185 279 161IDAHO 19,792 11.865 3,567 2,665 379 333 304 162ILLINOIS 222,403 110,550 52,849 23,904 26,486 0 2,877 2,660INDIANA 112,538 47,804 34,909 19,101 6,587 742 1,275 724IOWA 56,175 26,618 8,634 10,809 7,560 572 774 907KANSAS 43,357 19,184 10,568 5,317 4,585 1,597 574 410KENTUCKY 60,081 23,473 20,155 17,618 3,551 1,170 769 431LOUISIANA 72,353 32,405 17,297 11,339 4,952 878 1,285 1.156MAINE 26,328 12,222 6.133 1,629 4,131 1,194 279 158MARYLAND 84,037 42,996 22,760 5,272 5,350 3,981 1,146 540MASSACHUSETTS 118,240 84,532 21,148 13,485 11,763 2,407 1,306 840MICHIGAN 157,934 76,628 33,485 18.421 17,878 2,061 2.566 4.932MINNESOTA 74,347 32.752 13.217 9,802 13,969 0 1,466 1,189MISSISSIPPI 57,755 30,564 17,641 7,117 230 347 559 1,066MISSOURI 101,604 53,587 23,069 12,214 9,072 588 1,025 660MONTANA 16,644 9,640 3,757 1,208 902 310 248 96NEBRASKA 33,360 15,082 8,405 4,546 2,838 437 579 521NEVADA 20,119 12,494 4,012 1.284 1,127 328 202 66NEW HAMPSHIRE 19,953 11,549 4,081 851 1,876 293 221 152NEW JERSEY 170,742 91,620 47,986 4,804 14,162 8,763 1,227 595NEW MEXICO 37,756 18,538 11,313 1,938 3,562 804 436 554NEW YORK 299,673 180,821 31,397 18,107 43,077 12,420 4,315 2.362NORTH CAROLINA 119,334 55,987 24,899 20,739 9,781 1,266 1,860 888NORTH DAKOTA 11,445 5,749 3,425 1,303 495 0 101 105OHIO 200,831 77,854 51,288 43,989 9,719 10.540 2,220 2,134OKLAHOMA 64,851 33,577 14,530 11,574 1,997 1.439 712 314OREGON 56,200 30,371 13,648 3,919 3,641 0 1,395 940PENNSYLVANIA 185,278 85,536 44,516 28,730 17,428 1,007 2,712 2,022PUERTO RICO 28,910 10,246 1,690 12,935 695 1,013 727 371RHODE ISLAND 20,030 12,648 3,700 1,035 1,706 144 164 162SOUTH CAROLINA 70,975 31,102 17,970 14,027 5,073 389 943 752SOUTH DAKOTA 13,019 6,475 3,533 1,397 554 453 202 157TENNESSEE 104,C,8 56,509 24,421 12,530 2,807 1,640 1,264 1.030TEXAS 354.854 210,429 63,073 23,643 29.921 3,109 4,901 4.232UTAH 46,464 25.590 7,549 3,241 6,787 1,375 638. 221VERMONT 9,316 4,606 1,881 1,312 930 96 144 94VIRGINIA 113,930 59,879 24.745 12,540 10,041 2,461 1,196 728WASHINGTON 83,009 40,242 15,479 7,317 5,230 2,612 2,187 1,177WEST VIRGINIA 40,547 18,808 11,005 7,444 2,152 0 390 292WISCONSIN 83,251 27,526 15.833 4,366 12,329 21,597 296 585WYOMING 10,411 5,549 2,820 614 705 0 155 159AMERICAN SAMOA 370 159 72 82 27 10 12 0GUAM 1,454 922 204 166 19 42 30 22NORTHERN MARIANAS 310 160 24 36 4 56 18 8PALAU 348 254 26 14 8 4 10 12VIRGIN ISLANDS 1,392 464 113 631 48 71 24 7BUR. OF INDIAN AFFAIRS 6,578 3,660 1,743 359 447 174 46 18

U.S. AND OUTLYING AREAS 4,633,674 2,369,385 1,000,154 533,715 402,668 103,215 60,896 52,921

50 STATES, D.C. 4 P.R. 4,623,222 2.363,766 997,972 532.427 402,115 102,858 60,756 52,854

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
180CT93
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TABLE AA4

NUMBER OF CHILDREN AGE 6-21 SERVED UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH

IMPAIRMENTS
VISUAL

IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 924 413 126 14 56

ALASKA 243 41 13 22 13

ARIZONA 256 385 203 0 16

ARKANSAS 619 192 43 8 30

CALIFORNIA 10,777 3,051 1,605 128 213
COLORADO 0 281 16 66 43

CONNECTICUT 785 466 171 23 46
DELAWARE 0 92 118 27 0

DISTRICT OP COLUMBIA 81 39 23 13 0

FLORIDA 1,737 949 749 22 0

GEORGIA 1,016 462 287 28 101

HAWAII 236 56 59 6 9

IDAHO 339 97 41 11 29

ILLINOIS 1,572 1,112 322 62 9

INDIANA 212 546 465 72 101
IOWA 1 184 67 34 15

KANSAS 739 179 78 10 116
KENTUCKY 366 465. 40 8 35
LOUISIANA 2,120 443 458 13 7

MAINE 390 98 46 6 42

MARYLAND 1,411 485 24 46 22

MASSACHUSETTS 1,116 581 546 37 279

MICHIGAN 0 783 1,180 0 0

MINNESOTA 1,241 348 297 18 48

MISSISSIPPI 0 217 0 14 0

MISSOURI 536 368 336 77 72

MONTANA 305 90 20 28 40
NEBRASKA 714 230 4 4 0

NEVADA 491 88 5 4 18

NEW HAMPSHIRE 819 108 0 3 0

NEW JERSEY 546 389 488 119 43

NEW MEXICO 401 153 16 11 30
NEW YORK 3,876 1,295 1,925 37 41

NORTH CAROLINA 2,470 612 786 22 24

NORTH DAKOTA 134 58 15 52 8

OHIO 2,087 946 22 9 23

OKLAHOMA 324 287 37 36 24

OREGON 1,098 468 672 10 38

PENNSYLVANIA 103 1,388 595 4 1,238
PUERTO RICO 490 429 266 35 13

RHODE ISLAND 356 77 19 5 14

SOUTH CAROLINA 156 380 141 22 20

SOUTH DAKOTA 88 73 47 12 28

TENNESSEE 2,745 735 308 10 89

TEXAS 12,058 1,859 1,495 77 57

UTAH 424 242, 120 51 226
VERMONT 201 30 12 1 9

VIRGINIA 1,072 662 554 6 46

WASHINGTON 7,431 323 494 27 490

WEST VIRGINIA 91 202 112 21 30

WISCONSIN 422 249 20 7 21
WYOMING 324 54 15 1 15

AMERICAN SAMOA 1 3 0 3 1

GUAM 26 16 0 4 3

NORTHERN MARIANAS 0 2 2 0 0

PALAU 8 10 0 2 0

VIRGIN ISLANDS 7 6 10 10 1

BUR. OF INDIAN AFFAIRS 69 14 10 27 11

U.S. AND OUTLYING AREAS 66,054 23 811 15,527 1,425 3,903

50 STATES, D.C. 1. P.R. 65,943 23,760 15,505 1,379 3,887

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CHTL(C4C9NX2A)
180CT93
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TABLE AA5

NUMBER OF CHILDREN SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY AGE GROUP

DURING THE 1992-93 SCHOOL YEAR

STATE
BIRTH

THROUGH 21
BIRTH

THROUGH 2 3-5

AGE GROUP

6-11 12-17 6-17 18-21

ALABAMA 1,861 666 169 215 643 858 168
ALASKA 3,422 558 280 1,514 984 2,498 86
ARIZONA 1,751 818 34 381 419 800 99
ARKANSAS 3,587 699 867 933 884 1,817 204
CALIFORNIA 4,244 878 194 422 1,462 1,884 1,288
COLORADO 3,950 822 52 1,388 1,281 2,669 407
CONNECTICUT 4,637 833 240 650 2,196 2,846 718
DELAWARE 2,555 10 18 1,062 1,261 2,323 204
DISTRICT OF COLUMBIA 4,753 162 196 2,097 1,966 4,063 332
FLORIDA 9,030 2,027 1,163 2,571 2,216 4,787 1,053
GEORGIA 2,414 204 248 680 985 1,665 297
HAWAII 1,037 680 27 73 200 273 57
IDAHO 1,188 638 291 99 135 234 25
ILLINOIS 49,417 4,578 658 18,330 21.276 39,606 4,375
INDIANA 8,496 2,679 72 2,513 2,076 4,589 1,156
IOWA 1,374 914 20 96 306 402 38
KANSAS 2,919 707 220 951 868 1,819 173
KENTUCKY 2,680 949 21 582 942 1,524 186
LOUISIANA 4,478 1,868 133 882 1,092 1,974 503
MAINE 1,002 0 49 233 603 836 117
MARYLAND 4,688 3,107 51 243 799 1,042 488
MASSACHUSETTS 21,035 6,484 2,837 4,687 5,351 10,038 1,676
MICHIGAN 15,191 2,911 1,002 3,550 5,225 8,775 2,503
MINNESOTA 2,768 2,353 7 68 283 351 57
MISSISSIPPI 844 90 105 242 261 503 146
MISSOURI 3,220 1,404 43 598 778 1,376 397
MONTANA 467 330 9 31 77 108 20
NEBRASKA 876 667 5 26 137 163 41
NEVADA 672 645 0 0 25 25 2
NEW HAMPSHIRE 1,901 644 352 329 421 750 155
NEW JERSEY 6,281 2,535 323 916 1,494 2,410 1,013
NEW MEXICO 302 47 56 73 80 153 46
NEW YORK 17,756 3,730 189 5,961 6,527 12.488 1,349
NORTH CAROLINA 2,374 761 62 413 822 1,235 316
NORTH DAKOTA 890 233 173 321 139 460 24
OHIO 5,380 0 306 1,654 1,911 3,565 1,509
OKLAHOMA 1,820 1,216 26 133 312 445 133
OREGON 11,136 1.322 2,032 3,683 3,286 6,969 813
PENNSYLVANIA 22,744 5.883 2,790 6,846 5,704 12,550 1,521
PUERTO RICO 0 0 0 0 0 0 0
RHODE ISLAND 1,238 494 59 196 323 519 166
SOUTH CAROLINA 1,739 973 209 162 268 430 127
SOUTH DAKOTA 637 239 18 142 121 263 117
TENNESSEE 2,811 1,956 78 157 458 615 162
TEXAS 14,992 7,782 1,061 2,568 2.704 5,272 877
UTAH 2,626 1,341 348 455 397 852 85
VERMONT 1,512 120 107 656 499 1,155 130
VIRGINIA 3,921 2,742 43 432 559 991 14'
WASHINGTON 4,797 2,014 680 1,065 783 1,848 255
WEST VIRGINIA 1.701 1,084 127 148 254 402 88
WISCONSIN 3,998 2,167 34 1,024 593 1,617 180
WYOMING 508 433 (.. 8 56 64 11
AMERICAN SAMOA 36 0 0 11 19 30 6
GUAM 164 0 0 54 91 145 19
NORTHERN MARIANAS 204 34 15 71 76 147 8
PALAU 204 18 12 75 97 172 2
VIRGIN ISLANDS 149 0 60 25 38 63 26
BUR. OF INDIAN AFFAIRS 0 0 0 0 0 0 0

U.S. AND OUTLYING AREAS 276,377 76,449 18,371 72,695 82,763 155,458 26,099

50 STATES, D.C. 4 P.R. 275,620 76,397 18,284 72,459 82,442 154,901 26.038

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4C9NX1A)
180CT93
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TABLE AA6

NUMBER OF CHILDREN AGE 6-11 SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL MULTIPLE
DISTURBANCE DISABILITIES

HEARING
IMPAIRMENTS

ORTHOPEDIC
IMPAIRMENTS

ALABAMA 215 6 0 2 4 26 71

ALASKA 1,514 791 468 6? 4 83 25

ARIZONA 381 8 12 55 49 198 1

ARKANSAS 933 37 58 441 194 87 4

CALIFORNIA 422 0 0 130 2 53 210

COLORADO 1,388 197 164 216 7 536 68

CONNECTICUT 650 74 15 72 5 150 35

DELAWARE 1,062 335 6 356 9 0 40 11

DISTRICT OF COLUMBIA 2.097 1,100 172 398 28 11 5 3

FLORIDA 2,571 103 165 1,406 10 0 168 47

GEORGIA 680 19 37 261 14 0 130 1

HAWAII 73 4 2 11 21 11 1

IDAHO 99 9 1 23 24 25

ILLINOIS 18,330 6,245 909 4,684 3,98 0 844 92

INDIANA 2,513 162 226 1,354 8 157 181 12

IOWA 96 0 0 0 1 6 54

KANSAS 951 127 152 219 15 117 70 4

KENTUCKY 582 19 69 166 6 96 91 2

LOUISIANA 882 58 31 315 5 139 85 12

MAINE 233 11 14 24 9 51 24

MARYLAND 243 1 0 2 2 13 129

MASSACHUSETTS 4,687 2,681 1,121 368 29 64 41 3

MICHIGAN 3,550 45 26 1,662 4? 852 46 4

68 0 0 0 0 52MINNESOTA
MISSISSIPPI
MISSOURI

242
598

1
0

66
0

26
538

31
0

64
40

2

MONTANA 31 1 0 0 2 19

NEBRASKA 26 0 0 5 1 11

NEVADA 0 0 0 0 0 0

NEW HAMPSHIRE 329 10 25 26 84 90

NEW JERSEY 916 39 2 350 3 194 61 4

NEW MEXICO 73 0 0 0 3 6 32

NEW YORK 5,961 1,063 1,488 759 53 890 623 28

NORTH CAROLINA 413 12 0 66 3 86 193

NORTH DAKOTA 321 19 54 147 0 8 3

OHIO 1,654 0 0 87 1,513 26

OKLAHOMA 133 0 0 4 2 32 45

OREGON 3,683 214 457 953 34 0 610 331

PENNSYLVANIA 6,846. 1,170 1,212 2,089 73 200 355 410

PUERTO RICO 0 0 0 0 0 0 0

RHODE ISLAND 196 37 4 43 2 20 50 7

SOUTH CAROLINA 162 1 1 24 53 51 0

SOUTH DAKOTA 142 1 1 6 25 26 9

TENNESSEE 157 3 7 37 3 8 71 0

TEXAS 2,568 79 42 334 1 115 1,698 83

UTAH 455 9 15 112 1 41 154 23

VERMONT 656 127 239 149 3 22 22 21

VIRGINIA 432 12 4 19 2 58 1

WASHINGTON 1,065 61 37 255 5 265 85 77

WEST VIRGINIA 148 1 15 56 0 29 18

WISCONSIN 1.024 46 112 59 4 710 1 39

WYOMING 8 0 0 0 0 8 0

AMERICAN SAMOA 11 0 0 6 2 0 0

GUAM 54 9 8 12 5 11 0

NORTHERN MARIANAS 71 31 11 9 11 2 3

PALAU 75 49 8 2 1 2 5

VIRGIN ISLANDS 25 0 2 12 9 0 0

BUR. OF INDIAN AFFAIRS 0 0 0 0 0 0 0

U.S. AND OUTLYING AREAS 72,695 15,027 7,458 18,412 8,23 6,973 7,135 3,558

50 STATES, D.C. A P.R. 72,459 14,938 7,429 18.371 6,22 6.945 7,120 3,550

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

ANNUAL.CNTL(C4C9NX2A)
180CT93
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TABLE AA6

NUMBER OF CHILDREN AGE 6-11 SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH VISUAL

IMPAIRMENTS IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 38 26 1
ALASKA 2 4 1 0
ARIZONA 36 2 0
ARKANSAS 2 41 10 4
CALIFORNIA 0 0 1
COLORADO 22 1 16
CONNECTICUT 224 3 11
DELAWARE 45 59 10
DISTRICT OF COLUMBIA 4 11 23 6
FLORIDA 60 93 3
GEORGIA 42 11 5
HAWAII 1 1 0
IDAHO 14 2 0
ILLINOIS 31 172 235 16
INDIANA 1 90 95 20
IOWA 14 0 3
KANSAS 3 16 3 2
KENTUCKY 1 39 0 1
LOUISIANA 3 21 27 2
MAINE 0 6 1
MARYLAND 59 0 10
MASSACHUSETTS 3 21 21 0
MICHIGAN 9 391 0
MINNESOTA 15 0 1
MISSISSIPPI 26 0 1
MISSOURI 16 0 0
MONTANA 6 0 3
NEBRASKA 4 0 0
NEVADA 0 0 0
NEW HAMPSHIRE 2 53 0 2
NEW JERSEY 137 5 53
NEW MEXICO 0 0 4
NEW YORK 11 105 104 0
NORTH CAROLINA 18 0 4
NORTH DAKOTA 2 11 5 18
OHIO 23 0 0
OKLAHOMA 24 6 0
OREGON 14 235 392 3
PENNSYLVANIA 182 174 0 30
PUERTO RICO 0 0 0
RHODE ISLAND 6 0 0
SOUTH CAROLINA 20 0 6
SOUTH DAKOTA 2 3 2
TENNESSEE 0 0 0
TEXAS 6 109 26 2
UTAH 1 49 6 11
VERMONT 2 3 5 0
VIRGINIA 301 3 0
WASHINGTON 19 18 12 5
WEST VIRGINIA 17 5 7
WISCONSIN 8 0 0
WYOMING 0 0 0
AMERICAN SAMOA 0 0 2
GUAM 6 0 0
NORTHERN MARIANAS 1 1 0
PALAU 1 0 1
VIRGIN ISLANDS 1 0 1
BUR. OP INDIAN AFFAIRS 0 0 0

U.S. AND OUTLYING AREAS 1,18 2,376 1,757 238 34

50 STATES, D.C. L P.R. 1,18 2,367 1,756 234 34

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
180CT93
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TABLE AA7

NUMBER OF CHILDREN AGE 12-17 SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL

DISTURBANCE
MULTIPLE

DISABILITIES
HEARING

IMPAIRMENTS
ORTHOPEDIC
IMPAIRMENTS

ALABAMA 643 30 1 67 284 25 149 0

ALASKA 984 715 58 54 72 47 16 3

ARIZONA 419 13 0 50 52 67 175 2

ARKANSAS 884 38 29 459 2 140 108 27

CALIFORNIA 1,462 315 68 259 216 108 480 0

COLORADO 1,281 147 24 273 310 364 85 29
CONNECTICUT 2,196 1,109 24 87 624 106 41 3

DELAWARE 1,261 452 0 312 297 0 48 94

DISTRICT OF COLUMBIA 1,966 1,013 19 452 416 6 3 21
FLORIDA 2,216 136 25 1,088 322 0 292 187

GEORGIA 985 35 5 334 345 0 168 5

HAWAII 200 27 0 39 39 24 25 35
IDAHO 135 12 0 19 10 20 63 0

ILLINOIS 21,276 5,590 171 4,692 8,811 0 848 618

INDIANA 2,076 170 76 1,097 117 119 199 59

IOWA 306 21 0 12 17Z 5 66 0

KANSAS 868 70 5 165 364 123 99 3

KENTUCKY 942 113 16 224 226 90 164 15

LOUISIANA 1,092 110 9 355 250 112 156 44

MAINE 603 36 1 67 370 98 17 5

MARYLAND 799 116 5 39 300 95 146 2

MASSACHUSETTS 5,351 3,588 413 551 552 87 51 25

MICHIGAN 5,225 127 8 2,315 1,627 689 86 28

MINNESOTA 283 28 0 7 102 0 105 1

MISSISSIPPI 261 2 22 69 1 32 82 22

MISSOURI 778 0 0 626 23 0 92 0

MONTANA 77 15 0 1 14 4 34 0

NEBRASKA 137 35 16 10 32 1 31 0

NEVADA 25 14 0 0 10 0 0 1

NEW HAMPSHIRE 421 47 22 58 86 69 77 5

NEW JERSEY 1,494 171 3 374 344 267 108 20
NEW MEXICO 80 0 0 0 20 15 44 0

NEW YORK 6,527 1,481 484 1,037 1,281 873 702 315
. NORTH CAROLINA 822 96 7 ''1 257 119 213 0

NORTH DAKOTA 139 7 3 74 6 0 6 9

OHIO 1,911 0 0 181 5 1,574 86 0

OKLAHOMA 312 17 0 26 49 94 89 2

OREGON 3,286 319 51 922 747 0 612 205
PENNSYLVANIA 5,704 659 50 1,684 1,865 188 284 336
PUERTO RICO 0 0 0 0 0 0 0 0

RHODE ISLAND 323 121 0 31 113 4 44 8

SOUTH CAROLINA 268 14 0 67 10 56 81 0

SOUTH DAKOTA 121 1 1 17 18 26 24 16

TENNESSEE 458 33 2 117 166 24 107 0

TEXAS 2,704 207 10 379 266 108 1,534 28

UTAH 397 25 8 67 58 57 121 11

VERMONT 499 77 34 229 93 25 9 15

VIRGINIA 559 19 0 49 93 34 75 0

WASHINGTON 783 21 3 192 73 229 116 45

WEST VIRGINIA 254 37 0 57 48 0 56 6

WISCONSIN 593 41 4 75 202 250 1 8

WYOMING 56 24 1 0 30 0 1 0

AMERICAN SAMOA 19 0 0 12 0 4 0 0

GUAM 91 14 1 30 10 13 13 2

NORTHERN MARIANAS 76 46 1 9 0 14 5 1

PALAU 97 78 5 4 0 1 3 1

VIRGIN ISLANDS 38 0 0 10 11 12 1 0

BUR. OF INDIAN AFFAIRS 0 0 0 0 0 0 0 0

U.S. AND OUTLYING AREAS 82,763 17,592 1,685 19,542 21,882 6,418 8,241 2,262

50 STATES, D.C. 8 P.R. 82,442 17,454 1,678 19,477 21,861 6,374 8,219 2,258

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
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BEST COPY AVAILABLE
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TABLE AA7

NUMBER OF CHILDREN AGE 12-17 SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY DISABILITY

DIRING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH VISUAL

IMPAIRMENTS IMPAIRMENTS
DEAF-

AUTISM BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 69 1 0
ALASKA 4 0
ARIZONA 58 0
ARKANSAS 1 63 4
CALIFORNIA 9 7
COLORADO 34 13
CONNECTICUT 1 175 5
DELAWARE 17 3 11
DISTRICT OF COLUMBIA 2 9 5
FLORIDA 117 2
GEORGIA 66 1 11
HAWAII 3 1
IDAHO 10 1
ILLINOIS 22 198 6 24
INDIANA 102 7 21
IOWA 26 2
KANSAS 1 14 0 1
KENTUCKY 84 2
LOUISIANA 31 1 4
MAINE 2 2
MARYLAND 76 12
MASSACHUSETTS 3 20 1 0 1
MICHIGAN 18 32 0
MINNESOTA 36 3
MISSISSIPPI 29 2
MISSOURI 37 0
MONTANA 1

NEBRASKA 9 0
NEVADA 0
NEW HAMPSHIRE 1 37 1
NEW JERSEY 147 1 38
NEW MEXICO 1

NEW YORK 9 123 13 0
NORTH CAROLINA 42 10
NORTH DAKOTA . 6 22
OHIO 64 1
OKLAHOMA 33 2
OREGON 6 179 18 5
PENNSYLVANIA 127 1 43
PUERTO RICO 0
RHODE ISLAND 0
SOUTH CAROLINA 32 8
SOUTH DAKOTA 9 2
TENNESSEE 1.

TEXAS 35 105 1 18
UTAH 5 29 8
VERMONT 15 1
VIRGINIA 1 277 2
WASHINGTON 63 32 3
WEST VIRGINIA 0 36 8
WISCONSIN 8 2 0
WYOMING 0
AMERICAN SAMOA 0 2 1
GUAM 0 6 2
NORTHERN MARIANAS 0
PALAU 2 3 0
VIRGIN ISLANDS 1
BUR. OF INDIAN AFFAIRS 0

U.S. AND OUTLYING AREAS 706 2,617 1,06 269 48

50 STATES, D.C. 4 P.R. 704 2,606 1,06 265 48

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
180CT93
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STATE

TABLE AA8

NUMBER OF CHILDREN AGE 18-21 SERVED UNDER CHAPTER 1 OP ESEA (SOP)
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

SPECIFIC SPEECH OR SERIOUS
ALL LEARNING LANGUAGE MENTAL EMOTIONAL MULTIPLE HEARING ORTHOPEDIC

DISABILITIES DISABILITIES IMPAIRMENTS RETARDATION DISTURBANCE DISABILITIES IMPAIRMENTS IMPAIRMENTS

ALABAMA 168 3 41 32

ALASKA 86 62 7 2

ARIZONA 99 0 9 0

ARKANSAS 204 4 134 0

CALIFORNIA 1,288 430 11 342 194
COLORADO 407 117 94 51

CONNECTICUT 718 238 40 351
DELAWARE 2J4 21 96 19

DISTRICT OF COLUMBIA 332 31 223 60

FLORIDA 1,053 164 1 479 240
GEORGIA 297 25 170 22

HAWAII 57 5 15 6

IDAHO 25 2 3 0

ILLINOIS 4,375 368 1 2,266 1.270
INDIANA 1,156 53 822 40
IOWA 38 0 0 7

KANSAS 173 13 32 36

KENTUCKY 186 6 80 7

LOUISIANA 503 12 299 26

MAINE 117 3 37 39

MARYLAND 488 113 108 74

MASSACHUSETTS 1,676 804 8 369 217
MICHIGAN 2,503 37 1,641 196

MINNESOTA 57 13 12 13

MISSISSIPPI 146 0 75 0

MISSOURI 397 0 363 0

MONTANA 20 5 0 2

NEBRASKA 41 3 12 7

NEVADA 2 2 0 0

NEW HAMPSHIRE 155 21 61 11

NEW JERSEY 1,013 176 235 233
NEW MEXICO 46 0 2 0

NEW YORK
NORTH CAROLINA

1,349
316

167
28 1

372
95

201
31

NORTH DAKOTA 24 0 13 0

OHIO 1,509 0 212 6

OKLAHOMA 133 0 30 2

OREGON 813 59 460 60

PENNSYLVANIA 1,521 88 654 291
PUERTO RICO 0 0 0 0

RHODE ISLAND 166 25 22 100

SOUTH CAROLINA 127 3 63 0

SOUTH DAKOTA 117 1 68 5

TENNESSEE 162 5 97 21

TEXAS 877 32 367 16

UTAH 85 5 23 11

VERMONT 130 7 81 14

VIRGINIA 105 4 57 17

WASHINGTCN 255 1 105 37

WEST VIRGINIA 88 8 38 3

WISCONSIN 180 23 45 32

WYOMING 11 4 0 2

AMERICAN SAMOA 6 0 4 0

GUAM 19 1 6 2

NORTHERN MAR/ANAS 8 3 0 0

PALAU 2 0 1 0

VIRGIN ISLANDS 26 0 10 4

BUR. OF INDIAN AFFAIRS 0 0 0 0

U.S. AND OUTLYING AREAS 26,099 3,195 10,890 4,010

50 STATES, D.C. 4 P.R. 26,038 3,1.91 29 10,869 4.004

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A1
180CT93

12 37
10 1

22 48
23 26
60 124

116 9

33 11
0 10 3

3 0
0 69 3

0 55
14 6

7 11
0 128 18

120 33 2
1 16
62 22
37 33
56 47 2

32 2

108 29
99 24 1

371 46 1

O 14
15 24
0 19
4 8
1 7

O 0
29 11
268 30 1

18 21
225 234 5
77 61
O 0

1,241 23
76 19
O 88 2

100 52 12
O 0
O 15
31 17
30 1

6 28
102 286
25 12
17 1

18 18
76 18
0 11

78 1

0 4
1 0
8 1

3 2

0 0
10 0
0 0

3.645 1,813 60

3,623 1,810 60
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TABLE AA8

NUMBER OP CHILDREN AGE 18-21 SERVED UNDER CHAPTER 1 OP ESEA (SOP)
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH VISUAL DEAF-

IMPAIRMENTS IMPAIRMENTS AUTISM BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 2 1 8
ALASKA 0
ARIZONA 2 0
ARKANSAS 1 0
CALIFORNIA 1 4
COLORADO 7
CONNECTICUT 3 2
DELAWARE 1 4
DISTRICT OF COLUMBIA 2
FLORIDA 2 2 3
GEORGIA 1 5
HAWAII
IDAHO 1
ILLINOIS 5 5 16
INDIANA 1 2 9
IOWA 1 0
KANSAS 0
KENTUCKY 1

LOUISIANA 1 1 3
MAINE 0
MARYLAND 1 3 10
MASSACHUSETTS 2 1 0 1
MICHIGAN 1 17 0
MINNESOTA 0
MISSISSIPPI 1 4
MISSOURI 0
MONTANA 0
NEBRASKA 1
NEVADA 0
NEW HAMPSHIRE 0
NEW JERSEY 24
NEW MEXICO 5
NEW YORK 4 3 0
NORTH CAROLINA 2
NORTH DAKOTA 8
OHIO 2 0
OKLAHOMA 0
OREGON 3 6 0
PENNSYLVANIA 6 0 13
PUERTO RICO 0
RHODE ISLAND 2
SOUTH CAROLINA 1 1
SOUTH DAKOTA 0
TENNESSEE 0
TEXAS 3 1 10
UTAH
VERMONT 0
VIRGINIA 2 0
WASHINGTON 4
WEST VIRGINIA 6
WISCONSIN 0
WYOMING 0
AMERICAN SAMOA 0
GUAM
NORTHERN MARIANAS 0
PALAU 0
VIRGIN ISLANDS 0
BUR. OF INDIAN AFFAIRS 0

U.S. AND OUTLYING AREAS 181 68 46 145 16

50 STATES, D.C. i P.R. 181 68 46 144 16

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTLIC4C9NX2A)
180CT93

BEST COPY AVAILABLE
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TABLE AA9

NUMBER OF CHILDREN AGE 6-21 SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL
DISTURBANCE

MULTIPLE
DISABILITIES

HEARING
IMPAIRMENTS

ORTHOPEDIC
IMPAIRMENTS

ALABAMA 1,026 39 1 110 361 63 257 0

ALASKA 2,584 1,568 528 128 117 140 42 12

ARIZONA 899 21 12 114 59 138 421 13

ARKANSAS 2,021 79 87 1,034 3 357 221 69

CALIFORNIA 3,172 745 178 731 438 221 814 3

COLORADO 3,076 461 189 583 440 1.016 162 124
CONNECTICUT 3,564 1,421 40 199 1,032 289 87 8

DELAWARE 2,527 808 6 764 414 0 98 239
DISTRICT OP COLUMBIA 4,395 2,144 192 1,073 761 20 8 67

FLORIDA 5,840 403 201 2,973 662 0 529 699
GEORGIA 1,962 79 43 765 516 0 353 23

HAWAII 330 36 2 65 53 59 42 50

IDAHO 259 23 1 45 10 51 99 1

ILLINOIS 43,981 12,203 1,096 11,642 14,096 0 1,820 1,722
INDIANA 5.745 385 307 3,273 285 396 413 203
IOWA 440 21 0 12 199 12 136 0

KANSAS 1,992 210 159 416 557 302 191 51

KENTUCKY 1,710 138 85 470 294 223 288 44

LOUISIANA 2,477 180 45 969 326 307 288 192
MAINE 953 50 15 128 506 181 43 10

MARYLAND 1,530 230 9 149 402 216 304 3

MASSACHUSETTS 11,714 7,073 1,614 1,288 1,064 250 116 71

MICHIGAN 11,278 209 38 5,618 2,293 1,912 178 96

MINNESOTA 408 41 0 19 115 0 171 1

MISSISSIPPI 649 3 92 170 1 78 170 58

MISSOURI 1,773 0 0 1,527 27 0 151 0

MONTANA 128 21 0 1 16 10 61 0

NEBRASKA 204 38 16 27 39 3 49 0

NEVADA 27 16 0 0 10 0 0 1

NEW HAMPSHIRE 905 78 53 145 105 182 178 16

NEW JERSEY 3,423 386 6 959 607 729 199 76

NEW MEXICO 199 0 0 2 51 39 97 0

NEW YORK 13,837 2,711 1,978 2,168 2,015 1,988 1,559 655
NORTH CAROLINA :,551 96 22 279 321 282 467 0

NORTH DAKOTA 484 26 57 234 11 0 14 41

OHIO 5,074 0 0 480 16 4,328 135 0

OKLAHOMA 578 17 0 60 71 202 153 5

OREGON 7,782 592 511 2,335 1,150 0 1,310 561
PENNSYLVANIA 14,071 1,917 1,270 4,427 2,893 488 691 868
PUERTO RICO 0 0 0 0 0 0 0 0

RHODE ISLAND 685 183 4 96 233 24 109 16

SOUTH CAROLINA 557 18 1 154 16 141 149 0

SOUTH DAKOTA 380 3 2 86 91 81 51 29

TENNESSEE 777 41 10 251 217 38 206 0

TEXAS 6,149 318 53 1,080 300 325 3,518 115

UTAH 937 39 23 202 86 123 287 34

VERMONT 1,285 211 277 459 145 64 32 37

VIRGINIA 1,136 35 4 125 139 57 151 1

WASHINGTON 2,103 83 40 552 165 570 219 124

WEST VIRGINIA 490 46 15 151 51 0 96 26

WISCONSIN 1,797 110 117 179 276 1,038 3 47

WYOMING 75 28 1 0 32 0 13 0

AMERICAN SAMOA 36 0 0 22 1 7 0 0

GUAM 164 24 9 48 14 26 25 2

NORTHERN MARIANAS 155 80 12 18 2 28 9 4

PALAU 174 127 13 7 4 2 5 6

VIRGIN ISLANDS 89 0 2 32 15 31 1 0

BUR. OF INDIAN AFFAIRS 0 0 0 0 0 0 0 0

U.S. AND OUTLYING AREAS 181,557 35,814 9,436 48,844 34,123 17,036 17,189 6,423

50 STATES, D.C. 4 P.R. 180,939 35,583 9,400 48,717 34,097 16,942 17,149 6,411

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
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TABLE AA9

NUMBER OF CHILDREN AGE 6-21 SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH VISUAL

IMPAIRMENTS IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 0 127 58 9
ALASKA 33 8 5 0
ARIZONA 3 113 4 0
ARKANSAS 31 119 13 8
CALIFORNIA 16 14 0 12
COLORADO 0 59 2 36
CONNECTICUT 22 437 7 18
DELAWARE 0 70 103 25
DISTRICT OF COLUMBIA 74 20 23 13
FLORIDA 0 198 167 8
GEORGIA 13 124 25 21
HAWAII 9 5 7 2
IDAHO 0 25 2 2
ILLINOIS 601 424 317 56
INDIANA 26 205 192 50 1
IOWA 1 54 0 5
KANSAS 49 32 4 2 1
KENTUCKY 19 141 2 4
LOUISIANA 43 69 49 9
MAINE 4 9 3
MARYLAND 166 0 32
MASSACHUSETTS 10 51 53 0 3
MICHIGAN 42 892 0
MINNESOTA 56 1 4
MISSISSIPPI 70 0 7
MISSOURI 68 0 0
MONTANA 15 0 4
NEBRASKA 23 0 1
NEVADA 0 0 0
NEW HAMPSHIRE 4 97 0 3
NEW JERSEY 297 42 115
NEW MEXICO 0 0 10
NEW YORK 20 277 277 0
NORTH CAROLINA 66 0 16
NORTH DAKOTA 2 18 6 48
OHIO 114 0 1
OKLAHOMA 61 6 2
OREGON 22 453 635 8
PENNSYLVANIA 371 249 1 88
PUERTO RICO 0 0 0
RHODE ISLAND 8 0 2
SOUTH CAROLINA 64 0 15
SOUTH DAKOTA 14 11 4
TENNESSEE 0 4 1
TEXAS 10 252 51 30
UTAH 1 83 15 20
VERMONT 4 4 6 1
VIRGINIA 605 15 2
WASHINGTON 26 55 18 12
WEST VIRGINIA 72 11 21
WISCONSIN 10 2 0
WYOMING 0 0 0
AMERICAN SAMOA 2 0 3
GUAM 12 0 3
NORTHERN MARIANAS 1 1 0
PALAU 5 0 1
VIRGIN ISLANDS 1 5 2
BUR. OF INDIAN AFFAIRS 0 0 0 0

U.S. AND OUTLYING AREAS 2,072 5,682 3,289 652 99

50 STATES, D.C. i P.R. 2,067 5,661 3,283 643 99

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
18OCT93
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///TABLE AA10

DISABILITY

SPECIFIC LEARNING DISABILITIES
SPEECH OR LANGUAGE IMPAIRMENTS
MENTAL RETARDATION
SERIOUS EMOTIONAL DISTURBANCE
MULTIPLE DISABILITIES
HEARING IMPAIRMENTS
ORTHOPEDIC IMPAIRMENTS
OTHER HEALTH IMPAIRMENTS
VISUAL IMPAIRMENTS
AUTISM
DEAF-BLINDNESS
TRAUMATIC BRAIN INJURY
ALL DISABILITIES

NUMBER OF CHILDREN SERVED UNDER CHAPTER 1 OF ESEA
BY DISABILITY AND AGE

DURING THE 1992-93 SCHOOL YEAR

UNDER
1 YEAR 1 YEAR 2 YEARS 3 YEARS 4 YEARS
OLD OLD OLD OLD OLD

. .

. .

. .

. .

12,817 25.603 38,029 6,208 6,159

(SOP)

5 YEARS
OLD

.

.

.

.

6,004

6 YEARS
OLD

1,545
1,559
2,507

581
992

1,032
595
205
352
311
41
42

9,762

7 YEARS
OLD

1,900
1,337
2,768

853
990

1,079
595
195
364
323
39
49

10,492

8 YEARS
OLD

2,294
1.131
2,925
1.211
1,102
1,134

588
175
421
289
32
56

11,358

DISABILITY
9 YEARS
OLD

10 YEARS
OLD

11 YEARS
OLD

12 YEARS
OLD

13 YEARS
OLD

14 YEARS
OLD

15 YEARS
OLD

16 YEARS
OLD

17 YEARS
OLD

SPECIFIC LEARNING DISABILITIES 2,883 3,013 3,392 3,167 3,153 3.007 3,002 2,813 2,450
SPEECH OR LANGUAGE IMPAIRMENTS 1,454 1,116 861 483 322 256 237 212 175

MENTAL RETARDATION 3,362 3,445 3,405 3.363 3,188 3,248 3,312 3,304 3,127
SERIOUS EMOTIONAL DISTURBANCE 1,615 1,774 2,197 2,666 3,177 3,800 4,437 4,325 3,477
MULTIPLE DISABILITIES 1,440 1,254 1,195 1,174 1,146 1,055 1,045 992 1,006
HEARING IMPAIRMENTS 1,271 1.255 1,364 1,468 1,339 1,392 1,438 1,291 1,313
ORTHOPEDIC IMPAIRMENTS 651 610 519 462 423 411 315 325 306

OTHER HEALTH IMPAIRMENTS 228 207 175 150 144 118 111 87 96
VISUAL IMPAIRMENTS 441 419 379 439 461 425 434 455 403
AUTISM 309 260 265 224 205 182 156 147 151

DEAF-BLINDNESS 37 45 44 60 54 27 43 46 39

TRAUMATIC BRAIN INJURY 63 70 65 64 66 79 93 88 94

ALL DISABILITIES 13,754 13,468 13,861 13.740 13,678 14,000 14,623 14,085 12,637

DISABILITY
18 YEARS 19

OLD
YEARS
OLD

20 YEARS
OLD

21 YEARS
OLD

SPECIFIC LEARNING DISABILITIES 1,537 748 512 398
SPEECH OR LANGUAGE IMPAIRMENTS 107 96 52 36
MENTAL RETARDATION 3,238 2,921 2,955 1,776
SERIOUS EMOTIONAL DISTURBANCE 1,880 1,010 752 368
MULTIPLE DISABILITIES 1,030 957 917 741
HEARING IMPAIRMENTS 990 515 233 75
ORTHOPEDIC IMPAIRMENTS 222 178 148 55
OTHER HEALTH IMPAIRMENTS 72 47 37 25
VISUAL IMPAIRMENTS 279 199 168 43
AUTISM 153 114 128 72
DEAF-BLINDNESS 56 40 34 15
TRAUMATIC BRAIN INJURY 69 49 34 16
ALL DISABILITIES 9,633 6,874 5,970 3,622

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4XXNX1A)
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TABLE AA11

NUMBER OF CHILDREN SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY AGE

DURING THE 1992-93 SCHOOL YEAR

ALL DISABILITIES

STATE

UNDER
1 YEAR
OLD

1 YEAR
OLD

2 YEARS
OLD

3 YEARS
OLD

4 YEARS
OLD

5 YEARS
OLD

6 YEARS
OLD

7 YEARS
OLD

8 YEARS
OLD

ALABAMA 83 235 348 69 71 29 25 25 27
ALASKA 83 165 310 48 109 123 193 269 ii4
ARIZONA 141 299 378 9 0 25 60 54 76
APXANSAS 72 255 372 356 331 180 99 178 153
CALIFORNIA 108 340 430 85 59 50 63 55 72
COLORADO 95 281 446 38 4 10 163 195 285
CONNECTICUT, 109 273 451 71 85 84 98 117 116
DELAWARE 0 4 6 18 0 0 110 158 180
DISTRICT OF COLUMBIA 10 52 100 34 59 103 149 230 332
FLORIDA 290 750 987 469 330 364 450 465 399
GEORGIA 28 62 114 79 102 67 91 105 113
HAWAII 140 234 306 8 9 10 13 10 9
IDAHO 98 226 314 142 100 49 21 18 17
ILLINOIS 577 1,671 2,330 553 153 152 2,414 2,583 2,853
INDIANA 462 943 1,274 11 16 45 453 414 433
IOWA 78 323 513 10 4 6 9 12 21
KANSAS 93 221 393 95 71 54 146 168 175
KENTUCKY 154 310 485 7 7 7 32 61 120
LOUISIANA 294 673 901 31 52 50 123 146 143
MAINE 0 0 0 13 17 19 27 21 27
MARYLAND 667 858 1,582 18 11 22 27 37 27MASSACHUSETTS 1,441 2,148 2,895 893 1,148 796 840 799 821
MICHIGAN 294 875 1,742 310 283 409 483 513 591MINNESOTA 359 734 1,260 1 3 3 8 11 8
MISSISSIPPI 9 36 45 28 44 33 27 45 38
MISSOURI 370 475 559 0 3 40 68 99 105MONTANA 61 119 150 2 2 5 1 4 6NEBRASKA 77 219 371 0 1 4 2 3 4
NEVADA 116 266 263 0 0 0 0 0 0NEW HAMPSHIRE 92 222 330 178 89 85 54 57 56NEW JERSEY 364 937 1,234 87 114 122 154 149 145NEW MEXICO 4 19 24 25 11 20 11 8 8NEW YORK 1,214 1,248 1,268 37 58 94 73 112 226
NORTH CAROLINA 94 314 353 15 21 26 53 49 66
NORTH DAKOTA 33 79 121 56 63 54 69 60 58
OHIO 0 0 0 96 103 107 308 317 258
OKLAHOMA 208 462 546 7 6 13 16 20 23OREGON 247 544 531 487 655 890 631 662 655PENNSYLVANIA 1,118 2,013 2,752 682 1,090 1.018 997 1,067 1,222
PUERTO RICO 0 0 0 0 0 0 0 0 0
RHODE ISLAND 62 179 253 9 39 11 31 25 28
SOUTH CAROLINA 206 366 401 104 62 43 13 24 26
SOUTH DAKOTA 31 80 128 6 6 6 16 23 20
TENNESSEE 260 704 992 44 19 15 16 24 31
TEXAS 1,309 2,756 3,717 368 324 369 401 412 393
UTAH 241 448 652 196 88 64 60 65 72
VERMONT 12 29 79 12 21 74 129 122 119
VIRGINIA 111 257 2,354 19 7 17 67 56 76
WASHINGTON 307 669 1,038 297 230 153 200 195 161
WEST VIRGINIA 259 355 470 48 36 43 41 24 22
WISCONSIN 244 726 1,197 2 3 29 198 191 229
WYOMING 58 130 245 0 0 0 1 3 3
AMERICAN SAMOA 0 0 0 0 0 0 0 0 0
GUAM 0 0 0 0 0 0 8 9 8
NORTHERN MARIANAS 14 9 11 1 8 6 9 14 12
PALAU 0 10 8 5 2 5 5 9 14
VIRGIN ISLANDS 0 0 0 29 30 1 6 0 2
BUR. OF INDIAN AFFAIRS 0 0 0 0 0 0 0 0 0

U.S. AND OUTLYING AREAS 12,817 25,603 38.029 6,208 6,159 6,004 9,762 10,492 11.358

50 STATES, D.C. 4 P.R. 12,803 25,584 38,010 6,173 6,119 5,992 9,734 10.460 11,322

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4C9NX1A)
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TABLE AAI1

NUMBER OF CHILDREN SERVED UNDER CHAPTER 1 OF ESEA (SOP)
BY AGE

DURING THE 1992-93 SCHOOL YEAR

ALL DISABILITIES

STATE
18 YEARS

OLD
19 YEARS

OLD
20 YEARS

OLD
21 YEARS

OLD

ALABAMA 77 46 34 11
ALASKA 61 19 4 2
ARIZONA 44 30 15 10
ARKANSAS 100 63 41 0
CALIFORNIA 410 356 283 239
COLORADO 130 105 81 91
CONNECTICUT 326 162 183 47
DELAWARE 87 51 54 12
DISTRICT OF COLUMBIA 117 98 64 53
FLORIDA 356 285 230 182
GEORGIA 88 86 67 56
HAWAII 38 11 7 1
IDAH 21 3 1 0
ILLINOIS 2,060 1,188 897 230
INDIANA 287 282 297 290
IOWA 24 9 4 1
KANSAS 86 51 26 10
KENTUCKY 75 23 62 26
LOUISIANA 163 128 103 109
MAINE 60 41 14 2
MARYLAND 164 134 136 54
MASSACHUSETTS 627 372 354 323
MICHIGAN 719 619 612 553
MINNESOTA 28 10 18 1
MISSISSIPPI 45 41 47 13
MISSOURI 133 119 115 30
MONTANA 11 5 2 2
NEBRASKA 15 10 10 6
NEVADA 2 0 0 0
NEW HAMPSHIRE 69 50 36 0
NEW JERSEY 337 256 267 153
NEW MEXICO 19 15 8 4
NEW YORK 545 423 307 74
NORTH CAROLINA 121 88 70 37
NORTH DAKOTA 11 4 5 4
OHIO 339 352 374 444
OKLAHOMA 44 28 31 30
OREGON 358 223 175 57
PENNSYLVANIA 624 445 358 94
PUERTO RICO 0 0 0 0
RHODE ISLAND 51 52 59 4
SOUTH CAROLINA 44 33 41 9
SOUTH DAKOTA 29 34 35 19
TENNESSEE 52 49 25 36
TEXAS 284 226 181 186
UTAH 32 14 17 22
VERMONT 48 37 23 22
VIRGINIA 44 38 33 30
WASHINGTON 96 69 76 14
WEST VIRGINIA 37 17 26 8
WISCONSIN 64 54 48 14
WYOMING 8 1 2 0
AMERICAN SAMOA 3 3 0 0
GUAM 7 6 4 2
NORTHERN MARIANAS 6 2 0 0
PALAU 1 0 0 1

VIRGIN ISLANDS 6 8 8 4
BUR. OP INDIAN AFFAIRS 0 0 0 0

U.S. AND OUTLYING AREAS 9,633 6,874 5,970 3,622

50 STATES, D.C. A P.R. 9,610 6,855 5,958 3,615

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4C9NX1A)
180CT93

BEST COPY AVAILABLE
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TABLE AA12

NUMBER OF CHILDREN SERVED UNDER IDEA, PART B
BY AGE GROUP

DURING THE 1992-93 SCHOOL YEAR

STATE 3-21 3-5
AGE GROUP

6-11 12-17 6-17 18-21

ALABAMA 95,502 7,698 42,955 39,734 82,689 5,115
ALASKA 13,936 1,490 7,036 4,877 11,913 533

ARIZONA 63,629 5,941 31,264 23,611 54,875 2,813
ARKANSAS 48,082 4,860 19,956 21,124 41,080 2,142
CALIFORNIA 509,513 46,627 257,003 187,584 444,587 18,299
COLORADO 59,602 5,356 28,102 23,907 52,009 2,237
CONNECTICUT 64,116 5,864 29,257 26,143 55,400 2,852
DELAWARE 11,617 1,764 5,892 3,632 9,524 329

DISTRICT OF COLUMBIA 2,300 254 752 1,085 1,837 209
FLORIDA 254.562 17,275 133,842 94.675 228,517 8,770
GEORGIA 113,479 9,957 57,945 41,405 99,350 4,172
HAWAII 13,540 900 6,683 5,579 12,262 378
IDAHO 22,104 2,571 11,512 7,332 18,844 689

ILLINOIS 201,538 23,116 99,674 72,369 172,043 6,379
INDIANA 115,684 8,891 58,985 43,035 102,020 4.773
IOWA 61,178 5,443 27,158 25,680 52,838 2.897
KANSAS 45,954 4,589 22,988 16,689 39,677 1,688
KENTUCKY 79,003 12,632 35,972 27,411 63,383 2,988
LOUISIANA 77,822 7,946 31,479 31,625 66,104 3,772
MAINE 28,003 2,628 13,170 10,996 24,166 1,209

MARYLAND 90.234 7,727 44,338 34,902 79,240 3,267
MASSACHUSETTS 136,804 10,278 62,646 57,822 120,468 6,058
MICHIGAN 161,670 15,014 75,727 63,962 139,689 6,967
MINNESOTA 83,572 9,633 37,545 33,381 70,926 3,013
MISSISSIPPI 62,124 5,018 28,967 25,266 54,233 2,873
MISSOURI 105,979 6,148 50,164 45,022 95,186 4,645
MONTANA 18,379 1,863 9,120 6,671 15,791 725

NEBRASKA 36,109 2,953 18,402 13,185 31,587 1,569

NEVADA 22,402 2,310 11,372 7,974 19,346 746
NEW HAMPSHIRE 20.422 1,374 9,050 8,991 18,041 1,007
NEW JERSEY 182,297 14,978 89,900 69.717 159,617 7,702
NEW MEXICO 40,624 3,067 18,863 17,124 35,987 1,570
NEW YORK 318,295 32,459 126,214 139,934 266,148 19,688
NORTH CAROLINA 130,487 :4,704 66,529 46,802 113,331 4,452
NORTH DAKOTA 11,942 981 5,705 4,659 10,364 597

OHIO 211,365 15,608 103,988 82,144 186,132 9,625
OKLAHOMA 69.783 5,510 34,111 27,312 61,423 2,850
OREGON 53,318 4,900 26.725 20,148 46,873 1,545
PENNSYLVANIA 186,834 15,627 86,142 76,440 162,582 8.625
PUERTO RICO 34,402 5,492 10,399 15.635 26,034 2,876
RHODE ISLAND 21,222 1,877 9,909 8,508 18,417 928
SOUTH CAROLINA 78,974 8,556 40,071 27.334 67,405 3,013
SOUTH DAKOTA 14,899 2,260 7.446 4,695 12,141 498
TENNESSEE 112,421 9,110 53,159 44,738 97.897 5,414
TEXAS 375,121 26,416 176,195 153,122 329,317 19,388
UTAH 49,369 3,842 26,298 17,806 44,104 1,423

VERMONT 8,940 909 3,898 3,784 7,682 349

VIRGINIA 124,046 11,252 59.286 48,081 107,367 5,427

WASHINGTON 91,537 10,631 44,723 32,402 77,125 3,701
WEST VIRGINIA 43,644 3,587 19,757 17,987 37,744 2,313

WISCONSIN 93,628 12,174 40,805 36,515 77,320 4,134
WYOMING 11,720 1,384 5,520 4,243 9,831 505
AMERICAN SAMOA 368 34 168 159 327 7

GUAM 1,457 167 602 592 1,194 96

NORTHERN MARIANAS 170 15 71 76 147 8

PALAU 186 12 75 97 172 2

VIRGIN ISLANDS 1,379 76 501 641 1,142 161

BUR. OF INDIAN AFFAIRS 6,578 0 3,451 2,758 6,209 369

U.S. AND OUTLYING AREAS 4,893,865 441,748 2,332.535 1,909,122 4,241,657 210,460

50 STATES, D.C. A P.R. 4,883,727 441,444 2,327,667 1,904,799 4.232.466 209,817

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLIC4C9NX1A)
180CT93

BEST COPY ,',"All_ABLE
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TABLE AA13

NUMBER OF CHILDREN AGE 6-11 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL
DISTURBANCE

MULTIPLE
DISABILITIES

HEARING
IMPAIRMENTS

ORTHOPEDIC
IMPAIRMENTS

ALABAMA 42,955 13,926 16,749 8,236 2,098 618 346 264ALASKA 7.036 3,777 2,398 168 201 175 89 46ARIZONA 31,264 15,700 10,465 2.163 1,261 538 389 359ARKANSAS 19,956 9,590 6,175 3,246 106 235 156 52CALIFORNIA 257,003 133,572 88,941 11,088 4,395 2,339 3,673 4,377COLORADO 28,102 14,906 6,830 774 2,968 1,493 374 612CONNECTICUT 29.257 14,575 8,822 1,214 3,076 573 322 175DELAWARE 5,892 3,826 1,394 397 183 0 40 25DISTRICT OF COLUMBIA 752 470 256 7 5 2 2 4FLORIDA 133,842 49,507 58,718 10,667 11,522 0 476 1,716GEORGIA 57,945 15,689 21,186 9,566 9,725 0 456 399HAWAII 6;683 3,317 1,864 614 448 64 125 66IDAHO 11.512 6,277 3.308 1,183 129 168 126 91ILLINOIS 99,674 41,933 47,146 4,806 4,054 0 521 533INDIANA 58,985 16,874 32,312 6,349 2,016 182 445 314IOWA 27,158 10,804 7,955 4,741 2,458 241 319 529KANSAS 22,988 8,124 9,786 2,050 1.447 606 212 226KENTUCKY 35.972 8,239 18,834 6,412 1,175 481 239 214LOUISIANA 34,479 10,692 15,079 4,216 1,645 265 489 526MAINE 13,170 5,153 5,067 495 1,392 551 120 95MARYLAND 44,338 17,827 18,653 2,294 1,710 1,990 456 349MASSACHUSETTS 62.646 35,818 14,978 4,906 3,952 865 552 450MICHIGAN 75,727 30,192 30,182 5,658 5,275 92 1,157 2,634
MINNESOTA 37,545 14,614 11,579 4,170 4,725 0 696 697
MISSISSIPPI 28,967 9,687 16,190 2,113 80 123 181 528MISSOURI 50,164 20,845 20,151 4,123 3.210 332 450 372MONTANA 9,120 4,462 3.423 507 222 154 96 52NEBRASKA 18,402 6,758. 7,243 2,103 1,029 223 281 284NEVADA 11,372 6.102 3,737 574 399 160 122 42NEW HAMPSHIRE 9,050 4,575 3,047 275 528 60 14 94NEW JERSEY 89,900 36,674 43,550 1,182 2,911 4,301 501 265NEW MEXICO 18,863 7,861 7,683 736 1,379 441 170 275NEW YORK 126,214 70,340 24,924 5,569 13,760 5,591 1,337 1.172
NORTH CAROLINA 66,529 26,871 23,223 8,919 3,772 537 681 505NORTH DAKOTA 5,705 2,262 2,857 311 118 0 39 31
OHIO 103,988 29,901 47,158 17,637 3,286 2,970 1,022 1,101OKLAHOMA 34,111 13,636 13,542 4.741 660 705 282 199
OREGON 26.725 13.455 11,133 686 820 0 34 182
PENNSYLVANIA 86,142 30,223 39,682 8,922 4,485 277 981 539PUERTO RICO 10,399 3,465 1,334 3,760 303 453 327 165RHODE ISLAND 9,909 5,435 3,221 369 493 76 29' 89
SOUTH CAROLINA 40,071 14,192 17,016 5,625 1,918 144 432 409SOUTH DAKOTA 7,446 2,906 3,313 556 156 225 8' 78TENNESSEE 53,159 22,621 21,630 4,460 898 700 492 525TEXAS 176,195 88,145 57.721 9,000 9,845 1,291 686 2,263
UTAH 26,298 13,840 6,762 1.331 3,158 542 187 103VERMONT 3.898 1,851 1,251 355 252 15 44 37VIRGINIA 59.286 24,856 22,529 4,811 3,234 1.860 536 461WASHINGTON 44.723 17,869 14,419 3,084 1,946 963 1,175 653
WEST VIRGINIA 19,7c7 5.986 10,140 2,581 561 0 152 150
WISCONSIN 40,805 9,697 13,899 1.102 3,610 11,701 128 318WYOMING 5,588 2,392 2,373 252 202 0 70 98
AMERICAN SAMOA 168 77 40 29 12 3 6 0
GUAM 602 337 184 37 0 9 5 11
NORTHERN MARIANAS 71 31 11 9 2 11 2 3
PALAU 75 49 8 2 4 1 2 5
VIRGIN ISLANDS 501 192 95 166 9 17 6 1
BUR. OP INDIAN AFFAIRS 3.451 1,650 1,264 165 173 97 31 10

U.S. AND OUTLYING AREAS 2,332.535 984,645 883,430 191,512 129,401 45,460 22,365 25,773

50 STATES, D.C. 4 P.R. 2,327,667 982,309 881,828 191,104 129,201 45,322 22.313 25,743

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

ANNUAL.CNTLIC4C9NX2A)
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TABLE AA13

NUMBER OF CHILDREN AGE 6-11 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH

IMPAIRMENTS
VISUAL

IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 513 132 45 1 27

ALASKA 131 21 7 21 2

ARIZONA 129 141 112 0 7

ARKANSAS 327 3P 19 0 12

CALIFORNIA 6,068 1,526 899 46 79

COLORADO 0 112 8 12 11

CONNECTICUT 386 10 93 2 9

DELAWARE 0 15 10 2 0
DISTRICT OF COLUMBIA 5 1 0 0 0
FLOP/DA 492 400 338 6 0

GEORGIA 561 169 147 4 43

HAWAII 124 26 32 0 3

IDAHO 161 31 21 8 9

ILLINOIS 325 350 0 3 3

INDIANA 109 167 173 8 36

IOWA 0 63 34 8 6

KANSAS 376 76 46 4 35

KENTUCKY 189 148 31 2 8

LOUISIANA 1,129 184 248 2 4

MAINE 195 55 30 1 16

MARYLAND 855 161 22 9 12

MASSACHUSETTS 489 275 275 11 75

MICHIGAN 0 356 181 0 0

MINNESOTA 690 150 193 10 21

MISSISSIPPI 0 59 0 6 0
MISSOURI 272 146 201 36 26

MONTANA 126 43 13 11 11

NEBRASKA 380 96 3 2 0
NEVADA 186 41 4 0 5

NEW HAMPSHIRE 452 5 0 0 0
NEW JERSEY 176 35 286 0 19

NEW MEXICO 235 69 5 0 9

NEW YORK 2,098 497 896 16 14

NORTH CAROLINA 1.276 264 468 2 11

NORTH DAKOTA 59 20 5 2 1

OHIO 487 398 17 3 8

OKLAHOMA 164 130 25 28 9

OREGON 377 6 19 2 11

PENNSYLVANIA 59 520 258 2 194

PUERTO RICO 259 179 140 5 9
RHODE ISLAND 153 27 10 1 6

SOUTH CAROLINA 97 154 74 3 7

SOUTH DAKOTA 59 33 21 4 11

TENNESSEE 1,256 369 173 5 10

TEXAS 5.599 797 802 22 24

UTAH 192 68 44 7 64

VERMONT 79 11 1 0 2

VIRGINIA 605 25 353 0 16

WASHINGTON 3,977 144 292 4 197

WEST VIRGINIA 51 57 66 0 13

WISCONSIN 224 113 4 4 5

WYOMING 167 20 10 0 4
AMERICAN SAMOA 1 0 0 0 0

GUAM 16 2 0 0 1

NORTHERN MARIANAS 0 1 1 0 0
PALAU 2 1 0 1 0

VIRGIN ISLANDS 3 3 3 6 0

BUR. OF INDIAN AFFAIRS 37 7 10 1 6

U.S. AND OUTLYING AREAS 32,378 8,947 7,168 323 1,133

50 STATES, D.C. 4 P.R. 32,319 8,933 7,154 315 1,126

PLEASF SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
18OCT93

BEST COPY AVAILABLE
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TABLE AA14

NUMBER OF CHILDREN AGE 12-17 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL

DISTURBANCE
MULTIPLE

DISABILITIES
HEAR7G

IMPAIR! 'ITS

ORTHOPEDIC
IMPAIRMENTS

ALABAMA 39,734 20,492 1,000 13,955 2,848 384 331 176ALASKA 4,877 3,685 273 181 409 169 48 23ARIZONA 23,611 17,233 836 2.250 2,053 410 311 219ARKANSAS 21,124 14,742 499 5.082 186 154 124 35CALIFORNIA 187,584 140,461 13,454 10,414 8,945 2.059 2.796 3,216COLORADO 23,907 15,082 1,338 1.073 4,710 967 279 316CONNECTICUT 26.143 15,634 1,341 1,632 6,414 379 256 64DELAWARE 3,632 2,903 111 231 313 0 35 28DISTRICT OP COLUMBIA 1,085 963 38 27 30 1 8 3FLORIDA 94,675 56,992 8,275 11,260 14,914 0 323 1,312GEORGIA 41,405 17,119 1,717 11,248 10,025 0 365 232HAWAII 5,579 3,821 185 599 647 44 106 42IDAHO 7.332 5,184 256 1,211 232 95 68 60ILLINOIS 71,369 52,050 4,468 6,389 7,714 0 499 351INDIANA 43.035 27,655 2,232 8,117 3,975 137 378 176IOWA 25,680 14,416 663 5.115 4,538 214 219 344KANSAS 16,689 10,023 618 2,351 2,391 599 162 109KENTUCKY 27.411 13.787 1,211 9,345 2,000 382 214 151LOUISIANA 31,625 19,478 2,082 5,057 2,810 234 455 365MAINE 10,996 6,332 1,008 816 2,057 399 102 45MARYLAND 34,902 23,211 3,938 2,189 2,964 1,439 352 165MASSACHUSETTS 57,822 38,727 4,469 5,961 5,967 936 550 273MICHIGAN 63.962 41,980 3,189 5,798 9,563 38 1,058 1,898MINNESOTA 33,381 17,037 1,604 4,360 8,661 0 536 441MISSISSIPPI 25,266 18,879 1,303 4,159 144 118 178 406MISSOURI 45,022 29,825 2,815 5,495 5,482 220 383 250MONTANA 6.671 4,693 321 550 634 121 80 39NEBRASKA 13,185 7,592 1,109 1,908 1,588 162 227 206NEVADA 7,974 5,952 264 517 680 127 72 22NEW HAMPSHIRE 8,991 6,202 919 346 1,117 40 24 38NEW JERSEY 69,717 49,956 4,217 1,862 9,504 3,018 460 204NEW MEXICO 17,124 9,917 3,422 922 1,979 236 152 240NEW YORK 139,934 95,889 4,301 7,424 24,637 3.547 1,194 472NORTH CAROLINA 46,802 27,162 1,620 9,679 5,416 354 657 332NORTH DAKOTA 4,659 3,127 495 551 345 0 43 27OHIO 82,144 43,669 4,048 22.4'8 5,979 2,378 943 887OKLAHOMA 27,312 18,217 979 5,931 1,162 421 247 95OREGON 20,148 15,252 1,916 700 1,568 0 48 175PENNSYLVANIA 76,440 48,596 3,465 12,889 9,227 170 946 446PUERTO RICO 15,635 6.196 320 7,374 323 382 316 172RHODE ISLAND 8.508 6,440 464 407 874 31 23 50SOUTH CAROLINA 27.334 15.673 922 6,811 2,988 81 325 281SOUTH DAKOTA 4,695 3,255 214 633 291 118 64 46TENNESSEE 44,738 30,843 2,621 6,317 1,574 649 490 421TEXAS 153,122 109,877 5.128 9,951 18,168 1,058 594 1,531UTAH 17.806 11.218 742 1,344 3,333 487 152 75VERMONT 3,784 2,379 331 409 486 13 58 19VIRGINIA 48,081 32,146 2,143 5,983 6,125 384 452 225WASHINGTON 32,402 20,225 999 2,951 2,913 837 717 355WEST VIRGINIA 17,987 11,420 826 3,973 1,403 0 126 99WISCONSIN 36,515 16,021 1,754 2,446 7,786 7,850 149 202WYOMING 4,243 2,858 415 258 434 0 59 51AMERICAN SAMOA 159 78 32 28 14 0 6 0GUAM 592 495 11 55 5 6 0 8NORTHERN MAR/WAS 76 46 1 9 0 14 5 1PALAU 97 78 5 4 0 1 3 1VIRGIN ISLANDS 641 234 15 334 21 10 15 4BUR. OP INDIAN AFFAIRS 2,758 1.773 437 163 248 60 11 7

U.S. AND OUTLYING AREAS 1,909,122 1,235,190 103,379 239,522 220,814 31,933 18,854 17,438

50 STATES, D.C. 4 P.R. 1,904,799 1,232,486 102,878 238,929 220,526 31,842 18,814 17,417

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
18OCT93
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TABLE AA14

NUMBER OP CHILDREN AGE 12-17 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH

IMPAIRMENTS
VISUAL .

IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 358 141 18 3 26
ALASKA 69 11 1 0 8
ARIZONA 112 112 67 0 8

ARKANSAS 245 32 10 0 15
CALIFORNIA 4,300 1,301 502 47 89
COLORADO 0 104 6 12 20
CONNECTICUT 343 16 47 2 15
DELAWARE 0 7 4 0 0

DISTRICT OP COLUMBIA 2 13 0 0 0
j '''''

FLORIDA 1,100 314 181 4 0

GEORGIA 409 154 89 1 46
HAWAII 90 25 14 3 3

IDAHO 162 36 14 1 13

ILLINOIS 5,4 314 5 3 2

INDIANA '0 158 86 11 40
IOWA 0 61 29 13 8
KANSAS 2)1 67 21 4 53
KENTUCKY '38 156 5 1 21
LOUISIANA 854 167 120 2 1

MAINE 173 39 6 2 17

MARYLAND 485 142 6 4 7

MASSACHUSETTS 421 219 150 22 127
MICHIGAN 0 343 95 0 0

MINNESOTA 505 128 83 4 22
MISSISSIPPI 0 78 0 1 0

MISSOURI 240 135 102 34 41

MONTANA 166 27 7 11 22
NEBRASKA 295 97 0 1 0

NEVADA 284 41 1 3 11

NEW HAMPSHIRE 299 6 0 0 0

NEW JERSEY 314 45 118 3 16

NEW MEXICO 153 75 9 1 18
NEW YORK 1,443 463 525 21 18
NORTH CAROLINA 1,069 253 246 3 11

NORTH DAKOTA 41 19 4 2 5

OHIO 1,357 385 4 5 11

OKLAHOMA 146 84 6 13 11

OREGON 452 6 13 0 18

PENNSYLVANIA 30 465 66 1 139
PUERTO RICO 194 230 100 24 4

RHODE ISLAND 169 35 9 2 4

SOUTH CAROLINA 53 142 45 4 9

SOUTH DAKOTA 22 24 12 3 13

TENNESSEE 1,349 342 86 4 42

TEXAS 5,575 715 483 15 20

UTAH 192 86 44 18 115
VERMONT 68 14 3 0 4

VIRGINIA 431 22 147 2 21
WASHINGTON 2,951 112 145 8 189
WEST VIRGINIA 35 65 26 0 14

WISCONSIN 164 116 9 3 15

WYOMING 127 28 2 1 10

AMERICAN SAMOA 0 1 0 0 0

GUAM 8 2 0 1 1

NORTHERN MARIANAS 0 0 0 0 0

PALAU 2 3 0 0 0

VIRGIN ISLANDS 4 2 1 1 0

BUR. OP INDIAN AFFAIRS 28 4 0 23 4

U.S. AND OUTLYING AREAS 28,362 8,184 1,772 347 1,327

50 STATES, D.C. & P.R. 28,320 8.172 3,771 322 1,322

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
18OCT93

BEST COPY AVAILABLE
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TABLE AA15

NUMBER OF CHILDREN AGE 18-21 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH

IMPAIRMENTS
VISUAL

IMPAIRMENTS AUTISM

TRAUMATIC
DEAF- BRAIN

BLINDNESS INJURY

ALABAMA 53 11 5 1 2

ALASKA 10 1 0 1 0

ARIZONA 12 18 20 0 1

ARKANSAS 16 3 1 0 3

CALIFORNIA 393 210 204 23 45

COLORADO 0 6 0 6

CONNECTICUT
DELAWARE

34
0

3

0
24
1

18
0

DISTRICT OF COLUMBIA 0 5 0 0

FLORIDA 145 37 63 0

GEORGIA 33 15 26 12

HAWAII 13 0 6 3

IDAHO 16 5 4 7

ILLINOIS 72 24 0 0

INDIANA 7 16 14 15

IOWA 0 6 4 1

KANSAS 23 4 7 9

KENTUCKY 20 20 2 4

LOUISIANA 94 23 41 2

MAINE 19 0 1 8

MARYLAND 53 16 0 2

MASSACHUSETTS 103 36 68 46

MICHIGAN 0 42 12 0

MINNESOTA 46 14 20 5

MISSISSIPPI 0 10 0 0

MISSC"IRI 24 19 33 5

MONTA1 A 13 5 0 7

NEBRASKA 31 14 1 0

NEVADA 21 6 0 2

NEW HAMPSHIRE 20 0 0 0

NEW JERSEY 53 12 42 4

NEW MEXICO 13 9 2 3

NEW YORK 126 58 227 9

NORTH CAROLINA 123 29 72 2

NORTH DAKOTA 6 1 0 3.

OHIO 243 49 1 4

OKLAHOMA 13 12 0 4

OREGON 49 3 5 2

PENNSYLVANIA 0 32 22 23

PUERTO RICO 37 20 26 0

RHODE ISLAND 25 7 0 3

SOUTH CAROLINA 6 20 22 4

SOUTH DAKOTA 3 2 3 0

TENNESSEE 131 24 45 17

TEXAS 780 95 159 1 10

UTAH 22 5 17 40

VERMONT 6 2 2

VIRGINIA 35 1 39 8

WASHINGTON 243 1 39 99

WEST VIRGINIA 4 9 3

WISCONSIN 19 1 5 1

WYOMING 29 3 1
AMERICAN SAMOA 0 0 0
GUAM 1 0 1

NORTHERN MARIANAS 0 0 0

PALAU 0 0 0

VIRGIN ISLANDS 0 1

BUR. OF INDIAN AFFAIRS 4 0

U.S. AND OUTLYING AREAS 3.242 99 1,298 10 446

50 STATES, D.C. i P.R. 3,237 99 1,297 9 443

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NK2A3
180CT93

BEST COPY AVAILABLE 31. G
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TABLE AA16

NUMBER OP CHILDREN AGE 6-21 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL
DISTURBANCE

MULTIPLE
DISABILITIES

HEARING
IMPAIRMENTS

ORTHOPEDIC
IMPAIRMENTS

ALABAMA 87,804 36,718 17,779 24,541 5,118 1,137 704 469ALASKA 12,446 7,813 2,678 413 646 392 148 73
ARIZONA 57,688 34,534 11,322 5,158 3,464 1,090 734 647
ARKANSAS 43,222 25,764 6,689 8,943 298 416 298 93
CALIFORNIA 462,886 283,717 102,956 25,757 14,163 5,271 6,863 8,427
COLORADO 54,246 31,173 8,212 2,151 8,064 2,690 689 962CONNECTICUT 58,252 31,608 10,209 3,373 10,139 1,064 609 247
DELAWARE 9,853 6,986 1,506 668 521 0 79 54
DISTRICT OP COLUMBIA 2,046 1,593 296 62 48 3 11 7FLORIDA 237,287 111,032 67,274 24,437 27,382 0 847 3,231
GEORGIA 103,522 34,092 22,930 22,980 20,264 0 863 682
HAWAII 12,640 7,326 2.054 1,319 1,124 126 237 111
IDAHO 19,533 11,842 3,566 2,620 369 282 205 161ILLINOIS 178,422 98,347 51,753 12,262 12,390 0 1,057 938INDIANA 106,793 47,419 34,602 15,828 6,302 346 862 521
IOWA 55,735 26,597 8,634 10,797 7,361 560 638 907
KANSAS 41,365 18,974 10,409 4,901 4,028 1,295 383 359
KENTUCKY 66,371 23,335 20,070' 17,148 3,257 947 481 387
LOUISIANA 69,876 32,225 17,252 10,370 4,626 571 997 964
MAINE 25,375 12,172 6,118 1,501 3,625 1,013 236 148
MARYLAND 82,507 42,766 22,751 5,123 4,948 3,765 842 537
MASSACHUSETTS 126,526 77,459 19,734 12,197 10,699 2,157 1,190 769
MICHIGAN 146,656 76,419 33,447 12,803 15,585 149 2,388 4,836
MINNESOTA 73,939 32,711 13,217 9,183 13,854 0 1,295 1,188MISSISSIPPI 57,106 30,561 17,549 6,947 229 269 389 1,008
MISSOURI 99,831 53,587 23,069 10,687 9,045 588 874 660
MONTANA 16,516 9,619 3,757 1,207 886 300 187 96
NEBRASKA 33,156 15,044 8,389 4,519 2,799 434 530 521NEVADA 20,092 12,478 4,012 1,284 1,117 328 202 65
NEW HAMPSHIRE 19,048 11,471 4,028 706 1,771 111 43 136NEW JERSEY 167,319 91,234 47,980 3,845 13,555 8,034 1,028 519
NEW MEXICO 37,557 18,538 11,313 1,936 3,511 765 339 554
NEW YORK 285,836 178,110 29,419 15,939 41,062 10,432 2,756 1,707
NORTH CAROLINA 117,783 55,891 24,877 20,460 9,460 984 1,393 888
NORTH DAKOTA 10,961 5,723 3,368 1,069 484 0 87 64
OHIO 195,151 77,854 51,288 43,509 9,703 6,212 2,085 2,134
OKLAHOMA 64,273 33,560 14,530 11,514 1,926 1,237 559 309OREGON 48,418 29,779 13,137 1,584 2,491 0 85 379
PENNSYLVANIA 171,207 83,618 43,'16 24,303 14,535 519 2,021 1,154
PUERTO RICO 28,910 10,246 1,690 12,935 695 1,013 727 371
RHODE ISLAND 19,345 12,465 3,696 939 1,473 120 55 146
SOUTH CAROLINA 70,418 31,084 17,969 13,873 5,057 249 794 752
SOUTH DAKOTA 12,639 6,472 3,531 1,311 463 372 151 128
TENNESSEE 103,311 56,468 24,411 17,279 2,590 1,602 1,058 1.030
TEXAS 348,705 210,111 63,020 22,563 29,621 2,784 1,383 4,117
UTAH 45,527 25,551 7,526 3,039 6,701 1,252 351 187
VERMONT 8,031 4,395 1,604 853 785 32 112 57
VIRGINIA 112,794 59,844 24,741 12,415 9,902 2,404 1,045 727
WASHINGTON 80,906 40,159 15,439 6,765 5.065 2,042 1,968 1,053
WEST VIRGINIA 40,057 18,762 10,990 7,293 2,101 0 294 266
WISCONSIN 81,454 27,416 15,716 4,187 12,053 20,559 293 538
WYOMING 10,336 5,521 2,819 614 673 . 0 142 159
AMERICAN SAMOA 334 159 72 60 26 3 12 0
GUAM 1,290 898 195 118 5 16 5 20
NORTHERN MARIANAS 155 80 12 18 2 28 9 4
PALAU 174 127 13 7 4 2 5 6
VIRGIN ISLANDS 1,303 464 111 599 33 40 23
BUR. OP INDIAN AFFAIRS 6,578 3,660 1,743 359 447 174 46 18

U.S. AND OUTLYING AREAS 4,452,117 2,333,571 990,718 484,871 368,545 86,179 43,707 46,498

50 STATES, D.C. L P.R. 4,442,283 2,328,183 988,572 483,710 368,028 85.916 43,607 46,443

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

ANNUAL.CNTLIC4C9NX2A1
180CT93
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TABLE AA16

NUMBER OF CHILDREN AGE 6-21 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH

IMPAIRMENTS
VISUAL

IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 924 286 68 5 55

ALASKA 210 33 8 22 10

ARIZONA 253 271 199 0 16

ARKANSAS 588 73 30 0 30

CALIFORNIA 10,761 3,037 1,605 116 213

COLORADO 0 222 14 30 39

CONNECTICUT 763 29 164 5 42

DELAWARE 0 22 15 2 0

DISTRICT OF COLUMBIA 7 19 0 0 0
FLORIDA 1,737 751 582 14 0

GEORGIA 1,003 338 262 7 101

HAWAII 227 51 52 4 9

IDAHO 339 72 39 9 29

ILLINOIS 971 688 5 6 5

INDIANA 186 341 273 22 91

IOWA 0 130 67 29 15

KANSAS 690 147 74 8 97

KENTUCKY 347 324 38 4 33

LOUISIANA 2,077 374 409 4 7

MAINE 387 94 37 3 41

MARYLAND 1,393 319 28 14 21

MASSACHUSETTS 1,013 530 493 37 248

MICHIGAN 0 743 288 0 0

MINNESOTA 1,241 292 296 14 48

MISSISSIPPI 0 147 0 7 0

MISSOURI 536 300 336 77 72

MONTANA 305 75 20 24 40

NEBRASKA 706 207 4 3 0
NEVADA 491 88 5 4 18

NEW HAMPSHIRE 771 11 0 0 0

NEW JERSEY 543 92 446 4 39

NEW MEXICO 401 153 16 1 30

NEW YORX 3,667 1,018 1,648 37 41

NORTH CAROLINA 2,468 546 786 6 24

NORTH DAKOTA 106 40 9 4 7

OHIO 2,087 832 22 8 23

OKLAHOMA 323 226 31 34 24

OREGON 878 15 37 2 31

PENNSYLVANIA 89 1,017 346 3 356

PUERTO RICO 490 429 266 35 13

RHODE ISLAND 347 69 19 3 13

SOUTH CAROLINA 156 316 141 7 20

SOUTH DAKOTA 84 59 36 8 24

TENNESSEE 2,736 735 304 9 89

TEXAS 11,954 1,607 1,444 47 54

UTAH 406 159 105 31 219

VERMONT 153 26 6 0 8

VIRGINIA 1,071 57 539 4 45

WASHINGTON 7,171 268 476 15 485

WEST VIRGINIA 90 130 101 0 30

WISCONSIN 407 239 18 7 21

WYOMING 323 54 15 1 15

AMERICAN SAMOA 1 2 0 0 0

GUAM 25 4 0 3 3

NORTHERN MARIANAS 0 1 1 0 0

PALAU 4 5 0 1 0

VIRGIN ISLANDS 7 5 5 8 1

BUR. OP INDIAN AFFAIRS 69 14 10 27 12

U.S. AND OUTLYING AREAS 63,982 18,129 12,238 773 2,906

50 STATES, D.C. 8 P.R. 63,876 18.099 12,222 736 2,891

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

ANNUAL.CNTL(C4C9NX2A)
18OCT93

BEST COPY AVAILABLE
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TABLE AA17

NUMBER OF CHILDREN SERVED UNDER IDEA, PART
BY DISABILITY AND AGE

DURING THE 1992-93 SCHOOL YEAR

DISABILITY
3 YEARS
OLD

4 YEARS
OLD

5 YEARS
OLD

6 YEARS
OLD

7 YEARS
OLD

8 YEARS
OLD

9 YEARS
OLD

10 YEARS
OLD

11 YEARS
OLD

SPECIFIC LEARNING DISABILITIES
. 34,533 89,310 157,068 212,008 241,322 250,404

SPEECH OR LANGUAGE IMPAIRMENTS 196,466 203,600 180,266 140,018 98,923 64,157
MENTAL RETARDATION . 19,192 26.708 32,107 35,524 38,655 39,326
SERIOUS EMOTIONAL DISTURBANCE 7,355 13,598 19,558 24,994 30,100 33,796
AULTIPLE DISABILITIES 7,585 7,771 7,866 7,460 7,458 7,320
HEARING IMPAIRMENTS . . 3,153 3,522 3,855 3,917 4,027 3,891
ORTHOPEDIC IMPAIRMENTS . 4,670 4,764 4,392 4,252 4,043 3,652
OTHER HEALTH IMPAIRMENTS . 4,110 5.384 5.759 5,824 5.826 5,475
VISUAL IMPAIRMENTS .

- -
1,181 1,309 1,579 1,637 1,646 1,595

AUTISM . . 1,394 1,389 1,252 1,157 1,043 933
DEAF-BLINDNESS 49 55 50 59 57 53
TRAUMATIC BRAIN INJURY 149 162 184 221 220 197
ALL DISABILITIES 83,349 147,037 211,362 279,837 357,572 413,936 437,071 433,320 410,799

12 YEARS 13 YEARS 14 YEARS 15 YEARS 16 YEARS 17 YEARS 18 YEARS 19 YEARS 20 YEARS
DISABILITY OLD OLD OLD OLD OLD OLD OLD OLD OLD

SPECIFIC LEARNING DISABILITIES 252,091 240,935 221,106 205,331 172,859 142,868 85,718 22,177 4,700
SPEECH OR LANGUAGE IMPAIRMENTS 38,303 24,745 15.987 10,922 7,687 5,735 2,830 754 239
MENTAL RETARDATION 41,896 42,496 41,405 41,460 37,821 34,444 26,864 14,299 8,482
SERIOUS EMOTIONAL DISTURBANCE 37,801 39,816 40,586 41,135 34,968 26,508 12,956 3,860 1,159
MULTIPLE DISABILITIES 6,428 6,041 5,522 5.188 4,635 4,119 3,509 2,351 1,866
HEARING IMPAIRMENTS 3,775 3,523 3,269 3,040 2,753 2,494 1,636 576 199
ORTHOPEDIC IMPAIRMENTS 3,348 3.293 2,996 2,857 2,667 2,277 1,644 819 524
OTHER HEALTH IMPAIRMENTS 5,107 5,024 4,813 4.940 4,638 3,840 2,033 762 315
VISUAL IMPAIRMENTS 1,591 1,445 1,397 1,338 1,287 1,126 625 217 105
AUTISM 730 691 649 601 587 514 492 375 247
DEAF-BLINDNESS 108 55 58 45 42 39 33 29 27
TRAUMATIC BRAIN INJURY 229 198 188 233 226 253 222 104 67
ALL DISABILITIES 391.407 368,262 337,976 317,090 270.170 224,217 138,562 46.323 17,930

DISABILITY
21 YEARS

OLD
22 YEARS

OLD

SPECIFIC LEARNING DISABILITIES 1,141 400
SPEECH OR LANGUAGE IMPAIRMENTS 86 29
MENTAL RETARDATION 4,192 2,718
SERIOUS EMOTIONAL DISTURBANCE 355 174
MULTIPLE DISABILITIES 1,060 405
HEARING IMPAIRMENTS 77 36
ORTHOPEDIC IMPAIRMENTS 300 145
OTHER HEALTH IMPAIRMENTS 132 14
VISUAL IMPAIRMENTS 51 39
AUTISM 184 163
DEAF-BLINDNESS 14 3

TRAUMATIC BRAIN INJURY 53 3

ALL DISABILITIES 7,645 4,128

PLEASE SEE DATA NOTES FOR AN EXA,AMATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4XXNX1A)
180CT93
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TABLE AA18

NUMBER OF CHILDREN SERVED UNDER IDEA, PART
BY AGE

DURING THE 1992-93 SCHOOL YEAR

ALL. DISABILITIES

STATE
3 YEARS
OLD

4 YEARS
OLD

5 YEARS
OLD

6 YEARS
OLD

7 YEARS
OLD

8 YEARS
OLD

9 YEARS
OLD

10 YEARS
OLD

11 YEARS
OLD

ALABAMA 750 1,801 5,147 6,496 6,991 7,158 7.172 7,473 7,665

ALASKA 350 517 623 775 1,041 1,356 1,432 1,316 1,116

ARIZONA 1,174 2,092 2,675 3,241 4,481 5,721 6,178 5,967 5,676

ARKANSAS 1,051 1,976 1,833 2,388 2,860 3,269 3,601 3,930 3,908

CALIFORNIA 9,648 17,326 19,653 25,649 36,638 45.857 51,170 50,566 47,123

COLORADO 1,066 2,064 2,226 2,598 3,704 4,878 5,644 5,800 5,478

CONNECTICUT 1,232 /, 2,090 2,542 3,315 4,458 5,112 5,539 5,569 5,264

DELAWARE 280 /" 557 927 902 1,000 1,120 1,086 949 835

DISTRICT OP COLUMBIA 53 111 90 81 95 110 143 146 177

FLORIDA 2,043 4,904 10,328 15,794 20,796 23,619 25,061 25,168 23,404

GEORGIA 1,998 2,961 4,998 7,570 9,361 10,071 10,558 10,410 9,975

HAWAII 191 322 387 678 886 1,203 1,355 1,343 1,218

IDAHO 450 888 1,233 1,347 1,936 2,250 2,174 2,011 1,794

ILLINOIS 3,823 7,342 11,951 13,887 16,837 18,485 17,880 16,684 15,901

INDIANA 1,634 2,639 4,618 7,363 10,316 11,559 10,792 9,924 9.031

IOWA 1,074 1,871 2,498 3,119 3,817 4,830 5,266 5,193 4,933

KANSAS 943 1.534 2,112 2,634 3,278 4,297 4,607 4,334 3,838

KENTUCKY 1,979 4,568 6,085 6,234 6.457 6,232 5,728 5,820 5,501

LOUISIANA 1,522 2,790 3,634 4,521 5,583 5,813 5,978 6,244 6,340

MAINE 562 1,141 925 1,376 1,948 2,367 2,571 2,498 2,410

MARYLAND 1,600 2,539 3,588 4,979 6,642 7,826 8,499 8,500 7,892

MASSACHUSETTS 1,929 3,963 4,386 7,006 9,637 11,143 11,887 11,686 11,287

MICHIGAN 3,085 4,826 7,103 8,860 11,193 13,472 14,335 14,420 13,447

MINNESOTA 2,235 3,491 3,907 4,143 5.450 6,501 7,321 7,366 6,764

MISSISSIPPI 523 1.073 3,422 4.928 5,494 4,838 4,595 4,621 4,491

MISSOURI 1,183 1,939 3,026 4,465 7,009 8,837 10,062 10,061 9,730

MONTANA 299 629 935 1,133 1,465 1,681 1,766 1,628 1,447

NEBRASKA 661 969 1,323 1,844 2,744 3,413 3,756 3,492 3,153

NEVADA 528 785 997 1,210 1,608 2,103 2,268 2,181 2,002

NEW HAMPSHIRE 214 557 603 824 1,203 1,478 1,762 1,921 1,862

NEW JERSEY 2,207 3,323 9,448 14,568 16.640 16,291 14,963 14,079 13,359

NEN MEXICO 737 1,162 1,168 1,699 2,481 1,219 3,752 3,947 3,765

NEW YORK 9,178 12,966 10,315 13,490 15,091 20,557 24,211 25,844 27,021

NORTH CAROLINA 2,121 4,124 6,459 9,241 11,056 11,645 11,922 11,777 10,888

NORTH DAKOTA 143 330 508 694 949 949 1,072 1,034 1,007

OHIO 2,368 4,058 9,182 12,565 16,701 19,344 19,473 18,817 17,088

OKLAHOMA 709 1,723 3,078 4,077 4,940 5,959 6,448 6,585 6,102

OREGON 1,227 1,990 1,683 1,986 3,586 5,037 5,716 5,436 4,964

PENNSYLVANIA 3,204 5,634 6,789 9,286 12,946 16,374 16,870 15,972 14,694

PUERTO RICO 1,157 2.031 2,304 864 1,170 1,516 1,980 2,326 2,543

RHODE ISLAND 321 642 914 1,197 1,584 1,725 1,813 1,816 1,774

SOUTH CAROLINA 813 2,644 5,099 6,415 7,158 6,969 6,859 6,556 6,114

SOUTH DAKOTA 378 766 1,116 1,231 1,325 1,385 1,307 1,191 1,007

TENNESSEE 1,184 2,240 5,686 7,809 9,047 9,260 9,202 9,176 8,665

TEXAS 4,570 8,381 13,465 19,888 26,354 30,330 32,955 33,814 32,854

UTAH 822 1,334 1,686 2,724 4,094 5,001 5,161 4,943 4,375

VERMONT 220 338 351 315 454 677 771 855 826

VIRGINIA 2.397 3,614 5,241 7,593 9,117 10,484 10,828 10,877 10,387

WASHINGTON 2,091 3.530 5,010 4,897 6,352 8,237 8,930 8,579 7,728

WEST VIRGINIA 524 967 2,096 2,906 3,208 3,456 3,626 3,336 3.225

WISCONSIN 2.456 4,317 5,401 5,898 6,821 7,062 6,983 7,128 6,913

WYOMING 361 536 487 581 898 1,056 1,080 1,020 953

AMERICAN SAMOA 6 15 13 8 18 31 36 35 40

GUAM 54 61 52 56 71 99 117 136 123

NORTHERN MARIANAS 1 8 6 9 14 12 11 13 12

PALAU 5 2 5 5 9 14 21 13 13

VIRGIN ISLANDS 15 36 25 38 58 75 108 123 99

BUR. OF INDIAN AFFAIRS 0 0 0 437 502 573 670 671 598

U.S. AND OUTLYING AREAS 83,349 147,037 211,362 279,837 357,572 413,936 437,071 433,320 410,799

50 STATES, D.C. 4 P.R. 83,268 146,915 211,261 279,284 356,900 413,132 436,108 432,329 409,914

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA. AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLIC4C9NX1A)
180CT93

BEST COPY AVAILABLE L1 ti
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TABLE AA18

NUMBER OF CHILDREN SERVED UNDER IDEA, PART B
BY AGE

DURING THE 1992-93 SCHOOL YEAR

ALL DISABILITIES

STATE
12 YEARS

OLD
13 YEARS

OLD
14 YEARS

OLD
15 YEARS

OLD
16 YEARS

OLD
17 YEARS

OLD
18 YEARS

OLD
19 YEARS

OLD
20 YEARS

OLD
ALABAMA 7,745 7,814 7,046 6,838 5,539 4,752 3,297 1,316 428ALASKA 1,036 951 877 794 695 524 350 100 60ARIZONA 5,331 4,804 4,331 3,658 2,993 2,494 1,609 596 304ARKANSAS 3,968 3,818 3,778 3,773 3,189 2,598 1,638 408 96CALIFORNIA 42,023 37,540 32,576 29,360 25,124 20,961 11,598 3,403 1,851COLORADO 4,985 4,725 4,301 3,940 3,204 2,752 1,557 478 173CONNECTICUT 5,171 5,124 4,760 4,174 3,794 3,120 2,011 528 250DELAWARE 758 754 625 583 504 408 248 60 15DISTRICT OF COLUMBIA 191 184 200 186 155 169 118 57 25FLORIDA 21,188 19,328 17,166 15,621 12,046 9,326 5,691 2,091 731GEORGIA 9,641 8,587 7,658 6,590 5,073 3,856 2,695 996 348HAWAII 1,100 1,032 910 942 825 770 274 87 16IDAHO 1,592 1,478 1,276 1,224 966 796 489 142 46ILLINOIS 14,804 13,448 13,013 11,685 10,646 8,773 4,770 1,202 351INDIANA 8,606 8,240 7.475 7,391 6,072 5,251 3,617 927 176IOWA 4,963 4,863 4,507 4,432 3,702 3,213 1,992 601 245KANSAS 3,482 3.165 2,937 2,716 2,361 2,028 1,211 339 102KENTUCKY 5,460 5,243 4,986 4,759 3,820 3,143 1,991 698 253LOUISIANA 6,383 6,354 5,740 5,478 4,353 3,317 2,184 967 378MAINE 2,280 2,106 2,088 1,774 1,491 1,257 886 269 52MARYLAND 7,440 6,934 6,159 5,709 4,707 3,953 2,173 672 342MASSACHUSETTS 10,962 10,791 10,323 9,769 8,544 7,433 4,202 1,153 442MICHIGAN 12,783 12,549 11,329 10,780 8,965 7,556 4,780 1,3:.5 444MINNESOTA 6,494 6,196 6,011 5,585 4,846 4,249 1,982 64_ 361MISSISSIPPI 4,863 4,641 4.493 4,441 3,713 3,113 2,057 652 144MISSOURI 9,520 8,882 8,086 7,478 6,131 4,925 3,117 1,021 383MONTANA 1,304 1,350 1,192 1,092 999 734 519 155 42NEBRASKA 2,877 2,563 2,339 2,083 1,730 1,593 959 395 163NEVADA 1,713 1,574 1,413 1,270 1,097 907 496 153 55NEW HAMPSHIRE 1,807 1,673 1,578 1,513 1,239 1,181 772 190 45NEW JERSEY 13,211 12,966 12,212 11,805 10,590 8,933 5,157 1,573 709NEW MEXICO 3,793 3,426 3,127 2,763 2,241 1,774 1,056 347 145NEW YORK 24,827 24,384 24,497 24,635 23,665 17,926 12,012 5.025 2.172NORTH CAROLINA 10,616 9,712 8,559 7,790 5,765 4,360 2,930 1,051 381NORTH DAKOTA 877 905 783 760 738 596 394 134 55OHIO 16,631 15,503 14,092 13,490 11,824 10,604 6,754 1,995 557OKLAHOMA 5,715 5,296 4,748 4,472 3,854 3,227 2,080 583 134OREGON 4,501 3,983 3,753 3,194 2,669 2,048 1,127 287 103PENNSYLVANIA 14,401 14,243 13,317 12,973 11,434 10,072 6,170 1,679 643PUERTO RICO 2,946 3,041 2,999 2,692 2,198 1,759 1,219 759 546RHODE ISLAND 1,697 1,626 1 485 1,532 1,182 986 633 198 80SOUTH CAROLINA 5,811 5,558 4,987 4.633 3,627 2,718 1,757 834 360SOUTH DAKOTA 967 911 828 775 646 568 361 107 21TENNESSEE 8,745 8,551 8,081 7,583 6,406 5,372 3,405 1,253 423TEXAS 32,611 29,910 26,954 24,943 21,191 17,513 11,844 4,881 1,682UTAH 4,134 3,591 3,059 2,863 2,294 1,865 824 312 162VERMONT 840 787 649 592 494 422 240 78 11VIRGINIA 9,822 9,270 8,223 7,945 6,868 5,953 3,538 1,165 421WASHINGTON 7,024 6,247 5,581 5,231 4,494 3,825 2,427 906 367WEST VIRGINIA 3,244 3,246 3,144 3,241 2,781 2,331 1,621 479 166WISCONSIN 6,729 6,758 6,182 6,115 5,479 5,252 3,010 709 342WYOMING 895 827 776 690 594 461 352 104 49AMERICAN SAMOA 39 24 17 30 26 23 5 2 0GUAM 106 100 84 119 91 92 60 21 10NORTHERN MARIANAS 12 21 13 17 7 6 6 2 0PALAU 20 26 24 13 11 3 1 0 0VIRGIN ISLANDS 119 107 107 134 102 72 83 36 35BUR. OF INDIAN AFFAIRS 604 530 522 422 376 304 213 102 35

U.S. AND OUTLYING AREAS 391,407 368,262 337,976 317,090 270,170 224,217 138,562 46,323 17,930

50 STATES, D.C. 6 P.R. 390.507 367,454 337,209 316,355 269,557 223,717 138,194 46,160 17,850

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(C4C9NX1A)
180CT93
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TABLE AA18

NUMBER OF CHILDREN SERVED UNDER IDEA, PART B
BY AGE

DURING THE 1992-93 SCHOOL YEAR

ALL DISABILITIES

21 YEARS 22 YEARS
STATE OLD OLD

ALABAMA
ALASKA
ARIZONA
ARKANSAS

74
23

304
0

CALIFORNIA 1,447 29

COLORADO 29

CONNECTICUT 63
DELAWARE 6

DISTRICT OF COLUMBIA 9

FLORIDA 257 4
GEORGIA 133
HAWAII
IDAHO 12

ILLINOIS 56
INDIANA 53
IOWA 59

KANSAS 36 1

KENTUCKY 46
LOUISIANA 243 4

MAINE 2

MARYLAND 80

MASSACHUSETTS 261
MICHIGAN 347 3,25
MINNESOTA 21

MISSISSIPPI 20
MISSOURI 124 1

MONTANA 9

NEBRASKA 52
NEVADA 42
NEW HAMPSHIRE 0

NEW JERSEY 263
NEW MEXICO 22

NEW YORK 479
NORTH CAROLINA 90
NORTH DAKOTA 14

OHIO 319

OKLAHOMA 53 1

OREGON 28

PENNSYLVANIA 133
PUERTO RICO 352 21
RHODE ISLAND 17

SOUTH CAROLINA 62 1

SOUTH DAKOTA 9 0

TENNESSEE 333 25

TEXAS 981 0

UTAH 125 44

VERMONT 20 0

VIRGINIA 303 42

WASHINGTON 81 0

WEST VIRGINIA 47 54

WISCONSIN 73 0

WYOMING 0 0

AMERICAN SAMOA 0 0

GUAM 5 6

NORTHERN MARIANAS 0 0

PALAU 1 0

VIRGIN ISLANDS 7 0

BUR. OP INDIAN AFFAIRS 19 0

U.S. AND OUTLYING AREAS 7,645 4,128

50 STATES. D.C. & P.R. 7,613 4,122

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4C9NMA)
180CT93

BEST COPY AVAILABLE 322
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TABLE AA19

NUMBER AND CHANGE IN NUMBER OP CHILDREN SERVED UNDER
IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)

ALL DISABILITIES

NUMBER SERVED -CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -
STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 53,987 96,975 97,363 43,376 388 80.35 0.40ALASKA 9,597 16,106 17,358 7,761 1,252 80.87 7.77
ARIZONA 43,045 61,076 65,380 22,335 4,304 51.89 7.05
ARKANSAS 28,487 49,018 51,669 23,182 2,651 81.38 5.41CALIFORNIA 332,291 494,058 513,757 181,466 19,699 54.61 3.99COLORADO 47,943 60,148 63,552 15,609 3,404 32.56 5.66CONNECTICUT 62,085 66,192 68,753 6,668 2,561 10.74 3.87DELAWARE 14,307 14,435 14,172 -135 -263 -0.94 -1.82
DISTRICT OP COLUMBIA 9,261 7,104 7,053 -2,208 -51 -23.84 -0.72
FLORIDA 117,257 253,606 263,592 146,335 9,986 124.80 3.94GEORGIA 85,209 107,660 115,893 30,684 8,233 36.01 7.65
HAWAII 10,544 14,163 14,577 4,033 414 38.25 2.92
IDAHO 14,573 22,755 23,292 8,719 537 59.83 2.36ILLINOIS 229,797 243,541 250,955 21,158 7,414 9.21 3.04
INDIANA 87,644 118,924 124,180 36,536 5,256 41.69 4.42
IOWA 51,055 61,510 62,552 11,497 1,042 22.52 1.69KANSAS 37,623 47,063 48,873 11,250 1,810 29.90 3.85
KENTUCKY 57,057 81,681 81,683 24,626 2 43.16 0.00
LOUISIANA 86,989 78,760 82,300 -4,689 3,540 -5.39 4.49MAINE 23,701 27,891 29,005 5,304 1,114 22.38 3.99MARYLAND 84,184 92,520 94,922 10,738 2,402 12.76 2.60
MASSACHUSETTS 131,992 156,633 157,839 25,847 1,206 19.58 0.77
MICHIGAN 153.113 172,238 176,861 23,748 4,623 15.51 2.68
MINNESOTA 72,136 83,028 86,340 14,204 3,312 19.69 3.99
MISSISSIPPI 29,219 61,197 62,968 33,749 1,771 115.50 2.89
MISSOURI 94.387 105,521 109,199 14,812 3,678 15.69 3.49
MONTANA 8,610 18,016 18,846 10,236 830 118.89 4.61
NEBRASKA 25,270 34,198 36,985 11,715 2,787 46.36 8.15NEVADA 11,133 20,530 23,074 11,941 2,544 107.26 12.39NEW HAMPSHIRE 9,916 21,047 22,323 12,407 1,276 125.12 6.06
NEW JERSEY 145,077 184,621 188,578 43,501 3,957 29.98 2.14NEW MEXICO 15,149 38,207 40,926 25,777 2,719 170.16 7.12
NEW YORK 240,250 324,677 336,051 95,801 11,374 39.88 3.50
NORTH CAROLINA 98,035 127,867 132.861 34,826 4,994 35.52 3.91NORTH DAKOTA 8,976 12,679 12,832 3,856 153 42.96 1.21OHIO 168,314 210,268 216,745 48,431 6,477 28.77 3.08
OKLAHOMA 44,181 68,576 71,603 27,422 3,027 62.07 4.41OREGON 37,258 56,702 64,454 27,196 7,752 72.99 13.67
PENNSYLVANIA 206.792 214,035 209,578 2,786 -4,457 1.35 -2.08
PUERTO RICO 11,200 34,981 34,402 23,202 -579 207.16 -1.66
RHODE ISLAND 15,971 21,588 22,460 6,489 872 40.63 4.04
SOUTH CAROLINA 72,357 79,872 80,713 8,356 841 11.55 1.05
SOUTH DAKOTA 9,936 15,284 15,536 5,600 252 56.36 1.65
TENNESSEE 99,251 111,315 115,232 15,981 3,917 16.10 3.52TEXAS 233,552 367,860 390,113 156,561 22.253 67.03 6.05
UTAH 37,204 50,009 51,995 14,791 1,986 39.76 3.97
VERMONT 6,382 11.101 10,452 4,070 -649 63.77 -5.85
VIRGINIA 77,616 118,951 127,967 50,351 9,016 64.87 7.58
WASHINGTON 57,705 91,286 96,334 38,629 5,048 66.94 5.53WEST VIRGINIA 30,135 44,338 45,345 15,210 1,007 50.47 2.27
WISCONSIN 58,019 91,742 97,626 39,607 5,884 68.27 6.41
WYOMING 7,261 11,935 12,228 4,967 293 68.41 2.45
AMERICAN SAMOA 139 322 404 265 82 190.65 25.47
GUAM 2,597 1,619 1,621 -976 2 -37.58 0.12
NORTHERN MARIANAS 426 374 -52 -12.21
PALAU 1,120 456 390 -730 -66 -65.18 -14.47
VIRGIN ISLANDS 1.712 1,399 1,528 -184 129 -10.75 9.22
BUR. OF INDIAN AFFAIRS 6,365 6,578 . 213 . 3.35
U.S. AND OUTLYING AREAS 3,708,601 4,986,075 5,170,242 1,461,641 184,167 39.41 3.69

50 STATES, D.C. 4 P.R. 3,703.033 4,975,488 5,159,347 1,456,314 183,859 39.33 3.70

THE FIGURES FOR YEARS PRIOR TO 1988-89 REPRESENT CHILDREN AGE 3 THROUGH 21
SERVED UNDER IDEA, PART B AND CHILDREN FROM BIRTH THROUGH AGE 20 SERVED
UNDER CHAPTER 1 OF ESEA (SOP). THE FIGURES FOR YEARS 1988-89 AND LATER
REPRESENT CHILDREN AGE 3 THROUGH 21 SERVED UNDER IDEA, PART B AND CHILDREN
FROM BIRTH THROUGH AGE 21 SERVED UNDER CHAPTER 1 OF ESEA (SOP).

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(C4CBZZ1A)
180CT93
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TABLE AA20

NUMBER AND CHANGE IN NUMBER OF CHILDREN BIRTH THROUGH AGE 21 :.:T.RVED UNDER
CHAPTER 1 OP ESEA (SOP)

ALL DISABILITIES

NUMBER SERVED -CHANGE IN NUMBER SERVED - --

1976-77 - 1991-92

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -

STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 1,191 1,954 1,861 670 -93 56.26 -4.76

ALASKA 2,213 3,539 3,422 1,209 -117 54.63 -3.31

ARIZONA 1,178 1,795 1,751 573 -44 48.64 -2.45

ARKANSAS 3,776 3,445 3,587 -189 142 -5.01 4.12

CALIFORNIA 6,085 4,342 4,244 -1,841 -98 -30.25 -2.26

COLORADO 3,642 4,883 3,950 308 -933 8.46 -19.11

CONNECTICUT 2,670 4,341 4,637 1,967 296 73.67 6.82

DELAWARE 1,854 2,872 2,555 701 -317 37.81 -11.04

DISTRICT OP COLUMBIA 2,920 4,327 4,753 1,833 426 62.77 9.85

FLORIDA 5,716 10.060 9,030 3,314 -1,030 57.98 -10.24

GEORGIA 2,352 2,454 2,414 62 -40 2.64 -1.63

HAWAII 807 943 1,037 230 94 28.50 9.97

IDAHO 503 1,101 1,188 685 87 136.18 7.90

ILLINOIS 21,216 44.874 49,417 28,201 4,543 132.92 10.12

INDIANA 6,005 7,981 8,496 2,491 515 41.48 6.45

IOWA 1,282 1,494 1,374 92 -120 7.18 -8.03

KANSAS 1,818 2,826 2,919 1,101 93 60.56 3.29

KENTUCKY 2,661 2,714 2,680 19 -34 0.71 -1.25

LOUISIANA 5,061 4,323 4,478 -583 155 -11.52 3.59

MAINE 1,568 983 1,002 -566 19 -36.10 1.93

MARYLAND 3,895 4,451 4,688 793 237 20.36 5.32

MASSACHUSETTS 13,968 19,993 21,035 7,067 1,042 50.59 5.21

MICHIGAN 12,265 15,410 15,191 2,926 -219 23.86 -1.42

MINNESOTA 1,323 2,596 2,768 1.445 172 109.22 6.63

MISSISSIPPI 1,581 813 844 -737 31 -46.62 3.81

MISSOURI 4,017 3,233 3,220 -797 -13 -19.84 -0.40

MONTANA 516 456 467 -49 11 -9.50 2.41

NEBRASKA 521 808 876 355 68 68.14 8.42

NEVADA 975 573 672 -303 99 -31.08 17.28

NEW HAMPSHIRE 1,242 1,771 1,901 659 130 53.06 7.34

NEW JERSEY 7,553 6,297 6,281 -1,272 -16 -16.84 -0.25

NEW MEXICO 651 300 302 -349 2 -53.61 0.67

NEW YORK 19,615 18,166 17.756 -1,859 -410 -9.48 -2.26

NORTH CAROLINA 6,892 2,407 2,374 -4,518 -33 -65.55 -1.37

NORTH DAKOTA 504 793 890 386 97 76.59 12.23

OHIO 13,794 8,212 5,380 -8,414 -2,732 -61.00 -33.68

OKLAHOMA 1,521 1,367 1,820 299 453 19.66 33.14

OREGON 3,734 9,601 11,136 7,402 1,535 198.23 15.99

PENNSYLVANIA 13,773 23,244 22,744 8,971 -500 65.13 -2.15

PUERTO RICO 1.437 0 0 -1,437 0 -100.00 100.00

RHODE ISLAND 974 1,006 1,238 264 232 27.10 23.06

SOUTH CAROLINA 2.909 1,298 1,739 -1,170 441 -40.22 33.98

SOUTH DAKOTA 744 675 637 -107 -38 -14.38 -5.63

TENNESSEE 2,086 3,397 2,811 725 -586 34.76 -17.25

TEXAS 16,550 14,740 14.992 -1,558 252 -9.41 1.71

UTAH 1,141 2,692 2,626 1,485 -66 130.15 -2.45

VERMONT 2,298 1,601 1,512 -786 -89 -34.20 -5.56

VIRGINIA 3,568 3,182 3,921 353 739 9.89 23.22

WASHINGTON 2,927 4,816 4,797 1,870 -19 63.89 -0.39

WEST VIRGINIA 1,080 1,601 1,701 621 100 57.50 6.25

WISCONSIN 3,930 4,007 3,998 68 -9 1.73 -0.22

WYOMING 484 489 508 24 19 4.96 3.89

AMERICAN SAMOA 0 37 36 36 -1 100.00 -2.70

GUAM 275 178 164 -111 -14 -40.36 -7.87

NORTHERN MARIANAS . 223 204 -19 -8.52

PALAU 0 254 204 204 -50 100.00 -19.69

VIRGIN ISLANDS 571 118 149 -422 31 -73.91 26.27

BUR. OF INDIAN AFFAIRS . . 0 . . . .

U.S. AND WTLYING AREAS 223,832 271,956 276,377 52,545 4,421 23.48 1.63

50 STATES, D.C. & P.R. 222,986 271,146 275,620 52,634 4,474 23.60 1.65

THE FIGURES FOR 1976-77 REPRESENT CHILDREN PROM BIRTH THROUGH AGE 20 SERVED
UNDER CHAPTER 1 OF ESEA (SOP).

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C9XXZZ1A)
180CT93

BEST COPY AVAILABLE
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TABLE AA21

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 3-21 SERVED UNDER
IDEA, PART B

ALL DISABILITIES

NUMBER SERVED -CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
--IN NUMBER SERVED

1976-77 - 1991-92 -STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 52,796 95,021 95,502 42,706 481 80.89 0.51ALASKA 7,384 12,567 13,936 6,552 1,369 88.73 10.89ARIZONA 41,867 59,281 63,629 21,762 4,348 51.98 7.33ARKANSAS 24,711 45,573 48,082 23,371 2,509 94.58 5.51CALIFORNIA 326.206 489.716 509,513 183,307 19,797 56.19 4.04COLORADO 44,301 55,265 59,602 15,301 4,337 34.54 7.85CONNECTICUT 59,415 61,851 64,116 4,701 2,265 7.91 3.66DELAWARE 12,453 11,563 11,617 -836 54 -6.71 0.47DISTRICT OF COLUMBIA 6,341 2.777 2,300 -4,041 477 -63.73 -17.18FLORIDA 111,541 243,546 254,562 143,021 11,016 128.22 4.52GEORGIA 82,857 105,206 113,479 30,622 8,273 36.96 7.86HAWAII 9,737 13,220 13,540 3,803 320 39.06 2.42IDAHO 14,070 21,654 22,104 8,034 450 57.10 2.08ILLINOIS 208,581 198,667 201,538 -7,043 2,871 -3.38 1.45INDIANA 81,639 110,943 115,684 34,045 4,741 41.70 4.27IOWA. 49,773 60,016 61,178 11,405 1,162 22.91 1.94KANSAS 35,805 44,237 45,954 10,149 1,717 28.35 3.88KENTUCKY 54,396 78,967 79,003 24,607 36 45.24 0.05LOUISIANA 81,928 74,437 77,822 -4,106 3,385 -5.01 4.55MAINE 22,133 26,908 28,003 5,870 1,095 26.52 4.07MARYLAND 80,289 88,069 90,234 9,945 2,165 12.39 2.46MASSACHUSETTS 118,024 136,640 136,804 18,780 164 15.91 0.12MICHIGAN 140,848 156,828 161,670 20,822 4,842 14.78 3.09MINNESOTA 70,813 80,432 83,572 12,759 3,140 18.02 3.90MISSISSIPPI 27.638 60,384 62,124 34.486 1,740 124.78 2.88MISSOURI 90.370 102,288 105,979 15,609 3,691 17.27 3.61MONTANA 8,094 17,560 18,379 10.285 819 127.07 4.66NEBRASKA 24,749 33,390 36,109 11,360 2,719 45.90 8.14NEVADA 10,158 19,957 22,402 12,244 2,445 120.54 12.25NEW HAMPSHIRE 8,674 19,276 20,422 11,748 1,146 135.44 5.95NEW JERSEY 137,524 178,324 182,297 44,773 3,973 32.56 2.23NEW MEXICO 14.498 37,907 40,624 26,126 2,717 180.20 7.17NEW YORK 220,635 306,511 318,295 97,660 11,784 44.26 3.84NORTH CAROLINA 91,143 125,460 130,487 39,344 5,027 43.17 4.01NORTH DAKOTA 8,472 11,886 11,942 3,470 56 40.96 0.47OHIO 154,520 202.156 211,365 56,845 9,209 36.79 4.56OKLAHOMA 42,660 67,209 69,783 27,123 2,574 63.58 3.83OREGON 33,524 47,101 53,318 19,794 6,217 59.04 13.20PENNSYLVANIA 193,019 190,791 186,834 -6,185 -3,957 -3.20 -2.07PUERTO RICO 9,763 34,981 34,402 24,639 -579 252.37 -1.66RHODE ISLAND 14,997 20,582 21,222 6,225 640 41.51 3.11SOUTH CAROLINA 69,448 78,574 78,974 9,526 400 13.72 0.51SOUTH DAKOTA 9,192 14,609 14,899 5,707 290 62.09 1.99TENNESSEE 97,165 107,918 112,421 15,256 4,503 15.70 4.17TEXAS 217,002 353.120 375,121 158,119 22,001 72.87 6.23UTAH 36,063 47,317 49,369 13,306 2,052 36.90 4.34VERMONT 4,084 9,500 8,940 4,856 -560 118.90 -5.89VIRGINIA 74,048 115,769 124,046 49,998 8,277 67.52 7.15WASHINGTON 54,778 86,470 91,537 36,759 5,067 67.11 5.86WEST VIRGINIA 29,055 42,737 43,644 14,589 907 50.21 2.12WISCONSIN 54,089 87,735 93,628 39,539 5,893 73.10 6.72WYOMING 6,777 11,446 11,720 4,943 274 72.94 2.39AMERICAN SAMOA 139 285 368 229 83 164.75 29.12GUAM 2,322 1,441 1,457 -865 16 -37.25 1.11NORTHERN MARIANAS . 203 170 -33 . -16.26PALAU 1,120 202 186 -934 -16 -83.39 -7.92VIRGIN ISLANDS 1,141 1,281 1,379 238 98 20.86 7.65BUR. OF INDIAN AFFAIRS . 6,365 6,578 213 3.35

U.S. AND OUTLYING AREAS 3,484,769 4,714,119 4,893,865 1,409,096 179,746 40.44 3.81

50 STATES, D.C. i P.R. 3,480,047 4,704,342 4,883,727 1,403,680 179,385 40.34 3.81

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4XXZZ1A)
180CT93
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

ALL DISABILITIES

NUMBER SERVED -CHANGE /N NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -

STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 52,151 87,564 87,804 35.451 240 67.72 0.27

ALASKA 7,007 11,268 12,446 5,439 1,178 77.62 10.45

ARIZONA 41,121 54,172 57,688 16,565 3,316 40.28 6.10

ARKANSAS 24,264 41,123 43,222 18,958 1,899 78.13 4.60

CALIFORNIA 301,836 446,378 462,886 161,050 16,508 53.36 3.70

COLORADO 42,366 51,479 54,246 11,880 2,767 28.04 5.38

CONNECTICUT 58,171 56.300 58,252 81 1,952 0.14 3.47

DELAWARE 11,979 9,932 9,853 -2,126 -79 -17.75 -0.80

DISTRICT OF COLUMBIA 5,551 2,517 2,046 -3,505 -471 -63.14 -18.71

FLORIDA 106,268 228,931 237,287 131,019 8,356 123.29 3.65

GEORGIA 79,138 97.327 103,522 24,384 6,195 30.81 1.37

HAWAII 9,548 12,322 12,640 3,092 318 32.38 Z.58

IDAHO 13.412 19.265 19,533 6,121 268 45.64 1.39

ILLINOIS 187,690 176.652 178.422 -9,268 1,770 -4.94 1.00

INDIANA 80,426 103,424 106,793 26,367 3,369 32.78 3.26

IOWA 45,929 54.614 55.735 9,806 1,121 21.35 2.05

KANSAS 33,230 40,162 41,365 8,135 1,203 24.48 3.00

KENTUCKY 52,926 66.789 66,371 13,445 -418 25.40 -0.63

LOUISIANA 77,169 67,582 69,876 -7,293 2,294 -9.45 3.39

MAINE 21,455 24,466 25,375 3,920 909 18.27 3.72

MARYLAND 79,144 80,294 82,507 3,363 2,213 4.25 2.76

MASSACHUSETTS 113.273 126,555 126,526 13,253 -29 11.70 -0.02

MICHIGAN 127,123 142,483 146,656 19,533 4,173 15.37 2.93

MINNESOTA 66.592 71,438 73,939 7,347 2,501 11.03 3.50

MISSISSIPPI 26.443 55,819 57,106 30.663 1,287 115.96 2.31

MISSOURI 84,525 97,161 99,831 15,306 2,670 18.11 2.75

MONTANA 7,645 15,778 16,516 8,871 738 116.04 4.68

NEBRASKA 22,256 30,732 33,156 10,900 2.424 48.98 7.89

NEVADA 9,395 18.139 20,092 10,697 1,953 113.86 10.77

NEW HAMPSHIRE 8,385 18,017 19,048 10,663 1,031 127.17 5.72

NEW JERSEY 132,769 163,604 167.319 34,550 3,715 26.02 2.27

NEW MEXICO 13,832 35,316 37,557 23,725 2,241 171.52 6.35

NEW YORK 214,522 277,521 285,836 71,314 8,315 33.24 3.00

NORTH CAROLINA 87,034 114,285 117,783 30,749 3,498 35.33 3.06

NORTH DAKOTA 8,070 10,894 10,961 2,891 67 35.82 0.62

OHIO 150,451 191,196 195,757 45,306 4,561 30.11 2.39

OKLAHOMA 39,898 61,912 64,273 24,375 2,361 61.09 3.81

OREGON 31,244 45,898 48,418 17,174 2,520 54.97 5.49

PENNSYLVANIA 182,012 176,977 171,207 -10,805 -5,770 -5.94 -3.26

PUERTO RICO 9,522 31,285 28,910 19,388 -2,375 203.61 -7.59

RHODE ISLAND 13,928 18,842 19,345 5,417 503 38.89 2.67

SOUTH CAROLINA 65,670 70,045 70,418 4,748 373 7.23 0.53

SOUTH DAKOTA 8,741 12,416 12,639 1,898 223 44.59 1.80

TENNESSEE 89,849 99,389 203,311 13,462 3,922 14.98 3.95

TEXAS 193.937 128,323 348,705 154,768 20,382 79.80 6.21

UTAH 34,585 43,895 45,527 10,942 1,632 31.64 3.72

VERMONT 3,549 8,647 8.031 4,482 -616 126.29 -7.12

VIRGINIA 69,817 105,464 112,794 42,977 7,330 61.56 6.95

WASHINGTON 53,248 76,811 80.906 27,658 4,095 51.94 5.33

WEST VIRGINIA 28,221 39,483 40,057 11,836 574 41.94 1.45

WISCONSIN 50,058 76,890 81,454 31,396 4,564 62.72 5.94

WYOMING 6,440 10,112 10,336 3,896 224 60.50 2.22

AMERICAN SAMOA 131 250 334 203 84 154.96 33.60

GUAM 2,279 1,244 1,290 -989 46 -43.40 3.70

NORTHERN MARIANAS 178 155 -23 . -12.92

PALAU 983 193 174 -809 -19 -82.30 -9.84

VIRGIN ISLANDS 1,141 1,201 1,303 162 102 14.20 8.49

BUR. OF INDIAN AFFAIRS 5,608 6,578 970 17.30

U.S. AND OUTLYING AREAS 3,288,553 4,316,962 4,452.117 1,163,564 135,155 35.38 3.13

50 STATES, D.C. & P.R. 3,284,019 4,308,288 4,442,283 1,158,264 133,995 35.27 3.11

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4CBZZ1A)
18OCT93

BEST COPY AVAILABLE
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

SPECIFIC LEARNING DISABILITIES

NUMBER SERVED -CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -
STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 5,407 35,020 36,718 31,311 1,698 579.08 4.85
ALASKA 3,873 7,202 7,813 3,940 611 101.73 8.48
ARIZONA 17,161 32,725 34,534 17,373 1,809 101.24 5.53
ARKANSAS 5,061 24,563 25,764 20,703 1,201 409.07 4.89
CALIFORNIA 73,416 273,840 283,717 210,301 9,877 286.45 3.61
COLORADO 16,360 28,974 31,173 14,813 2,199 90.54 7.59
CONNECTICUT 19,065 30,577 31,608 12,543 1,031 65.79 3.37
DELAWARE 4,345 6,921 6,986 2,641 65 60.78 0.94
DISTRICT OF COLUMBIA 1,591 1,936 1,593 2 -343 0.13 -17.72
FLORIDA 31,687 103,016 111,032 79,345 8,016 250.40 7.78
GEORGIA 15,558 31,594 34,092 18,534 2.498 119.13 7.91
HAWAII 4,867 7,240 7,326 2,459 86 50.52 1.19
IDAHO 5,551 11,730 11,842 6,291 112 113.33 0.95
ILLINOIS 51,644 97,374 98,347 46,703 973 90.43 1.00
INDIANA 5,381 45,075 47,419 42,038 2.344 781.23 5.20
IOWA 17,173 25,889 26,597 9,424 708 54.88 2.73
KANSAS 8.240 18,313 '8,974 10,734 661 130.27 3.61
KENTUCKY 7,399 23,417 23,335 15,936 -82 215.38 -0.35
LOUISIANA 10,662 30,404 32,225 21,563 1,821 202.24 5.99
MAINE 7,125 11,728 12,172 5,047 444 70.84 3.79
MARYLAND 28,938 42,259 42,766 13,828 507 47.78 1.20
MASSACHUSETTS 17,795 46,433 77,459 59,664 31,026 335.29 66.82
MICHIGAN 27,226 74,144 76,419 49,193 2,275 180.68 3.07
MINNESOTA 21,236 31,797 32,711 11,475 914 54.04 2.87
MISSISSIPPI 2,728 29,247 30,5(1 27,833 1,314 1,020.27 4.49
MISSOURI 21,988 50,613 53,587 31,599 2,974 143.71 5.88MONTANA 2,765 9,201 9,619 6.854 4.8 247.88 4.54
NEBRASKA 5.360 14,179 15.044 9,684 865 180.67 6.10
NEVADA 4,646 11,045 12,478 7,832 1,433 168.58 12.97
NEW HAMPSHIRE 3,059 11,171 11,471 8,412 300 274.99 2.69
NEW JERSEY 32,680 88,061 91,234 58,554 3,173 179.17 3.60NEW MEXICO 6,137 17,516 18,538 12,401 1,022 202.07 5.83NEW YORK 33,880 174,590 178,110 144,230 3,520 425.71 2.02
NORTH CAROLINA 17,501 54.629 55,891 38,390 1,262 219.36 2.31
NORTH DAKOTA 2,378 5,683 5,723 3,345 40 140.66 0.70
OHIO 32,334 76,010 77,854 45,520 1,844 140.78 2.43
OKLAHOMA 14,776 31,910 33,560 18,784 1,650 127.13 5.17
OREGON 10,905 28,078 29,779 18,874 1,701 173.08 6.06
PENNSYLVANIA 19,451 83,918 83,618 64,167 -300 329.89 -0.36
PUERTO RICO 972 10,252 10,246 9,274 -6 954.12 -0.06
RHODE ISLAND 4,430 12,345 12,465 8,035 120 181.38 0.97
SOUTH CAROLINA 10,777 30,189 31,084 20,307 895 188.43 2.96
SOUTH DAKOTA 1.166 6.130 6,472 5,306 342 455.06 5.58
TENNESSEE 34,923 54,455 56,468 21,545 2,013 61.69 3.70
TEXAS 48,469 196,501 210.111 161,642 13,610 333.50 6.93
UTAH 13.194 23,722 25,551 12,357 1,829 93.66 7.71
VERMONT 1,925 4,704 4,395 2,470 -309 128.31 -6.57
VIRGINIA 15,928 55,379 59,844 43,916 4.465 275.72 8.06
WASHINGTON 10,016 38,598 40,159 30,143 1,561 300.95 4.04
WEST VIRGINIA 5.713 18,593 18,762 13,049 169 228.41 0.91
WISCONSIN 14.199 25,912 27,416 13,217 1,504 93.08 5.80
WYOMING 3,034 5,555 5,521 2,487 -34 81.97 -0.61
AMERICAN SAMOA 37 0 159 122 159 329.73 100.00
GUAM 148 867 898 750 31 506.76 3.58
NORTHERN MARIANAS 84 80 -4 -4.76
PALAU 257 129 127 -130 -2 -50.58 -1.55
VIRGIN ISLANDS 176 323 464 288 141 163.64 43.65
BUR. OF INDIAN AFFAIRS 3,219 3,660 441 13.70

U.S. AND OUTLYING AREAS 782,713 2,214,979 2,333,571 1,550,858 118,592 198.14 5.35

50 STATES, D.C. G P.R. 782,095 2,210,357 2,328.183 1,546,088 117,826 197.69 5.33

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLfC4C13221A)
180CT93
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TABLE AA22

WUNDER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART H

SPEECH OR LANGUAGE IMPAIRMENTS

NUMBER SERVED -CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -

STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 14,010 19,248 17,779 3,769 -1,469 26.90 -7.63

ALASKA 1,621 2,459 2,678 1,057 219 65.21 8.91

ARIZONA 11,282 10,404 11,322 40 918 0.35 8.82

ARKANSAS 6,856 6,502 6,689 -167 187 -2.44 2.88

CALIFORNIA 109,617 100,287 102,956 -6,661 2,669 -6.08 2.66

COLORADO 12,358 8,098 8,212 -4,146 114 -33.55 1.41

CONNECTICUT 15,914 9,74C 10,209 -5,705 469 -35.85 4.82

DELAWARE 3.003 1,608 1,506 -1,497 -102 -49.85 -6.34

DISTRICT OF COLUMBIA 1,989 330 296 -1,693 -34 -85.12 -10.30

FLORIDA 33,035 66,353 67,274 34,239 921 103.64 1.39

GEORGIA 21,181 21,688 22,930 1,749 1,242 8.26 5.73

HAWAII 2,359 2,036 2,054 -305 18 -12.93 0.88

IDAHO 3,031 3,592 3,566 535 -26 17.65 -0.72

ILLINOIS 66.172 51,241 51,753 -14,419 512 -21.79 1.00

INDIANA 47,848 34,877 34,602 -13,246 -275 -27.68 -0.79

IOWA 14,698 9.015 8,634 -6,064 -381 -41.26 -4.23

KANSAS 13,378 10,479 10,409 -2,969 -70 -22.19 -0.67

KENTUCKY 20,579 20,840 20,070 -509 -770 -2.47 -3.69

LOUISIANA 39,980 17,833 17,252 -22,728 -581 -56.85 -3.26

MAINE 5,595 5,896 6,118 523 222 9.35 3.77

MARYLAND 29,678 22,188 22,751 -6,927 563 -23.34 2.54

MASSACHUSETTS 33,665 27,209 19,734 -13,931 -7,475 -41.38 -27.47

MICHIGAN 56,929 32,989 33,447 -23,482 458 -41.25 1.39

MINNESOTA 23,621 13,142 13,217 -10,404 75 -44.05 0.57

MISSISSIPPI 8,923 17,738 17,549 8,626 -189 96.67 -1.07

MISSOURI 32,199 23,773 23,069 -9,130 -704 -28.35 -2.96

MONTANA 2,336 3,725 3,757 1,421 32 60.83 0.86

NEBRASKA 8,319 7,750 8,389 70 639 0.84 8.25

NEVADA 2,743 3,854 4,012 1,269 158 46.26 4.10

NEW HAMPSHIRE 1,239 3,615 4,028 2,789 413 225.10 11.42

NEW JERSEY 65,675 48,192 47,980 -17,695 -212 -26.94 -0.44

NEW MEXICO 1,709 10,699 11,313 9,604 614 561.97 5.74

NEW YORK 59,238 26,090 29,419 -29,819 3,329 -50.34 12.76

NORTH CAROLINA 23,653 24,236 24,877 1,224 641 5.17 2.64

NORTH DAKOTA 3,706 3,405 3,368 -338 -37 -9.12 -1.09

OHIO 15,467 50,736 51,288 -4,179 552 -7.53 1.09

OKLAHOMA 11,955 14,476 14,530 2,575 54 21.54 0.37

OREGON 9,691 12,828 13,137 3,446 309 35.56 2.41

PENNSYLVANIA 91,348 47,271 43,246 -48,102 -4,025 -52.66 -8.51

PUERTO RICO 187 1,459 1,690 1,503 231 803.74 15.83

RHODE ISLAND 4,662 3,429 3,696 -966 267 -20.72 7.79

SOUTH CAROLINA 20,371 18,749 17,969 -2,402 -780 -11,79 -4.16

SOUTH DAKOTA 5,667 3,619 3,531 -2,136 -88 -37.69 -2.43

TENNESSEE 25.444 23,801 24,411 -1,033 610 -4,06 2.56

TEXAS 65,363 61,679 63,020 -2,343 1,341 -3.58 2.17

UTAH 5,951 7,407 7,526 1,575 119 26.47 1.61

VERMONT 1,405 1,971 1,604 199 -367 14.16 -18.62

VIRGINIA 27,267 23,868 24,741 -2,526 873 -9.26 3.66

WASHINGTON 24,001 15,217 15,439 -8,562 222 -35.67 1.46

WEST VIRGINIA 9,335 10,554 10,990 1,655 436 17.73 4.13

WISCONSIN 12,696 15,367 15,716 3,020 349 23.79 2.27

WYOMING 1,582 2,709 2,819 1,237 110 78.19 4.06

AMERICAN SAMOA 0 64 72 72 8 100.00 12.50

GUAM 481 188 195 -286 7 -59.46 3.72

NORTHERN MARIANAS 16 12 -4 . -25.00

PALAU 41 13 13 -28 0 -68.29 0.00

VIRGIN ISLANDS 325 208 111 -214 -97 -65.85 -46.63

BUR. OF INDIAN AFFAIRS 1,411 1,743 332 23.53

U S. AND OUTLYING AREAS 1,171,378 988,171 990,718 -180,660 2,547 -15.42 0.26

50 STATES, D.C. A P.R. 1,170.531 986,271 988,572 -181,959 2,301 -15.54 0.23

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(C4C13ZZ1A)
180CT93
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

MENTAL RETARDATION

NUMBER SERVED --CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -STATh 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 30,650 24,774 24,541 -6,109 -233 -19.93 -0.94ALASKA 860 338 413 -447 75 -51.98 22.19ARIZONA 7,821 5,038 5,158 -2,663 120 -34.05 2.38
ARKANSAS 11,538 8,854 8,943 -2,595 89 -22.49 1.01
CALIFORNIA 37,439 24,678 25,757 -11,682 1,079 -31.20 4.37
COLORADO 6,518 2,091 2,151 -4.367 60 -67.00 2.87CONNECTICUT 8,479 3,313 3,373 -5,106 60 -60.22 1.81DELAWARE 2,207 603 668 -1,539 65 -69.73 10.78
DISTRICT OF COLUMBIA 1,251 110 62 -1,189 -48 -95.04 -43.64
FLORIDA 29,603 27,439 24,437 -5,166 -3,002 -17.45 -10.94GEORGIA 30,276 22,232 22,980 -7,296 748 -24.10 3.36HAWAII 1,970 1,208 1,319 -651 111 -33.05 9.19
IDAHO 3,306 2,540 2,620 -686 80 -20.75 3.15
ILLINOIS 39,109 12,139 12,262 -26,847 123 -68.65 1.01
INDIANA 23,631 15,587 15,828 -7,603 241 -33.02 1.55
IOWA 11,588 10,435 10,797 -791 358 -6.83 3.43
KANSAS 7,709 4,789 4,901 -2,808 112 -36.42 2.34
KENTUCKY 20.566 17,028 17,148 -3,418 120 -16.62 0.70
LOUISIANA 20,419 10,028 10,370 -10,049 342 -49.21 3.41MAINE 4,785 1,636 1,501 -3,284 -135 -68.63 -8.25
MARYLAND 15,269 4,908 5,123 -10,146 215 -66.45 4.38
MASSACHUSETTS 48,318 27,328 12,197 -16,121 -15,131 -56.93 -55.37
MICHIGAN 23,110 :2,257 12,803 -10,307 546 -44.60 4.45
MINNESOTA 13,691 S.813 9,783 -3,908 -30 -28.54 -0.31
MISSISSIPPI 14,169 6,928 6,947 -7,222 19 -50.97 0.27
MISSOURI 21,845 11,102 10,687 -11,158 -415 -51.08 -3.74
MONTANA 1,784 1,123 1,207 -577 84 -32.34 7.48
NEBRASKA 7,046 4,181 4,519 -2,527 338 -35.86 8.08
NEVADA 1,188 1,274 1,284 96 10 8.08 0.78
NEW HAMPSHIRE 2,303 689 706 -1,591 17 -69.34 2.47
NEW JERSEY 17,791 3,995 3,845 -13,946 -150 -78.39 -3.75
NEW MEXICO 4,140 1,842 1,936 -2,204 94 -53.24 5.10
NEW YORK 45,211 16,855 15,939 -29,272 -916 -64.75 -5.43
NORTH CAROLINA 41.965 19,526 20,460 -21,505 934 -51.25 4.78
NORTH DAKOTA 1,601 1,098 1,069 -532 -29 -33.23 -2.64OHIO 54,567 41,482 43,509 -11,058 2,027 -20.26 4.89
OKLAHOMA 11,579 11,245 11,514 -65 269 -0.56 2.39
OREGON 5,137 1,439 1,584 -3,553 145 -69.16 10.08PENNSYLVANIA 49,093 26,172 24,303 -24,790 -1,869 -50.50 -7.14
PUERTO RICO 7,263 14,609 12,935 5,672 -1,674 78.09 -11.46
RHODE ISLAND 2,113 948 939 -1,174 -9 -55.56 -0.95
SOUTH CAROLINA 27,468 13,564 13,873 -13,595 309 -49.49 2.28
SOUTH DAKOTA 1,310 1,368 1,311 1 -57 0.08 -4.17
TENNESSEE 22,004 12,218 12,219 -9,725 61 -44.20 0.50
TEXAS 36,422 22,376 22,563 -13,859 187 -38.05 0.84
UTAH 4,436 3.039 3,039 -1,397 0 -31.49 0.00VERMONT 83 882 853 770 -29 927.71 -3.29
VIRGINIA 20,244 12,343 12,415 -7,829 72 -38.67 0.58
WASHINGTON 9,383 6,898 6,765 -2,618 -133 -27.90 -1.93
WEST VIRGINIA 11,279 7,446 7,293 -3,986 -153 -35.34 -2.05
WISCONSIN 16,217 4,152 4,187 -12,030 35 -74.18 0.84WYOMING 964 603 614 -350 11 -36.31 1.82
AMERICAN SAMOA 65 169 60 -5 -109 -7.69 -64.50
GUAM 512 114 118 -394 4 -76.95 3.51
NORTHERN MARIANAS 22 18 -4 -18.18
PALAU 495 10 7 -488 -3 -98.59 -30.00
VIRGIN ISLANDS 500 590 599 99 9 19.80 1.53
BUR. OF INDIAN AFFAIRS 308 359 51 16.56

U.S. AND OUTLYING AREAS 820.290 499,780 484,871 -335,419 -14,909 -40.89 -2.98

50 STATES, D.C. i P.R. 818.718 498,567 483.710 -335.008 -14.857 -40.92 -2.98

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLIC4CB221A)
180CT93
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TAB%E AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

SERIOUS EMOTIONAL DISTURBANCE

NUMBER SERVED -CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
--IN NUMBER SERVED

1976-77 - 1991-92 -

STATE 1976-77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 803 5,019 5,118 4,315 99 537.36 1.97

ALASKA 234 565 646 412 81 176.07 14.34

ARIZONA 3,576 3,473 3,464 -112 -9 -3.13 -0.26

ARKANSAS 185 245 298 113 53 61.08 21.63

CALIFORNIA 20,766 13,507 14,163 -6,603 656 -31.80 4.86

COLORADO 4,434 7,987 8,064 3,630 77 81.87 0.96

CONNECTICUT 9,969 10,280 10.139 170 -141 1.71 -1.37

DELAWARE 2,366 622 521 -1,845 -101 -77.98 -16.24

DISTRICT OF COLUMBIA 447 76 48 -399 -28 -89.26 -36.84

FLORIDA 7,009 24,629 27,382 20,373 2,753 290.67 11.18

GEORGIA 8,271 19,373 20,264 11,993 891 145.00 4.60

HAWAII 136 1,046 1,124 988 78 726.47 7.46

IDAHO 505 374 369 -136 -5 -26 93 -1.34

ILLINOIS 24,803 12,267 12,390 -12,413 123 -50.05 1.00

INDIANA 1,073 5,722 6,302 5,229 580 487.33 10.14

IOWA 1,520 7,052 7,361 5,841 309 384.28 4.38

KANSAS 1,626 3,995 4,028 2,402 33 147.72 0.83

KENTUCKY 1,448 3,142 3,257 1,809 115 124.93 3.66

LOUISIANA 3,257 4,441 4.626 1,369 185 42.03 4.17

MAINE 2,501 3,487 3,625 1,124 138 44.94 3.96

MARYLAND 2,906 4,634 4,948 2,042 314 70.27 6.78

MASSACHUSETTS 19,676 17,855 10,699 -8,977 -7,156 -45.62 -40.08

MICHIGAN 11,947 15,595 15,585 3,638 -10 30.45 -0.06

MINNESOTA 4,237 12,892 13,854 9,617 962 226.98 7.46

MISSISSIPPI 38 207 229 191 22 502.63 10.63

MISSOURI 4,723 8,624 9,045 4,322 421 91.51 4.88

MONTANA 280 808 886 606 78 216.43 9.65

NEBRASKA 892 2,523 2,799 1,907 276 213.79 10.94

NEVADA 280 1,021 1,117 837 96 298.93 9.40

NEW HAMPSHIRE 465 1,746 1,771 1,306 25 280.86 1.43

NEW JERSEY 10,421 13,623 13,555 3,134 -68 30.07 -0.50

NEW MEXICO 1,325 3,247 3,511 2,286 264 186.61 8.13

NEW YORK 40,906 41,354 41,062 156 -292 0.38 -0.71

NORTH CAROLINA 1,420 9,370 9,460 8,040 90 566.20 0.96

NORTH DAKOTA 164 437 484 320 47 195.12 10.76

OHIO 1,574 9,419 9,703 8,129 284 516.45 3.02

OKLAHOMA 402 1,780 1,926 1,524 146 379.10 8.20

OREGON 2,096 2,319 2,491 395 172 18.85 7.42

PENNSYLVANIA 7,168 15,249 14,535 7,367 -714 102.78 -4.68

PUERTO RICO 306 886 695 389 -191 127.12 -21.56

RHODE ISLAND 887 1,396 1,473 586 77 66.07 5.52

SOUTH CAROLINA 3.961 5,180 5,057 1,096 -123 27.67 -2.37

SOUTH DAKOTA 110 455 463 353 8 320.91 1.76

TENNESSEE 1.936 2,383 2,590 654 207 33.78 8.69

TECAS 8,127 27,666 29,621 21,494 1,955 264.48 7.07

UTAH 10.030 7,471 6,701 -3,329 -770 -33.19 -10.31

VERMONT 38 745 785 747 40 1,965.79 5,37

VIRGINIA 3,205 9,064 9.902 6,697 838 208.95 9.25

WASHINGTON 5,721 4,864 5,065 -656 201 -11.47 4.13

WEST VIRGINIA 585 2,091 2,101 1,516 10 259.15 0.48

WISCONSIN 4,299 11,458 12,053 7,754 595 180.37 5.19

WYOMING 389 619 673 284 54 73.01 8.72

AMERICAN SAMOA 0 1 26 26 25 100.00 2,500.00

GUAM 23 12 5 -18 -7 -78.26 -58.33

NORTHERN MARIANAS 5 2 -3 . -60.00

PALAU 70 0 4 -66 4 -94.29 100.00

VIRGIN ISLANDS 45 26 33 -12 7 -26.67 26.92

BUR. OF INDIAN AFFAIRS 351 447 96 27.35

U.S. AND OUTLYING AREAS 245,481 364,678 368,545 123,064 3.867 50.13 1.06

50 STATES, D.C. 4 P.R. 245,343 364,283 368,028 122,685 3.745 50.01 1.03

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4CB2Z1A)
180CT93
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

MULTIPLE DISABILITIES

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. & P.R.

1976-77

NUMBER SERVED

1991-92

1,012
352
909
353

5,567
2,739

948
15
0
0
0

144
211

0
327
559

1,198
846
574
891

3,455
2,671

84
0

269
519
366
427
245
104

7,279
692

9,131
970

0
6,361
1,176

0
287

1,123
104
256
348

1,465
2,541
1,087

36
1,825
2,127

0
18,784

0
1

17
25
3

19
194

80,636

80,377

1992-93

1,137
392

1,090
416

5,271
2,690
1,064

0
3

0
0

126
282

0
346
560

1,295
947
571

1,013
3,765
2,157

149
0

269
588
300
434
328
111

8,034
765

10,432
984

0
6,212
1,237

0
519

1,013
120
249
372

1,602
2,784
1,252

32
2,404
2,042

0
20,559

0
3

16
28
2

40
174

86,179

85,916

--CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -
1992-93 1992-93

125
40
181
63

-296
. -49
. 116
. -15
. 3

0
0

-18
71
0
19
1

97
101
-3

122
310
-514

65
. 0
. 0
. 69
. -66
. 7
. 83
.

...

75F,

73
1,301

14
0

. -149

. 61

. 0

. 232
-110

16
-7
24
137
243
165
-4

579
-85

0
1,775

0
2
-1
3
-1
21

-20

5,543

5,539

PERCENTAGE CHANGE
--IN NUMBER SERVED

1976-77 - 1991-92
1992-93 1992-93

12.35
11.36
19.91
17.85
-5.32
-1.79
12.24

-100.00
100.00

0.00
0.00

-12.50
33.65
0.00
5.81
0.18
8.10
11.94
-C.52
13.69
3.97

-19.24
77.38
0.00
0.00
13.29
-18.03
1.64
33.88
6.73
10.37
10.55
14.25
1.44
0.00
-2.34
5.19
0.00
80.84
-9.80
15.38
-2.73
6.90
9.35
9.56

15.18
-11.11
31.73
-4.00
0.00
9.45
0.00

200.00
-5.88
12.00

-33.33
110.53
-10.31

6.87

6.89

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4C8221A)
18OCT93

BEST COPY AVAILABLE
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

HEARING IMPAIRMENTS

NUMBER SERVED -CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 1991-92 -

STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 334 747 704 370 -43 110.78 -5.76

ALASKA 266 107 148 -118 41 -44.36 38.32

ARIZONA 371 652 734 363 82 97.84 12.58

ARKANSAS. 160 308 298 138 -10 86.25 -3.25

CALIFORNIA 5.524 6,472 6,863 1,339 391 24.24 6.04

COLORADO 881 640 689 -192 49 -21.79 7.66

CONNECTICUT 1.154 603 609 -545 6 -47.23 1.00

DELAWARE 28 71 79 51 8 182.14 11.27

DISTRICT OF COLUMBIA 203 25 11 -192 -14 -94.58 -56.00

FLORIDA 1,366 1,003 847 -519 -156 -37.99 -15.55

GEORGIA 1.396 786 863 -533 77 -38.18 9.80

HAWAII 160 230 237 77 7 48.13 3.04

IDAHO 238 208 205 -13 -3 -13.87 -1.44

ILLINOIS 1,508 1,045 1,057 -451 12 -29.91 1.15

INDIANA 880 759 862 -18 103 -2.05 13.57

IOWA 506 629 638 132 9 26.09 1.43

KANSAS 1,497 376 383 -1,114 7 -74.42 1.86

KENTUCKY 721 485 481 -240 -4 -33.29 -0.82

LOUISIANA 710 987 997 287 10 40.42 1.01

MAINE 391 233 236 -155 3 -39.64 1.29

MARYLAND 1,031 844 842 -189 -2 -18.33 -0.24

MASSACHUSETTS 5,188 1,598 1,190 -3,998 -408 -77.06 -25.53

MICHIGAN 2,498 2,330 2.388 -110 58 -4.40 2.49

MINNESOTA 1,168 1,231 1,295 127 64 10.87 5.20

MISSISSIPPI 347 351 389 42 38 12.10 10.83

MISSOURI 1,040 815 874 -166 59 -15.96 7.24

MONTANA 232 190 187 -45 -3 -19.40 -1.58

NEBRASKA 268 488 530 262 42 97.76 8.61

NEVADA 135 178 202 67 24 49.63 13.48

NEW HAMPSHIRE 261 64 43 -218 -21 -83.52 -32.81

NEW JERSEY 2,104 1,058 1,028 -1,076 -30 -51.14 -2.84

NEW MEXICO 179 331 339 160 8 89.39 2.42

NEW YORK 4,114 2,618 2,756 -1,358 118 -33.01 4.47

NORTH CAROLINA 926 1,394 1.393 467 -1 50.43 -0.07

NORTH DAKOTA 76 96 87 11 -9 14.47 -9.38

OHIO 2,241 2,282 2,085 -156 -197 -6.96 -8.63

OKLAHOMA 449 538 559 110 21 24.50 3.90

OREGON 517 88 85 -432 -3 -83.56 -3.41

PENNSYLVANIA 3.842 2,377 2.021 -1,821 -356 -47.40 -14.98

PUERTO RICO 590 908 727 137 -181 23.22 -19.93

RHODE ISLAND 176 156 55 -121 -101 -68.75 -64.74

SOUTH CAROLINA 1,100 817 794 -306 -23 -27.82 -2.82

SOUTH DAKOTA 74 213 151 77 -62 104.05 -29.11

TENNESSEE 1,575 1,010 1,058 -517 48 -32.83 4.75

TEXAS 2,000 1,138 1,383 -617 245 -30.85 21.53

UTAH 385 351 151 -34 0 -8.83 0.00

VERMONT 27 97 112 85 15 314.81 15.46

VIRGINIA 1,130 1,057 1,045 -85 -12 -7.52 -1.14

WASHINGTON 1,852 1,789 1,968 116 179 6.26 10.01

WEST VIRGINIA 342 279 294 -48 15 -14.04 5.38

WISCONSIN 826 253 293 -533 40 -64.53 15.81

WYOMING 129 141 142 13 1 10.08 0.71

AMERICAN SAMOA 23 14 12 -11 -2 -47.83 -14.29

GUAM 1,087 4 5 -1,082 1 -99.54 25.00

NORTHERN MAR/ANAS 13 9 -4 -30.77

PALAU 53 23 5 -48 -18 -90.57 -78.26

VIRGIN ISLANDS 63 20 23 -40 3 -63.49 15.00

BUR. OF INDIAN AFFAIRS 52 46 -6 -11.54

U.S. AND OUTLYING AREAS 56,342 43,592 43,707 -12.635 115 -22.43 0.26

50 STATES, D.C. G P.R. 55,116 43,466 43,607 -11,509 141 -20.88 0.32

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNVAL.CNTL(C4CBZZ1A)
18OCT93
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

ORTHOPEDIC IMPAIRMENTS

NUMBER SERVED --CHANGE /X NUMBER SERVED

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 591 462 469 -122 7 -20.64 1.52ALASKA 34 70 73 39 3 114.71 4.29
ARIZONA 300 643 647 347 4 115.67 0.62ARKANSAS 165 92 93 -72 1 -43.64 1.09CALIFORNIA 25,136 7,661 8,427 -16,709 766 -66.47 10.00COLORADO 1,478 714 962 -516 248 -34.91 34.73CONNECTICUT 924 230 247 -677 17 -73.27 7.39
DELAWARE 9 53 54 45 1 500.00 1.89DISTRICT OF COLUMBIA 10 13 7 -3 -6 -30.00 -46.15FLORIDA 1,809 2,894 3,231 1,422 337 78.61 11.64GEORGIA 599 646 682 83 36 13.86 5.57
HAWAII 16 131 111 95 -20 593.75 -15.27IDAHO 555 179 161 -394 -18 -70.99 -10.06ILLINOIS 955 928 938 -17 10 -1.78 1.08INDIANA 545 547 521 -24 -26 -4.40 -4.75IOWA 338 857 907 569 50 168.34 5.83
KANSAS 255 304 359 104 55 40.78 18.09
KENTUCKY 385 389 387 2 -2 0.52 -0.51LOUISIANA 349 965 964 615 -1 176.22 -0.10MAINE 250 163 148 -102 -15 -40.80 -9.20MARYLAND 755 550 537 -218 -13 -28.87 -2.36MASSACHUSETTS 4,339 1,074 769 -3,670 -305 -82.28 -28.40MICHIGAN 3,050 4,140 4,836 1,786 696 58.56 16.81
MINNESOTA 818 1,225 1,188 370 -37 45.23 -3.02
MISSISSIPPI 51 928 1,008 957 80 1,876.47 8.62MISSOURI 1,005 719 660 -345 -59 -34.33 -8.21MONTANA 56 81 96 40 15 71.43 18.52NEBRASKA 231 410 521 290 111 125.54 27.07NEVADA 163 306 65 -98 -241 -60.12 -78.76NEW HAMPSHIRE 152 135 136 -16 1 -10.53 0.74NEW JERSEY 1,644 514 519 -1,125 5 -68.43 0.97NEW MEXICO 342 614 554 212 -60 61.99 -9.77NEW YORK 4,235 1,489 1,707 -2,528 218 -59.69 14.64NORTH CAROLINA 647 951 888 241 -63 37.25 -6.62NORTH DAKOTA 65 58 64 -1 6 -1.54 10.34OHIO 2,605 3,969 2,134 -471 -1,835 -18.08 -46.23
OKLAHOMA 431 277 309 -122 32 -28.31 11.55OREGON 548 385 379 -169 -6 -30.84 -1.56PENNSYLVANIA 2,537 642 1,154 -1,383 512 -54.51 79.75
PUERTO RICO 86 473 371 285 -102 331.40 -21.56RHODE ISLAND 160 139 146 -14 7 -8.75 5.04SOUTH CAROLINA 752 732 752 0 20 0.00 2.73SOUTH DAKOTA 93 117 128 35 11 37.63 9.40TENNESSEE 1,111 1,070 1,030 -81 -40 -7.29 -3.74TEXAS 6,257 3,880 4,117 -2,140 237 -34.20 6.11UTAH 245 187 187 -58 0 -23.67 0.00VERMONT 15 54 57 42 3 280.00 5.56VIRGINIA 787 766 727 -60 -39 -7.62 -5.09
WASHINGTON 1,288 1,021 1,053 -235 32 -18.25 3.13WEST VIRGINIA 333 284 266 -67 -18 -20.12 -6.34
WISCONSIN 987 506 538 -449 32 -45.49 6.32WYOMING 75 164 159 84 -5 112.00 -3.05AMERICAN SAMOA 0 1 0 0 -1 0.00 -100.00GUAM 2 19 20 18 1 900.00 5.26
NORTHERN MARIANAS 5 4 -1 -20.00PALAU 4 7 6 2 -1 50.00 -14.29VIRGIN ISLANDS 21 5 7 -14 2 -66.67 40.00BUR. OF INDIAN AFFAIRS . 22 18 . -4 . -18.18

U.S. AND OUTLYING AREAS 70,593 45,860 46,498 -24,095 638 -34.13 1.39

50 STATES, D.C. P.R. 70,566 45,801 46,443 -24,123 642 -34.19 1.40

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLIC4CBZZIA)
180CT93
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OP CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

OTHER HEALTH IMPAIRMENTS

NUMBER SERVED --CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -

STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 392 947 924 532 -23 135.71 -2.43

ALASKA 68 137 210 142 73 208.82 53.28

ARIZONA 427 106 253 -174 147 -40.75 138.68

ARKANSAS 207 311 588 381 277 184.06 89.07

CALIFORNIA 27,198 11,428 10,761 -16,437 -667 -60.43 -5.84

COLORADO 0 0 0 0 0 0.00 0.00

CONNECTICUT 2,149 436 763 -1,386 327 -64.50 75.00

DELAWARE 15 8 0 -15 -8 -100.00 -100.00

DISTRICT OF COLUMBIA 45 3 7 -38 4 -84.44 133.33

FLORIDA 1,187 2,832 1,737 550 -1,095 46.34 -38.67

GEORGIA 1,271 687 1,003 -268 316 -21.09 46.00

HAWAII 16 236 227 211 -9 1,318.75 -3.81

IDAHO 103 319 339 236 20 229.13 6.27

ILLINOIS 2,681 961 971 -1,710 10 -63.78 1.04

INDIANA 697 0 186 -511 186 -73.31 100.00

IOWA 1 0 0 -1 0 -100.00 0.00

KANSAS 310 551 690 380 139 122.58 25.23

KENTUCKY 1,521 301 347 -1,174 46 -77.19 15.28

LOUISIANA 1,523 1,972 2,077 554 105 36.38 5.32

MAINE 644 286 187 -257 101 -39.91 35.31

MARYLAND 93 1.125 1,393 1,300 268 1,397.85 23.82

MASSACHUSETTS 2,288 1,542 1,013 -1,275 -529 -55.73 -34.31

MICHIGAN 1,338 0 0 -1,338 0 -100.00 0.00

MINNESOTA 1,348 796 1,241 -107 445 -7.94 55.90

MISSISSIPPI 149 0 0 -149 0 -100.00 0.00

MISSOURI 1,284 345 536 -748 191 -58.26 55.36

MONTANA 85 216 305 220 89 258.82 41.20

NEBRASKA 43 599 706 663 107 1,541.86 17.86

NEVADA 176 126 491 315 365 178.98 289.68

NEW HAMPSHIRE 807 476 771 -36 295 -4.46 61.97

NEW JERSEY 1,896 580 543 -1,353 -37 -71.36 -6.38

NEW MEXICO 22 185 401 379 216 1,722.73 116.76

NEW YORK 23,321 4,223 3,667 -19,654 -556 -84.28 -13.17

NORTH CAROLINA 401 1,946 2,468 2,067 522 515.46 26.82

NORTH DAKOTA 45 68 106 61 38 135.56 55.88

OHIO 724 0 2,087 1,363 2,087 188.26 100.00

OKLAHOMA 193 252 323 130 71 67.36 28.17

OREGON 2,090 721 878 -1.212 157 -57.99 71.78

PENNSYLVANIA 5.914 36 89 -5,825 53 -98.50 147.22

PUERTO RICO 50 624 490 440 -134 880.00 -21.47

RHODE ISLAND 1,429 234 347 -1,082 113 -75.72 48.29

SOUTH CAROLINA 530 110 156 -374 46 -70.57 41.82

SOUTH DAKOTA 310 67 84 -226 17 -72.90 25 37

TENNESSEE 2,106 1,865 2,736 630 871 29.91 46.70

TEXAS 26,246 10,971 11,954 -14,292 983 -54.45 8.96

UTAH 206 449 406 200 -43 97.09 -9.58

VERMONT 31 133 153 122 20 393.55 15.04

VIRGINIA 764 570 1,071 307 501 40.18 87.89

WASHINGTON 554 6,006 7,171 6,617 1,165 1,194.40 19.40

WEST VIRGINIA 400 14 90 -310 76 -77.50 542.86

WISCONSIN 462 280 407 -55 127 -11.90 45.36

WYOMING 107 272 321 216 51 201.87 18.75

AMERICAN SAMOA 3 0 1 -2 1 -66.67 100.00

GUAM 20 19 25 5 6 25.00 31.58

NORTHERN MARIANAS 7 0 -7 -100.00

PALAU 26 4 4 -22 0 -84.62 0.00

VIRGIN ISLANDS 0 1 7 7 6 100.00 W.C.r.

BUR. OF INDIAN AFFAIRS . 35 69 34 . 97.14

U.S. AND OUTLYING AREAS 115,916 56.418 63,982 -51,934 7,564 -44.80 13.41

50 STATES. D.C. 6 P.R. 115,867 56,352 63,876 -51,991 7,524 -44.87 13.35

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4CBZZ1A)
180CT91

33,4

16TH ANNUAL REPORT TO CONGRESS: APPENDIX A A-43



TABLE AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

VISUAL IMPAIRMENTS

NUMBER SERVED -CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92
STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 168 317 286 118 -31 70.24 -9.78ALASKA 53 30 33 -20 3 -37.74 10.00ARIZONA 187 251 271 84 20 44.92 7.97ARKANSAS 94 60 73 -21 13 -22.34 21.67CALIFORNIA 2,742 2,825 3,037 295 212 10.76 7.50COLORADO 339 220 222 -117 2 -34.51 0.91CONNECTICUT 520 34 29 -491 -5 -94.42 -14.71DELAWARE 7 24 22 15 -2 214.29 -8.33
DISTRICT OF COLUMBIA 17 24 19 2 -5 11.76 -20.83FLORIDA 574 745 751 177 6 30.84 0.81GEORGIA 589 319 338 -251 19 -42.61 5.96HAWAII 24 51 51 27 0 112.50 0.00IDAHO 124 67 72 -52 5 -41.94 7.46ILLINOIS 820 681 688 -132 7 -16.10 1.03INDIANA 373 331 341 -32 10 -8.58 3.02IOWA 106 147 130 24 -17 22.64 -11.56KANSAS 217 151 147 -70 -4 -32.26 -2.65KENTUCKY 309 332 324 15 -8 4.85 -2.41LOUISIANA 272 376 374 102 -2 37.50 -0.53MAINE 165 96 94 -71 -2 -43.03 -2.08MARYLAND 475 320 319 -156 -1 -32.84 -0.31MASSACHUSETTS 2,005 782 530 -1,475 -252 -73.57 -32.23MICHIGAN 1.027 725 741 -286 16 -27.85 2.21MINNESOTA 474 296 292 -182 -4 -38.40 -1.35
MISSISSIPPI 39 144 147 108 3 276.92 2.08MISSOURI 444 283 300 -144 17 -32.43 6.01MONTANA 108 66 75 -33 9 -30.56 13.64NEBRASKA 99 172 207 108 35 109.09 20.35NEVADA 66 88 88 22 0 33.33 0.00NEW HAMPSHIRE 101 17 11 -90 -6 -89.11 -35.29NEW JERSEY 561 102 92 -469 -10 -83.60 -9.80NEW MEXICO 79 163 153 74 -10 93.67 -6.13NEW YORK 3,618 1,099 1,018 -2,600 -81 -71.86 -7.37NORTH CAROLINA 522 541 546 24 5 4.60 0.92NORTH DAKOTA 36 45 40 4 -5 11.11 -11.11OHIO 941 906 832 -109 -74 -11.58 -8.17OKLAHOMA 114 226 226 112 0 98.25 0.00OREGON 264 14 15 -249 1 -94.32 7.14PENNSYLVANIA 2,661 1,022 1,017 -1,644 -5 -61.78 -0.49PUERTO RICO 70 543 429 359 -114 512.86 -20.99RHODE ISLAND 72 77 69 -3 -8 -4.17 -10.39SOUTH CAROLINA 713 321 316 -397 -5 -55.68 -1.56SOUTH DAKOTA 13 54 59 46 5 353.85 9.26TENNESSEE 751 760 735 -16 -25 -2.13 -3.29TEXAS 1,054 1,545 1,607 553 62 52.47 4.01UTAH 140 139 159 19 20 13.57 14.39VERMONT 26 24 26 0 2 0.00 8.33VIRGINIA 495 95 57 -438 -38 -88.48, -40.00WASHINGTON 776 272 268 -508 -4 -65.46 -1.47WEST VIRGINIA 235 137 130 -105 -7 -44.68 -5.11WISCONSIN 373 173 239 -134 66 -35.92 38.15WYOMING 163 47 54 -109 7 -66.87 14.89AMERICAN SAMOA 3 0 1 -2 1 -66.67 100.00
GUAM 8 3 4 -4 1 -50.00 33.33NORTHERN MARIANAS 0 1 1 100.00PALAU 39 4 5 -34 1 -87.18 25.00
VIRGIN ISLANDS 11 4 5 -6 1 -54.55 25.00
BUR. OF INDIAN AFFAIRS 16 14 -2 -12.50

U.S. AND OUTLYING AREAS 26,276 18,306 18.129 -8.147 -177 -31.01 -0.97

50 STATES, D.C. 4 P.R. 26,215 18,279 18,099 -8,116 -180 -30.96 -0.98

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLIC4CBZZIA)
180CT93

A-44

BEST COPY AVAILABLE
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OP CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

AUTISM

NUMBER SERVED -CHANGE IN NUMBER SERVED-

1976-77 - 1991-92 -

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92 -

STATE 1976 -77 1991-92 1992-93 1992-93 1992-93 1992-93 1992-93

ALABAMA 68 65 . 2,166.67

ALASKA 8 6 . 300.00

ARIZONA 16 199 . 36 . 22.09

ARKA.NSAS 2 30 . 7 30.43

CALIFORNIA 1,605 . 1,605 100.00

COLORADO 14 . 14 100.00

CONNECTICUT 12 164 . 41 33.33

DELAWARE . 15 11 . 275.00

DISTRICT OF COLUMBIA . 0 0 . 0.00

FLORIDA . 582 582 . 100.00

GEORGIA . 262 262 . 100.00

HAWAII 52 52 100.00

IDAHO 2 39 16 69.57

ILLINOIS 5 0 0.00

INDIANA 17 273 102 59.65

IOWA 67 67 100.00

KANSAS 74 74 100.00

KENTUCKY 38 38 100.00

LOUISIANA 409 409 100.00

MAINE 2 37 12 48.00

MARYLAND 28 28 100.00

MASSACHUSETTS 493 493 100.00

MICHIGAN 21 288 69 31.51

MINNESOTA 23 296 65 .
28.14

MISSISSIPPI 0 0 0.00

MISSOURI 27 336 65 23.99

MONTANA 20 20 100.00

NEBRASKA 4 4 100.00

NEVADA 5 5 1C0.00

NEW HAMPSHIRE 0 0 0.00

NEW JERSEY 19 446 250 127.55

7'M MEXICO 16 -6 -27.27

NEW YORK 1,648 1,648 100.00

NORTH CAROLINA 71 786 69 9.62

NORTH DAKOTA 7 9 100.00

OHIO 22 22 100.00

OKLAHOMA 31 31 100.00

OREGON 2 37 11 42.31

PENNSYLVANIA 346 346 100.00

PUERTO RICO 31 266 -50 -15.82

RHODE ISLAND 19 12 171.43

SOUTH CAROLINA 11 141 26 22.61

SOUTH DAKOTA 2 36 10 38.46

TENNESSEE 28 304 19 6.67

TEXAS 1,444 1,444 100.00

UTAH 105 105 100.00

VERMONT 6 6 100.00

VIRGINIA 49 539 49 10.00

WASHINGTON 476 476 100.00

WEST VIRGINIA 7 101 26 34.67

WISCONSIN 18 18 100.00

WYOMING 15 15 100.00

AMERICAN SAMOA 0 0 0.00

GUAM 0 0 0.00

NORTHERN MARIANAS 1 0 0.00

PALAU 0 0 0.00

VIRGIN ISLANDS 5 5 100.00

BUR. OP INDIAN AFFAIRS 10 10 100.00

U.S. AND OUTLYING AREAS 3,53 12,238 8,699 245.80

50 STATES, D.C. & P.R. 3.53 12,222 8,684 245.45

PLEASE SEE DATA NOTES FOR AN EXPLANATION C: INDIVIDUAL STATE DIFFERENCES.

DATA AS'OP OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL1C4CBZZ1A)
18OCT93
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OP CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

DEAF-BLINDNESS

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OP INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. i P.R.

1976-77

NUMBER SERVED

1991-92

8
4
0
0

113
16
3
2

0
20
2
0
8
6

28
27
6

9
2
3

11
63
0

15
7

62
2
3
2
0
4
2

52
5
4

31
32
0
3

86
4
5
7
12
26
43
1

2
19
1

5
2
0
1

0
0
5

0

774

768

1992-93

5
22
0
0

116
30
5
2
0
14
7
4
9
6

22
29
8

4
4
3
14
37
0
14
7

77
24
3
4
0
4
1
37
6
4

8
34
2

3

35
3
7

8
9

47
31
0
4
15
0
7
1

0
1

0
1

8
27

773

736

-CHANGE IN NUMBER SERVED-

1976-17 - 1991-92 -
1992-93 1992-93

-3

18
0
0
3

14
2
0
0
-6

5

4
1

0
-6
2
2
-5
2

0
3

-26
0
-1
0

15
22
0
2
0
0
-1
15

1

0
-"(3

2
2
0

-51
-1
2
1

-3
21
-12
-1
2

-4
-1

2
-1
0
0
0
1

3

27

-1

-32

PERCENTAGE CHANGE
-IN NUMBER SERVED

1976-77 - 1991-92
1992-93 1992-93

-37.50
. 450.00
. 0.00
. 0.00
. 2.65

87.50
66.67
0.00

. 0.00

. -30.00

. 250.00

. 100.00

. 12.50
0.00

-21.43
7.41
33.33
-55.56
100.00
0.00
27.27
-41.27
0.00
-6.67
0.00

24.19
1,100.00

0.00
100.00

0.00
0.00

-50.00
-28.85
20.00
0.00

-74.19
6.25

100.00
0.00

-59.30
-25.00
40.00
14.29

-25.00
80.77
-27.91

-100.00
100.00
-21.05

-100.00
40.00
-50.00
0.00
0.00
0.00

100.00
60.00

100.00

-0.13

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE. ANNUAL.CNTL(C4CBZZ1A)
180CT93

A-46
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TABLE AA22

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

TRAUMATIC BRAIN INJURY

NUMBER SERVED
PERCENTAGE CHANGE

--CHANGE IN NUMBER SERVED- -IN NUMBER SERVED

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S AND OUTLYING AREAS

50 STATES, D.C. & P.R.

1976-77 1991-9

1

1

1

2

3

1
6

22

22

1992 -93

55
10
16
30

213
39
42
0
O

0
101

9

29
5
91
15
97
33
7
41
21
248

0
48

0
72
40

0
18
0
39
30
41
24
7

23
24
31

356
13
13
20
24
89
54
219

8
45
485
30
21
15
0
3

0
0
1

11

2,906

2,891

1976-77 - 1991-92 - 1976-77 1991-92
1992-93 1992-93 1992-93 1992-93

48 . 685.71
8 . 400.00
8 . 100.00
18 . 150.00

213 100.00
. 39 100.00
. 29 223.08
. -1 . -100.00
. o . 0.00

0 . 0.00
101 . 100.00

9 . 100.00
15 107.14

. 0 0.00
. 91 100.00
. 15 100.00
. 97 100.00
. 33 100.00

7 100.00
19 86.36
21 100.00

248 100.00
0 0.00

. 48 100.00

. 0 0.00

. 37 105.71
. 40 100.00
. 0 0.00

18 100.00
0 0.00
39 100.00
27 900.00
41 100.00
24 100.00
7 100.00
23 100.00
24 100.00
31 100.00
356 100.00

7 116.67
10 333.33
13 185.71
12 100.00
24 36.92
54 100.00

219 100.00
8 100.00

40 800.00
485 100.00
21 233.33
21 100.00
15 100.00
0 0.00
3 100.00
0 0.00
0 0.00
1 100.00

11 100.00

2,677 1,169.00

2,662 1,162.45

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(C4CBZZ1A)
18OCT93

BEST COPY AVAILABLE
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TABLE AA23

PERCENTAGE (BASED ON RESIDENT POPULATION) OF CHILDREN SERVED
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

DURING THE 1992-93 SCHOOL YEAR

STATE IDEA,

ALL DISABILITIES

CHAPTER 1 IDEA, PART B AND
PART B OF ESEA (SOP) CHAPTER 1 OF ESEA (SOP)

ALABAMA 8.26 0.16 8.42
ALASKA 7.57 1.86 9.42
ARIZONA 5.97 0.16 6.13
ARKANSAS 7.17 0.54 7.71
CALIFORNIA 6.06 0.05 6.11
COLORADO 6.32 0.42 6.74
CONNECTICUT 8.07 0.58 8.66
DELAWARE 6.50 1.43 7.93
DISTRICT OF COLUMBIA 1.83 3.78 5.61
FLORIDA 7.97 0.28 8.25
GEORGIA 5.98 0.13 6.11
HAWAII 4.48 0.34 4.82
IDAHO 6.48 0.35 6.83
ILLINOIS 6.42 1.57 7.99
INDIANA 7.39 0.54 7.93
IOWA 7.85 0.18 8.03
KANSAS 6.48 0.41 6.89
KENTUCKY 7.58 0.26 7.84
LOUISIANA 5.99 0.34 6.33
MAINE 8.54 0.31 8.84
MARYLAND 7.23 0.38 7.60
MASSACHUSETTS 9.41 1.45 10.86
MICHIGAN 6.15 0.58 6.73
MINNESOTA 6.70 0.22 6.92
MISSISSIPPI 7.73 0.10 7.83
MISSOURI 7.49 0.23 7.72
MONTANA 7.75 0.20 7.95
NEBRASKA 7.85 0.19 8.04
NEVADA 6.66 0.20 6.85
NEW HAMPSHIRE 6.99 0.65 7.64
NEW JERSEY 9.52 0.33 9.85
NEW MEXICO 8.45 0.06 8.52
NEW YORK 6.96 0.39 7.35
NORTH CAROLINA 7.29 0.13 7.43
NORTH DAKOTA 6.50 0.48 6.99
OHIO 7.09 0.18 7.27
OKLAHOMA 7.66 0.20 7.86
OREGON 6.70 1.40 8.09
PENNSYLVANIA 6.19 0.75 6.94
PUERTO RICO
RHODE ISLAND 8.54 0.50 9.03
SOUTH CAROLINA 7.79 0.17 7.97
SOUTH DAKOTA 7.01 0.30 7.31
TENNESSEE 8.42 0.21 8.63
TEXAS 7.16 0.29 7.45
UTAH 7.31 0.39 7.69
VERMONT 5.78 0.98 6.75
VIRGINIA 7.48 0.24 7.72
WASHINGTON 6.57 0.34 6.91
WEST VIRGINIA 8.95 0.35 9.30
WISCONSIN 6.70 0.29 6.99
WYOMING 8.03 0.35 8.38
AMERICAN SAMOA

.

GUAM
.

NORTHERN MARIANAS . .
.

PALAU . . .

VIRGIN ISLANDS . . .

BUR. OF INDIAN AFFAIRS . . .

50 STATES AND D.C. 7.04 0.40 7.44

PERCENTAGE OF CHILDREN SERVED IS BASED ON U.S. CENSUS BUREAU ESTIMATES
OF 3 THROUGH 21 YEAR uLD RESIDENT POPULATION, BY STATE, FOR JULY, 1992.

THE FIGURES REPRESENT CHILDREN AGE 3 THROUGH 21 SERVED UNDER IDEA, PART B
AND CHILDREN FROM BIRTH THROUGH AGE 21 SERVED UNDER CHAPTER 1 OP ESEA (SOP).

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBRPPX1D)
18OCT93

BEST COPY AVAILABLE
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TABLE AA23

PERCENTAGE (BASED ON RESIDENT POPULATION) OP CHILDREN SERVED
UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)

DURING THE 1992-93 SCHOOL YEAR

ALL DISABILITIES

CHAPTER 1
STATE IDEA, PART B OF ESEA (SOP)

IDEA, PART B AND
CHAPTER 1 OF ESEA (SOP)

ALABAMA 7.14 0.14 7.28

ALASKA 6.37 1.56 7.93

ARIZONA 5.04 0.14 5.17

ARKANSAS 6.21 0.46 6.68

CALIFORNIA 5.02 0.04 5.06

COLORADO 5.42 0.36 5.78

CONNECTICUT 6.83 0.49 7.32

DELAWARE 5.51 1.21 6.73

DISTRICT OP COLUMBIA 1.52 3.13 4.65

FLORIDA 6.75 0.24 6.99

GEORGIA 5.11 0.11 5.22

HAWAII 3.76 0.29 4.05

IDAHO 5.66 0.30 5.96

ILLINOIS 5.46 1.34 6.80

INDIANA 6.39 0.47 6.86

IOWA 6.84 0.15 6.99

KANSAS 5.60 0.36 5.96

KENTUCKY 6.59 0.22 6.81

LOUISIANA 5.17 0.30 5.47

MAINE 7.42 0.27 7.69

MARYLAND 6.09 0.32 6.40

MASSACHUSETTS 7.96 1.22 9.18

MICHIGAN 5.27 0.50 5.76

MINNESOTA 5.78 0.19 5.97

MISSISSIPPI 6.69 0.09 6.78

MISSOURI 6.46 0.20 6.65

MONTANA 6.78 0.17 6.95

NEBRASKA 6.80 0.16 6.96

NEVADA 5.58 0.17 5.75

NEW HAMPSHIRE 5.99 0.56 6.55

NEW JERSEY 8.05 0.28 8.33

NEW MEXICO 7.24 0.05 7.29

NEW YORK 5.88 0.33 5.20

NORTH CAROLINA 6.25 0.11 6.36

NORTH DAKOTA 5.69 0.42 6.11

OHIO 6.11 0.16 6.26

OKLAHOMA 6.64 0.17 6.82

OREGON 5.78 1.21 6.98

PENNSYLVANIA 5.33 0.65 5.97

PUERTO RICO
RHODE ISLAND 7.27 0.42 7.69

SOUTH CAROLINA 6.69 0.15 6.84

SOUTH DAKOTA 6.09 0.26 6.35

TENNESSEE 7.25 0.18 7.43

TEXAS 6.10 0.24 6.34

UTAH 6.31 0.34 6.65

ThRMONT 5.01 0.85 5.86

VIRGINIA 6.38 0.20 6.58

WASHINGTON 5.62 0.29 5 92

WhST VIRGINIA 7.89 0.31 8.20

WISCONSIN 5.81 0.25 6.06

WYOMINJ 7.05 0.31 7.36

AMERICAN SAMOA .

GUAM .

NORTHERN MARIANAS .

PALAU .

VIRGIN ISLANDS

BUR. OF INDIAN AFFAIRS

50 STATES AND D.C. 6.00 0.34 6.34

PERCENTAGE OF CHILDREN SERVED IS BASED ON U.S. CENSUS BUREAU ESTIMATES
OF RESIDENT POPULATION FROM BIRTH THROUGH AGE 21, BY STATE, FOR JULY, 1992.

THE FIGURES REPRESENT CHILDREN AGE 3 THROUGH 21 SERVED UNDER IDEA, PART B
AND CHILDREN FROM BIRTH THROUGH AGE 21 SERVED UNDER CHAPTER 1 OF ESEA (SOP).

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBRPPX1D)
18OCT93

BEST COPY AVAILABLE
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TABLE AA24

PERCENTAGE (BASED ON RESIDENT POPULATION) OF CHILDREN SERVED
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

BY AGE GROUP

STATE

DURING THE 1992-93 SCHOOL YEAR

ALL DISABILITIES

AGE GROUP
BIRTH BIRTH

THROUGH 2 3-5 6-17 18-21 THROUGH 21

ALABAMA 0.37 4.53 11.60 2.02 8.42
ALASKA 1.61 5.23 12.31 1.86 9.42
ARIZONA 0.41 3.27 8.34 1.35 6.13
ARKANSAS 0.68 5.69 10.10 1.62 7.71
CALIFORNIA 0.05 3.11 8.63 1.14 6.11
COLORADO 0.52 3.45 9.20 1.38 6.74
CONNECTICUT 0.58 4.37 11.96 2.13 8.66
DELAWARE 0.03 5.92 10.79 1.37 7.93
DISTRICT OF COLUMBIA 0.62 2.10 8.54 1.54 5.61
FLORIDA 0.35 3.37 11.76 1.48 8.25
GEORGIA 0.06 3.31 8.64 1.07 6.11
HAWAII 1.19 1.83 6.76 0.65 4.82
IDAHO 1.29 5.68 8.53 1 07 6.83
ILLINOIS 0.83 4.65 10.79 1.62 7.99
INDIANA 1.09 3.76 10.91 1.i9 7.93
IOWA 0.79 4.64 10.61 1. 4 8.03
KANSAS 0.63 4.21 9.17 1..1 6.89
KENTUCKY 0.61 8.27 9.91 1.:5 7.84
LOUISIANA 0.91 4.03 8.19 1.63 6.33
MAINE 0.00 5.22 12.15 1.87 8.84
MARYLAND 1.33 3.52 10.41 1.46 7.60
MASSACHUSETTS 2.44 5.26 15.01 2.31 10.86
MICHIGAN 0.66 3.76 9.03 1.69 6.73
MINNESOTA 1.18 4.69 8.89 1.28 6.92
MISSISSIPPI 0.07 4.36 10.81 1.67 7.83
MISSOURI 0.62 2.75 10.75 1.73 7.72
MONTANA 0.97 5.18 10.24 1.63 7.95
NEBRASKA 0.94 4.07 10.74 1.75 8.04
NEVADA 1.00 3.80 9.14 1.17 .6.85
NEW HAMPSHIRE 1.32 3.43 10.38 1.91 7.64
NEW JERSEY 0.72 4.65 13.69 2.17 9.85
NEW MEXICO 0.06 4.00 11.68 1.74 8.52
NEW YORK 0.44 4.21 9.93 2.12 7.35
NORTH CAROLINA 0.25 4.48 10.62 1.12 7.43
NORTH DAKOTA 0.89 4.14 9.19 1.64 6.99
OHIO 0.00 3.38 10.14 1.74 7.27
OKLAHOMA 0.87 4.00 10.68 1.55 7.86
OREGON 1.05 5.44 10.50 1.51 8.09
PENNSYLVANIA 1.20 3.80 9.37 1.53 6.94
PUERTO RICO . . . .

RHODE ISLAND 1.14 4.72 12.77 1.84 9.03
SOUTH CAROLINA 0.58 5.53 10.94 1.34 7.97
SOUTH DAKOTA 0.74 6.83 8.97 1.51 7.31
TENNESSEE 0.91 4.48 11.93 1.83 8.63
TEXAS 0.85 3.19 10.15 1.88 7.45
UTAH 1.26 4.01 10.14 1.18 7.69
VERMONT 0.51 4.10 9.27 1.38 6.75
VIRGINIA 0.96 4.16 10.78 1.46 7.72
WASHINGTON 0.86 4.88 8.89 1.47 6.91
WEST VIRGINIA 1.65 5.73 12.39 2.09 9.30
WISCONSIN 1.01 5.52 8.82 1.54 6.99
WYOMING 2.14 6.52 10.27 1.82 8.38
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

50 STATES AND D.C. 0.64 4.02 10.16 1.59 7.44

PERCENTAGE OF CHILDREN SERVED IS BASED ON U.S. CENSUS BUREAU ESTIMATED
RESIDENT POPULATION, BY STATE, FOR JULY, 1992.

THE FIGURES REPRESENT CHILDREN AGE 3 THROUGH 21 SERVED UNDER IDEA, PART II
AND CHILDREN FROM BIRTH THROUGH AGE 21 SERVED UNDER CHAPTER 1 OF ESEA (SOP).

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBRPPX1C)
180CT93
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TABLE AA25

PERCENTAGE (BASED ON RESIDENT POPULATION) OP CHILDREN AGE 6-21 SERVED
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
.-L

DISABILITIES

SPECIFIC SPEECH OR
LEARNING LANGUAGE MENTAL

DISABILITIES IMPAIRMENTS RETARDATION

SERIOUS
EMOTIONAL

DISTURBANCE
MULTIPLE

DISABILITIES
HEARING

IMPAIRMENTS
ORTHOPEDIC
IMPAIRMENTS

ALABAMA 9.05 3.74 1.81 2.51 0.56 0.12 0.10 0.05

ALASKA 10.00 6.24 2.13 0.36 0.51 0.35 0.13 0.06

ARIZONA 6.63 3.91 1.28 0.60 0.40 0.14 0.13 0.07

ARKANSAS 7.94 4.54 1.19 1.75 0.05 0.14 0.09 0.03

CALIFORNIA 6.76 4.12 1.50 0.38 0.21 0.08 0,11 0.12

COLORADO 7.29 4.02 1.07 0.35 1.08 0.47 0,11 0.14

CONNECTICUT 9.44 5.05 1.57 0.55 1.71 0.21 0.11 0.04

DELAWARE 8.33 5.24 1.02 0.96 0.63 0.00 0.12 0.20

DISTRICT OF COLUMBIA 6.18 3.59 0.47 1.09 0.78 0.02 0.02 0.07

FLORIDA 9.18 4.21 2.55 1.04 1.06 0.00 0.05 0.15

GEORGIA 6.64 2.15 1.45 1.49 1.31 0.00 0.08 0.04

HAWAII 5.15 2.92 0.82 0.55 0.47 0.07 0.11 0.06

IDAHO 6.81 4.08 1.23 0.92 0.13 0.11 0.10 0.06

ILLINOIS 8.47 4.21 2.01 0.91 1.01 0.00 0.11 0.10

INDIANA 8.48 3.60 2.63 1.44 0.50 0.06 0.10 0.05

IOWA 8.49 4.02 1.31 1.63 1.14 0.09 0.12 0.14

KANSAS 7.29 3.23 1.78 0.89 0.77 0.27 0.10 0.07

KENTUCKY 7.65 2.64 2.27 1.98 0.40 0.13 0.09 0.05

LOUISIANA 6.58 2.95 1.57 1.03 0.45 0.08 0.12 0.11

MAINE 9.51 4.42 2.22 0.59 1.49 0.43 0.10 0.06

MARYLAND 8.18 4.18 2.21 0.51 0.52 0.39 0.11 0.05

mAssAcuuserrs 11.48 7.02 1.77 1.12 0.98 0.20 0.11 0.07

MICHIGAN 7.17 3.48 1.52 0.84 0.81 0.09 0.12 0.22

MINNESOTA 7.14 3.14 1.27 0.94 1.34 0.00 0.14 0.11

MISSISSIPPI 8.41 4.45 2.57 1.04 0.03 0.05 0.08 0.16

MISSOURI 8.54 4.50 1.94 1.03 0.76 0.05 0.09 0.06

MONTANA 8.28 4.80 1.87 0.60 0.45 0.15 0.12 0.05

NEBRASKA 8.61 3.89 2.17 1.17 0.73 0.11 0.15 0.13

NEVADA 7.29 4.53 1.45 0.47 0.41 0.12 0.07 0.02

NEW HAMPSHIRE 8.25 4.78 1.69 0.35 0.78 0.12 0.09 0.06

NEW JERSEY 10.77 5.78 3.03 0.30 0.89 0.55 0.08 0.04

NEW MEXICO 9.38 4.61 2.81 0.48 0.89 0.20 0.11 0.14

NEW YORK 7.89 4.76 0.83 0.48 1.13 0.33 0.11 0.06

NORTH CAROLINA 7.93 3.72 1.66 1.38 0.65 0.08 0.12 0.06

NORTH DAKOTA 7.35 3.69 2.20 0.84 0.32 0.00 0.06 0.07

OHIO 8.00 3.10 2.04 1.75 0.39 0.42 0.09 0.08

OKLAHOMA 8.40 4.35 1.88 1.50 0.26 0.19 0.09 0.04

OREGON 8.40 4.54 2.04 0.59 0.54 0.00 0.21 0.14

PENNSYLVANIA 7.31 3.38 1.76 1.13 0.69 0.04 0.11 0.08

PUERTO RICO . . . .

RHODE ISLAND 9.65 6.09 1.78 0.50 0.82 0.07 0.08 0.06

SOUTH CAROLINA 8.30 3.64 2.10 1.64 0.5:. 0.05 0.11 0.09

SOUTH DAKOTA 7.27 3.62 1.97 0.78 0.31 0.25 0.12 0.09

TENNESSEE 9.21 5.00 2.16 1.11 0.25 0.15 0.11 0.09

TEXAS 8.11 4.81 1.44 0.54 0.68 0.07 0.11 0.10

UTAH 8.13 4.49 1.32 0.57 1.19 0.24 0.11 0.04

VERMONT 7.17 3.54 1.45 1.01 0.72 0.07 0.11 0.07

VIRGINIA 8.21 4.32 1.78 0.90 0.72 0.18 0.09 0.05

WASHINGTON 7.15 3.46 1.33 0.63 0.45 0.22 0.19 0.10

WEST VIRGINIA 9.59 4.45 2.60 1.76 0.51 0.00 0.09 0.07

WISCONSIN 7.08 2.34 1.35 0.37 1.05 1.84 0.03 0.05

WYOMING 8.35 4.45 2.26 0.49 0.57 0.00 0.12 0.13

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS .

PALAU .

VIRGIN ISLANDS .

BUR. OP INDIAN AFFAIRS .

50 STATES AND D.C. 7.98 4.09 1. 3 0.90 0.70 0.18 0.10 0.09

THE SUM OP THE PERCENTAGES OP INDIVIDUAL DISABILITIES MAY NOT EQUAL
THE PERCENTAGE OF ALL DISABILITIES BECAUSE OF ROUNDING.

PERCENTAGE OF CHILDREN SERVED IS BASED ON U.S. CENSUS BUREAU ESTIMATED
RESIDENT POPULATION, BY STATE, FOR JULY, 1992.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBRPPX1B)
18OCT93
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N

A-52

TABLE AA2S

PERCENTAGE (BASED ON RESIDENT POPULATION) OF CHILDREN AGE 6-21 SERVED
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH

IMPAIRMENTS
VISUAL

IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 0.09 0.04 0.01 0.00 0.01
ALASKA 0.16 0.03 0.01 0.01 0.01
ARIZONA 0.03 0 04 0.02 0.00 0.00
ARKANSAS 0.11 0.03 0.01 0.00 0.01
CALIFORNIA 0.16 0.04 0.02 0.00 0.00
COLORADO 0.00 0.04 0.00 0.01 0.01
CONNECTICUT 0.12 0.07 0.03 0.00 0.01
DELAWARE 0.00 0.06 0.08 0.02 0.00
DISTRICT OF COLUMBIA 0.08 0.04 0.02 0.01 0.00
FLORIDA 0.07 0.04 0.03 0.00 '0.00
GEORGIA 0.06 0.03 0.02 0.00 0.01
HAWAII 0.09 0.02 0.02 0.00 0.00
IDAHO 0.12 0.03 0.01 0.00 0.01
ILLINOIS 0.06 0.04 0.01 0.00 0.00
INDIANA 0.02 0.04 0.04 0.01 0.01
IOWA 0.00 0.03 0.01 0.01 0.00
KANSAS 0.12 0.03 0.01 0.00 0.02
KENTUCKY 0.04 0.05 0.00 0.00 0.00
LOUISIANA 0.1$ 0.04 0.04 0.00 0.00
MAINE 0.14 0.04 0.02 0.00 0.02
MARYLAND 0.14 0.05 0.00 0.00 0.00
MASSACHUSETTS 0.09 0.05 0.05 0.00 0.02
MICHIGAN 0.00 0.04 0.05 0.00 0.00
MINNESOTA 0.12 0.03 0.03 0.00 0.00
MISSISSIPPI 0.00 0.03 0.00 0.00 0.00
MISSOURI 0.05 0.03 0.03 0.01 0.01
MONTANA 0.15 0.04 0.01 0.01 0.02
NEBRASKA 0.18 0.06 0.00 0.00 0.00
NEVADA 0.18 0.03 0.00 0.00 0.01
NEW HAMPSHIRE 0.34 0.04 0.00 0.00 0.00
NEW JERSEY 0.03 0.02 0.03 0.01 0.00
NEW MEXICO 0.10 0.04 0.00 0.00 0.01
NEW YORK 0.10 0.03 0.05 0.00 0.00
NORTH CAROLINA 0.16 0.04 0.05 0.00 0.00
NORTH DAKOTA 0.09 0.04 0.01 0.03 0.01
OHIO 0.08 0.04 0.00 0.00 0.00
OKLAHOMA 0.04 0.04 0.00 0.00 0.00
OREGON 0.16 0.07 0.10 0.00 0.01
PENNSYLVANIA 0.00 0.05 0.02 0.00 0.05
PUERTO RICO
RHODE ISLAND 0.17 0.04 0.01 0.00 0.01
SOUTH CAROLINA 0.02 0.04 0.02 0.00 0.00
SOUTH DAKOTA 0.05 0.04 0.03 0.01 0.02
TENNESSEE 0.24 0.07 0.03 0.00 0.01
TEXAS 0.28 0.04 0.03 0.00 0.00
UTAH 0.01 0.04 0.02 0.01 0.04
VERMONT 0.15 0.02 0.01 0.00 0.01
VIRGINIA 0.08 0.05 0.04 0.00 0.00
WASHINGTON 0.64 0.03 0.04 0.00 0.04
WEST VIRGINIA 0.02 0.05 0.03 0.00 0.01
WISCONSIN 0.04 0.02 0.00 0.00 0.00
WYOMING 0.26 0.04 0.01 0.00 0.01
AMERICAN SAMOA .

GUAM
. .

NORTHERN MARIANAS . . . . .

PALAU . . . . .

VIRGIN ISLANDS . . . .

BUR. OF INDIAN AFFAIRS
. . .

50 STATES AND D.C. 0.11 0.04 0.03 0.00 0.01

THE SUM OP THE PERCENTAGES OF INDIVIDUAL DISABILITIES MAY NOT EQUAL
THE PERCENTAGE OF ALL DISABILITIES BECAUSE OF ROUNDING.

PERCENTAGE OF CHILDREN SERVED IS BASED ON U.S. CENSUS BUREAU ESTIMATED
RESIDENT POPULATION, BY STATE, FOR JULY, 1992.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE. ANNUAL.CNTL(CBRPPX1B)
180CT93

BEST COPY AVAILABLE
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TABLE AA26

PERCENTAGE (BASED ON ESTIMATED RESIDENT POPULATION) OF CHILDREN AGE 6-17 SERVED
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL

DISTURBANCE
MULTIPLE

DISABILITIES
HEARING

IMPAIRMENTS
ORTHOPEDIC
IMPAIRMENTS

ALABAMA 11.60 4.78 2.46 3.09 0.73 0.15 0.12 0.06

ALASKA 12.31 7.66 2.73 0.40 0.62 0.40 0.15 0.07

ARIZONA 8.34 4.94 1.70 0.68 0.51 0.16 0.16 0.09

ARKANSAS 10.10 5.75 1.59 2.17 0.07 0.17 0.11 0.04

CALIFORNIA 8.63 5.30 1.98 0.42 0.26 0.09 0.14 0.15

COLORADO 9.20 5.10 1.41 0.39 1.36 0.57 0.14 0.18

CONNECTICUT 11.96 6.45 2.09 0.62 2.09 0.25 0.13 0.05

DELAWARE 10.79 6.85 1.38 1.18 0.81 0.00 0.15 0.24

DISTRICT OF COLUMBIA 8.54 5.1.3 0.70 1.28 1.07 0.03 0.03 0.10

FLORIDA 11.76 5.38 3.39 1.23 1.35 0.00 0.06 0.19

GEORGIA 8.64 2.81 1.96 1.83 1.73 0.00 0.10 0.06

HAWAII 6.76 3.87 1.11 0.68 0.62 0.08 0.14 0.08

IDAHO 8.53 5.13 1.59 1.09 0.17 0.14 0.13 0.07

ILLINOIS 10.79 5.39 2.69 1.05 1.25 0.00 0.14 0.12

INDIANA 10.91 4.59 3.57 1.73 0.64 0.06 0.12 0.07

IOWA 10.61 5.03 1.72 1.97 1.43 0.09 0.14 0.17

KANSAS 9.17 4.05 2.33 1.06 0.96 0.32 0.12 0.09

KENTUCKY 9.91 3.38 3.07 2.47 0.53 0.16 0.11 0.06

LOUISIANA 8.19 3.65 2.07 1.20 0.57 0.09 0.14 0.13

MAINE 12.15 5.60 2.96 C.68 1.90 0.53 0.13 0.07

MARYLAND 10.41 5.34 2.93 0.59 0.65 0.46 0.14 0.07

MASSACHUSETTS 15.01 9.30 2.41 1.36 1.24 0.22 0.14 0.09

MICHIGAN 9.03 4.40 2.03 C.94 1.03 0.10 0.14 0.28

MINNESOTA 8.89 3.95 1.64 1.96 1.68 0.00 0.17 0.14

MISSISSIPPI 10.81 5.64 3.47 1.26 0.04 0.06 0.10 0.19

MISSOURI 10.75 5.64 2.56 1.10 0.97 0.06 0.11 0.07

MONTANA 10.24 5.91 2.41 0.58 0.56 0.18 0.15 0.06

NEBRASKA 10.74 4.86 2.83 1.36 0.90 0.13 0.19 0.17

NEVADA 9.14 5.70 1.89 0.51 0.51 0.14 0.09 0.03

NEW HAMPSHIRE 10.38 5.98 2.22 0.39 0.96 0.14 0.11 0.08

NEW JERSEY 13.69 7.34 4.04 0.32 1.08 0.66 0.10 0.04

NEW MEXICO 11.68 5.75 3.59 0.54 1.10 0.23 0.13 0.17

NEW YORK 9.93 6.02 1.11 0.53 1.43 0.39 0.14 0.08

NORTH CAROLINA 10.62 5.02 2.30 1.74 0.88 0.10 0.16 0.08

NORTH DAKOTA 9.19 4.60 2.89 0.92 0.40 0.00 0.08 0.08

OHIO 10.14 3.93 2.74 2.16 0.50 0.45 0.11 0.11

OKLAHOMA 10.68 5.50 2.51 1.85 0.33 0.22 0.11 0.05

OREGON 10.50 5.70 2.64 0.64 0.68 0.00 0.25 0.17

PENNSYLVANIA 9.37 4.31 2.38 1.37 0.87 0.04 0.14 0.09

PUERTO RICO .
.

.

RHODE ISLAND 12.77 8.11 2.49 0.57 1.01 0.09 0.10 0.10

SOUTH CAROLINA 10.94 4.82 2.89 2.02 0.79 0.05 0.14 0.11

SOUTH DAKOTA 8.97 4.46 2.55 0.87 0.39 0.29 0.14 0.11

TENNESSEE 11.93 6.48 2.94 1.32 0.32 0.17 0.14 0.11

TEXAS 10.15 6.01 1.91 0.60 0.86 0.08 0.14 0.12

UTAH 10.14 5.66 1.70 0.64 1.48 0.25 0.14 0.05

VERMONT 9.27 4.63 1.95 1.20 0.91 0.08 0.14 0.10

VIRGINIA 10.78 5.68 2.46 1.08 0.94 0.23 0.11 0.07

WASHINGTON 8.89 4.30 1.74 0.73 0.56 0.26 0.24 0.13

WEST VIRGINIA 12.39 5.67 3.57 2.17 0.65 0.00 0.12 0.09

WISCONSIN 8.82 2.88 1.76 0.41 1.30 2.29 0.03 0.06

WYOMING 10.27 5.47 2.89 0.53 0.69 0.00 0.14 0.15

AMERICAN SAMOA
GUAM .

NORTHERN MARIANAS . .
. .

PALAU . .
.

.

VIRGIN ISLANDS . .
.

.

BUR. OF INDIAN AFFAIRS . .
.

.

50 STATES AND D.C. 10.16 5.21 2.31 1.06 0.88 0.21 0.13 0.11

THE SUM OF THE PERCENTAGES OF INDIVIDUAL DISABILITIES MAY NOT EQUAL

THE PERCENTAGE OF ALL DISABILITIES BECAUSE OF ROUNDING.

PERCENTAGE OF CHILDREN SERVED IS BASED ON U.S. CENSUS BUREAU ESTIMATED

RESIDENT POPULATION, BY STATE, FOR JULY, 1992.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBREPX1A)
18OCT93
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TABLE AA26

PERCENTAGE (BASED ON ESTIMATED RESIDENT POPULATION) OP CHILDREN AGE 6-17 SERVED
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

OTHER
HEALTH

IMPAIRMENTS
VISUAL

IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
INJURY

ALABAMA 0.12 0.05 0.01 0.00 0.01ALASKA 0.20 0.03 0.01 0.02 0.01ARIZONA 0.04 0.05 0.03 0.00 0.00ARKANSAS 0.14 0.04 0.01 0.00 0.01CALIFORNIA 0.20 0.05 0.03 0.00 0.00COLORADO 0.00 0.05 0.00 0.61 0.01CONNECTICUT 0.15 0.09 0.03 0.00 0.01DELAWARE 0.00 0.08 0.09 0.02 0.00DISTRICT OP COLUMBIA 0.11 0.05 0.03 0.02 0.00FLORIDA 0.08 0.04 0.03 0.00 0.00GEORGIA 0.08 0.04 0.02 0.00 0.01HAWAII 0.12 0.03 0.03 0.00 0.00IDAHO 0.14 0.04 0.02 0.00 0.01ILLINOIS 0.07 0.05 0.02 0.00 0.00INDIANA 0.02 0.05 0.04 0.01 0.01IOWA 0.00 0.03 0.01 0.01 0.00KANSAS 0.16 0.04 0.02 0.00 0.02KENTUCKY 0.05 0.07 0.01 0.00 0.00LOUISIANA 0.24 0.05 0.05 0.00 0.00MAINE 0.18 0.05 0.02 0.00 0.02MARYLAND 0.17 0.06 0.00 0.00 0.00MASSACHUSETTS 0.11 0.06 0.05 0.00 0.03MICHIGAN 0.00 0.04 0.06 0.00 0.00MINNESOTA 0.15 0.04 0.03 0.00 0.01MISSISSIPPI 0.00 0.04 0.00 0.00 0.00MISSOURI 0.06 0.04 0.03 0.01 0.01MONTANA 0.19 0.05 0.01 0.02 0.02NEBRASKA 0.23 0.07 0.00 0.00 0.00NEVADA 0.22 0.04 0.00 0.00 0.01NEW HAMPSHIRE 0.44 0.06 0.00 0.00 0.00NEW JERSEY 0.04 0.03 0.04 0.01 0.00NEW MEXICO 0.13 0.05 0.00 0.00 0.01NEW YORK 0.13 0.04 0.06 0.00 0.00NORTH CAROLINA 0.22 0.05 0.07 0.00 0.00NORTH DAKOTA 0.11 0.05 0.01 0.04 0.01OHIO 0.10 0.05 0.00 0.00 0.00OKLAHOMA 0.05 0.05 0.01 0.01 0.00OREGON 0.20 0.08 0.12 0.00 0.01PENNSYLVANIA 0.01 0.07 0.03 0.00 0.06PUERTO RICO
RHODE ISLAND 0.22 0.05 0.01 0.00 0.01SOUTH CAROLINA 0.02 0.06 0.02 0.00 0.00SOUTH DAKOTA 0.06 0.05 0.03 0.01 0.02TENNESSEE 0.32 0.09 0.03 0.00 0.01TEXAS 0.34 0.05 0.04 0.00 0.00UTAH 0.09 0.05 0.02 0.01 0.04VERMONT 0.20 0.03 0.01 0.00 0.01VIRGINIA 0.10 0.06 0.05 0.00 0.00WASHINGTON 0.81 0.03 0.05 0.00 0.04WEST VIRGINIA 0.03 0.06 0.03 0.00 0.01WISCONSIN 0.05 0.03 0.00 0.00 0.00WYOMING 0.31 0.05 0.01 0.00 0.01AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

50 STATES AND D.C. 0.14 0.05 0.03 0.00 0.01

THE SUM OF THE PERCENTAGES OF INDIVIDUAL DISABILITIES MAY NOT EQUAL
THE PERCENTAGE OF ALL DISABILITIES BECAUSE OF ROUNDING.

PERCENTAGE OF CHILDREN SERVED IS BASED ON U.S. CENSUS BUREAU ESTIMATED
RESIDENT POPULATION, BY STATE. FOR JULY, 1992.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBRPPX1A)
18OCT93
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TABLE AA27

PERCENTAGE (BASED OH ESTIMATED ENROLLMENT) OF CHILDREN AGE 6-17 SERVED
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL

DISTURBANCE
MULTIPLE

DISABILITIES
HEARING

IMPAIRMENTS
ORTHOPEDIC
IMPAIRMENTS

ALABAMA 11.48 4.74 2.44 3.06 0.73 0.14 0.12 0.06

ALASKA 12.06 7.50 2.67 0.39 0.61 0.40 0.15 0.07

ARIZONA 8.28 4.90 1.68 0.67 0.50 0.16 0.16 0.09

ARKANSAS 9.73 5.54 1.53 2.09 0.07 0.16 0.11 0.03

CALIFORNIA 8.59 5.28 1.97 0.42 0.26 0.09 0.14 0.15

COLORADO 8.93 4.95 1.36 0.38 1.32 0.55 0.13 0.17

CONNECTICUT 11.93 6.43 2.09 0.62 2.08 0.25 0.13 0.05

DELAWARE 11.30 7.17 1.44 1.24 0.85 0.00 0.16 0.25

DISTRICT OP COLUMBIA 7.29 4.38 0.60 1.09 0.91 '0.02 0.02 0.08

FLORIDA 11.77 5.39 3.39 1.23 1.36 0.00 0.06 0.19

GEORGIA 8.39 2.73 2.91 1.78 1.68 0.00 0.09 0.05

HAWAII 7.09 4.05 1.16 0.71 0.65 0.09 0.15 0.09

IDAHO 8.24 1 -5 1.54 1.05 0.16 0.13 0.12 U.07

ILLINOIS 11.66 '. :". 2.90 1.13 1.36 0.00 0.15 0.13

INDIANA 11.12 . 3.64 1.77 0.65 0.06 0.13 0.07

IOWA 10.78 . 1.75 2.00 1.46 0.09 0.15 0.18

KANSAS 9.18 , 2.34 1.06 0.96 0.32 0.12 0.09

KENTUCKY 10.13 3.46 3.14 2.52 0.54 0.16 0.11 0.06

LOUISIANA 9.11 4.06 2.30 1.33 0.64 0.10 0.16 0.14

MAINE 11.52 5.31 2.81 0.65 1.80 0.51 0.12 0.07

MARYLAND 10.68 5.48 3.01 0.60 0.67 0.47 0.14 0.07

MASSACHUSETTS 15.21 9.42 2.45 1.37 1.25 0.23 0.14 0.09

MICHIGAN 9.31 4.54 2.09 0.97 1.06 0.10 0.15 0.29

MINNESOTA 9.09 4.04 1.68 1.09 1.72 0.00 0.18 0.15

MISSISSIPPI 10.86 5.67 3.49 1.26 0.04 0.06 0.10 0.20

MISSOURI 11.51 6.04 2.74 1.29 1.04 0.07 0.12 0.07

MONTANA 10.06 5.80 2.37 0.67 0.55 0.18 0.14 0.06

NEBRASKA 11.27 5.10 2.97 1.43 0.94 0.14 0.20 0.17

NEVADA 8.69 5.42 1.80 0.49 0.49 0.13 0.09 0.03

NEW HAMPSHIRE 10.68 6.16 2.28 0.40 0.99 0.14 0.12 0.08

NEW JERSEY 14.34 7.69 4.23 0.33 1.13 0.69 0.10 0.05

NEW MEXICO 11.91 5.86 3.66 0.55 1.12 0.23 0.13 0.17

NEW YORK 10.43 6.32 1.17 0.55 1.51 0.41 0.14 0.08

NORTH CAROLINA 10.35 4.89 2.:5 1.70 0.86 0.10 0.16 0.08

NORTH DAKOTA 9.10 4.55 2.87 0.91 0.40 0.00 0.08 0.08

OHIO 10.66 4.13 2.88 2.27 0.52 0.47 0.12 0.11

OKLAHOMA 10.47 5.39 2.46 1.81 0.32 0.21 0.11 0.05

OREGON 10.55 5.73 2.66 0.64 0.68 0.00 0.26 0.18

PENNSYLVANIA 10.20 4.70 2.59 1.49 0.95 0.05 0.15 0.10

PUERTO RICO 4.07 1.51 0.26 1.74 0.10 0.13 0.10 0.05

RHODE ISLAND 33.24 8.41 2.58 0.59 1.05 0.09 0.10 0.11

SOUTH CAROLINA 10.71 4.72 2.83 1.98 0.78 0.05 0.14 0.11

SOUTH DAKOTA 9.22 4.58 2.62 0.90 0.40 0.29 0.15 0.11

TENNESSEE 11.65 6.33 2.87 1.29 0.32 0.16 0.14 0.11

TEXAS 10.34 6.13 1.94 0.61 0.87 0.08 0.14 0.12

UTAH 9.75 5.44 1.63 0.62 1.42 0.24 0.13 0.05

VERMONT 8.97 4.50 1.88 1.16 0.88 0.08 0.13 0.09

VIRGINIA 10.50 5.53 2.39 1.05 0.92 0.22 0.11 0.07

WASHINGTON 8.77 4.24 1.72 0.72 0.55 0.25 0.23 0.13

WEST VIRGINIA 12.01 5.49 3.46 2.10 0.63 0.00 0.11 0.09

WISCONSIN 9.50 3.11 1.90 0.44 1.40 2.47 0.03 0.07

WYOMING 9.86 5.26 2.78 0.51 0.66 0.00 0.14 0.15

AMERICAN SAMOA 2.58 1.12 0.52 0.54 0.19 0.06 0.09 0.00

GUAM 4.56 2.91 0.70 0.46 0.06 0.11 0.10 0.07

NORTHERN MARIANAS 4.02 2.11 0.33 0.49 0.05 0.68 0.19 0.11

PALAU .

VIRGIN ISLANDS 5.30 1.87 0.49 2.29 0.18 0.21 0.10 0.02

BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 10.25 5.25 2.32 1.09 0.89 0.21 0.13 0.21

50 STATES, D.C. E. P.R. 10.24 5.25 2.32 1.09 0.89 0.21 0.13 0.11

THE SUM OP THE PERCENTAGES OF INDIVIDUAL DISABILITIES MAY NOT EQUAL
THE PERCENTAGE OP ALL DISABILITIES BECAUSE OP ROUNDING.

PERCENTAGE OF CHILDREN SERVED IS BASED ON 1992-93 ENROLLMENT COUNTS FROM
NCES. THESE COUNTS INCLUDE INDIVIDUALS WITH AND WITHOUT DISABILITIES, IN
PRE-KINDERGARTEN THROUGH GRADE 12.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDU.% STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBRPPX1A)
18OCT93
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PERCENTAGE

TABLE AA27

(BASED ON ESTIMATED ENROLLMENT) OP CHILDREN AGE 6-17 SERVED
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

BY DISABILITY

DURING THE 1992-93 SCHOOL YEAR

STATE

MUER
HEALTH

IMPAIRMENTS
VISUAL

IMPAIRMENTS AUTISM
DEAF-

BLINDNESS

TRAUMATIC
BRAIN
TNJURY

ALABAMA 0.12 0.05 0.01 0.00 0.01
ALASKA 0.19 0.03 0.01 0.02 0.01
ARIZONA 0.04 0.05 0.03 0.00 0.00
ARKANSAS 0.14 0.04 0.01 0.00 0.01
CALIFORNIA 0.20 0.05 0.03 0.00 0.00
COLORADO 0.00 0.04 0.00 0.01 0.01
CONNECTICUT 0.15 0.09 0.03 0.00 0.01
DELAWARE 0.00 0.08 0.10 0.02 0.00
DISTRICT OF COLUMBIA 0.09 0.04 0.03 0.01 0.00
FLORIDA 0.08 0.04 0.03 0.00 0.00
GEORGIA 0.08 0.04 0.02 0.00 0.01
HAWAII 0.12 0.03 0.03 0.00 0.00
IDAHO 0.14 0.04 0.02 0.00 0.01
ILLINOIS 0.08 0.06 0.02 0.00 0.00
INDIANA 0.02 0.05 0.04 0.01 0.01
IOWA 0.00 0.03 0.01 0.01 0.00
KANSAS 0.16 0.04 0.02 0.00 0.02
KENTUCKY 0.05 0.07 0.01 0.00 0.00
LOUISIANA G.27 0.05 0.05 0.00 0.00
MAINE 0.17 0.04 0.02 0.00 0.02
MARYLAND 0.18 0.06 0.00 0.00 0.00
MASSACHUSETTS 0.11 0.06 0.05 0.00 0.03
MICHIGAN 0.00 0.05 0.06 0.00 0.00
MINNESOTA 0.15 0.04 0.04 0.00 0.01
MISSISSIPPI 0.00 0.04 0.00 0.00 0.00
MISSOURI 0.06 0.04 0.04 0.01 0.01
MONTANA 0.18 0.05 0.01 0.02 0.02
NEBRASKA 0.24 0.07 0.00 0.00 0.00
NEVADA 0.21 0.04 0.00 0.00 0.01
NEW HAMPSHIRE 0.45 0.06 0.00 0.00 0.00
NEW JERSEY 0.04 0.03 0.04 0.01 0.00
NEW MEXICO 0.13 0.05 0.00 0.00 0.01
NEW YORK 0.14 0.04 0.06 0.00 0.00
NORTH CAROLINA 0.21 0.05 0.06 0.00 0.00
NORTH DAKOTA 0.11 0.05 0.01 0.04 0.01
OHIO 0.10 0.05 0.00 0.00 0.00
OKLAHOMA 0.05 0.05 0.01 0.01 0.00
OREGON 0.20 0.08 0.12 0.00 0.01
PENNSYLVANIA 0.01 0.08 0.03 0.00 0.06
PUERTO RICO 0.07 0.06 0.04 0.00 0.00
RHODE ISLAND 0.23 0.05 0.01 0.00 0.01
SOUTH CAROLINA 0.02 0.05 0.02 0.00 0.00
SOUTH DAKOTA 0.06 0.05 0.03 0.01 0.02
TENNESSEE 0.31 0.08 0.03 0.00 0.01
TEXAS 0.35 0.05 0.04 0.00 0.00
UTAH 0.09 0.05 0.02 0.01 0.04
VERMONT 0.19 0.03 0.01 0.00 0.01
VIRGINIA 0.10 0.06 0.05 0.00 0.00
WASHINGTON 0.80 0.03 0.05 0.00 0.04
WEST VIRGINIA 0.03 0.06 0.03 0.00 0.01
WISCONSIN 0.05 0.03 0.00 0.00 0.00
WYOMING 0.29 0.05 0.01 0.00 0.01
AMERICAN SAMOA 0.01 0.02 0.00 0.02 0.00
GUAM 0.09 0.05 0.00 0.01 0.01
NORTHERN MARIANAS 0.00 0.03 0.03 0.00 0.00
PALAU
VIRGIN ISLANDS 0.03 0.03 0.03 0.01 0.06
BUR. OP INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 0.15 0.05 0.03 0.00 0.01

50 STATES, D.C. 4 P.R. 0.15 0.05 0.03 0.00 0.01

THE SUM OF THE PERCENTAGES OP INDIVIDUAL DISABILITIES MAY NOT EQUAL
THE PERCENTAGE OP ALL DISABILITIES BECAUSE OP ROUNDING.

PERCENTAGE OP CHILDREN SERVED IS BASED ON 1992-93 ENROLLMENT COUNTS FROM
NCES. THESE COUNTS INCLUDE INDIVIDUALS WITH AND WITHOUT DISABILITIES, IN
PRE-KINDERGARTEN THROUGH GRADE 12.

PLEASE SEE DATA NOTES TOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(CBRPPXIA)
180CT93

BEST COPY AVAILABLE
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TABLE AB1

NUMBER OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 41,409 22,907 22,029 990 65 502 172 310

ALASKA 6,166 5.148 2,820 85 0 19 0 11

ARIZONA 4,180 38,426 13,489 1,593 503 247 576 140

ARKANSAS 21,596 18,760 6,026 210 1,177 454 208 209

CALIFORNIA 130,998 204,365 137,667 8,993 7,799 2,250 0 69

COLORADO 14,158 32.998 9,482 1,136 357 489 372 393

CONNECTICUT 31,615 14,155 14,127 1,899 1,904 244 861 393

DELAWARE 5.461 4,700 2,961 814 0 15 28 96

DISTRICT OF COLUMBIA 999 1,810 2,638 713 485 4 263 13

FLORIDA 102,399 54,902 63,248 8,211 923 638 278 354

GEORGIA 45,249 32.912 26.384 874 152 1,512 127 221

HAWAII 5.463 4,656 3,605 40 5 0 8 72

IDAHO 13,766 5,006 2,579 470 103 35 2 56

ILLINOIS 55,138 77,410 66,675 7.209 5,489 1,916 713 724

INDIANA 39,607 42,716 28,569 4,843 12 693 120 83

IOWA 12,702 36,145 9,406 1,275 0 530 283 205

KANSAS 23,327 11,439 8,601 1,303 143 833 134 257

KENTUCKY 31,868 31,700 10,885 1,042 131 765 81 316

LOUISIANA 28,373 12,872 32,388 1,890 13 1,273 86 453

MAINE 14,332 9,093 3,214 226 427 42 145 407

MARYLAND 43,443 17,527 20,398 4,605 1,670 615 700 456

MASSACHUSETTS 94,604 22,489 24,549 2,668 4,183 0 712 1.184

MICHIGAN 75,967 41,621 41,625 8.377 1,080 279 179

MINNESOTA 9.400 61,015 6,806 2,140 7 1,285 25 149

MISSISSIPPI 19,270 18,179 12,786 553 8 418 23 238

MISSOURI 41,152 46.788 23,017 6,412 919 434 140 361

MONTANA 9,213 4,708 1,868 36 0 71 40 16

NEBRASKA 20,592 7,258 4,743 325 108 213 20 360

NEVADA 6,792 8,916 3,235 852 8 20 12 149

NEW HAMPSHIRE 10,729 4,423 3,923 507 381 62 301 100

NEW JERSEY 61,760 40,925 58.951 8,725 9,797 673 141 732

NEW MEXICO 25,088 4,386 7,913 138 40 276 18 301

NEW YORK 25,506 113,009 127,370 21,220 29,303 2.049 977 1,616

NORTH CAROLINA 70,916 30,355 20,538 2,740 639 1,080 347 487

NORTH DAKOTA 8,979 1,435 1,531 250 13 92 61 74

OHIO 78,389 73,366 35,468 4.797 13,395 750 2,322

OKLAHOMA 34,049 20,431 11,751 705 110 486 107 270

OREGON 34,255 12,870 5,677 399 806 217 142 434

PENNSYLVANIA 75,159 54,831 63,115 5,398 3,939 1,043 758 371

PUERTO RICO 1,008 15,468 10,325 1,601 921 192 65 1,279

RHODE ISLAND 10,821 3,316 5,659 231 551 0 262 143

SOUTH CAROLINA 29,106 29,005 18,756 1.462 23 534 10 180

SOUTH DAKOTA 4,970 7,592 1,623 219 114 158 269 91

TENNESSEE 55.208 29,909 20,026 1,269 644 666 17 1,280

TEXAS 93,782 187,623 66,980 4,983 117 729 1,119 5.542

UTAH 19,902 15,574 9,882 1,240 0 588 0 335

VERMONT 9,171 388 702 147 196 15 161 202

VIRGINIA 45,534 34.141 32,368 1,383 753 1,044 442 1,045

WASHINGTON 41,839 25,247 18,083 899 506 610 33 438

WEST VIRGINIA 2,685 30,174 9.650 342 193 242 22 238

WISCONSIN 31,322 34,411 22,419 1.276 26 670 6 174

WYOMING 6,996 3.822 116 54 19 251 30 16

AMERICAN SAMOA 259 19 44 0 0 0 0 0

GUAM 555 517 502 18 16 3 0 1

NORTHERN MARIANAS 217 138 12 0 3 0 0 2

PALAU
VIRGIN ISLANDS 166 97 951 45 0 0 29 4

BUR. OF INDIAN AFFAIRS 2.733 2.890 488 0 107 93 48 10

U.S. AND OUTLYING AREAS 1,730,343 1,666,983 1,160,943 129,852 89,203 29,120 11,773 25,561

50 STATES, D.C. & P.R. 1,726,413 1,663,322 1,158,946 129,789 89,077 29,024 11,696 25,544

THE NUMBER OF STUDENTS SERVED IN CORRECTIONAL FACILITIES AND IN PRIVATE
SCHOOLS NOT PLACED OR REFERRED BY PUBLIC AGENCIES ARE DUPLICATE COUNTS.
THESE STUDENTS ARE ALSO REPORTED AS BEING SERVED IN ONE OF THE OTHER EIGHT
EDUCATIONAL ENVIRONMENTS.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB1

NUMBER OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

NUMBER

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE

CORRECTIONAL
FACILITY

172
14
87
95

1,151
311
328
196

PRIVATE
SCHOOLS

NOT PLACED

0
37

284
40
0
0

250
0

DISTRICT OP COLUMBIA 21 0
FLORIDA 76 946
GEORGIA 51 243
HAWAII 52 44
IDAHO 0 62
ILLINOIS 550 2,373
INDIANA 140 4,005
IOWA 140 1,095
KANSAS 150 795
KENTUCKY 599 276
LOUISIANA 97 1,483
MAINE 115 0
MARYLAND 73 575
MASSACHUSETTS 247 0
MICHIGAN 151 2,707
MINNESOTA 68 0
MISSISSIPPI 2 166
MISSOURI 800 1,836
MONTANA 15
NEBRASKA 37 1.126
NEVADA 137 34
NEW HAMPSHIRE 33 34
NEW JERSEY 516 11,703
NEW MEXICO 87 4
NEW YORK 821 5,957
NORTH CAROLINA 161 715
NORTH DAKOTA 6
OHIO 422 0
OKLAHOMA 0 32
OREGON 372
PENNSYLVANIA 290 2,752
PUERTO RICO 64 68
RHODE ISLAND 142 366
SOUTH CAROLINA 176 76
SOUTH DAKOTA 0 0
TENNESSEE 232 161
TEXAS 0 999
UTAH 14 0
VERMONT 15 59
VIRGINIA 756 761
WASHINGTON 152 331
WEST VIRGINIA 64 74
WISCONSIN 227 1,325
WYOMING 22 0
AMERICAN SAMOA 0 0
GUAM 2 0
NORTHERN MARIANAS 0 3
PALAU
VIRGIN ISLANDS 0 42
BUR. OF INDIAN AFFAIRS 2 1

U.S. AND OUTLYING AREAS 10,451 43,841

50 STATES, D.C. L P.R. 10,447 43,795

THE NUMBER OF STUDENTS SERVED IN CORRECTIONAL FACILITIES AND IN PRIVATE
SCHOOLS NOT PLACED OR REFERRED BY PUBLIC AGENCIES ARE DU.(.ITATE COUNTS.
THESE STUDENTS ARE ALSO REPORTED AS BEING SERVED IN ONE OP THE OTHER EIGHT
EDUCATIONAL ENVIRONMENTS.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBK)OP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB2

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 41,409 22,907 22,029 990 65 502 172 310
ALASKA 5,969 4,822 2,472 85 0 19 0 11
ARIZONA 3,632 36.600 12,349 1,452 388 243 574 136
ARKANSAS 17,278 18,714 5,921 202 473 442 205 152
CALIFORNIA 107,476 199,081 124,244 8,053 7,560 2,143 0 65
COLORADO 12,712 32,091 8,260 479 46 476 354 325
CONNECTICUT 30.971 12,074 11,525 1,628 1,738 244 860 346
CELAWARE 4,742 4,434 2,580 810 0 15 28 96
DISTRICT OF COLUMBIA 751 1,798 2,534 678 475 4 263 13
FLORIDA 95,191 54,427 59.535 7.653 308 611 278 302
GEORGIA 42,042 30,273 24,517 662 39 1,493 82 119
HAWAII 5.228 4.586 3,013 38 3 0 8 72
IDAHO 12.654 4,587 1,886 154 21 33 1 33
ILLINOIS 55,138 77,410 66,675 7,209 5,489 1,916 713 724
INDIANA 39,522 38,642 28,144 1,911 7 625 118 83
IOWA 9,921 36.005 7,296 1,006 0 505 281 105
KANSAS 21.796 11,284 6,574 944 84 818 119 114
KENTUCKY 24,638 30,579 9,916 936 34 731 78 296
LOUISIANA 25,209 12,661 29,028 1,907 10 1,249 86 410
MAINE 12,671 9.008 3,038 188 204 37 144 104
MARYLAND 39,304 15,214 19.922 4,336 1,381 587 700 223
MASSACHUSETTS 83,925 22,198 23.088 2,626 4.001 0 694 1,161
MICHIGAN 68,952 41,127 35.264 6,902 . 1,064 278 130
MINNESOTA 8,818 57,009 2,925 1,656 7 1,278 25 115
MISSISSIPPI 17,056 17,640 11,859 280 5 402 23 207
MISSOURI 40,348 46,528 21.771 5,771 867 424 140 349
MONTANA 8,290 4,370 1,565 35 0 67 40 16
NEBRASKA 18,833 7,148 4,211 289 92 201 20 155
NEVADA 6,165 8,842 2,482 531 2 20 11 113
NEW HAMPSHIRE 10.117 4,301 3,319 414 345 62 294 39
NEW JERSEY 54,639 40,775 53,318 7,601 8,935 585 140 703
NEW MEXICO 24,514 3,844 6,689 0 11 261 18 218
NEW YORK 22,106 112,548 123,040 20,109 9,996 2,001 970 1,577
NORTH CAROLINA 62.779 29,766 19,517 2,030 219 932 328 313
NORTH DAKOTA 8,518 1,368 1.117 83 6 83 56 44
OHIO 72,569 73.078 31.647 4.252 12,772 750 2,284
OKLAHOMA 30,556 20,194 10,480 479 93 467 98 218
OREGON 32,673 12,801 4,854 246 590 215 141 273
PENNSYLVANIA 68,930 54,478 55,065 5,148 3,327 1,032 740 366
PUERTO RICO 1.008 15,468 10.325 1,601 921 192 65 1,279
RHODE ISLAND 9.983 3,123 4,990 214 468 0 262 142
SOUTH CAROLINA 22,810 28,161 17,588 1.238 20 516 10 155
SOUTH DAKOTA 4,258 7,060 833 121 110 157 261 22
TENNESSEE 48,825 29,130 18,962 1,051 556 652 17 1.196
TEXAS 80,601 185,402 57,161 4,448 112 711 1,080 5,296
UTAH 19,078 15,499 9,618 1,203 0 588 0 132
VERMONT 8,716 382 488 86 76 15 155 53
VIRGINIA 40,846 33,554 28,858 1,003 697 1,022 441 220
WASHINGTON 38,724 24,411 12,822 377 281 581 23 208
WEST VIRGINIA 2,491 27,912 8,925 312 14 234 22 55
WISCONSIN 27,220 32,965 16,837 982 24 657 3 163
WYOMING 6,996 3,822 116 54 19 251 30 16
AMERICAN SAMOA 224 19 44 0 0 0 0 0
GUAM 474 510 441 10 16 3 0 1
NORTHERN MARIANAS 196 123 11 0 3 0 0 0
PALAU

. .

VIRGIN ISLANDS 163 93 929 45 0 0 29 4
BUR. OF INDIAN AFFAIRS 2,733 2,890 488 0 107 93 48 10

U.S. AND OUTLYING AREAS 1,563,388 1,625,736 1,053,105 112,118 63.017 28,209 11,526 21,272

50 STATES, D.C. i P.R. 1,559.598 1.622,101 1,051,192 112,063 62.891 28,113 11,449 21,257

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB2

NUMBER OP CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

PAC/LITT

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 16,927 15,478 2,554 18 2 0 6 41
ALASKA 3,664 3,664 1,335 10 0 0 0 0
ARIZONA 2,550 24.131 5,940 118 18 48 9 17
ARKANSAS 9,666 13,434 1,403 32 26 0 24 61
CALIFORNIA 5,957 190,362 71,506 4,633 1,394 3 0 10
COLORADO 4,732 22,894 1,572 11 2 163 21 19
CONNECTICUT 18,150 8,337 4,906 169 279 11 68 37
DELAWARE 2,444 3.58.7. 1,589 188 0 1 0 10
DISTRICT OF COLUMBIA 366 1,594 1,413 172 208 0 2 0
FLORIDA 30,298 45,068 25,389 226 87 42 0 51
GEORGIA 15,035 12,564 4,002 14 1 0 3 5
HAWAII 2,682 3,667 977 0 0 0 0 8
IDAHO 8,003 3,285 400 35 7 10 0 3
ILLINOIS 4,283 68,516 32,688 468 224 89 18 17
INDIANA 2,976 34,547 7,820 36 7 49 0 9
IOWA 252 24,955 639 26 0 20 7 10
KANSAS 8,993 8,037 1,362 59 5 28 6 19
KENTUCKY 4,232 16,565 1,916 128 0 CO 0 22
LOUISIANA 7,021 10,285 13,049 41 1 84 8 100
MAINE 5,479 5,668 600 16 7 0 7 6
MARYLAND 17,871 11,837 12,027 408 105 1 17 49
MASSACHUSETTS 57,547 15,886 8,672 440 539 0 71 63
MICHIGAN 27,856 30,823 15,254 112 132 25 15
MINNESOTA 4,816 26,596 245 67 0 81 0 11
MISSISSIPPI 4,591 12,018 6,502 1 0 0 1 43
MISSOURI 14,050 36,600 7,646 178 32 5 4 38
MONTANA 4,493 3.684 426 0 0 10 7 3
NEBRASKA 8,843 4,489 826 5 ' 1 0 20
NEVADA 2,209 7,762 1,083 4 1 1 6
NEW HAMPSHIRE 6,448 2,864 1,772 12 ,e 9 67 11
NEW JERSEY 8,359 36,857 39,429 1,469 1,F'.,.. 31 14 170
NEW MEXICO 15,004 1,093 1,375 0 LI 34 0 10
NEW YORK 2,971 96,723 73,713 2,422 555 299 1 386
NORTH CAROLINA 31,065 19,127 4,442 11 4 24 0 29
NORTH DAKOTA 4,835 752 70 14 1 3 5 10
OHIO 24,269 42,672 7,316 118 1,921 136 53
OKLAHOMA 14,672 15,369 1,745 20 28 24 28 43
OREGON 17,693 9,680 682 23 148 8 15 48
PENNSYLVANIA 19,826 40,164 24,479 376 2 175 3 11
PUERTO RICO 241 8,017 1,483 274 143 30 21 18
RHODE ISLAND 6,430 2,545 3,218 92 53 0 64 22
SOUTH CAROLINA 4,064 19,970 6,019 40 12 13 1 41
SOUTH DAKOTA 1,749 4,290 77 4 2 5 6 1
TENNESSEE 24,373 22.361 7,361 215 95 22 0 79
TEXAS 18,873 153,641 23,435 279 9 3 309 440
UTAH 9,713 11,151 3,710 42 0 2 0 15
VERMONT 4,611 159 65 7 27 2 30 4
VIRGINIA 17,582 24,442 12,995 62 131 122 48 44
WASHINGTON 18,127 16,308 3,338 39 43 18 2 30
WEST VIRGINIA 1,638 14,304 2,661 0 0 15 1 12
WISCONSIN 6,866 17,283 1,798 21 1 27 1 10
WYOMING 3,721 2.658 53 7 6 30 6 1
AMERICAN SAMOA 0 0 0 0 0 0 0 0
GUAM 210 430 272 1 0 3 0 0
NORTHERN MARIANAS 102 60 0 0 2 0 0 0
PALAU .

VIRGIN ISLANDS 117 77 238 i 6 0 0 1
BUR. OP INDIAN AFFAIRS 1,115 2,234 156 0 11 53 12 1

U.S. AND OUTLYING AREAS 560,660 1,231,560 455,643 13.165 7,839 1,927 939 2,183

50 STATES, D.C. & P.R. 559,116 1,228,759 454,977 13.162 7,826 1,871 927 2,181

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB2

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFER-RiT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 48.33 44.19 7.29 0.05 0.01 0.00 0.02 0.12

ALASKA 42.25 42.25 15.39 0.12 0.00 0.00 0.00 0.00

ARIZONA 7.77 73.50 18.09 0.36 0.05 0.15 0.03 0.05

ARKANSAS 39.22 54.51 5.69 0.13 0.11 0.00 0.10 0.25

CALIFORNIA 2.18 69.51 26.11 1.69 0.51 0.00 0.00 0.00

COLORADO 16.09 77.83 5.34 0.04 0.01 0.55 0.07 0.06

CONNECTICUT 56.80 26.09 15.35 0.53 0.87 0.03 0.21 0.12

DELAWARE 31.27 45.85 20.33 2.41 0.00 0.01 0.00 0.13

DISTRICT OF COLUMBIA 9.75 42.45 37.63 4.58 5.54 0.00 0.05 0.00

FLORIDA 29.95 44.55 25.10 0.22 0.09 0.04 0.00 0.05

GEORGIA 47.54 39.73 12.65 0.04 0.00 0.00 0.01 0.02

HAWAII 36.57 50.00 13.32 0.00 0.00 0.00 0.00 0.11

IDAHO 68.15 27.97 3.41 0.30 0.06 0.09 0.00 0.03

ILLINOIS 4.03 64.45 30.75 0.44 0.21 0.08 0.02 0.02

INDIANA 6.55 76.02 17.21 0.08 0.02 0.11 0.00 0.02

IOWA 0.97 96.32 2.47 0.10 0.00 0.08 0.03 0.04

KANSAS 48.59 43.42 7.36 0.32 0.03 0.15 0.03 0.10

KENTUCKY 18.46 72.26 8.36 0.56 0.00 0.26 0.00 0.10

LOUISIANA 22.95 33.62 42.66 0.13 0.00 0.27 0.03 0.33

MAINE 46.50 48.10 5.09 0.14 0.06 0.00 0.06 0.05

MARYLAND 42.23 27.97 28.42 0.96 0.25 0.00 0.04 0.12

MASSACHUSETTS 69.15 19.09 10.42 0.53 0.65 0.00 0.09 0.08

MICHIGAN 37.53 41.53 20.55 0.15 0.18 0.03 0.02

MINNESOTA 15.14 83.59 0.77 0.21 0.00 0.25 0.00 0.03

MISSISSIPPI 19.83 51.90 28.08 0.00 0.00 0.00 0.00 0.19

MISSOURI 24.00 62.51 13.06 0.30 0.05 0.01 0.01 0.06

MONTANA 52.10 42.72 4.94 0.00 0.00 0.12 0.08 0.03

NEBRASKA 62.33 31.64 5.82 0.04 0.02 0.01 0.00 0.14

NEVADA 19.96 70.14 9.79 0.04 0.00 0.01 0.01 0.05

NEW HAMPSHIRE 57.31 25.46 15.75 0.11 0.60 0.08 0.60 0.10

NEW JERSEY 9.50 41.90 44.83 1.67 1.85 0.04 0.02 0.19

NEW MEXICO 85.66 6.24 7.85 0.00 0.00 0.19 0.00 0.06

NEW YORK 1.68 54.62 41.63 1.37 0.31 0.17 0.00 0.22

NORTH CAROLINA 56.79 34.97 8.12 0.02 0.01 0.04 0.00 0.05

NORTH DAKOTA 84.97 13.22 1.23 0.25 0.02 0.05 0.09 0.18

OHIO 31.73 55.79 9.57 0.15 2.51 0.18 . 0.07

OKLAHOMA 45.95 48.13 5.47 0.06 0.09 0.08 0.09 0.13

OREGON 62.53 34.21 2.41 0.08 0.52 0.03 0.05 0.17

PENNSYLVANIA 23.31 47.23 28.79 0.44 0.00 0.21 0.00 0.01

PUERTO RICO 2.36 78.39 14.50 2.68 1.40 0.29 0.21 0.18

RHODE ISLAND 51.75 20.48 25.90 0.74 0.43 0.00 0.52 0.18

SOUTH CAROLINA 13.47 66.21 19.96 0.13 0.04 0.04 0.00 0.14

SOUTH DAKOTA 28.51 69.94 1.26 0.07 0.03 0.08 0.10 0.02

TENNESSEE 44.72 41.02 13.50 0.39 0.17 0.04 0.00 0.14

TEXAS 9.58 77.99 11.90 0.14 0.00 0.00 0.16 0.22

UTAH 39.43 45.27 15.06 0.17 0.00 0.01 0.00 0.06

VERMONT 94.01 3.24 1.33 0.14 0.55 0.04 0.61 0.08

VIRGINIA 31.72 44.10 23.45 0.11 0.24 0 22 0.09 0.08

WASHINGTON 47.82 43.02 8.81 0.10 0.11 0.05 0.01 0.08

WEST VIRGINIA 8.79 76.78 14.28 0.00 0.00 0.08 0.01 0.06

WISCONSIN 26.40 66.46 6.91 0.08 0.00 0.10 0.00 0.04

WYOMING 57.41 41.01 0.82 0.11 0.09 0.46 0.09 0.02

AMERICAN SAMOA
GUAM 22.93 46.94 29.69 0.11 0.00 0.33 0.00 0.00

NORTHERN MARIANAS 62.20 36.59 0.00 0.00 1.22 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS 26.90 17.70 54.71 0.46 0.00 0.00 0.00 0.23

BUR. OP INDIAN AFFAIRS 31.13 62.37 4.36 0.00 0.31 1.48 0.34 0.03

U.S. AND OUTLYING AREAS 24.66 54.16 20.04 0.58 0.34 0.08 0.04 0.10

50 STATES, D.C. 1. P.R. 24.64 54.16 20.05 0.58 0.34 0.08 0.04 0.10

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB2

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENT/AL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 97.40 1.73 0.77 0.06 0.00 0.00 0.01 0.04

ALASKA 73.21 17.29 9.50 0.00 0.00 0.00 0.00 0.00

ARIZONA 4.76 93.43 1.78 0.04 0.00 0.00 0.00 0.00

ARKANSAS 94.25 4.06 1.44 0.21 0.00 0.02 0.02 0.00

CALIFORNIA 89.63 3.90 6.01 0.39 0.06 0.00 0.00 0.00

COLORADO 62.14 33.19 4.54 0.04 0.01 0.00 0.04 0.04

CONNECTICUT 84.59 7.53 7.25 0.19 0.38 0.01 0.03 0.01

DELAWARE 95.34 4.66 0.00 0.00 0.00 0.00 0.00 0.00

DISTRICT OP COLUMBIA 62.98 3.42 33.60 0.00 0.00 0.00 0.00 0.00

FLORIDA 95.15 1.78 2.79 0.03 0.13 0.00 0.00 0.12

GEORGIA 77.56 20.72 1.28 0.22 0.04 0.00 0.05 0.13

HAWAII 92.65 5.15 2.20 0.00 0.00 0.00 0.00 0.00

IDAHO 97.42 2.07 0.36 0.11 0.00 0.00 0.00 0.03

ILLINOIS 93.27 2.99 3.12 0.14 0.02 0.44 0.01 0.01

INDIANA 99.87 0.00 0.00 0.04 0.00 0.09 0.00 0.00

IOWA 97.63 1.86 0.51 0.00 0.00 0.00 0.00 0.00

KANSAS 97.98 1.15 0.69 0.12 0.00 0.01 0.00 0.06

KENTUCKY 86.14 13.36 0.48 0.00 0.01 0.00 0.00 0.01

LOUISIANA 92.63 1.29 5.86 0.02 0.01 0.04 0.00 0.16

MAINE 83.60 13.27 3.00 0.03 0.08 0.00 0.00 0.02

MARYLAND 76.88 9.05 12.94 0.88 0.13 0.00 0.03 0.10

MASSACHUSETTS 84.76 6.43 7.82 0.20 0.46 0.00 0.12 0.22

MICHIGAN 95.46 2.17 2.04 0.24 0.01 0.09 0.00

MINNESOTA 11.19 .87.90 0.73 0.08 0.00 0.02 0.00 0.08

MISSISSIPPI 75.12 21.09 3.41 0.16 0.00 0.01 0.01 0.01

MISSOURI 84.98 10.20 4.02 0.65 0.13 0.00 0.00 0.01

MONTANA 95.54 2.95 1.08 0.36 0.00 0.03 0.00 0.03

NEBRASKA 94.94 2.58 2.21 0.05 0.01 0.03 0.01 0.17

NEVADA 94.76 0.23 4.80 0.16 0.03 0.00 0.00 0.03

NEW HAMPSHIRE 59.24 21.34 17.56 0.82 0.71 0.00 0.22 0.11

NEW JERSEY 93.81 0.89 4.31 0.12 0.84 0.00 0.00 0.03

NEW MEXICO 63.93 21.66 14.29 0.00 0.00 0.08 0.00 0.03

NEW YORK 52.58 16.10 29.25 1.65 0.30 0.01 0.00 0.10

NORTH CAROLINA 97.70 1.46 0.79 0.01 0.03 0.00 0.00 0.00

NORTH DAKOTA 90.22 4.67 3.28 1.34 0.03 0.03 0.44

OHIO 80.90 0.00 0.00 0.00 19.10 0.00 0.00

OKLAHOMA 96.99 2.07 0.61 0.15 0.13 0.01 0.01 0.02

OREGON 87.94 8.10 3.50 0.05 0.28 0.01 0.03 0.10

PENNSYLVANIA 93.25 5.70 0.83 0.07 0.12 0.04 0.00 0.00

PUERTO RICO 21.70 65.25 9.65 0.64 2.27 0.00 0.07 0.43

RHODE ISLAND 87.51 5.04 7.02 0.09 0.29 0.00 0.00 0.06

SOUTH CAROLINA 90.81 7.02 2.14 0.01 0.01 0.00 0.00 0.02

SOUTH DAKOTA 56.37 41.01 2.26 0.14 0.08 0.00 0.00 0.14

TENNESSEE 88.04 7.82 4.02 0.06 0.02 0.00 0.00 0.04

TEXAS 92.45 6.27 0.92 0.02 0.00 0.00 0.28 0.07

UTAH 79.17 14.34 6.43 0.04 0.00 0.00 0.00 0.01

VERMONT 93.65 3.20 1.76 0.09 0.36 0.05 0.23 0.68

VIRGINIA 83.27 14.61 1.29 0.03 0.67 0.05 0.01 0.08

WASHINGTON 93.59 4.11 2.16 0.01 0.01 0.01 0.03 0.08

WEST VIRGINIA 4.00 95.92 0.08 0.00 0.00 0.00 0.00 0.01

WISCONSIN 95.33 2.32 2.16 0.06 0.08 0.02 0.01 0.03

WYOMING 88.33 10.86 0.12 0.00 0.43 0.19 0.04 0.04

AMERICAN SAMOA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

GUAM 89.76 7.80 1.95 0.49 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 89.66 6.90 0.00 0.00 3.45 0.00 0.00 0.00

PALAU .
.

VIRGIN ISLANDS 38.46 0.96 59.62 0.96 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 89.21 5.05 5.74 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 85.48 9.13 3 89 0.19 1.20 0.03 0.03 0.05

50 STATES, D.C. 4 P.R. 85.48 9.13 3.88 0.19 1.21 0.03 0.03 0.05

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB2

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-i2 SCHOOL YEAR

MENTAL RETAR1ATION

STATE
RECAILAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 1,904 5,545 16,628 638 55 8 10 50
ALASKA 32 139 263 1 0 0 0 0
ARIZONA 73 728 3,756 487 98 2 1 13
ARKANSAS 997 4,490 3,785 56 307 194 84 51
CALIFORNIA 696 506 21,771 1,412 295 731 0 8
COLORADO 72 803 1,788 35 20 6 5 7
CONNECTICUT 109 562 2,248 440 97 3 41 6
DELAWARE 182 313 592 258 0 0 20 6
DISTRICT OF COLUMBIA 3 107 543 289 53 0 12 0
FLORIDA 571 1,293 17,203 4,736 37 13 0 18
GEORGIA 1,907 6,098 13,961 245 18 699 12 45
HAWAII 45 309 952 0 0 0 0 16
IDAHO 507 891 1,133 45 8 8 0 5
ILLINOIS 152 788 17,148 2,613 1,866 192 240 12
INDIANA 152 2,148 15,280 1,135 0 61 34 28
IOWA 28 6,575 3,402 397 0 42 32 5
KANSAS 220 1,100 3,307 396 24 60 39 12,
KENTUCKY 1,640 9,237 5,706 360 10 35 1 94
LOUISIANA 173 653 8,834 847 2 . 516 31 64
MAINE 133 658 900 26 53 0 3 7
MARYLAND 776 358 2.369 1,383 115 0 72 14
MASSACHUSETTS 2,635 2,966 6,551 209 381 0 90 47
MICHIGAN 816 2,936 10,854 3,392 42 9 16
MINNESOTA 312 7,426 1,688 297 4 105 5 18
MISSISSIPPI 147 1,791 3,893 130 0 129 6 32
MISSOURI 450 2,008 8,689 3,441 71 45 20 99
MONTANA 217 274 529 1 0 5 0 1
NEBRASKA 651 1,516 1,849 137 17 53 6 5
NEVADA 19 267 630 353 1 0 0 4
NEW HAMPSHIRE 185 141 415 34 49 1 19 5
NEW JERSEY 13 90 2,755 1,752 548 37 15 12
NEW MEXICO 502 1 1,326 0 8 0 0 44
NEW YORK 48 1,062 11,975 '.,537 524 125 85 62
NORTH CAROLINA 1,986 6,720 9,388 1,327 166 38 176 45
FORTH DAKOTA 165 301 780 10 3 8 20 10
JHIO 1,066 24,332 15,663 426 48 198 85
OKLAHOMA 1,047 3,941 6,138 132 13 11 1 34
OREGON 431 827 2.296 27 8 2 28
PENNSYLVANIA 814 6,616 20,843 2,497 151 105 10 23
PUERTO RICO 113 5,178 7,264 1,096 407 76 3 335
RHODE ISLAND 24 35 805 6 138 0 1 5
SOUTH CAROLINA 566 3,926 8,224 792 1 179 50
SOUTH DAKOTA 92 813 417 20 45 15 5 0
TENNESSEE 895 3,437 7,344 328 190 232 1 52
TEXAS 129 4,976 16,176 1,617 43 405 2 97
UTAH 126 502 2,513 237 0 18 3
VERMONT 968 100 271 10 11 0 6
VIRGINIA 273 2,583 8,959 442 26 149 3 45
WASHINGTON 962 2,261 3,995 64 7 20 3
WEST VIRGINIA 67 2,217 5,052 259 5 10 18
WISCONSIN 180 1,149 2,766 220 1 25 6
WYOMING 264 236 41 6 1 85 1
AMERICAN SAMOA 157 14 21 0 0 0 0
GUAM 7 46 108 2 3 0 0
NORTHERN MARIANAS 16 23 0 0 0 0 0
PALAU
VIRGIN ISLANDS 6 18 538 30 0 0 3 .1

BUR. OP INDIAN AFFAIRS 17 211 77 0 0 4 2 0

U.S. AND OUTLYING AREAS 26,732 134,235 312,402 40,650 5,928 4,692 1,414 1,653

50 STATES, D.C. 4 P.R. 26,535 133,931 311,658 40,618 5.925 4,688 1,409 1,652

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB2

NUMBER OP CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA. PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 2,348 1,159 1,376 76 2 125 147 101
ALASKA 99 220 248 71 0 12 0 11
ARIZONA 132 1,056 1,318 263 111 37 563 43
ARKANSAS 35 74 87 3 12 0 30 9
CALIFORNIA 522 954 6,510 423 5,111 374 0 41
COLORADO 1,663 3,822 2.060 181 21 137 311 235
CONNECTICUT 3,547 1,953 2,721 682 989 204 627 230
DELAWARE 294 331 307 91 0 12 8 29
DISTRICT OP COLUMBIA 23 61 319 106 77 0 2'7 13
FLORIDA 4,089 5,846 11,732 2,109 99 93 278 41
GEORGIA 7,347 6,308 5,509 198 4 444 56 10
HAWAII 261 303 499 0 3 0 7 22
IDAHO 144 74 92 59 5 10 1 0
ILLINOIS 551 5,125 12,044 3.242 3,197 929 412 44
INDIANA 678 1,381 3,479 240 0 164 65 39
IOWA 143 3,738 2,545 412 0 213 177 37
KANSAS 1,422 1,330 1,023 279 26 371 55 18
KENTUCKY 205 1,260 1,243 251 6 228 75 85
LOUISIANA 371 497 3,239 359 0 191 42 68
MAINE 1,470 1,326 780 103 122 3 100 51
MARYLAND 1,144 424 1,293 7'S 782 158 410 52
MASSACHUSETTS 2,199 1,107 3,886 1,639 2.144 0 168 153
MICHIGAN 5,253 4,970 5.358 1,447 683 213 15
MINNESOTA 1,328 8,906 660 1,230 2 791 20 49
MISSISSIPPI 14 54 110 0 5 2 8 9
MISSOURI 1,636 4,526 3,446 1,038 630 75 100 78
MONTANA 253 172 232 4 0 43 31 3
NEBRASKA 972 635 772 70 64 41 5 14
NEVADA 120 518 337 25 0 16 5 6
NEW HAMPSHIRE 847 340 313 10 152 51 147 10
NEW JERSEY 396 2,347 5,236 1,852 3,701 285 40 268
NEW MEXICO 1,508 190 1,457 0 0 44 14 107
NEW YORK 924 7.054 22,388 5,694 4,900 1.354 402 676
NORTH CAROLINA 3,113 2,369 3,667 238 7 150 19 127
NORTH DAKOTA 183 111 102 4 0 16 20 1
OHIO 425 3,054 3,133 2,611 15 142 . 191
OKLAHOMA 170 331 1,125 42 17 90 40 56
OREGON 1,118 677 689 163 343 49 15 104
PENNSYLVANIA 1,882 4,358 7,354 1,427 696 724 210 305
PUERTO RICO 26 264 449 30 18 6 2 51
RHODE ISLAND 326 243 559 10 188 0 161 18
SOUTH CAROLINA 538 2.123 2,125 258 2 33 5 43
SOUTH DAKOTA 102 171 82 29 37 44 77 2
TENNESSEE 683 596 911 176 113 107 s 39
TEXAS 1,978 13,130 8,961 1,334 20 2 269 2,237
UTAH 2,729 2,432 1,907 179 0 150 0 48
VERMONT 628 33 59 61 22 12 65 16
VIRGINIA 1,554 2,168 4,250 265 305 286 293 71
WASHINGTON 1,390 1,691 1,315 179 138 195 14 87
WEST VIRGINIA 199 914 917 3 5 65 15 19
WISCONSIN 2,389 5,045 3,688 333 6 188 1 43
WYOMING 348 408 7 20 1 63 12 3
AMERICAN SAMOA 0 0 2 0 0 0 0 0
GUAM 7 3 7 1 0 0 0 1
NORTHERN MARIANAS 6 0 1 0 0 0 0 0
PALAU
VIRGIN ISLANDS 6 i 23 i 6 0 15 0
BUR. OF INDIAN AFFAIRS 121 254 72 0 2 11 27 5

U.S. AND OUTLYING AREAS 61,853 108,437 144.024 30,299 24,1G0 9.423 6,019 6,034

50 STATES, D.C. & P.R. 61,719 108,179 143,919 30,294 24,098 9,412 5,977 6,028

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLILBXXNP1A)
210CT93
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TABLE AB2

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENT/AL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 18 48 780 146 5 58 2 27
ALASKA 45 129 256 3 0 7 0 0
ARIZONA 25 107 594 215 84 30 1 16
ARKANSAS 19 86 350 35 93 19 48 21
CALIFORNIA 171 126 44,609 299 362 13 0 0
COLORADO 241 1,216 2,120 211 2 64 14 44
CONNECTICUT 109 146 560 180 134 21 39 14
DELAWARE 1 12 6 16 0 2 0 4
DISTRICT OF COLUMBIA 0 0 1 4 102 4 9 0
FLORIDA 0 0 0 0 0 0 0 0
GEORGIA
HAWAII 1 5 19d 4 0 0 0
IDAHO 43 54 143 7 0 1 0 5
ILLINOIS . . .

INDIANA 2 1 404 231 6 103 19 7
IOWA 5 0 335 158 0 2 58 3
KANSAS 200 345 527 142 5 168 18 35
KENTUCKY 51 113 699 174 16 8 2 24
LOUISIANA 8 4 549 168 0 106 2 44
MAINE 140 326 496 35 16 0 27 24
MARYLAND 816 219 781

1. ?.7677

295 19 147 39
MASSACHUSETTS 286 318 997 276 0 126 154
MICHIGAN 40 15 463 1,365 19 1 38
MINNESOTA 0 0 0 0 0 0 0 0
MISSISSIPPI 1 8 164 55 0 50 3 16
MISSOURI 44 74 178 186 44 20 2 4
MONTANA 71 47 202 3 0 4 2 3
NEBRASKA 36 25 290 51 4 12 7 14
NEVADA 2 49 50 137 0 0 3 4
NEW HAMPSHIRE
NEW JERSEY

57
106

22
455

40
2,975

88
1,884

31
2. 219

0
16166

24
58

5
77

NEW MEXICO 78 8 554 0 2 43 3 22
NEW YORK 146 596 3,',39 4,031 2,018 45 327 244
NORTH CAROLINA 41 88 569 244 27 153 132 21
NORTH DAKOTA 0
OHIO 95 1.522

3

787 95 15 66
OKLAHOMA 33 42 1773 175 4 89 16 60
OREGON .

PENNSYLVANIA d i 167 315 6 4 2 15
PUERTO RICO 16 47 268 64 23 8 5 674
RHODE ISLAND 4 3 61 0 48 0 6 1
SOUTH CAROLINA 13 59 148 56 1 127 0 5
SOUTH DAKOTA 16 129 145 18 18 33 63 9
TENNESSEE 45 57 1,107 101 138 40 0 40
TEXAS 36 508 1,461 469 22 137 32 166
UTAH 18 18 627 685 0 31 0 27
VERMONT 49 4 38 5 3 0 6 4
VIRGINIA
WASHINGTON

225
218

237
350 1::32.71

88
49

39
10

136
137

26
0

16
36

WEST VIRGINIA 0 0 0 0 0 0 0 0
WISCONSIN 2, 155 8,980 8,048 386 4 301 0 41
WYOMING . 37
AMERICAN SAMOA 0 0 8 6 6 0 0 0
GUAM 2 4 23 3 11 0 0 0
NORTHERN MARIANAS 17 26 9 0 0 0 0 0
PALAU
VIRGIN ISLANDS 6 6 28 6 6 0 6 2
BUR. OF INDIAN AFFAIRS 14 47 84 0 2 10 5 0

U.S. AND OUTLYING AREAS

50 STATES, D.C. & P.R.

5,764

5,731

)6,778

16,701

43.735

43,583

14,823

14,814

6,153

6,140

2,242

2,232

1,241

1,230 2:0077:2,075

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE D/PFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB2

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 1.66 4.43 71.96 13.47 0.46 5.35 0.18 2.49
ALASKA 10.23 29.32 58.18 0.68 0.00 1.59 0.00 0.00
ARIZONA 2.33 9.98 55.41 20.06 7.84 2.80 0.09 1.49

ARKANSAS 2.83 12.82 52.16 5.22 13.86 2.83 7.15 3.13
CALIFORNIA 3.06 2.26 82.60 5.36 6.49 0.23 0.00 0.00
COLORADO 6.16 31.08 54.19 5.39 0.05 1.64 0.36 1.12

CONNECTICUT 9.06 12.14 46.55 14.96 11.14 1.75 3.24 1.16

DELAWARE 2.44 29.27 14.63 39.02 0.00 4.88 0.00 9.76
DISTRICT OF COLUMBIA :0.00 0.00 0.83 3.33 85.00 3.33 7.50 0.00
FLORIDA .

GEORGIA . . .

HAWAII 0.48 2.38 92.38 1.90 0.00 0.00 0.00 2.86
IDAHO 17.00 21.34 56.52 2.77 0.00 0.40 0.00 1.98
ILLINOIS
INDIANA 0.26 0.13 52.67 30.12 0.00 13.43 2.48 0.91
IOWA 0.89 0.00 59.71 28.16 0.00 0.36 10.34 0.53
KANSAS 13.89 23.96 36.60 9.86 0.35 11.67 1.25 2.43
KENTUCKY 4.69 10.40 64.31 16.01 1.47 0.74 0.18 2.21

LOUISIANA 0.91 0.45 62.32 19.07 0.00 12.03 0.23 4.99
MAINE 13.16 30.64 46.62 3.29 1.50 0.00 2.54 2.26
MARYLAND 22.10 5.93 21.15 37.29 7.99 0.51 3.98 1.06
MASSACHUSETTS 12.31 13.68 42.90 7.19 11.88 0.00 5.42 6.63

MICHIGAN 2.06 0.77 23.85 70.32 . 0.98 0.05 1.96
MINNESOTA . . . .

MISSISSIPPI 0.34 2.69 55.22 18.52 0.00 16.84 1.01 5.39

MISSOURI 7.97 13.41 32.25 33.70 7.97 3.62 0.36 0.72
MONTANA 21.39 14.16 60.84 0.90 0.00 1.20 0.60 0.90

NEBRASKA 8.20 5.69 66.06 11.62 0.91 2.73 1.59 3.19
NEVADA 0.82 20.00 20.41 55.92 0.00 0.00 1.22 1.63

NEW HAMPSHIRE 21.35 8.24 14.98 32.96 11.61 0.00 8.99 1.87

NEW JERSEY 1.34 5.73 37.47 23.73 27.95 2.09 0.73 0.97
NEW MEXICO 10.99 1.13 78.03 0.00 0.28 6.06 0.42 3.10
NEW YORK 1.31 5.35 33.55 36.17 18.11 0.40 2.93 2.19

NORTH CAROLINA 3.22 6.90 44.63 19.14 2.12 12.00 10.35 1.65

NORTH DAKOTA
OHIO 1.45 24.74 59.11 12.00 1.45 0.23 1.01

OKLAHOMA 2.37 3.02 69.90 12.57 0.29 6.39 1.15 4.31

OREGON
PENNSYLVANIA 0.98 0.59 32.68 61.64 0.00 0.78 0.39 2.94

PUERTO RICO 1.45 4.25 24.25 5.79 2.08 0.72 0.45 61.00

RHODE ISLAND 3.25 2.44 49.59 0.00 39.02 0.00 4.88 0.81

SOUTH CAROLINA 3.18 14.4! 36.19 13.69 ,0.24 31.05 0.00 1.22

SOUTH DAKOTA 3.71 29.93 33.64 4.18 4.18 7.66 14.62 2.09

TENNESSEE 2.95 3.73 72.45 6.61 9.03 2.62 0.00 2.62

TEXAS 1.27 17.94 51.61 16.57 0.78 4.84 1.13 5.86

UTAH 1.28 1.28 44.59 48.72 0.00 2.20 0.00 1.92

VERMONT 44.95 3.67 34.86 4.59 2.75 0.00 5.50 3.67

VIRGINIA 11.34 11.95 61.34 4.44 1.97 6.85 1.31 0.81

WASHINGTON 8.32 13.35 69.48 1.87 0.38 5.23 0.00 1.37

WEST VIRGINIA
WISCONSIN 10.82 45.09 40.41 1.94 0.02 1.51 0.00 0.21

WYOMING
AMERICAN SAMOA 0.00 0.00

.

100.00 0.00 0.00
100.00

0.00 0.00 0.00
GUAM 4.65 9.30 53.49 6.98 25.58 0.00 0.00 0.00

NORTHERN MARIANAS 32.69 50.00 17.31 0.00 0.00 0.00 0.00 0.00

PALAU .

VIRGIN ISLANDS 0.00 0.00 66.67 14.29 0.00 0.00 14.29 4.76

BUR. OF INDIAN AFFAIRS 8.64 29.01 51.85 0.00 1.23 6.17 3.09 0.00

U.S. AND OUTLYING AREAS 6.21 18.07 47.12 15.97 6.63 2.42 1.34 2.24

50 STATES, D.C. & P.R. 6 20 18.05 47.11 16.01 6.64 2.41 1.33 2.24

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB2

PERCENTAGE OP CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

HEARING IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 40.02 13.00 21.57 3.63 0.10 21.27 0.20 0.20

ALASKA 26.85 40.27 32.89 0'.00 0.00 0.00 0.00 0.00

ARIZONA 8.23 41.16 14.87 27.78 0.00 7.86 0.00 0.09

ARKANSAS 29.87 25.60 7.42 11.13 0.74 24.86 0.37 0.00

CALIFORNIA 13.62 7.42 61.81 4.02 0.76 12.37 0.00 0.00

COLORADO 34.96 30.09 25.35 0.64 0.00 8.96 0.00 0.00

CONNECTICUT 41.98 15.76 13.75 7.88 14.18 0.29 6.02 0.14

DELAWARE 31.91 34.57 9.57 23.94 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 40.43 12.77 44.68 0.00 0.00 0.00 2.13 0.00

FLORIDA 19.29 14.89 46.77 1.67 0.00 17.38 0.00 0.00

GEORGIA 24.33 22.00 24.76 12.68 0.26 15.70 0.00 0.26

HAWAII 31.13 22.52 36.75 9.60 0.00 0.00 0.00 0.00

IDAHO 68.29 22.44 7.32 0.00 0.00 1.95 0.00 0.00

ILLINOIS 12.59 20.87 52.55 2.78 0.46 10.17 0.54 0.04

INDIANA 16.52 20.83 39.63 11.07 0.00 11.95 0.00 0.00

IOWA 31.96 27.84 20.62 0.13 0.00 18.94 0.52 0.00

KANSAS 28.27 18.85 19.90 3.49 0.00 29.32 0.17 0.00

KENTUCKY 31.31 22.98 10.83 1.79 0.00 33.10 0.00 0.00

LOUISIANA 21.27 19.78 38.86 0.70 0.47 18.84 0.00 0.08

MAINE 55.11 24.45 9.49 1.09 0.00 9.49 0.36 0.00

MARYLAND 47.70 10.32 14.05 5.29 0.09 22.12 0.26 0.17

MASSACHUSETTS 36.84 8.43 29.38 2.68 18.05 0.00 4.25 0.37

MICHIGAN 40.02 21.59 31.45 0.80 6.09 0.00 0.04

MINNESOTA 19.42 58.26 5.32 1.91 0.0T 14.95 0.00 0.07

MISSISSIPPI 6.55 30.35 29.69 2.40 0.00 30.79 0.22 0.00

MISSOURI 28.34 22.15 17.92 12.87 0.81 17.43 0.49 0.00

MONTANA 44.26 11.91 37.02 6.81 0.00 0.00 0.00 0.00

NEBRASKA 57.28 15.86 14.18 1.49 0.37 10.63 0.00 0.19

NEVADA 20.34 15.25 61.58 1.13 0.00 0.00 1.13 0.56

NEW HAMPSHIRE 18.75 7.14 5.36 60.71 3.13 0.00 4.91 0.00

NEW JERSEY 5.61 16.67 45.72 24.53 6.78 0.00 0.16 0.55

NEW MEXICO 32.24 16.47 28.47 0.00 0.00 22.12 0.00 0.71

NEW YORK 18.73 16.48 22.50 12.18 26.07 2.39 1.42 0.23

NORTH CAROLINA 45.76 15.24 12.68 0.48 0.03 25.79 0.00 0.05

NORTH DAKOTA 46.98 12.08 12.75 0.67 0.00 26.85 0.67

OHIO 20.03 30.15 36.36 6.30 0.87 6.13 . 0.17

OKLAHOMA 27.09 13.18 31.48 6.88 1.17 19.77 0.00 0.44

ORMON 63.65 11.21 11.21 0.54 2.53 10.31 0.00 0.54

PE3)NSYLVAN/A 53.60 12.86 15.36 1.55 10.07 0.03 6.53 0.00

PUERTO RICO 4.61 31.12 41.69 4.61 17.19 0.22 0.22 0.34

RHODE ISLAND 20.73 9.15 7.32 60.37 1.83 0.00 0.61 0.00

SOUTH CAROLINA 28.57 29.30 25.57 2.28 0.10 13.98 0.10 0.10

SOUTH DAKOTA 53.31 19.12 1.10 12.50 0.00 13.24 0.74 0.00

TENNESSEE 40.37 12.30 28.24 5.10 0.00 13.67 0.00 0.32

TEXAS 10.38 38.21 40.24 8.13 0.13 2.47 0.20 0.22

UTAH 43.72 11.76 7.31 0.16 0.00 36.88 0.00 0.16

VERMONT 72.12 3.03 1.82 0.00 0.61 0.00 22.42 0.00

VIRGINIA 27.91 21.09 32.32 0.80 0.32 17.32 0.16 0.08

WASHINGTON 43.37 27.22 19.62 0.10 1.84 7.75 0.00 0.10

WEST VIRGINIA 10.38 40.98 21.31 5.74 0.55 20.49 0.55 0.00

WISCONSIN 61.21 7.12 21.00 2.85 0.00 7.83 0.00 0.00

WYOMING 48.21 30.95 1.19 10.71 0.00 8.93 0.00 0.00

AMERICAN SAMOA 7.14 35.71 57.14 0.00 0.00 0.00 0.00 0.00

GUAM 38.71 6.45 54.84 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 81.82 18.18 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
.

VIRGIN ISLANDS 10.34 10.34 79.31 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 6.98 14.73 3.88 0.00 71.32 0.00 0.00 3.10

U.S. AND OUTLYING AREAS 27.04 20.48 31.23 5.77 3.82 10.75 0.78 0.13

50 STATES, D.C. 4 P.R. 27.07 20.50 31.26 5.79 3.68 10.79 0.78 0.13

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB2

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ORTHOPEDIC IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE PUBLIC PRIVATE
SEPARATE RESIDENTIAL RESIDENTIAL
FACILITY FACILITY FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 237 69 140 7 1 8
ALASKA 46 20 21 0 0 0
ARIZONA 171 212 235 18 1 0 11
ARKANSAS 51 48 39 1 1 10 2
CALIFORNIA 1,859 734 4,732 306 3 0 0
COLORADO 411 304 103 5 0 15
CONNECTICUT 167 21 28 7 1 0 4
DELAWARE 62 28 52 98 0 47
DISTRICT OF COLUMBIA 2 11 17 35 0 0
FLORIDA 876 453 1,998 253 0 23
GEORGIA 182 180 271 7 2 0 5
HAWAII 87 24 81 0 1 6
IDAHO 106 38 36 0 0 0
ILLINOIS 384 358 1,088 547 4 5 2 77
INDIANA 278 141 341 23 0 0
IOWA 369 297 134 5 3 49
KANSAS 218 68 34 10 2 0 3

KENTUCKY 192 136 79 1 0 12
LOUISIANA 291 205 562 28 2 0 40
MAINE 124 42 7 0 0 0
MARYLAND 276 58 87 18 1 0 4
MASSACHUSETTS 555 66 182 5 6 5 38
MICHIGAN 1,935 910 1,235 92 1 43
MINNESOTA 291 862 47 5 1 0 9

MISSISSIPPI 99 177 439 52 3 104
MISSOURI 388 92 168 320 2 20
MONTANA 51 9 10 0 0 0
NEBRASKA 274 60 45 5 0 27
NEVADA 93 192 17 4 0 0
NEW HAMPSHIRE 83 32 25 11 0 1

NEW JERSEY 39 141 74 173 16 0 10
NEW MEXICO 278 107 215 0 0 13
NEW YORK 969 399 517 120 19 0 32
.1-.11TH CAROLINA 565 139 179 50 0 19
NORTH DAKOTA 63 9 17 2 6 1

OHIO 586 469 567 123 1 930
OKLAHOMA 155 34 85 7 0 1

OREGON 465 151 176 6 0 17
PENNSYLVANIA 183 67 628 244 9 26 10
PUERTO RICO 115 125 28 7 10 1 34
RHODE ISLAND 46 53 37 0 1 2 1

SOUTH CAROLINA 165 276 238 42 0 12
SOUTH DAKOTA 43 57 10 2 39 2

TENNESSEE 306 178 399 60 0 125
TEXAS 535 1,084 1,198 99 210 267
UTAH 53 56 87 0 0 24
VERMONT 82 2 2 0 1 3

VIRGINIA 313 176 230 32 1 2 4
WASHINGTON 608 248 201 9 0 11
WEST VIRGINIA 84 83 127 7 1 4

WISCONSIN 371 72 94 0 0 5
WYOMING 94 46 5 2 2 1

AMERICAN SAMOA ( 0 1 0 0 0
GUAM 11 1. 3 1 0 0
NORTHERN MARIANAS 6 3 0 0 0 0
PALAU . .

VIRGIN ISLANDS 1 1 3 0 0 0 0
BUR. OP INDIAN AFFAIRS 8 8 0 0 0 0 0 0

U.S. AND OUTLYING AREAS 16,410 10,632 17,374 2,849 828 133 318 2,074

50 STATES, D.C. 4 P.R. 16,376 10,619 17,367 2,848 828 133 318 2,074

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB2

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ORTHOPEDIC IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 51.30 14.94 30.10 1.52 0.00 0.00 0.22 1.73

ALASKA 52.87 22.99 24.14 0.00 0.00 0.00 0.00 0.00
ARIZONA 25.99 32.22 35.71 2.74 1.67 0.00 0.00 1.67
ARKANSAS 31.48 29.63 24.07 0.62 6.79 0.00 6.17 1.23

CALIFORNIA 24.26 9.58 61.76 3.99 0.40 0.00 0.00 0.00
COLORADO 48.81 36.10 12.23 0.59 0.00 0.48 0.00 1.78

CONNECTICUT 70.17 8.82 11.76 2.94 4.20 0.42 0.00 1.68

DELAWARE 21.60 9.76 18.12 34.15 0.00 0.00 0.00 16.38
DISTRICT OF COLUMBIA 3.08 16.92 26.15 53.85 0.00 0.00 0.00 0.00

FLORIDA 24.31 12.57 55.44 7.02 0.00 0.03 0.00 0.64

GEORGIA 27.04 26.75 40.27 1.04 0.45 3.71 0.00 0.74

HAWAII 43.72 12.06 40.70 0.00 0.00 0.00 0.50 3.02

IDAHO 58.89 21.11 20.00 0.00 0.00 0.00 0.00 0.00

ILLINOIS 15.06 14.04 42.67 21.45 1.69 2.00 0.08 3.02

INDIANA 35.50 18.01 43.55 2.94 0.00 0.00 0.00 0.00
IOWA 43.06 34.66 15.64 G.58 0.00 0.00 0.35 5.72

KANSAS 61.06 19.05 9.52 2.80 6.44 0.28 0.00 0.84

KENTUCKY 45.71 32.38 18.81 0.24 0.00 0.00 0.00 2.86
LOUISIANA 25.37 17.87 49.00 2.44 0.00 1.83 0.00 3.49

MAINE 71.68 24.28 4.05 0.00 0.00 0.00 0.00 0.00
MARYLAND 67.87 10.47 15.70 3.25 1.99 0.00 0.00 0.72
MASSACHUSETTS 60.79 7.23 19.93 0.55 6.79 0.00 0.55 4.16

MICHIGAN 45.90 21.58 29.29 2.18 0.00 0.02 1.02

MINNESOTA 23.74 70.31 3.83 0.41 0.00 0 1 0.00 0.73

MISSISSIPPI 11.24 20.09 49.83 5.90 0.00 P.79 0.34 11.80
MISSOURI 38.96 9.24 16.87 32.13 0.60 0.00 0.20 2.01

MONTANA 72.86 12.86 14.29 0.00 0.00 0.00 0.00 0.00

NEBRASKA 66.67 14.60 10.95 1.22 0.00 0.00 0.00 6.57

NEVADA 30.39 62.75 5.56 1.31 0.00 0.00 0.00 0.00
NEW HAMPSHIRE 54.61 21.05 16.45 7.24 0.00 0.00 0.00 0.66

NEW JERSEY 6.53 23.62 12.40 28.98 26.80 0.00 0.00 1.68

NEW MEXICO 45.28 17.43 35.02 0.00 0.16 0.00 0.00 2.12
NEW YORK 43.47 17.90 23.19 5.38 8.61 0.00 0.00 1.44

NORTH CAROLINA 59.35 14.60 18.80 5.25 0.00 0.00 0.00 2.00

NORTH DAKOTA 63.64 9.09 17.17 2.02 1.01 6.06 1.01
OHIO 21.78 17.43 21.08 4.57 0.56 0.00 34.57
OKLAHOMA 54.96 12.06 30.14 2.48 0.00 0.00 0.00 0.35

OREGON 56.92 18.48 21.54 0.73 0.24 0.00 0.00 2.08

PENNSYLVANIA 14.60 5.35 50.12 19.47 7.58 0.00 2.08 0.80

PUERTO RICO 27.51 29.90 6.70 1.67 25.84 0.00 0.24 8.13

RHODE ISLAND 29.30 .1.76 23.57 0.00 11.46 0.00 1.27 0.64

SOUTH CAROLINA 22.48 '/.60 32.43 5.72 0.00 0.14 0.00 1.63

SOUTH DAKOTA 27.04 .3.85 6.29 1.26 2.52 1.26 24.53 1.26

TENNESSEE 28.60 16.64 37.29 5.61 0.19 0.00 0.00 11.68

TEXAS 12.75 44.91 28.56 2.36 0.02 0.02 5.01 6.36

UTAH 24.09 25.45 39.55 0.00 0.00 0.00 0.00 10.91
VERMONT 90.11 2.20 2.23 0.00 1.10 0.00 1.10 3.30

VIRGINIA 40.81 22.95 29.99 4.17 1.30 0.00 0.26 0.52

WASHINGTON 56.09 22.88 18.54 0.83 0.65 0.00 0.00 1.01

WEST VIRGINIA 27.45 27.12 41.50 2.29 0.00 0.00 0.33 1.31

WISCONSIN 68.45 13.28 17.34 0.00 0.00 0.00 0.00 0.92

WYOMING 60.26 29.49 3.21 1.28 0.00 3.85 1.28 0.64

AMERICAN SAMOA 0.00 .0.00 100.00 0.00 0.00 0.00 0.00 0.00

GUAM 79.17 4.17 12.50 4.17 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 66.67 33.33 0.00 0.00 0.00 0.00 0.00 0.00

PALAU . .

VIRGIN ISLANDS 20.00 20.00 60.00 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 50.00 50.00 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 32.42 21.00 34.32 5.63 1.64 0.26 0.63 4.10

50 STATES, D.C. F P.R. 32.39 21.00 34.35 5.63 1.64 0.26 0.63 4.10

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(LBX)UP1A1
21OCT93
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TABLE AB2

NUMBER OP CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

OT1ER HEALTH IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE PUBLIC
SEPARATE SEPARATE RESIDENTIAL
FACILITY FACILITY FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 589 98 159 27 0 2 3 71
ALASKA 50 109 .31 0 0 0 0 0
ARIZONA 17 47 12 0 0 0 0 30
ARKANSAS 88 146 84 1 17 0 6 6
CALIFORNIA 6,766 1,593 2,669 173 230 1 0 6
COLORADO . . . .

CONNECTICUT 204 69 58 6 4 0 18 45
DELAWARE 36 3 4 0 0 0 0
DISTRICT OF COLUMBIA 2 1 5 59 0 1 0
FLORIDA 160 212 9 5 0 0 98
GEORGIA 229 264 175 1 7 0 21
HAWAII 49 82 84 0 0 0 7
IDAHO 180 97 27 1 0 0 18
ILLINOIS 154 160 263 151 13 5 15 568
INDIANA 1 3 102 9 0 0 0
IOWA 0 0 0 0 1 0 0
KANSAS 285 153 113 13 5 0 21
KENTUCKY 190 274 46 0 0 0 50
LOUISIANA 354 444 1,094 51 22 3 59
MAINE 150 90 33 2 0 2 13
MARYLAND 501 146 294 87 4 0 44 39
MASSACHUSETTS 310 121 134 15 4 0 15 623
MICHIGAN
MINNESOTA 197 551 20 8 6 7 0 13
MISSISSIPPI
MISSOURI 240 116 52 5 :: 0 0 94
MONTANA 113 52 21 0 0 0 5
NEBRASKA 263 98 172 1 14 1 61
NEVADA 15 12 6 0 3 0 90
NEW HAMPSHIRE 275 101 96 2 12 1 11 3
NEW JERSEY 95 182 102 5 3 0 0 143
NEW MEXICO 102 26 54 0 0 0 3

NEW YORK 656 967 841 13 24 3 2 116
NORTH CAROLINA 1,053 537 284 1 0 0 0 64
NORTH DAKOTA 44 14 11 0 1 3 7
OHIO 188 22 17 1 5 0 . 954
OKLAHOMA 110 56 55 1 3 1 0 14
OREGON 458 183 174 21 0 1 42
PENNSYLVANIA 42 3 3 0 0 0 0
PUERTO RICO 104 302 66 18 3 1 126
RHODE ISLAND 72 32 38 5 0 3 92
SOUTH CAROLINA 21 75 11 0 0 0 0
SOUTH DAKOTA 25 30 5 C 1 4 2
TENNESSEE 491 302 235 1 4 0 0 818
TEXAS 855 4,525 2,323 12 1 1 48 2,019
UTAH 125 139 129 0 0 0
VERMONT 152 4 9 3 0 2 4
VIRGINIA 287 134 130 0 2 3 11
WASHINGTON 2,548 2,299 1,375 3 33 1 2 27
WEST VIRGINIA 5 7 3 1 0 0 0
WISCONSIN 181 25 43 0 0 0 46
WYOMIN*;. 177 119 4 0 4 1 8
AMERICAN SAMOA 0 0 0 0 0 0 0
GUAM 19 6 0 0 0 0 0
NORTHERN MARIANAS 4 3 0 0 0 0 0
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

0
32 28 2

O 6
0 0 0

a
0

a
0

U.S. AND OUTLYING AREAS 19,266 15,062 11,678 1,142 648 85 194 6,448

50 STATES, D.C. & P.R. 19,211 15,025 11,675 1,141 648 85 189 6,448

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTODER 1, 1993.

SOURCE, ANaUAL.CNTL(LBXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB2

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA. PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE
RE3ULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RE4,......7".^TAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRCUMENT

ALABAMA 62.07 10.33 16.75 2.85 0.00 0.21 0.32 7.48

ALASKA 26.32 57.37 16.32 0.00 0.00 0.00 0.00 0.00

ARIZONA 16.04 44.34 11.32 0.00 0.00 0.00 0.00 23.30

ARKANSAS 25.29 41.95 :4.14 0.29 4.89 0.00 1.72 1.72

CALIFORNIA 59.15 13.93 2...33 1.51 2.01 0.01 0.00 0.05

COLORADO . . . . . . .

CONNECTICUT 43.95 15.54 0.06 1.35 9.91 0.00 4.05 10.14

DELAWARE 83.72 6.98 9.30 0.00 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 2.94 1.47 7.35 86.76 0.00 0.00 1.47 0.00

FLORIDA 32.79 43.44 1.84 1.02 0.82 0.00 0.00 20.08

GEORGIA 32.81 37.82 25.07 0.14 0.14 1.00 0.00 3.01

HAWAII 22.07 36.94 37.84 0.00 0.00 0.00 0.00 3.15

IDAHO 55.73 30.03 8.36 0.31 0.00 0.00 0.00 5.57

ILLINOIS 10.65 11.07 18.19 10.44 8.99 0.35 1.04 39.28

INDIANA 0.87 2.61 88.70 7.83 0.00 0.00 0.00 0.00

IOWA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

KANSAS 48.22 25.89 19.12 2.20 0.17 0.85 0.00 3.55

KENTUCKY 33.93 48.93 8.21 0.00 0.00 0.00 0.00 8.93

LOUISIANA 17.46 21.90 53.97 2.52 0.00 1.09 0.15 2.91

MAINE 51.55 30.93 11.34 0.69 0.34 0.00 0.69 4.47

MARYLAND 43.53 12.68 25.54 7.56 3.48 0.00 3.82 3.39

MASSACHUSETTS 24.60 9.60 10.63 1.19 3.33 0.00 1.19 49.44

MICHIGAN .

MINNESOTA 24.75 69.22 2.51 1.01 0.00 0.88 0.00 1.63

MISSISSIPPI .

.

MISSOURI 42.86 20.71 9.29 9.64 0.71 0.00 0.00 16.79

MONTANA 59.16 27.23 10.99 0.00 0.00 0.00 0.00 2.52

NEBRASKA 42.49 15.83 27.79 1.45 0.16 2.26 0.16 9.85

NEVADA 11.90 9.52 4.76 0.00 0.00 2.38 0.00 71.43

NEW HAMPSHIRE 52.99 19.46 18.50 3.85 2.31 0.19 2.12 0.58

NEW JERSEY 16.35 31.33 17.56 9.64 0.52 0.00 0.00 24.61

NEW MEXICO 55.14 14.05 29.19 0.00 0.00 0.00 0.00 1.62

NEW YORK 23.89 35.21 30.63 4.99 0.87 0.11 0.07 4.22

NORTH CAROLINA 53.94 27.51 14.55 0.72 0.00 0.00 0.00 3.28

NORTH DAKOTA 52.38 16.67 13.10 4.76 0.00 1.17 3.57 8.33

OHIO 15.68 1.83 1.42 1.08 0.42 0.00 79.57

OKLAHOMA 43.14 21.96 21.57' 6.27 1.18 0.39 0.00 5.49

OREGON 51.81 20.70 19.68 0.57 2.38 0.00 0.11 4.75

PENNSYLVANIA 85.71 6.12 6.12 2.04 0.00 0.00 0.00 0.00

PUERTO RICO 16.64 48.32 10.56 0.80 2.88 0.48 0.16 20.16

RHODE ISLAND 29.51 13.11 15.57 0.82 2.05 0.00 1.23 37.70

SOUTH CAROLINA 19.27 68.81 10.09 1.83 0.00 0.00 0.00 0.00

SOUTH DAKOTA 35.71 42.86 7.14 4.29 0.00 1.43 5.71 2.86

TENNESSEE 26.36 16.15 12.57 0.96 0.21 0.00 0.00 43.74

TEXAS 8.64 45.71 23.47 1.28 .0.01 0.01 0.48 20.40

UTAH 30.49 33.90 31.46 1.46 0.00 0.00 0.00 2.68

VERMONT 86.86 2.29 5.14 0.57 1.71 0.00 1.14 2.29

VIRGINIA 50.17 23.43 22.73 0.87 0.00 0.35 0.52 1.92

WASHINGTON 40.35 36.41 21.77 0.48 0.52 0.02 0.03 0.43

WEST VIRGINIA 31.25 43.75 18.75 0.00 6.25 0.00 0.00 0.00

WISCONSIN 60.74 8.39 14.43 1.01 0.00 0.00 0.00 15.44

WYOMING 56.37 37.90 1.27 0.32 0.00 1.27 0.32 2.55

AMERICAN SAMOA . . . .

GUAM 73.08 23.08 0.00 3.85 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 57.14 42 86 0.00 0.00 0.00 0.00 0.00 0.00

PALAU .

VIRGIN ISLANDS 0.00 0.00 16.57 0.00 0.00 0.00 83.33 0.00

BUR. OF INDIAN AFFAIRS 51.61 45.16 3.23 0.00 0.00 0.00 0.00 0.00

U.S, AND OUTLYING AREAS 35.33 27.62 21.42 2.09 1.19 0.16 0.36 11.83

50 STATES, D.C. & P.R. 35.30 27.61 21.45 2.10 1.19 0.16 0.35 11.85

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB2

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFMENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 55.07 11.06 5.76 6.91 0.00 20.74 0.00 0.46

ALASKA 55.56 33.33 11.11 0.00 0.00 0.00 0.00 0.00

ARIZONA 21.31 37.70 18.58 8.74 1.91 11.48 0.00 0.27

ARKANSAS 20.71 14.20 10.06 0.00 0.00 55.03 0.00 0.00

CALIFORNIA 20.67 11.50 60.52 3.91 0.41 2.99 0.00 0.00

COLORADO 61.29 24.73 4.66 0.00 0.00 9.32 0.00 0.00

CONNECTICUT 23.18 26.82 30.69 10.30 4.94 0.21 2.36 1.50

DELAWARE 85.92 11.97 1.41 0.70 0.00 0.00 0.00 0.00

DISTRICT OP COLUMBIA 50.00 2.17 45.65 0.00 0.00 0.00 2.17 0.00

FLORIDA 49.67 16.22 20.33 2.00 0.00 11.78 0.00 0.00

GEORGIA 44.17 21.97 7.62 0.67 0.00 25.34 0.00 0.22

HAWAII 41.79 17.91 25.37 4.48 0.00 0.00 0.00 10.45

IDAHO 58.21 31.34 1 ".45 0.00 0.00 0.00 0.00 0.00

ILLINOIS 28.86 28.76 30.48 1.14 0.67 10.10 0.00 0.00

INDIANA 26.47 34.78 8.32 15.12 0.00 15.31 0.00 0.00

IOWA 36.06 26.92 3.85 3.37 0.00 29.33 0.00 0.48

KANSAS 66.49 11.86 6.70 6.70 0.00 8.25 0.00 0.00

KENTUCKY 62.24 14.63 1.36 0.85 0.00 20.07 0.00 0.85

LOUISIANA 34.64 18.95 33.77 0.00 0.00 11.55 0.00 1.09

MAINE 65.00 31.00 3.00 0.00 0.00 0.00 1.00 0.00

MARYLAND 48.96 9.96 8.92 5.60 0.83 25.52 0.00 0.21

MASSACHUSETTS 57.36 17.73 16.72 0.84 4.18 0.00 2.68 0.50

MICHIGAN 54.95 17.97 21.61 0.91 4.43 . 0.00 0.13

MINNESOTA 35.84 46.53 0.87 0.58 0.00 15.61 0.00 0.58

MISSISSIPPI 8.54 24.62 30.15 1.51 0.00 34.17 0.00 1.01

MISSOURI 54.90 10.02 13.94 11.55 0.44 8.71 0.00 0.44

MONTANA 67.59 12.04 16.67 0.00 0.00 3.70 0.00 0.00

NEBRASKA 64.47 20.30 4.57 0.00 0.00 10.66 0.00 0.00

NEVADA 20.45 6.82 71.59 0.00 0.00 0.00 0.00 1.14

NEW HAMPSHIRE 15.89 5.61 4.67 67.29 0.00 0.00 6.54 0.00

NEW JERSEY 66.98 13.26 10.93 0.23 7.91 0.00 0.23 0.47

NEW MEXICO 38.04 17.18 22.09 0.00 0.00 22.70 0.00 0.00

NEW YORK 35.71 28.07 19.99 2.16 9.31 4.40 0.00 0.36

NORTH CAROLINA 61.02 19.24 7.73 0.66 0.00 10.86 0.00 0.49

NORTH DAKOTA 74.63 2.99 7.46 2.99 0.00 11.94

OHIO 39.82 21.37 23.59 2.22 1.01 11.90 0.10

OKLAHOMA 42.51 8.68 10.48 3.59 0.30 33.83 0.00 0.60

OREGON 44.94 7.06 11.29 0.47 0.24 9.18 23.76 3.06

PENNSYLVANIA 33.69 5.25 7.40 0.60 47.03 0.04 5.94 0.04

PUERTO RICO 8.05 59.58 12.45 1.92 2.11 12.64 0.19 3.07

RHODE ISLAND 47.06 25.88 18.82 0.00 2.35 0.00 5.88 0.00

SOUTH CAROLINA 39.80 31.89 16.58 4.59 0.26 6.89 0.00 0.00

SOUTH DAKOTA 50.70 23.94 1.41 7.04 0.00 1(.90 0.00 0.00

TENNESSEE 61.03 16.34 7.89 76.51 0.11 7.77 0.00 0.34

TEXAS 26.22 51.88 17.57 1.61 0.00 2.00 0.11 0.61

UTAH 35.25 16.95 9.15 0.34 0.00 38.31 0.00 0.00

VERMONT 75.76 12.12 6.06 0.00 0.00 0.00 3.03 3.03

VIRGINIA 69.20 9.24 4.35 0.54 0.36 15.04 0.18 1.09

WASHINGTON 48.72 25.07 10.54 0.85 1.42 13.39 0.00 0.00

WEST VIRGINIA 15.94 49.28 0.97 8.70 0.00 25.12 0.00 0.00

WISCONSIN 51.84 11.76 2.57 0.37 0.00 33.46 0.00 0.00

WYOMING 47.17 41.51 1.89 0.00 0.00 7.55 0.00 1.89

AMERICAN SAMOA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

GUAM 76.47 5.88 17.65 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 50.00 50.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU . .

VIRGIN ISLANDS 22.22 0.00 77.78 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 33.33 66.67 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 39.59 21.22 19.62 3.06 5.46 9.49 1.14 0.42

50 STATES, D.C. A P.R. 39.57 21.22 19.61 3.06 5.47 9.50 1.14 0.42

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB2

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF !SEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

AUTISM

STATE
REGULAR RESOURCE
CLASS ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC PRIVATE HOMEBOUND
RESIDENTIAL RESIDENTIAL HOSPITAL

FACILITY FACILITY ENVIRONMENT

ALABAMA 0 0 0 0 0 0 0 0
ALASKA 0 0 2 0 0 0 0 0
ARIZONA 1 2 81 18 59 0 0 2
ARKANSAS 2 5 17 0 3 0 0 1
CALIFORNIA
COLORADO

. .

.

.

.

. .

.

1 . .

.

CONNECTICUT 14 10 50 21 22 6 ; 1
DELAWARE 7 3 5 98 0 0 0 0
DISTRICT OF COLUMBIA 0 0 27 0 34 0 0 0
FLORIDA 23 11 344 241 0 0 0 0
GEORGIA
HAWAII 2 3 49 0 0 0 0 0
IDAHO 2 6 14 0 1 0 0 0
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY

6 0
0 0

i i

171
0

i

12 0
0 0

0 6
.

0 0 0
0 0 0
.

0 6
LOUISIANA 0 0 0 0 0 0 0
MAINE 7 9 10 1 0 1 1
MARYLAND 0 0 0 0 0 0 0
MASSACHUSETTS 25 7 266 41 125 94 5
MICHIGAN 102 79 475 388 0 1
MINNESOTA 4 124 89 8 0 0 2
MISSISSIPPI . . . . .

MISSOURI 3 12 176 14 26 0 i
MONTANA 0 0 0 0 0
AEBRASKA 0 0 0 0 0
NEVADA 0 0 0 0 0
NEW HAMPSHIRE 0 0 0 0 0
NEW JERSEY 0 26 3 127 10 1
NEW MEXICO 0 21 0 0 1
NEW YORK 1 29 225 1,12 437 8 9 18
NORTH CAROLINA 3 30 511 12 7 1 3
NORTH DAKOTA
OHIO
OKLAHOMA

. .

.

o 0

.

0

. 0

0 0

.

.

0
0

0 0
OkI3GON 109 70 203 7 2 0 0 2
PENNSYLVANIA 31 9 250 181 0 2 0 0
PUERTO RICO 4 ' 25 187 34 7 0 0 13
RHODE ISLAND 0 2 1 0 1 0 1 1
SOUTH CAROLINA 0 4 105 6 0 0 0 0
SOUTH DAKOTA 4 12 9 0 1 1 8 0
TENNESSEE 16 23 198 12 6 12 0 23
TEXAS 19 202 887 111 9 4 4 5
UTAH 1 1 73 24 0 17 0 1
VERMONT 0 0 0 0 0 0 0 0
VIRGINIA 4 13 341 89 21 13 23 2
WASHINGTON 0 0 0 0 0 0 0 0
WEST V/RGINIT. 3 6 75 1 1 0 2 1
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS

0 0
.

0 6
o 0
0 1

0

0
1
1

0 0

6 6
0 0
0 0

0 0 0
.

0 6 6
0 0 0
0 0 0

PALAU
VIRGIN ISLANDS
BUR. OP INDIAN AFFAIRS

6 6
0 0

a
0

a
.
o

0 0
a a o
0 0 0

U.S. AND OUTLYING AREAS 472 699 4,893 2,728 889 74 240 88

50 STATES, D.C. i P.R. 472 698 4,891 2,728 889 74 240 88

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLILBXXNP1AI
210CT93

BEST COPY AVAILABLE
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TABLE AB2

PERCENTAGE OP CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

AUTISM

STATE

ALABAMA
ALASKA s

REGULAR
CLASS

0.00

RESOURCE
ROOM

0.00

SEPARATE
CLASS

100.00

PUBLIC
SEPARATE
FACILITY

0.00

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

0.00

PUBLIC
RESIDENTIAL

FACILITY

0.00

PRIVATE
RESIDENTIAL

FACILITY

0.00

HOMEBOUND
HOSPITAL

ENVIRONMENT

0.00
ARIZONA 0.61 1.23 49.69 11.04 36.20 0.00 0.00 1.23

ARKANSAS 7.14 17.86 60.71 0.00 10.71 0.00 0.00 1.57

CALIFORNIA . . 100.00 . .

COLORADO . . .

CONNECTICUT 11.02 7.87 39.37 16.54 17.32 0.00 7.09 0.79

DELAWARE 6.19 2.65 4.42 86.73 0.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA 0.00 0.00 44.26 0.00 55.74 0.00 0.00 0.00

FLORIDA 3.72 1.78 55.57 38.93 0.00 0.00 0.00 0.00
GEORGIA .

3.70 5.56 90.74 0.00 0.00 0.00 0.00 0.00

IDAHO 8.70 26.09 60.87 0.00 4.35 0.00 0.00 0.00

ILLINOIS
INDIANA 0.00 0.00 93.44 6.56 0.00 0.00 0.00 0.00

IOWA . . .

KANSAS
mwrucRy 20.00 20.00 60.6 0.00 0.00 0.00 0.00 0.00

LOUISIANA
MAINE 24.14 31.03 34.4i 3.45 0.00 0.00 3.45 3.45

MARYLAND
MASSACHUSETTS 4.44 1.24 47.25 7.28 22.20 0.00 16.70 0.89

MICHIGAN 9.76 7.56 45.45 37.13 0.00 0.00 0.10
MINNESOTA 1.72 53.45 38.36 3.45 0.00 2.16 0.00 0.86

MISSISSIPPI
MISSOURI 8.96 2.99 43.78 36.82 6.47 0.00 0.00 1.00

MONTANA . .

NEBRASKA .
. .

NEVADA . . . .

NEW HAMPSHIRE .

NEW JERSEY 0.00 0.00 12.87 15.84 62.87 4.95 2.97 0.50

NEW MEXICO 0.00 0.00 95.45 0.00 0.00 0.00 0.00 4.55

NEW YORK 0.87 1.48 11.52 57.71 22.38 0.41 -4.71 0.92

NORTH CAROLINA 5 29 4.18 71.17 17.83 0.97 0.14 0.00 0.42

NORTH DAKOTA . . . .

OHIO . . . .

OKLAHOMA . .

OREGON 27.74 17.81 51.65 1.78 0.51 0.00 0.00 0.51

PENNSYLVANIA 6.55 1.90 52.85 38.27 0.00 0.42 0.00 0.00

PUERTO RICO 1.48 9.26 69.26 12.59 2.59 0.00 0.00 4.81

RHODE ISLAND 0.00 33.33 16.67 0.00 16.67 0.00 16.67 16.67

SOUTH CAROLINA 0.00 3.48 91.30 5.22 0.00 0.00 0.00 0.00

SOUTH DAKOTA 11.43 34.29 25.71 0.00 2.86 2.86 22.86 0.00

TENNESSEE 5.52 7.93 58.28 4.14 2.07 4.14 0.00 7.93

TEXAS 1.53 16.28 '.1.47 8.94 0.73 0.32 0.32 0.40

UTAH 0.85 0.85 6..39 20.51 0.00 14.53 0.00 0.85

VERMONT .

VIRGINIA 0.79 2.57 67.39 17.59 4.15 2.57 4.55 0.40

WASHINGTON . . .

WEST VIRGINIA 3.37 6.74 84.27 1.12 1.12 0.00 2.25 1.12

WISCONSIN .
. .

WYOMING .
. .

AMERICAN SAMOA .

0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 0.00 50.00 50.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 4.68 6.93 48.52 27.06 8.82 0.73 2.38 0.87

50 STATES, D.C. & P.R. 4.68 6.92 48.52 27.06 8.82 0.73 2.38 0.87

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE A132

PERCENTAGE OF CHILDREN AGE 6-21 SERVE) IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

DEAF-BLINDNESS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 12.50 0.00 31.25 6.25 0.00 50.00 0.00 0.00
ALASKA 0.00 20.00 80.00 0.00 0.00 0.00 0.00 0.00
ARIZONA . . . . .

ARKANSAS 0.00 0.00 50.00 0.00 0.00 50.00 0.00 0.00
CALIFORNIA 6.11 3.82 68.70 3.82 3.82 13.74 0.00 0.00
COLORADO 10.53 2.63 39.47 36.84 0.00 7.89 0.00 2.63
CONNECTICUT 28.57 7.14 28.57 7.14 21.43 0.00 7.14 0.00
DELAWARE 4.00 16.00 20.00 60.00 0.00 0.00 0.00 0.00
DISTRICT OP COLUMBIA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00
FLORIDA 4.00 4.00 36.00 56.00 0.00 0.00 0.00 0.00
GEORBIA 4.00 4.00 0.00 0.00 0.00 92.00 0.00 0.00
HAWAII 12.50 37.50 25.00 25.00 0.00 0.00 0.00 0.00
IDAHO 75.00 0.00 25.00 0.00 0.00 0.00 0.00 0.00
ILLINOIS 1.75 7.02 26.32 5.26 0.00 45.61 14.04 0.00
INDIANA 0.00 0.00 89.66 10.34 0.00 0.00 0.00 0.00
IOWA 0.00 0.00 58.70 0.00 0.00 41.30 0.00 0.00
KANSAS 9.09 9.09 81.82 0.00 0.00 0.00 0.00 0.00
KENTUCKY 0.00 2.86 77.14 5.71 0.00 8.57 0.00 5.71
LOUISIANA 0.00 15.38 15.38 7.69 0.00 61.54 0.00 0.00
MAINE 7.14 0.00 21.43 0.00 0.00 57.14 14.29 0.00
MARYLAND 13.33 2.22 2.22 11.11 0.00 68.89 0.00 2.22
MASSACHUSETTS 0.00 0.00 35.90 5.13 35.90 0.00 23.08 0.00
MICHIGAN .

MINNESOTA 4.55 36.36 9.09 9.09 0.00 40.91 0.00 0.00
MISSISSIPPI 0.00 0.00 40.00 20.00 0.00 40.00 0.00 0.00

MISSOURI 6.78 10.17 37.29 16.10 3.39 21.19 5.08 0.00
MONTANA 0.00 12.50 81.50 0.00 0.00 0.00 0.00 0.00
NEBRASKA 66.67 0.00 33.33 0.00 0.00 0.00 0.00 0.00
NEVADA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
NEW HAMPSHIRE 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00
NEW JERSEY 3.03 1.01 6.06 11.11 21.21 54.55 3.03 0.00
HEW MEXICO 7.14 0.00 7.14 0.00 0.00 0.00 0.00 85.71
NEW YORE 15.38 15.38 28.85 25.00 15.38 0.00 0.00 0.00

NORTH CAROLINA 5.00 0.00 5.00 10.00 0.00 75.00 5.00 0.00
NORTH DAKOTA 0.00 100.00 .

OHIO 20.00 6.67 13.33 46.67 13.33 7.00 . 0.00
OKLAHOMA 5.41 8.11 54.05 16.22 0.00 a.41 5.41 5.41

OREGON 12.50 0.00 50.00 12.50 0.00 25.00 0.00 0.00
PENNSYLVANIA 0.00 100.00 0.0C 0.00 0.00 0.00 0.00 0.00

PUERTO RICO 0.00 2.44 12.2( 75.61 0.00 2.44 2.44 4.88
RHODE ISLAND 0.00 0.00 16.61 33.33 33.33 0.00 16.67 0.00

SOUTH CAROLINA 0.00 14.29 57.14 14.29 0.00 14.29 0.00 0.00

SOUTH DAKOTA 0.00 0.00 0.00 8.33 0.00 66.67 25.00 0.00

TENNESSEE 17.65 5.88 41.18 17.65 5.88 11.76 0.00 0.00
TEXAS 1.79 8.93 51.79 7.14 1.79 19.64 3.57 5.36

UTAH 1.45 1.45 23.19 36.23 0.00 36.23 0.00 1.45

VERMONT 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
VIRGINIA 0.00 0.00 0.00 0.00 0.00 75.00 25.00 0.00
WASHINGTON 8.33 22.92 54.17 2.08 0.00 12.50 0.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 15.00 0.00 85.00 0.00 0.00

WISCONSIN
WYOMING

.

0.00
.

0.00 0.00 0.00
.

0.00
.

100.00
.

0.00 0.00

AMERICAN SAMOA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
GUAM 0.00 25.00 25.00 0.00 50.00 0.00 0.00 0.00

NORTHERN MARIANAS . . . . .

PALAU
VIRGIN ISLANDS 0.00

.

0.00 75.00 25.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 0.00 10.00 5.00 0.00 0.00 75.00 10.00 0.00

U.S. AND OUTLYING AREAS 5.84 6.20 36.32 16.74 4.49 25.64 2.99 1.78

50 STATES, D.C. & P.R. 5.99 6.14 36.45 17.02 4.46 25.20 2.92 1.83

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93

REST COPY AVAILABLE
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TABLE AB2

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CFAPTER 1 OF ESEA (SOP)
DURING THE .1991 .4,2 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 0 0 0 0 0 0 0 0
ALASKA 0 2 3 0 0 0 0 0
ARIZONA 1 3 1 0 0 0 0 2
ARKANSAS 7 1 3 0 0 0 0 1
CALIFORNIA 3
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA

-

8
o
0
0

.

5
0
0
0

3
0
0
0

6
0
0
0

.

i
0
1
0

6
0
0
0

.

i
0
0
0

6
o
0
0

GEORGIA
HAWAII 6 6 6 6 6 6 6 6
IDAHO 5 1 4 3 0 0 0 1

ILLINOIS
INDIANA
IOWA

6
o

0
0

6
0

0
0

0
0

6
0

6
0

6
0

KANSAS
KENTUCKY
LOUISIANA

6
0

6
0

6
0

6
0

6
0

6
0

6
0

.
o
0

MAINE 11 7 3 0 0 0 0 1
MARYLAND 0 0 0 0 0 0 0 0
MASSACHUSETTS 43 30 94 22 46 0 15 19
MICHIGAN
MINNESOTA 6 6 6 6 6 6 6 6
MISSISSIPPI
MISSOURI 12 22 6 6 i 6 6 6
MONTANA 0 0 0 0 0 0 0 0
NEBRASKA 0 0 0 0 0 0 0 0
NEVADA 0 0 0 0 0 0 0 0
NIW HAMPSHIRE 0 0 0 0 0 0 0 0
NIW JERSEY
N3+1 MEXICO

YORK
!,OATH CAROLINA

0
o

1

0
0

6
0
0

6
0
0

6
0
0

6
0
0

i
0
0

6
0
0

FORTH DAKOTA
iHIO
OKLAHOMA
OREGON

0
0

6
o

6
0

o
0

o
0

o
0

PENNSYLVANIA 34 6 294 13 918 48 1

PUERTO RICO 0 3 0 1 0 1

RHODE ISLAND 1 0 0 1 0
SOUTH CAROLINA 1 0 0 0 0
SOUTH DAKOTA 2 0 0 1 1

TENNESSEE 15 1 25 3 1 0 3

TEXAS 0 0 0 0 0 0
UTAH 0 1 0 0 0 0
VERMONT 0 0 0 0 0 0
VIRGINIA 2 1 0 0 1 2
WASHINGTON 0 0 0 0 0 0
WEST VIRGINIA 2 2 0 0 0 0
WISCONSIN 0 0 0 0 0 8
WYOMING
AMERICAN SAMOA i 0 0 o 6 0
GUAM 1 0 2 0 0 0 0 0
NORTHERN MARIANAS 0 0 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS
BUR. OP INDIAN AFFAIRS 0

6 6
1 o

0
0

6
0

0 6
0 0

6
0

U.S. AND OUTLYING AREAS 149 170 450 41 972 2 68 46

50 STATES. D.C. L P.R. 148 169 447 41 972 2 68 46

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB2

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE

ALABAMA
ALASKA

REGULAR
CLASS

0.00

RESOURCE
R0614

40.00

SEPARATE
CLASS

60.00

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

0.00

PRIVATE
SEPARATE
FACILITY

0.00

PUBLIC
RESIDENTIAL

FACILITY

0.00

PRIVATE
RESIDENTIAL

FACILITY

0.00

HOMEBOUND
HOSPITAL

ENVIRONMENT

0.00

ARIZONA 14.29 42.86 14.29 0.00 0.00 0.00 0.00 28.57

ARKANSAS 58.33 8.33 25.00 0.00 0.00 0.00 0.00 8.33

CALIFORNIA . 100.00 .

COLORADO
CONNECTICUT 44.44 27.78 16.67 0.00 5.56 0.00 5.56 0.00

DELAWARE
DISTRICT OF COLUMBIA 0.00 0.00 0.00 0.00 100.00 0.00 0.00 0.00

FLORIDA .

GEORGIA . .

HAWAII
IDAHO 35.71 7.11 28.57 21.43 0.00 0.00 0.00 7.14

ILLINOIS .

INDIANA . . .

IOWA . . .

KANSAS
KENTUCKY
LOUISIANA
MAINE 50.00 31.82. 13.64 0.00 0.00 0.00 0.00 4.55

MARYLAND
MASSACHUSETTS 15.99 11.15 34.91 8.18 17.10 0.00 5.5E 7.06

MICHIGAN
MINNESOTA .

MISSISSIPPI
MISSOURI 24.00 44.00 12.00 0.00 8.00 0.00 0.00 12.00

MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NFW JERSEY
NEW MEXICO 33.33 33.33 0.00 . 0.00 0.o0 0.00 33.33 0.00

NEW YORK .

NORTH CAROLINA . .
. .

NORTH DAKOTA . . . .

OHIO .

OKLAHOMA . . . .

OREGON .

PENNSYLVANIA 2.48 4.45 21.44 0.95 66.96 0.15 3.50 0.07

PUERTO RICO 0.00 16.67 50.00 0.00 16.67 0.00 0.00 16.67

RHODE ISLAND 33.33 0.00 33.33 0.00 0.00 0.00 33.33 0.00

SOUTH CAROLINA 14.29 71.43 14.29 0.00 0.00 0.00 0.00 0.00

SOUTH DAKOTA 38.46 30.77 15.38 0.00 0.00 0.00 7.69 7.69

TENNESSEE 23.08 27.69 38.46 4.62 1.54 0.00 0.00 4.62

TEXAS . .
.

UTAH 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

VERMONT
VIRGINIA 33.33 0.00 16.67 0.00 0.00 0.00 16.67 33.33

WASHINGTON . .
.

WEST VIRGINIA 22.22 55.56 22.22 0.00 0.00 0.00 0.00 0.00

WISCONSIN 0.00 0.00 0.00 0.00 0.00 0.00 0.00 100.00

WYOMING . . .

AMERICAN SAMOA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

GUAM 33.33 0.00 66.67 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS . . . .

PALAU . .
.

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 7.85 8.96 23.71 2.16 51.21 0.11 3.58 2.42

50 STATES, D.C. & P.R. 7.82 8.93 23.61 2.17 51.35 0.11 3.59 2.43

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB3

NUMBER OF CHILDREN AGE 3-5 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEOR3/A
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTJN
WEST YAGINIA
WISCCASIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES. D.C. i P.R.

REGULAR
CLASS

0
197
548

4,318
23,522
,1.446

644
719
248

7,208
3,207

235
1,112

85
2,781
1,531

3.164
1,661
4,139

1:0195
582

2,214
804
923

1.759
627

7,t32.
574

3,400
8,137

461
5,820
3.493
1,582
6,229

0

838
6.296

712
6,383
13,181

824
455

4,688
3,115

194
4,102

35
81
21

3

0

166,955

166,815

RESOURCE
ROOM

0
326

1,826
46

5,284
907

2,081
266
12

475
2,639

70
419

4,074
140
155

1,121
211
85

2,313
291
494

4.006
539
260
338
110
74
122
150
542
461
589
67

288
237
69
353

0

193
844
532
779

2,221
75
6

587
836

2,262
1,446

0
7

15

4

0

41.247

41,221

SEPARATE
CLASS

0
348

1,140
105

13,423
1,222
2,602

381
104

3,713
1,867

592
693

425
2,110
2,027

3,360
176
476

1,461
6,361

31127
1,246

303
532
753
604

5,633
1,224
4,330
1.(41T4

3,821

1' 7821
8,050

0
669

1,168
790

1,064

916:
214

3,810
5.261

725
5,582

6
61
1

22
0

107,838

107,754

PUBLIC
SEPARATE
FACILITY

0
0

141
8

940
657
271

4
55
558
212

2

316

2,932
269
359
106
383
38
269
42

1,475
484
273
641

1

36
321
93

1,124
138

1,111
710
167
545
226
153
250

0
17

224
98
218
535
37
61
380
522
30
294

6
8
0

6
0

17,734

17,726

NUMBER

PRIVATE
SEPARATE
FACILITY

0
0

115
704
239
311
166

0
10
615
113

2

82
.

5
0
59
97
3

223
289
182

6
3

52
0
16
6

36
862
29

19,307
420

7
623
17

216
612

0
83
3

4
88
5
0

120
56

225
179

2

6
0

0

6
0

26,186

26,186

PUBLIC
RESIDENTIAL

FACILITY

0
0
4

12
107
13
0
0
0

27
19
0
2

68
25
15
34
24
5

28
0
16
7

16
10
4

12
0

0
88
15
48
148

9

0
19
2

11
0
0

18
1

14
18
0
0

22
29
8

13

0
0
0

0
0

911

911

PRIVATE
RESIDENTIAL

FACILITY

0
0
2
3

0
18
1

0
0
0
45
0
1

2
2
15
3

0
1

0
18
1

0
0
0
0
0
1
'7

1

0
T
19
5

1

3

1

247

247

HOMEBOUND
HOSPITAL

ENVIRONMENT

0
0
4
57
4
68
47
0
0
52

102
0
23

0
100
143
20
43

303
233
23
49
34
31
12
0

205
36
61
29
83
19

174
30
38
52

161
5
0
1

25
69
84

246
203
149
825
230
183
11

.

0 0
0 0
0 2

0 0
0 0

4.289

4,287

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB3

PERCENTAGE OP CHILDREN AGE 3-5 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE

ALABAMA

REGULAR
CLASS

RESOURCE
ROOM

.

SEPARATE
CLASS

.

PUBLIC
SEPARATE
FACILITY

.

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

.

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALASKA 22.62 37.43 39.95 0.00 0.00 0.00 0.00 0.00

ARIZONA 14.50 48.31 30.16 3.73 3.04 0.11 0.05 0.11

ARKANSAS 82.20 0.88 2.00 0.15 13.40 0.23 0.06 1.09

CALIFORNIA 54.05 12.14 30.84 2.16 0.55 0.25 0.00 0.01

COLORADO 31.15 19,54 26.32 14.15 6.70 0.28 0.39 1.46

CONNECTICUT 11.08 35,81 44.77 4.66 2.86 0.00 0.02 0.81

DELAWARE 52.48 19.42 27.81 0.29 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 57.81 2.80 24.24 12.82 2.33 0.00 0.00 0.00

FLORIDA 56.99 3.76 29.36 4.41 4.86 0.21 0.00 0.41

GEORGIA 39.09 32.17 22.76 2.58 1.38 0.23 0.55 1.24

HAWAII 26.08 7.77 65.70 0.22 0.22 0.00 0.0D 0.00

IDAHO 41.99 15.82 26.17 11.93 3.10 0.08 0.04 0.87

ILLINOIS .

INDIANA 1.12 53.67 5.60 38.62 0.07 0.90 0.03 0.00

IOWA 51.24 2.58 38.88 4.96 0.00 0.46 0.04 1.84

KANSAS 35.57 3.60 47.10 8.34 1.37 0.35 0.35 3.32

KENTUCKY 75.47 11.70 10.11 1.11 1.01 0.35 0.03 0.21

LOUISIANA 44.02 2.94 46.74 5.33 0.04 0.33 0.00 0.60

MAINE 66.65 3.41 7.06 1.52 8.95 0.20 0.04 12.16

MARYLAND 53.43 29.86 6.14 3.47 3.73 0.36 0.00 3.01

MASSACHUSETTS 84.11 2.29 11.51 0.33 1.43 0.00 0.14 0.18

MICHIGAN 45.52 3.21 41.28 9.57 0.10 0.01 0.32

MINNESOTA 6.47 44.54 43.15 5.38 0.00 0.08 0.00 0.38

MISSISSIPPI 5).31 13.46 23.16 6.82 0.07 0.40 0.00 0.77

MISSOURI 26.58 8.60 41.19 21.19 1.72 0.33 0.00 0.40

MONTANA 58.83 21.54 19.31 0.06 0.00 0.25 0.00 0.00

NEBRASKA 65.88 4.12 19.93 1.35 0.60 0.45 0.00 7.68

NEVADA 14.49 4.07 41.42 17.65 0.31 0.00 0.06 1.98

NEW HAMPSHIRE 39.87 7.95 39.35 6.06 2.35 0.00 0.46 3.97

NEW JERSSY 47.45 1.00 37.53 7.49 5.74 0.59 0.01 0.19

NEW MEXICO 22.03 20.81 46.99 5.30 1.11 0.58 0.00 3.19

NEW YORK 11.85 1.61 15.09 3.87 67.26 0.17 0.02 0.14

NORTH CAROLINA 72.54 5.25 9.10 6.33 3.74 1.32 0.17 1.55

NORTH DAKOTA 39.74 5.78 35.69 14.40 0.60 0.78 0.43 2.59

OHIO 52.27 2.59 34.32 4.89 5.59 0.00 . 0.34

OKLAHOMA 65.61 4.45 23.87 4.24 0.32 0.36 0.17 0.98

OREGON 52.61 2.29 27.37 5.09 7.18 0.07 0.03 5.35

PENNSYLVANIA 40.11 2.27 51.84 1.61 3.94 0.07 0.12 0.03

PUERTO RICO . . . .

RHODE ISLAND 46.53 10.72 37.15 0.94 4.61 0.00 0.00 0.06

SOUTH CAROLINA 73.40 9.84 13.62 2.61 0.03 0.21 0.00 0.29

SOUTH DAKOTA 32.16 24.03 35.68 4.43 0.18 0.05 0.36 3.12

TENNESSEE 73.96 9.03 12.33 2.53 1.02 e.16 0.00 0.97

TEXAS 50.57 8.52 37.67 2.05 0.02 .07 0.15 0.94

UTAH 58.73 5.35 18.82 2.64 0.00 (.00 0.00 14.47

VERMONT 45.00 0.59 21.17 6.03 11.87 0.00 0.59 14.74

VIRGINIA 45.21 5.66 36.74 3.66 0.54 0.21 0.01 7.96

WASHINGTON 30.46 8.17 51.44 5.10 2.20 0.28 0.10 2.25

WEST VIRGINIA 5.42 63.17 20.25 0.84 5.00 0.22 0.00 5.11

WISCONSIN 35.82 12.63 48.74 2.57 0.02 0.11 0.03 0.10

WYOMING
AMERICAN SAMOA 100.00 0.00 0.00 0.00

.

0.00
.

0.00 0.00 0.00

GUAM 51.59 4.46 38.85 5.10 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 53.85 38.46 2.56 0.00 0.00 0.00 0.00 5.13

PALAU .
.

VIRGIN ISLANDS 10.34 13.79 75.86 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS . . .

U S. AND OUTLYING AREAS 45.69 11.29 29.51 4.85 7.17 0.25 0.07 1.17

5J STATES, D.C. G P.R. 45.68 11.29 29.51 4.85 7.17 0.25 0.07 1.17

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB4

NUMBER OP CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESE?. (SOP)
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

EYVIRONMENT

ALABAMA 26,959 8,997 7,181 344 27 110 40 55
ALASKA 3,991 2,466 1.181 28 0 1 0 1
ARIZONA 1,785 22,213 4,969 565 141 45 74 28
ARKANSAS 10,551 6,666 2,386 102 195 118 64 29
CALIFORNIA 88,204 98,228 57,104 3,701 1,912 480 0 17
COLORADO 7,966 16,207 3,645 137 16 58 129 76
CONNECTICUT 17.533 4,331 5,774 458 480 34 150 56
DELAWARE 3,143 1,972 1,377 499 0 0 1 27
DISTRICT OF COLUMBIA 381 544 1,465 300 203 1 28 4
FLORIDA 64,706 28,885 24,028 2.416 121 .133 40 134
GEORGIA 27,433 14,859 12,223 252 35 561 25 83
HAWAII 3,297 2,085 1,208 10 3 0 1 15
IDAHO 8,850 1,920 749 37 8 2 0 12
ILLINOIS 47,675 33,001 28,733 2,064 1,785 354 110 145
INDIANA 33,550 13,416 12,472 398 3 166 20 10
IOWA 8,914 14,626 3,112 288 0 121 41 46
KANSAS 14,902 4,454 3.267 413 28 212 10 40
KENTUCKY 19,672 12,869 3,958 210 6 134 31 80
LOUISIANA 17,258 4,921 11,723 528 4 240 15 125
MAINE 7,592 4,070 1,268 43 58 13 25 24
MARYLAND 24,242 7,813 8,552 1,749 494 138 79 71
MASSACHUSETTS 44,888 9,113 12,025 386 1,114 0 77 220
MICHIGAN 44,627 15,582 15,120 2,079 120 17 50
MINNESOTA 4,027 31.092 1,035 322 I 204 0 31
MISSISSIPPI 12,459 5,451 5,025 137 2 99 7 70
MISSOURI 24,9?0 19,566 9,854 2,013 297 106 48 99
MONTANA 5,224 2,131 658 15 0 17 3 4
NEBRASKA :2,146 3,095 2,005 111 23 32 3 78
NEVADA 4,717 4,078 1,248 216 1 1 5 28
NEW HAMPSHIRE 4,709 2.079 1,629 242 74 0 59 12
NEW JERSEY 46,104 15,045 22,585 2.282 3,343 73 17 161
NEW MEXICO 11.995 2,540 3.521 0 3 53 5 70
NEW YORK 17,367 46.726 52,821 7,313 3,014 371 116 340
NORTH CAROLINA 43,645 11,752 8,544 584 95 297 110 95
NORTH DAKOTA 4,881 588 452 67 3 28 11 30
OHIO 52,427 29,595 16,361 1,420 11,454 68 . 328
OKLAHOMA 20,363 8,263 4,932 185 48 131 26 61
OREGON 20,137 5.527 2,147 121 206 48 37 75
PENNSYLVANIA 46,290 17,740 27,373 1,554 1,122 126 161 80
PUERTO RICO 532 6,490 3,520 174 264 37 6 382
RHODE ISLAND 5.765 1,168 2,468 49 149 0 45 27
SOUTH CAROLINA 18,902 12,747 7,969 470 9 135 2 33
SOUTH DAKOTA 2,942 3.881 434 45 32 38 86 13
TENNESSEE 32.400 11,142 7,707 369 126 147 0 247
TEXAS 61,325 89,779 19,810 1,108 21 64 245 1,235
UTAH 13,217 8,429 4,593 376 0 193 0 37
VERMONT 4,320 156 86 9 23 0 34 23
VIRGINIA 26,360 14.372 14.738 391 309 162 61 77
WASHINGTON 24,831 11.220 6,214 109 .91 118 10 81
WEST VIRGINIA 944 15,008 3,463 54 2 47 1 9
WISCONSIN 17,506 13,770 7,824 259 14 127 1 62
WYOMING 4,056 1,618 39 14 16 58 5 4
AMERICAN SAMOA 130 0 25 0 0 0 0 0
GUAM 263 318 75 2 1 0 0 0
NORTHERN MARIANAS 111 43 8 0 1 0 0 0
PALAU
VIRGIN ISLANDS 117 44 354 6 6 0 4 1

BUR. OF INDIAN AFFAIRS 1,690 1,341 227 0 77 48 9 0

U.S. AND OUTLYING AREAS 1,075,451 726,032 463,264 37,018 27.454 5,869 2,094 5,141

50 STATES, D.C. i P.R. 1,073,140 724,286 462,575 37,016 27,375 5,821 2,081 5,140

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNPIAI
21OCT93

BEST COPY AVAILABLE
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 61.67 20.58 16.43 0.79 0.06 0.25 0.09 0.13

ALASKA 52.05 32.16 15.40 0.37 0.00 0.01 0.00 0.01

ARIZONA 5.99 74.49 16.66 1.89 0.47 0.15 0.25 0.09

ARKANSAS 52.46 33.15 11.86 0.51 0.97 0.59 0.32 0.14

CALIFORNIA 35.33 39.35 22.87 1.48 0.77 0.19 0.00 0.01

COLORADO 28.21 57.40 12.91 0.49 0.06 0.21 0.46 0.27

CONNECTICUT 60.84 15.03 20.04 1.59 1.67 0.12 0.52 0.19

DELAWARE 44.78 28.10 19.62 7.11 0.00 0.00 0.01 0.38
DISTRICT OF COLUMBIA 13.02 18.59 50.07 10.25 6.94 0.03 0.96 0.14

FLORIDA 53.71 23.98 19.95 2.01 0.10 0.11 0.03 0.11

GEORGIA 49.45 26.79 22.03 0.45 0.06 1.01 0.05 0.15

HAWAII 49.81 31.50 18.25 0.15 0.05 0.00 0.02 0.23

IDAHO 76.44 16.58 6.47 0.32 0.07 0.02 0.00 0.10

ILLINOIS 41.87 28.98 25.23 1.81 1.57 0.31 0.10 0.13

INDIANA 55.88 22.35 20.77 0.66 0.00 0.28 0.03 0.02

IOWA 32.83 53.88 11.46 1.06 0.00 0.45 0.15 0.17

KANSAS 63.89 19.09 14.01 1.77 0.12 0.91 0.04 0.17

KENTUCKY 53.23 34.82 10.71 0.57 0.02 0.36 0.08 0.22

LOUISIANA 49.57 14.14 33.67 1.52 0.01 0.69 0.04 0.36

MAINE 47.99 31.09 9.68 0.33 0.44 0.10 0.19 0.18

MARYLAND 56.20 18.11 19.82 4.05 1.15 0.32 0.18 0.16

MASSACHUSETTS 66.18 13.44 17.73 0.57 1.64 0.00 0.11 0.32

MICHIGAN 57.51 20.08 19.49 2.68 0.15 0.02 0.06

MINNESOTA 10.97 84.69 2.82 0.88 0.00 0.56 0.00 0.08

MISSISSIPPI 53.59 23.45 21.61 0.59 0.01 0.43 0.03 0.30

MISSOURI 43.80 34.38 17.31 3.54 0.52 0.19 0.08 0.17

MONTANA 64.88 26.47 8.17 0.19 0.00 0.21 0.04 0.05

NEBRASKA 69.43 17.69 11.46 0.63 0.13 0.18 0.02 0.45

NEVADA 45.82 39.62 12.12 2.10 0.01 0.01 0.05 0.27

NEW HAMPSHIRE 53.49 23.61 18.50 2.75 0.84 0.00 0.67 0.14

NEW JERSEY 51.45 16.79 25.20 2.55 3.73 0.08 0.02 0.18

NEW MEXICO 65.95 13.97 19.36 0.00 0.02 0.29 0.03 0.38

NEW YORK 13.56 36.49 41.24 5.71 2.35 0.29 0.09 0.27

NORTH CAROLINA 67.02 18.05 13.12 0.90 0.15 0.46 0.17 0.15

NORTH DAKUL\ 80.54 9.70 7.46 1.11 0.05 0 46 0.18 0.50

OHIO 46.96 26.51 14.65 1.27 10.26 0.06 . 0.29

OKLAHOMA 59.88 24.30 14.50 0.54 0.14 0.39 0.08 0.18

OREGON 71.16 19.53 7.59 0.43 0.73 0.17 0.13 0.27

PENNSYLVANIA 49.01 18.78 28.98 1.65 1.19 0.13 0.17 0.08

PUERTO RICO 4.66 56.90 30.86 1.53 2.31 0.32 0.05 3.35

RHODE ISLAND 59.61 12.08 25.52 0.51 1.54 0.00 0.47 0.28

SOUTH CAROLINA 46.94 31.66 19.79 1.17 0.02 0.34 0.00 0.08

SOUTH DAKOTA 39.38 51.95 5.81 0.60 0.43 0.51 1.15 0.17

TENNESSEE 62.14 21.37 14.78 0.71 0.24 0.28 0.00 0.47

TEXAS 35.33 51.72 11.41 0.64 0.01 0.04 0.14 0.71

UTAH 49.23 31.40 17.11 1.40 0.00 0.72 0.00 0.14

VERMONT 93.57 3.03 1.67 0.17 0.45 0.00 0.66 0.45

VIRGINIA 46.68 25.45 26.10 0.69 0.55 0.29 0.11 0.14

WASHINGTON 58.19 26.29 14.56 0.26 0.21 0.28 0.02 0.19

WEST VIRGINIA 4.83 76.85 17.73 0.28 0.01 0.24 0.01 0.05

WISCONSIN 44.25 34.81 19.78 0.65 0.04 0.32 0.00 0.16

WYOMING 69.81 27.85 0.67 0.24 0.28 1.00 0.09 0.07

AMERICAN SAMOA 83.87 0.00 16.13 0.00 0.00 0.00 0.00 0.00

GUAM 39.91 48.25 11.38 0.30 0.15 0.00 0.00 0.00

NORTHERN MARIANAS 68.10 26.38 4.91 0.00 0.61 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS 22.50 8.46 68.08 0.00 0.00 0.00 0.77 0.19

BUR. OF INDIAN AFFAIRS 49.82 39.53 6.69 0.00 2.27 1.42 0.27 0.00

U.S. AND OUTLYING AREAS 45.91 31.00 19.78 1.58 1.17 0.25 0.09 0.22

50 STATES, D.C. i P.R. 45.91 30.79 19.79 1.58 1.17 0.25 0.09 0.22

PLEASE SEE DATA NOTES FOR AN EXPLANATION 07 INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

REST COPY AVAILABLE

3 J 0

16TH ANNUAL REPORT TO CONGRESS: APPENDIX A A-89



TABLE AB4

NUMBER OFCHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESE), (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

NUMBER

PUBLIC PRIVATE PUBLIC PRIVATE HOMEBOUND
REGULAR RESOURCE SEPARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL

STATE CLASS ROOM CLASS FACILITY FACILITY FACILITY FACILITY ENVIRONMENT

ALABAMA 6,917 5,996 560 5 0 4
ALASKA 2,041 1,706 574 9 0 0
ARIZONA 991 11,840 2,185 B 7 I

ARKANSAS 4,005 4,715 459 23 6 4
CALIFORNIA 2,805 93,397 31,677 2,052 379 S
COLORADO 2,032 11,356 580 1 1 1 1

CONNECTICUT 8,375 3,122 2,492 67 84 6
DELAWARE 1,328 1,640 867 143 0 2
DISTRICT OF COLW(BIA 78 502 861 50 103 0
FLORIDA 11.358 24,778 8,186 44 28 33
GEORGIA 7,013 5,374 2,181 1 0 4
HAWAII 1,281 1,653 301 0 0 0
IDAHO 4,915 1,281 138 8 4 1
ILLINOIS 1,996 29,309 13,359 179 60 0
INDIANA 851 12,146 3,627 2 3 0 0
IOWA 170 10,074 327 1 0 0
KANSAS 4,144 3,349 647 29 5 0
KENTUCKY 1,759 6,139 570 20 0 0 3
LOUISIANA 1,842 3,823 4,410 4 1 1 1 10
MAINE 2.370 2,452 224 1 1 1 0
MARYLAND 7,111 5.801 4,359 218 29 3 8
MASSACHUSETTS 30,779 6,521 4,516 65 150 8 11
MICHIGAN
MINNESOTA

11,679
1,753

11,999
12,456

5,925
116

29
9 0

0
0

63

MISSISSIPPI 1,150 1.785 2,562 1 0 1
MISSOURI 4,936 14.696 3,232 14 14 0 12
MONTANA 2,167 1,807 160 0 0 0
NEBRASKA 4.230 1,878 423 4 0 0 9
NEVADA 1,161 3,618 518 2 0 0
NEW HAMPSHIRE 2.387 1,247 765 7 13 2
NEW JERSEY 4.067 13.947 16,408 -357 626 1 35
NEW MEXICO 6,611 351 729 0 0 0 1

NEW YORK 1,465 39.642 28,752 530 138 0 75
NORTH CAROLINA 17,304 7.523 1,732 4 4 4 0 5
NORTH DAKOTA 1,929 263 43 9 1 0 0 9
OHIO 8,793 17,690 4,465 39 1,104 0 7
OKLAHOMA
OREGON

6,401
8,507

6,312
4,084

719
216

5

4

8

18
0 7

0 7 14
PENNSYLVANIA 5.138 13,062 12,794 117 0 1 0
PUERTO RICO 76 3,173 377 3 29 2 0 3
RHODE ISLAND 2,872 925 1.580 1 6 14 3
SOUTH CAROLINA 2,015 9,085 2,586 31 4 0 0 3
SOUTH DAKOTA 713 1,913 31 2 0 0 0
TENNESSEE 11,159 8,420 2.525 69 5 4 0
TEXAS 6,510 73,874 5.299 47 2 2 82 12
UTAH 5,766 6.063 1,729 1 0 0 0
VERMONT 2,167 62 20 0 6 0 4
VIRGINIA 6,394 10,098 6,816 11 60 4 6
WASHINGTON 8,768 7,136 1,325 9 6 0 0
WEST VIRGINIA 378 4,784 924 0 0 2 0
WISCONSIN 1,830 6.530 652 1 0 0 0
WYOMING 1,720 1,20.' 28 1 4 7 2
AMERICAN SAMOA 0 0 0 0 0 0 0
GUAM 47 265 34 0 0 0 0
NORTHERN MARIANAS 49 14 0 0 0 0 0
PALAU
VIRGIN ISLANDS 78 39

.

84 0 0 6 6
BUR. OF INDIAN AFFAIRS 516 1.030 41 0 5 23 0 0

U.S. AND OUTLYING AREAS 244,897 533,989 186,710 4,237 2,914 90 172 448

50 STATES, D.C. 6 P.R. 244,207 532,641 186.551 4,237 2,909 67 172 448

PLEASE SEE DATA NOTES FOR AN EKPLMATION OF INDIVIDUAL STATE DIFFERENCES.
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TABLE AM

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA. PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE

PERCENTAGE

PUBLIC PRIVATE
REGULAR RESOURCE SEPARATE SEPARATE SEPARATE
CLASS ROOM CLASS FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRCHMENT

ALABAMA 51.30 44.47 4.15 0.04 0.00 0.00 0.01 0.03

ALASKA 47.14 39.40 13.26 0.21 0.00 0.00 0.00 0.00

ARIZONA 6.59 78.77 14.54 0.05 0.05 0.00 0.00 0.01

ARKANSAS 43.46 51.17 4.98 0.25 0.07 0.00 0.03 0.04

CALIFORNIA 2.15 71.67 24.31 1.57 0.29 0.00 0.00 0.00

COLORADO 14.53 81.22 4.15 0.01 0.01 0.00 0.07 0.01

CONNECTICUT 59.17 22.06 17.61 0.47 0.59 0.00 0.06 0.04

DELAWARE 33.37 41.21 21.78 3.59 0.00 0.00 0.00 0.05

DI.TrRICT rP -'11L4 4.89 31.49 54.02 3.14 6.46 0.00 0.00 0.00

FLORIDA 25.57 55.77 18.43 0.10 0.06 0.00 0.00 0.07

GEORGIA 48.12 36.87 14.96 0.01 0.00 0.00 0.01 0.03

HAWAII -9.60 51.10 9.30 0.00 0.00 0.00 0.00 0.00

IDAHO 77 44 20.18 2.17 0.13 0.06 0.00 0.00 0.02

ILLINOIS 4.44 65.27 29.75 0.40 0.13 0.00 0.00 0.00

INDIANA 5.11 73.04 21.81 0.01 0.02 0.01 0.00 0.00

IOWA 1.61 95.28 3.09 0.01 0.00 0.00 0.00 0.01

KANSAS 50.64 Zn.93 7.91 0.35 0.06 0.02 0.00 0.09

KENTUCKY 20.72 72.,0 6.71 0.24 0.00 0.00 0.00 0.04

LOUISIANA 18.23 37.84 43.65 0.04 0.01 0.11 0.01 0.10

MAINE 46.57 48.97 4.40 0.02 0.02 0.00 0.02 0.00

MARYLAND 40.57 33.09 24.87 2.24 0.17 0.00 0.02 0.05

MASSACHUSETTS 73.20 15.51 10.74 0.15 0.36 0.00 0.02 0.03

MICHIGAN 39.40 40.48 19.99 0.10 0.01 0.00 0.02

MINNESOTA 12.22 86.85 0.81 0.06 0.00 0.03 0.00 0.02

MISSISSIPPI 20.91 32.45 46.58 0.02 0.00 0.00 0.02 0.02

MISSOURI 21.55 64.16 14.11 0.06 0.06 0.01 0.00 0.05

MONTANA 52.36 43.66 3.87 0.00 0.00 0.12 0.00 0.00

NEBRASKA 64.64 28.70 6.46 0.06 0.00 0.00 0.00 0.14

NEVADA 21.91 68.26 9.77 0.04 0.00 0.00 0.00 0.02

NEW HAMPSHIRE 53.89 28.16 17.27 0.16 0.29 0.00 0.18 0.05

NEW JERSEY 11.47 39.34 46.29 1.01 1.77 0.02 0.00 0.10

NEW MEXICO 85.95 4.56 9.48 0.00 0.00 0.00 0.00 0.01

NEW YORK 2.07 56.15 40.72 0.75 0.20 0.00 0.00 0.11

NORTH CAROLINA 65.11 28.31 6.52 0.02 0.02 0.02 0.00 0.02

NORTH DAKOTA 85.58 11.67 1.91 0.40 0.04 0.00 0.00 0.40

OHIO 27.39 55.11 13.91 0.12 3.44 0.00 0.02

OKLAHOMA 47.57 46.91 5.34 0.04 0.06 0.00 0.05 0.03

OREGON 66.20 31.78 1.68 0.03 0.14 0.00 0.05 0.11

PENNSYLVANIA 16.51 41.98 41.12 0.38 0.00 0.00 0.00 0.01

PUERTO RICO 2.07 86.62 10.29 0.08 0.79 0.05 0.00 0.08

RHODE ISLAND 53.18 17.13 29.25 0.02 0.11 0.00 0.26 0.06

SOUTH CAROLINA 14.68 66.20 18.84 0.23 0.03 0.00 0.00 0.02

SOUTH DAKOTA 26.81 71.94 1.17 0.08 0.00 0.00 0.00 0.00

TENNESSEE 50.30 37.95 11.38 0.31 0.02 0.02 0.00 0.01

TEXAS 7.57 85.95 6.17 0.05 0.00 0.00 0.10 0.15

UTAH 42.52 44.71 12.75 0.01 0.00 0.00 0.00 0.01

VERMONT 95.84 2.74 0.88 0.00 0.27 0.00 0.18 0.09

VIRGINIA 27.33 43.16 29.13 0.05 0.26 0.02 0.03 0.03

WASHINGTON 50.82 41.36 7.68 0.05 0.03 0.00 0.00 0.05

WEST VIRGINIA 6.21 78.57 15.17 0.00 0.00 0.03 0.00 0.02

WISCONSIN 20.30 72.45 7.23 0.01 0.00 0.00 0.00 0.00

WYOMING 57.99 40.59 0.94 0.03 0.13 0.24 0.07 0.00

AMERICAN SAMOA .
.

GUAM
NORTHERN MAR:ANAS

13.58 76.59 9.83 0.00 0.00
77.78 22.22 0.00 0.00 0.00

0.00
0.00

0.00
0.00

0.00
0.00

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

. . . .

38.81 19.40 41.79 0.00 0.00

31.95 63.78 2.54 0.00 0.31
0.00
1.42

0.6
0.00

0.6
0.00

U.S. AND OUTLYING AREAS 25.16 54.85 19.18 0.44 0.30 0.01 0.02 0.05

50 STATES, D.C. 4 P.R. 25.14 54.84 19.21 0.44 0.30 0.01 0.02 0.05

PLEASE SEE DATA fl.:AES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.
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TABLE AB4

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIPPERJXI' EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC PRIVATE
RESIDENTIAL RESIDENTIAL

FACILITY FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 17,477 291 131 10 0 0 0 5ALASKA 1,777 419 228 0 0 0 0 0ARIZONA 458 9,062 167 3 0 0 0 0ARKANSAS 5.841 182 51 12 0 0 1 0
CALIFORNIA 79,305 2,631 3,997 259 43 1 0 0COLORADO 4.488 2,157 304 2 1 0 3 1
CONNECTICUT 7,353 493 580 10 24 1 0 1DELAWARE 1,463 65 0 0 0 0 0 0DISTRICT OF COLUMBIA 290 17 141 0 0 0 0 0
FLORIDA 50,980 849 1.405 11 71 0 66
GEORGIA 15,456 4,224 267 46 9 0 1 29HAWAII 1.789 93 38 0 0 0 0IDAHO 3.256 51 8 3 0 0 1
ILLINOIS 44,727 1,361 1,356 66 6 177 5INDIANA 32,036 0 0 0 0 11 0IOWA 8,181 122 45 0 0 0 0
KANSAS 9,505 112 66 11 0 1 5KENTUCKY 16,452 2,528 94 0 2 0 1
LOUISIANA 14,658 142 704 2 1 1 24
MAINE 4,279 576 138 1 5 0 1
MARYLAND 14,916 1.437 1,718 132 24 0 13MASSACHUSETTS 10,423 607 936 7 29 0 9
MICHIGAN 28,819 473 562 70 1. 0
MINNESOTA 1,153 10.316 91 9 0. 3 9'
MISSISSIPPI 11,191 3,100 476 23 0 0 1
MISSOURI 18,718 2,434 904 66 34 0 2
MONTANA 2,715 71 22 10 0 0 1
NEBRASKA 6,546 156 148 4 0 0 13NEVADA 3,415 5 145 3 1. 0 1NEW HAMPSHIRE 1.736 563 472 23 16 0 4NEW JERSEY 41,653 278 1,531 35 247 1 12
NEW MEXICO 4.302 1,974 1,019 0 0 2 0
NEW YORK 13,444 3.450 6,615 372 72 0 14
NORTH CAROLINA 22,122 316 133 2 7 1 1NORTH DAKOTA 2,669 145 109 4 1 . 15OHIO 42,328 0 1 10,276 0
OKLAHOMA 13,133 266 86 2 17 6 3OREGON 10,128 687 341 26 2 9
PENNSYLVANIA 39,097 2,539 335 2 4 1 0 0PUERTO RICO 253 748 113 25 1 2
RHODE ISLAND 2.691 108 206 6 0 2
SOUTH CAROLINA 16,167 1,168 374 2 0 3
SOUTH DAKOTA 1,950 1,363 81 2 0 4
TENNESSEE 19,651 1,112 673 1 1 0 3TEXAS 52,981 3,266 461 0 45 38
UTAH 5,526 847 369 0 0 1VERMONT 1,677 49 21 7 3 13
VIRGINIA 18.469 2.966 274 144 3 17
WASHINGTON 12,276 498 304 0 5 12
WEST VIRGINIA 315 9.323 8 0 0 1WISCONSIN 13,069 294 326 1 9 0 3WYOMING 2,001 144 0 11 0 1
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU

51
176
23

.

0
15
1

0
1

0
.

0
0

0 0
0
0

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

38
1,062

0
41

41
73

0 0
0 0

0
0 0 0

U.S. AND OUTLYING AREAS 756,715 76.135 28.690 1,344 11,124 215 89 346

50 STATES, D.C. i P.R. 755.365 76,078 28,575 1,344 11.123 215 89 346

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
TACILITY

PUBLIC
RESIDENTIAL

FACZLITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 97.56 1.62 0.73 0.06 0.00 0.00 0.00 0.03

ALASKA 73.31 17.29 9.41 0.00 0.00 0.00 0.00 0.00

,ARIZONA 4.73 93.52 1.72 0.03 0.00 0.00 0.00 0.00

ARKANSAS 95.96 2.99 0.84 0.20 0.00 0.00 0.02 0.00

CALIFORNIA 91.96 3.05 4.63 0.30 0.05 0.00 0.00 0.00

COLORADO 64.52 31.01 4.37 0.03 0.01 0.00 0.04 0.01

CONNECTICUT 86.89 5.83 6.85 0.12 0.28 0.01 0.00 0.01

DELAWARE 95.75 4.25 0.00 0.00 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 64.73 3.79 31.47 0.00 0.00 0.00 0.00 0.00

FLORIDA 95.50 1.59 2.63 0.02 0.13 0.00 0.00 0.12

GEORGIA 77.12 21.08 1.33 0.23 0.04 0.00 0.05 0.14

HAWAII 93.18 4.84 1.98 0.00 0.00 0.00 0.00 0.00

IDAHO 98.10 1.54 0.24 0.09 0.00 0.00 0.00 0.03

ILLINOIS 93.77 2.85 2.84 0.14 0.01 0.37 0.00 0.01

INDIANA 99.97 0.00 0.00 0.00 0.00 0.03 0.00 0.00

IOWA )8.00 1.46 0.54 0.00 0.00 0.00 0.00 0.00

KANSAS 97.99 1.15 0.68 0.11 0.00 0.01 0.00 0.05

KENTUCKY 86.24 13.25 0.49 0.00 0,01 0.00 0.00 0.01

LOUISIANA 94.37 0.91 4.53 0.01 0.01 0.01 0.00 0.15

MAINE 85.58 11.52 2.76 0.02 0.10 0.00 0.00 0.02

MARYLAND 81.78 7.88 9.42 0.72 0,13 0.00 0.00 0.07

MASSACHUSETTS 86.76 5.05 7.79 0.06 0.24 0.00 0.02 0.07

MICHIGAN 96.28 1.58 1.88 0.23 0.00 0.03 0.00

MINNESOTA 9.96 89.08 0.79 0.08 0.00 0.03 0.00 0.08

MISSISSIPPI 75.66 20.96 3.22 0.16 0.00 0.00 0.01 0.01

MISSOURI 84.48 10.98 4.08 0.30 0.15 0.00 0.00 0.01

MONTANA 96.31 2.52 0.78 0.35 0.00 0.00 0.00 0 04

NEBRASKA 95.33 2.27 2.16 0.06 0.00 0.00 0.00 0.19

NEVADA 95.63 0.14 4.09 0.08 0.03 0.00 0.00 0.03

NEW HAMPFniRE 61.67 20.00 16.77 0.82 0.57 0.00 0.04 0.14

NEW JERSEY 95.19 0.64 3.50 0.08 0.56 0.00 0.00 0.03

NEW MEXICO 58.96 27.05 13.96 0.00 0.00 0.03 0.00 0.00

NEW YORK 56.09 14.39 27.60 1.55 0.30 0.00 0.00 0.06

NORTH CAROLINA 97.96 1.40 0.59 0.01 0.03 0.00 0.00 0.00

NORTH DAKOTA 89.38 4.86 3.65 t.54 0.03 0.03 0.50

OHIO 80.46 0.00 0.00 0.00 19.53 0.00 0.00

OKLAHOMA 97.09 1.97 0.64 0.16 0.13 0.00 0.00 0.02

OREGON 90.44 6.14 3.05 0.04 0.23 0.00 0.02 0.08

PENNSYLVANIA 93.05 6.04 0.60 0.07 0.01 0.03 0.00 0.00

PUERTO RICO 22.04 65.16 2.84 0.52 2.18 0.00 0.09 0.17

RHODE ISLAND 89.28 3.58 6.83 0.03 0.20 0.00 0.00 0.07

SOUTH CAROLINA 91.26 6.59 2.11 0.01 0.01 0.00 0.00 0.02

SOUTH DAKOTA 57.30 40.05 2.38 0.09 0.06 0.00 0.00 0.12

TENNESSEE 91.60 5.18 3.14 0.06 0.00 0.00 0.00 0.01

TEXAS 93.28 5.75 0.81 0.01 0.00 0.00 0.08 0.07

MAH 81.92 12.56 5.47 0.04 0.00 0.00 0.00 0.01

VER.g.".,NT 94.69 2.77 1.19 0.06 0.40 0.00 0.17 0.73

VIRGINIA 84.41 13.56 1.25 0.03 0.66 0.00 0.01 0.08

WASHINGTON 93.74 3.80 2.32 0.00 0.00 0.01 0.04 0.09

WEST VIRGINIA 3.86 96.04 0.08 0.0: 0.00 0.00 0.00 0.01

WISCONSIN 95.31 2.14 2.38 0.07 0.07 0.01 0.00 0.02

WYOMING 92.72 6.67 0.00 0.00 0.51 0.05 0.00 0.05

AMERICAN SAMOA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

GUAM 91.67 7.81 0.52 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 92.00 4.00 0.00 0.00 4.00 0.00 0.00 0.00

PALAU ,

VIRGIN ISLANDS 48.10 0.00 51.90 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 90.31 3.49 6.21 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 86.52 8.70 3.28 0.15 1.27 0.02 0.01 0.04

50 STATES, D.C. & P.R. 86.51 8.71 3.27 0.15 1.27 0.02 0.01 0.04

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB4

NUMBER OP CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MENTAL RETARDATION

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE PUBLIC
SEPARATE RESIDENTIAL
FACILITY FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA
ALASKA

750
21

2,017
67

5,208
96

201
0

23 4
0 0

2

0
3

0
ARIZONA 37 376 1,511 220 31 0 0 2
ARKANSAS 483 1,518 1,519 20 116 22 19 14
CALIFORNIA
COLORADO

321
40

265
347

9,284
599

602
1

69 127
1 0

0
1

2
2

CONNECTICUT 45 117 982 107 21 2 8 0
DELAWARE 81 118 338 139 0 0 1 2
DISTRICT OF COLUMBIA 3 10 227 125 13 0 3 0
FLORIDA 266 436 7,510 1,505 15 1 0 10
GEORGIA
HAWAII

842
23

1,897
141

6,347
385

61
e

16 266
o 0

5
0

28
3

IDAHO 315 426 420 17 1 0 0 2
ILLINOIS 56 209 7,213 850 722 24 40 4
INDIANA
IOWA

81
24

692
2,899

6,479
1,530

197
119

0 0
0 5

12
3

7

2
KANSAS 116 350 1,580 169 7 5 9 3
KENTUCKY 713 3,407 2,255 74 0 0 1 35
LOUISIANA 86 291 3,751 257 0 78 6 13
MAINE 54 202 299 7 10 0 1 2
MARYLAND 341 144 1,202 396 33 0 6 4
MASSACHUSETTS 1,409 1,218 3,413 31 106 0 10 9
MICHIGAN 438 1,114 4,655 850 . 2 0 7
MINNESOTA 189 3,459 483 35 16 0 5
MISSISSIPPI 29 384 1,514 43 9 3 13
MISSOURI 134 634 3,558 1,128 1 10 6 41
MONTANA 74 130 221 0 2 0 1
NEBRASKA 379 712 798 43 7 1 3
NEVADA 12 118 302 142 0 0 1
NEW HAMPSHIRE 60 51 185 15 0 2 0
NEW JERSEY 7 22 931 499 17 2 2 2
NEW MEXICO 187 2 527 0 0 0 10
NEW YORK 35 389 4,868 1,302 16 11 6 17
NORTH CAROLINA 1,221 2,608 4,044 341 6 9 40 14
NORTH DAKOTA 87 138 219 5 1 5 3
OHIO 311 9,373 7,385 64 2 0 . 7
OKLAHOMA 415 1,489 2,789 35 2 7
OREGON 260 341 826 9 0 9
PENNSYLVANIA 262 1,095 9,397 817 2 22 2 10
PUERTO RICO 36 1,919 2,219 122 5 3 70
RHODE ISLAND 12 11 328 1 5 0 1
SOUTH CAROLINA 154 1,333 3,542 288 30 17
SOUTH DAKOTA 49 352 178 2 2 0
TENNESSEE 382 1,051 2,923 62 4 42 14
TEXAS 65 2,369 6,516 352 10 44
UTAH 52 261 1,148 47 1 0
VERMONT 484 30 24 0 3
VIRGINIA 88 352 4,087 158 11 14
WASHINGTON 598 1,064 1,754 7 4 1
WEST VIRGINIA 36 515 2,038 34 2 6
WISCONSIN 52 229 737 64 1 1

WYOMING 9 10 2 3 20 0
AMERICAN SAMOA 78 0 10 0 0 0
GUAM
NORTHERN MARIANAS

2

7
28
14

18
0

1

0
0
0

0
0

PALAU
VIRGIN ISLANDS 170 0 0 6 o 6
BUR. OF INDIAN AFFAIRS 9 103 36 0 0 3 1 0

U.S. AND OUTLYING AREAS 12,320 48,850 130,580 11,567 1,821 756 237 468

50 STATES, D.C. 4 P.R. 12,224 48,702 130,346 11,566 1,821 753 236 468

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF IND1'..JUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MENTAL RETARDATION

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 9.14 24.57 63.45 2.45 0.28 0.05 0.02 0.04

ALASKA 11.41 36.41 52.17 0.00 0.00 0.00 0.00 0.00

ARIZONA 1.70 17.27 69.41 10.11 1.42 0.00 0.00 0.09

ARKANSAS 13.02 40.91 40.93 0.54 3.13 0.59 0.51 0.38

CALIFORNIA 3.01 2.48 87.01 5.64 0.65 1.19 0.00 0.02

COLORADO 4.04 35.02 60.44 0.10 0.10 0.00 0.10 0.20

CONNECTICUT 3.51 9.13 76.60 8.35 1.64 0.16 0.62 0.00

DELAWARE 11.93 17.38 49.78 20.47 0.00 0.00 0.15 0.29

DISTRICT OF COLUMBIA 0.79 2.62 59.58 32.81 3.41 0.00 0.79 0.00

FLORIDA 2.73 4.48 77.08 15.45 0.15 0.01 0.00 0.10

GEORGIA 8.90 20.05 67.08 0.64 0.17 2.81 0.05 0.30

HAWAII 4.17 25.54 69.75 0.00 0.00 0.00 0.00 0.54

IDAHO 26.67 36.07 35.56 1.44 0.08 0.00 0.00 0.17

ILLINOIS 0.61 2.29 79.11 9.32 7.92 0.26 0.44 0.04

INDIANA 1.08 9.27 86.76 2.64 0.00 0.00 0.16 0.09

IOWA 0.52 63.27 33.39 2.60 0.00 0.11 0.07 0.04

KANSAS 5.18 15.63 70.57 7.55 0.31 0.22 0.40 0.13

KENTUCKY 10.99 52.54 34.77 1.14 0.00 0.00 0.02 0.54

LOUISIANA 1.92 6.49 83.69 5.73 0.00 1.74 0.13 0.29

MAINE 9.39 35.13 52.00 1.22 1.74 0.00 0.17 0.35

MARYLAND 16.04 6.77 56.54 18.63 1.55 0.00 0.28 0.19

MASSACHUSETTS 22.74 19.66 55.08 0.50 1.71 0.00 0.16 0.15

MICHIGAN 6.20 15.77 65.88 12.03 0.03 0.00 0.10

MINNESOTA 4.51 82.61 11.54 0.84 0.06 0.38 0.00 0.12

MISSISSIPPI 1.45 19.25 75.89 2.16 0.00 0.45 0.15 0.65

MISSOURI 2.43 11.48 64.41 20.42 0.24 0.18 0.11 0.74

MONTANA 17.29 30.37 51.64 0.00 0.00 0.47 0.00 0.23

NEBRASKA 19.49 36.61 41.03 2.21 0.10 0.36 0.05 0.15

NEVADA 2.09 20.52 52.52 24.70 0.00 0.00 0.00 0.17

NEW HAMPSHIRE 19.11 16.24 58.92 4.78 0.32 0.00 0.64 0.00

NEW JERSEY 0.43 1.34 56.77 30.43 10.67 0.12 0.12 0.12

NEW MEXICO 25.65 0.27 72.29 0.00 0.41 0.00 0.00 1.37

NEW YORK 0.52 5.73 71.69 19.18 2.39 0.16 0.09 0.25

NORTH CAROLINA 14.64 31.27 48.48 4.09 0.77 0.11 0.48 0.17

NORTH DAKOTA 18.95. 30.07 47.71 1.09 0.22 0.22 1.09 0.65

OHIO 1.81 54.62 43.03 0.37 0.12 0.00 0.04

OKLAHOMA 8.74 31.36 58.74 0.74 0.15 0.04 0.08 0.15

OREGON 17.96 23.55 57.04 0.62 0.21 0.00 0.00 0.62

PENNSYLVANIA 2.25 9.40 80.67 7.01 0.21 0.19 0.18 0.09

PUERTO RICO 0.81 43.41 50.19 2.76 1.13 0.07 0.05 1.58

RHODE ISLAND 2.94 2.70 80.39 0.25 12.25 0.00 1.23 0.25

SOUTH CAROLINA 2.87 24.85 66.02 5.37 0.00 0.56 0.02 0.32

SOUTH DAKOTA 8.36 60.07 30.38 0.34 0.34 0.34 0.17 0.00

TENNESSEE 8.45 23.25 64.65 1.37 1.04 0.93 0.00 0.31

TEXAS 0.69 25.32 69.63 3.76 0.00 0.11 0.02 0.47

UTAH 3.45 17.30 76.08 3.11 0.00 0.07 0.00 0.00

VERMONT 88.16 5.46 4.37 0.00 0.73 0.00 0.73 0.55

VIRGINIA 1.86 7.46 86.59 3.35 0.13 0.23 0.08 0.30

WASHINGTON 17.44 31.03 51.15 0.20 0.03 0.12 0.00 0.03

WEST VIRGINIA 1.37 19.57 77.46 1.29 0.00 0.08 0.00 0.23

WISCONSIN 4.80 21.13 67.99 5.90 0.00 0.09 0.00 0.09

WYOMING 20.45 22.73 4.55 6.82 3.00 45.45 0.00 0.00

AMERICAN SAMOA 88.64 0.00 11.36 0.00 0.00 0.00 0.00 0.00

GUAM 4.08 57.14 36.73 2.04 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 33.33 66.67 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS 0.00 1.73 98.27 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 5.92 67.76 23.68 0.00 0.00 1.97 0.66 0.00

U.S. AND OUTLYING AREAS 5.96 23.64 63.20 5.60 0.88 0.37 0.11 0.23

50 STATES, D.C. & P.R. 5.93 23.63 63.24 5.61 0.88 0.37 0.11 0.23

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE A134

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 959 494 579 12 1 20 34 3
ALASKA 35 81 84 19 0 1 0 1
ARIZONA 44 400 508 65 28 0 74 10
ARKANSAS 9 20 42 3 2 0 2 0
CALIFORNIA 127 229 2,538 165 1,205 50 0 10
COLORADO 762 1,305 747 25 12 1 113 54
CONNECTICUT 1,187 362 1,195 128 219 25 115 33
DELAWARE 93 86 113 65 0 0 0 9
DISTRICT OF COLUMBIA 0 12 158 53 29 0 22 4
FLORIDA 1,160 2,408 4,983 637 7 3 40 5
GEORGIA 3,683 2,965 2,942 80 4 160 7 4
HAWAII 80 111 218 0 3 0 0 2
IDAHO 67 19 34 6 2 0 0 0
ILLINOIS 214 1,398 5,165 572 884 55 57 3
INDIANA 284 315 1,404 49 0 16 3 1
IOWA 105 1,254 873 98 0 24 19 12
KANSAS 525 340 521 92 0 108 0 2
KENTUCKY 83 423 528 54 3 2 28 15
LOUISIANA 98 174 1,324 118 0 31 5 13
MAINE 517 517 303 18 38 1 17 4
MARYLAND 388 122 519 248 234 2 48 14
MASSACHUSETTS 1.176 454 2,024 241 597 0 18 29
MICHIGAN 1,788 1,337 2,225 384 73 9 1
MINNESOTA 457 3,376 209 240 0 86 0 5
MISSISSIPPI 9 15 44 0 2 0 2 '2
MISSOURI 494 1,514 1,572 328 184 10 34 6
MONTANA 59 51 73 1 0 8 3 0
NEBRASKA 393 213 337 21 19 0 0 4
NEVADA 36 186 140 7 0 1 2 1
NEW HAMPSHIRE 275 110 113 2 28 0 36 1
NEW JERSEY 103 377 1,482 308 923 29 5 19
NEW MEXICO 578 83 693 0 0 0 4 33
NEW YORK 350 1,786 8.806 2,059 1,128 304 40 80
NORTH CAROLINA 1,410 794 1,578 28 4 30 9 29
NORTH DAKOTA 66 24 39 0 0 1 1 0
OHIO 112 1,046 1,603 849 2 11 . 21
OKLAHOMA 58 67 518 6 6 21 3 7
OREGON 290 174 328 84 136 2 9 12
PENNSYLVANIA 371 749 3,593 242 458 87 25 54
PUERTO RICO 16 150 240 0 6 1 0 10
RHODE ISLAND 76 54 254 0 47 0 21 4
SOUTH CAROLINA 224 745 973 73 i 10 0 5
SOUTH DAKOTA 48 48 34 6 22 2 44 0
TENNESSEE 217 156 388 66 16 23 0 3
TEXAS 592 4,899 3,313 242 5 0 45 438
UTAH 1,565 1,106 798 49 0 15 0 16
VERMONT "242 8 9 7 3 0 8 1
VIRGINIA 450 443 1,978 77 66 8 38 14
WASHINGTON 593 600 662 54 25 28 3 28
WEST VIRGINIA 67 225 342 0 0 0 0 0
WISCONSIN 667 1,295 1,453 22 2 11 1 6
WYOMING 138 149 6 1 1 14 3 0
AMERICAN SAMOA 0 0 1 0 0 0 0 0
GUAM 0 0 3 0 0 0 0 0
NORTHEPN MARIANAS 4 0 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS 6 6 12 6 6 0 1 0
BUR. OF INDIAN AFFAIRS 60 105 36 0 1 5 5 0

U.S. AND OUTLYING AREAS 23,404 35,374 60,657 7,904 6,353 1,279 953 1,028

50 STATES, D.C. 4 P.R. 23,340 35,269 60,605 7,904 6,352 1,274 947 1,028

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB4

PERCENTAGE JF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAFFER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 45.62 23.50 27.55 0.57 0.05 0.95 1.62 0.14

ALASKA 15.84 36.65 38.01 8.60 0.00 0.45 0.00 0.45

ARIZONA 3.90 35.43 45.00 5.76 2.48 0.00 6.55 0.89

ARKANSAS 11.54 25.64 53.85 3.85 2.56 0.00 2.56 0.00

CALIFORNIA 2.94 5.30 58.70 3.82 27.87 1.16 0.00 0.23

COLORADO 25.24 43.23 24.74 0.83 0.40 0.03 3.74 1.79

CONNECTICUT 36.37 11.09 36.61 3.92 6.'1 0.77 3.52 1.01

DELAWARE 25.41 23.50 30.87 17.76 0.00 0.00 0.00 2.46

DISTRICT OF COLUMBIA 0.00 4.32 56.83 19.06 10.43 0.00 7.91 1.44

FLORIDA 12.55 26.05 53.91 6.89 0.08 0.03 0.43 0.05

GEORGIA 37.41 30.12 29.88 0.81 0.04 1.63 0.07 0.04

HAWAII 19.32 26.81 52.66 0.00 0.72 0.00 0.00 0.48

IDAHO 52.34 14.84 26.56 4.69 1.56 0.00 0.00 0.00

ILLINOIS 2.56 16.75 61.87 6.85 10.59 0.66 0.68 0.04

INDIANA 13.71 15.20 67.76 2.36 0.00 0.77 0.14 0.05

IOWA 4.40 52.58 36.60 4.11 0.00 1.01 0.80 0.50

KANSAS 33.06 21.41 32.81 5.79 0.00 6.80 0.00 0.13

KENTUCKY 7.31 37.24 46.48 4.75 0.26 0.18 2.46 1.32

LOUISIANA 5.56 9.87 75,10 6.69 0.00 1.76 0.28 0.74

MAINE 36.54 36.54 21.41 1.27 2.69 0.07 1.20 0.28

MARYLAND 24.63 7.75 32.95 15.75 14.86 0.13 3.05 0.89

MASSACHUSETTS 25.91 10.00 44.59 5.31 13.15 0.00 0.40 0.64

MICHIGAN 30.74 22.98 38.25 6.60 1.25 0.15 0.02

MINNESOTA 10.45 77.20 4.78 5.49 0.00 1.97 0.00 0.11

MISSISSIPPI 12.16 20.27 59.46 0.00 2.70 0.00 2.70 2.70

MISSOURI 11.93 36.55 37.95 7.92 4.44 0.24 0.82 0.14

MONTANA 30.26 26.15 37.44 0.51 0.00 4.10 1.54 0.00

NEBRASKA 39.82 21.58 34.14 2.13 1.93 0.00 0.00 0.41

NEVADA 9.65 49.87 37.53 1.88 0.00 0.27 0.54 0.27

NEW HAMPSHIRE 48.67 19.47 20.00 0.35 4.96 0.00 6.37 0.18

NEW JERSEY 3.17 11.61 45.64 9.49 28.43 0.89 0.15 0.59

NEW MEXICO 41.55 5.97 49.' 0.00 0.00 0.00 0.29 2.37

NEW YORK 2.41 12.27 60.51 14.15 7.75 2.09 0.27 0.55

NORTH CAROLINA 36.32 20.45 40.65 0.72 0.10 0.77 0.23 0.75

NORTH DAKOTA 50.38 18.32 29.77 0.00 0.00 0.76 0.76 0.00

OHIO 3.07 28.70 43.99 23.30 0.05 0.30 . 0.58

OKLAHOMA 8.45 9.77 75.51 0.87 0.87 3.06 0.44 1.02

OREGON 28.02 16.81 31.69 8.12 13.14 0.19 0.87 1.16

PENNSYLVANIA 6.65 13.43 64.40 4.34 8.21 1.56 0.45 0.97

PUERTO RICO 3.78 35.46 56.74 0.00 1.42 0.24 0.00 2.36

RHODE ISLAND 16.67 11.84 55.70 0.00 10.31 0.00 4.61 0.88

SOUTH CAROLINA 11.03 36.68 47.91 3.59 0.05 0.49 0.00 0.25

SOUTH DAKOTA 23.53 23.53 16.67 2.94 10.78 0.98 21.57 0.00

TENNESSEE 24.97 17.95 44.65 7.59 1.84 2.65 0.00 0.35

TEXAS 6.21 51.38 34.75 2.54 0.05 0.00 0.47 4.59

UTAH 44.10 31.16 22.49 1.38 0.00 0.42 0.00 0.45

VERMONT 87.05 2.88 3.24 2.52 1.08 0.00 2.88 0.36

VIRGINIA 14.C. 14.41 64.35 2.50 2.15 0.26 1.24 0.46

WASHINGTON 29.75 30.11 33.22 2.71 1.25 1.40 0.15 1.40

WEST VIRGINIA 10.57 35.49 53.94 0.00 0.00 0.00 0.00 0.00

WISCONSIN 19.29 37.46 42.03 0.64 0.06 0.32 0.03 0.17

WYOMING 44.23 47.76 1.92 0.32 0.32 4.49 0.96 0.00

AMERICAN SAMOA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

GUAM 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

NORTHERN MAR.TANAS 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU .

VIRGIN ISLANDS 0.00 0.00 92.31 0.00 0.00 0.00 7.69 0.00

BUR. OF INDIAN AFFAIRS 28.30 49.53 16.98 0.00 0.47 2.36 2.36 0.00

U.S. AND OUTLYING AREAS 17.09 25.83 44.29 5.77 4.64 0.93 0.70 0.75

50 STATES, D.C. 4 P.R. 17.07 25.80 44.33 5.78 4.65 0.93 0.69 0.75

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE A84

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 9 24 417 66 2 17 1 17
ALASKA 22 72 135 0 0 0 0 0
ARIZONA 13 60 285 97 34 1J 0 5
ARKANSAS 17 55 193 15 50 7 32 6
CALIFORNIA 73 71 2,198 143 91 12 0 0
COLORADO 142 719 1,222 90 1 18 2 16
CONNECTICUT 72 76 309 81 61 4 6 5
DELAWARE 1 8 3 10 0 0 0 0
DISTRICT OP COLUMBIA 0 0 1 0 39 1 2 0
FLORIDA 0 0 0 0 0 0 0 0
GEORGIA . . .

HAWAII 1 i 83 2 0 0 0 2

IDAHO 37 39 84 3 0 0 0 2

ILLINOIS .

INDIANA 1 1 243 58 0 44 5 2
IOWA 5 0 155 64 0 2 17 2
KANSAS 133 124 270 77 0 39 1 20
KENTUCKY 32 76 366 51 1 1 2 11
LOUISIANA 4 1 285 90 0 36 1 25
MAINE 88 166 252 12 3 0 4 11
MARYLAND 496 121 368 624 144 3 20 12
MASSACHUSETTS 153 131 110 24 77 0 14 29
MICHIGAN 24 8 2t2 577 . 1 0 17
MINNESOTA 0 0 0 0 0 0 0
MISSISSIPPI 1 6 63 12 20 0 7
MISSOURI 16 22 108 109 2 9 2 4
MONTANA 37 25 112 1 0 0 1

NEBRASKA 25 16 138 26 6 2 9

NEVADA 2 32 27 58 0 1 2

NEW HAMPSHIRE 24 7 15 59 1 0 7 4

NEW JERSEY 57 189 1,846 830 1,14 16 6 36
NEW MEXICO 43 7 315 0 14 1 12
NEW YORK 112 310 2.260 2,071 82 5 47 115
NORTH CAROLINA 31 34 310 125 1 29 61 11
NORTH DAKOTA .

OHIO 43 876 2.021 293 3 3 . 21
OKLAHOMA 25 25 562 63 13 11 36
OREGON . .

PENNSYLVANIA 2 i 102 121 0 3 0 9

PUERTO RICO 10 29 159 33 13 0 0 225
RHODE ISLAND 2 3 42 0 30 0 2 0
SOUTH CAROLINA 4 34 83 26 1 42 0 1

SOUTH DAKOTA 13 91 94 7 3 11 19 7

TENNESSEE 21 30 529 41 51 9 0 15
TEXAS 21 314 767 140 6 8 6 60
UTAH 13 11 339 249 0 2 0 9

VERMONT 26 2 8 1 1 0 3 1

VIRGINIA 211 189 846 61 14 43 2 13
WASHINGTON 144 180 887 19 2 24 0 22

0 0 0 0 0 0 0 0WEST VIRGINIA
WISCONSIN 1,394 5,346 4,566 154 3 81 0 21
WYOMING . . . . 4 . .

AMERICAN SAMOA 0 0 2 0 0 0 0 0
GUAM 2 2 9 0 1 0 0 0
NORTHERN MARIANAS 12 10 8 0 0 0 0 0
PALAU . . . .

VIRGIN ISLANDS 0 0 19 0 6 0 3 1

BUR. OF INDIAN AFFAIRS 8 33 35 0 1 4 3 0

U.S. AND OUTLYING AREAS 3,622 9,583 23,914 6,603 2,680 541 283 824

50 STATES, D.C. S. P.R. 3,600 9,538 23.840 6,603 2,678 537 277 823

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 1.63 4.34 75.41 11.93 0.36 3.07 0.18 3.07

ALASKA 9.61 31.44 58.95 0.00 0.00 0.00 0.00 0.00

ARIZONA 2.58 11.90 56.55 19.25 6.75 1.98 0.00 0.99

ARKANSAS 4.53 14.67 51.47 4.00 13.33 1.87 8.53 1.60

CALIFORNIA 2.82 2.74 84.93 5.53 3.52 0.46 0.00 0.00

COLORADO 6.43 32.53 55.29 4.07 0.05 0.81 0.09 0.72

CONNECTICUT 11.73 12.38 50.33 13.19 9.93 0.65 0.98 0.81

DELAWARE 4.55 36.36 13.64 45.45 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 0.00 0.00 2.33 0.00 90.70 2.33 4.65 0.00

FLORIDA
GEORGIA
HAWAII 1.08 5.38 89.25 2.15 0.00 0.00 0.00 2.15

IDAHO 22.42 23.64 50.91 1.82 0.00 0.00 0.00 1.21

ILLINOIS
INDIANA 0.28 3.28 68.64 16.38 0.00 12.43 1.41 0.56

IOWA 2.04 0.00 63.27 26.12 0.00 0.82 6.94 0.82

KANSAS 20.03 18.67 40.66 11.60 0.00 5.87 0.15 3.01

KENTUCKY 5.93 14.07 67.78 9.44 0.19 0.19 0.37 2.04

LOUISIANA 0.90 0.23 64.48 20.36 0.00 8.14 0.23 5.66

MAINE 16.42 30.97 47.01 2.24 0.56 0.00 0.75 2.05

MARYLAND 27.74 6.77 20.58 34.90 8.05 0.17 1.12 0.67

MASSACHUSETTS 16.14 13.82 54.85 2.53 8.12 0.00 1.48 3.06

MICHIGAN 2.73 0.91 28.67 65.64 . 0.11 0.00 1.93

MINNESOTA
MISSISSIPPI 0.78 4.65 48.84 24.81 0.00 15.50 0.00 5.43

MISSOURI 5.37 7.38 36.24 36.58 9.40 3.02 0.67 1.34

MONTANA 21.02 14.20 63.64 0.57 0.00 0.00 0.00 0.57

NEBRASKA 11.26 7.21 62.16 11.71 0.00 2.70 0.90 4.05

NEVADA 1.64 26.23 22.13 47.54 0.00 0.00 0.82 1.64

NEW HAMPSHIRE 18.90 5.51 11.81 46.46 8.66 0.00 5.51 3.15

NEW JERSEY 1.38 4.59 44.81 20.15 27.67 0.39 0.15 0.87

NEW MEXICO 10.97 1.79 80.36 0.00 0.00 3.57 0.26 3.06

NEW YORK 1.95 5.40 39.36 36.07 14.32 0.09 0.82 2.00

NORTH CAROLINA S.03 5.52 50.32 20.29 2.44 4.71 9.90 1.79

NORTH DAKOTA
.

OHIO 1.31 26.63 61.45 8.91 0.97 0.09 0.64

OKLAHOMA 3.39 3.39 76.15 8.54 0.41 1.76 1.49 4.88

OREGON
PENNSYLVANIA 0.83 1.25 42.50 50.42 0.00 1.25 0.00 3.75

PUERTO RICO 2.11 6.18 33.90 7.04 2.77 0.00 0.00 47.97

RHODE ISLAND 2.53 3.80 53.16 0.00 37.97 0.00 2.53 0.00

SOUTH CAROLINA 2.09 17.80 43.46 13.61 0.52 21.99 0.00 0.52

SOUTH DAKOTA 5.31 37.14 38.37 2.86 1.22 4.49 7.76 2.86

TENNESSEE 3.02 4.31 76.01 5.89 7.33 1.29 0.00 2.16

TEXAS 1.59 23.75 58.02 10.59 0.45 0.61 0.45 4.54

UTAH 2.09 1.77 54.41 39.97 0.00 0.32 0.00 1.44

VERMONT 61.90 4.76 19.05 2.38 2.38 0.00 7.14 2.38

VIRGINIA 15.30 13.71 61.35 4.42 1.02 3.12 0.15 0.94

WASHINGTON 11.27 14.08 69.41 1.49 0.16 1.88 0.00 1.72

WEST VIRGINIA
WISCONSIN 12.05 46.23 39.48 1.33 0.03 0.70 0.00 0.18

WYOMING
AMERICAN SAMOA 0.00 0.00 100.00 0.00 0.00

100.00
0.00 0.00 0.00

GUAM 14.29 14.29 64.29 0.00 7.14 0.00 0.00 0.00

NORTHERN MARIANAS 40.00 33.33 26.67 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS 0.00 0.00 82.61 0.00 0.00 0.00 13.04 4.35

BUR. OF INDIAN AFFAIRS 9.52 39.29 41.67 0.00 1.19 4.76 3.57 0.00

U.S. AND OUTLYING AREAS 7.54 19.94 49.77 13.74 5.58 1.13 0.59 1.72

50 STATES, D.C. 8 P.R. 7.52 19.91 49.77 13.79 5.59 1.12 0.58 1.72

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCF1.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TALE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRCNMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

HEARING IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENT AL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 47.43 12.98 24.83 3.80 0.22 10.29 0.22 0.22

ALASKA 27.91 36.05 36.05 0.00 0.00 0.00 0.00 0.00

ARIZONA 10.18 42.68 15.71 26.79 0.00 4.46 0.00 0.18

ARKANSAS 37.00 22.34 8.42 10.26 0.73 21.25 0.00 0.00

CALIFORNIA 13.86 6.65 67.64 4.40 0.51 6.94 0.00 0.00

COLORADO 36.84 25.06 30.08 0.75 0.00 7,27 0.00 0.00

CONNECTICUT 46.01 16.25 15.98 8.82 10.47 0.28 2.20 0.00

DELAWARE 36.46 27.08 6.25 30.21 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 29.63 3.70 66.67 0.00 0.00 0.00 0.00 0.00

FLORIDA 17.01 11.73 59.10 0.97 0.00 11.19 0.00 0.00

GEORGIA 22.24 19.49 35.85 10.29 0.55 11.03 0.00 0.55

HAWAII 27.52 13.42 53.69 5.37 0.00 0.00 0.00 0.00

IDAHO 69.83 21.55 6.90 0.00 0.00 1.72 0.00 0.00

ILLINOIS 13.97 21.11 55.58 4.25 0.30 4.25 0.46 0.08

INDIANA 15.42 18.02 47.83 9.01 0.00 9.71 0.00 0.00

IOWA 36.96 24.30 22.28 0.00 0.00 16.46 0.00 0.00

KANSAS 29.64 20.71 25.71 5.71 0.00 18.21 0.00 0.00

KENTUCKY 41.15 20.10 13.88 2.39 0.00 22.49 0.00 0.00

LOUISIANA 24.56 20.11 43.59 1.07 0.36 10.32 0.00 0.00

MAINE 56.46 20.41 13.61 1.36 0.00 8.16 0.00 0.00

MARYLAND 50.68 10.07 16.89 8.53 0.00 13.48 0.00 0.34

MASSACHUSETTS 44.54 7.73 34.45 0.84 11.26 0.00 1.01 0.17

MICHIGAN 42.67 15.96 37.12 0.69 3.56 0.00 0.00

MINNESOTA 19.43 62.23 6.52 2.31 0.14 9.38 0.00 0.00

MISSISSIPPI 8.90 29.32 34.03 3.66 0.00 24.08 0.00 0.00

MISSOURI 29.21 18.90 28.18 12.37 1.03 9.97 0.34 0.00

MONTANA 52.07 14.88 30.58 2.48 0.00 0.00 0.00 0.00

NEBRASKA 59.06 14.86 18.12 2.17 0.72 4.71 0.00 0.36

NEVADA 20.00 13.33 62.86 0.95 0.00 0.00 1.90 0.95

NEW HAMPSHIRE 18.92 9.01 3.60 64.86 0.90 0.00 2.70 0.00

NEW JERSEY 5.84 17.18 :1.37 18.21 6.70 0.00 0.17 0.52

NEW MEXICO 32.99 14.95 35.05 0.00 0.00 15.98 0.00 1.03

NEW YORK 24.93 16.59 22.33 12.26 21.86 1.93 0.00 0.10

NORTH CAROLINA 47.09 13.79 17.24 0.22 0.00 21.66 0.00 0.00

NORTH DAKOTA 46.58 5.48 17.81 1.37 0.00 27.40 1.37

OHIO 19.73 28.28 39.94 8.75 0.49 2.72 0.10

OKLAHOMA 28,09 10.96 36.80 7.30 1.40 15.45 '0.06 0.00

OREGON 63.64 9.48 16.63 0.58 2.90 6.19 0.00 0.58

PENNSYLVANIA 54.09 11.48 19.47 1.84 10.08 0.00 3.04 0.00

PUERTO RICO 5.34 24.27 50.49 0.00 19.42 0.00 0.24 0.24

RHODE ISLAND 23.38 11.49 7.79 57.14 0.00 0.00 0.00 0.00

SOUTH CAROLINA 29.26 28.29 30.23 2.91 0.19 8.72 0.19 0.19

SOUTH DAKOTA 59.26 19.14 1.23 10.49 0.00 9.88 0.00 0.00

TENNESSEE 41.65 11.19 32.84 6.97 0.00 7.34 0.00 0.00

TEXAS 10.04 38.59 41.74 7.56 0.18 1.62 0.14 0.14

UTAH 44.28 9.64 7.23 0.30 0.00 38.55 0.00 0.00

VERMONT 80.77 2.56 3.85 0.00 0.00 0.00 12.82 0.00

VIRGINIA 28.41 16.61 42.52 0.50 0.33 11.63 0.00 0.00

WASHINGTON 44.62 26.61 21,79 0.09 2.67 4.22 0.00 0.00

WEST VIRGINIA 14.53 31.98 29.65 6.40 1.16 15.70 0.58 0.00

WISCONSIN 64,80 9.60 20.00 3.20 0,00 2.40 0.00 0,00

WYOMING 50.49 32.04 0.97 8.74 0.00 7.77 0.00 0,00

AMERICAN SAMOA 11.11 0.00 88.89 0.00 0.00 0.00 0.00 0.00

GUAM 50.00 5.56 44.44 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU .

VIRGIN ISLANDS 0.00 13.33 86.67 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 6.59 10.99 5.49 0.00 76.92 0.00 0.00 0.00

U.S. AND CUTLYIEG AREAS 28.85 19.34 35.35 5.66 3.29 7.10 0.32 0.09

50 STATES, D.C. 4 P.R. 28.91 19.38 35.40 5.69 3.07 7.13 0.32 0.09

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AD4

PERCENTAGE OP CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART 13 AND CHAPTER 1 OF ESE?. (SOP)
DURING THE 1991-92 SCHOOL YEAR

ORTHOPEDIC IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 56.03 12.45 29.18 1.56 0.00 0.00 0.00 0.78

ALASKA 55.56 22.22 22.22 0.00 0.00 0.00 0.00 0.00

ARIZONA 31.34 31.59 34.33 0.75 1.49 0.00 0.00 0.50

ARKANSAS 32.32 27.27 25.25 0.00 8.08 0.00 6.06 1.01

CALIFORNIA 21.41 9.88 64.14 4.16 0.41 0.00 0.00 0.00

COLORADO 52.52 36.24 10.08 0.78 0.00 0.00 0.00 0.39

CONNECTICUT 76.05 5.99 10.18 1.80 4.79 0.00 0.00 1.20

DELAWARE 19.44 7.64 28.47 34.72 0.00 0.00 0.00 9.72

DISTRICT OF COLUMBIA 2.38 4.76 35.71 57.14 0.00 0.00 0.00 0.00

FLORIDA 26.07 11.43 56.82 5.00 0.00 0.05 0.00 0.63

GEORGIA 25.33 26.63 40.99 1.31 0.52 4.18 0.00 1.04

HAWAII 47.73 13.64 32.95 0.00 0.00 0.00 1.14 4.55

IDAHO 64.49 15.89 19.63 0.00 0.00 0.00 0.00 0.00

ILLINOIS 18.08 13.98 44.52 18.59 1.87 0.58 0.00 2.38

INDIANA 32.81 18.97 48.21 0.00 0.00 0.00 0.00 0.00

IOWA 48,04 30.59 14.71 0.78 0.00 0.00 0.39 5.49

KANSAS 64,78 15.65 9.13 2.61 6.96 0.00 0.00 0.87

KENTUCKY 51.82 28.74 18.22 0.00 0.00 0.00 0.00 1.21

LOUISIANA 30,65 16.72 46.44 2.94 0.00 0.46 0.00 2.79

MAINE 74.77 23.42 1.80 0.00 0.00 0.00 0.00 0.00

MARYLAND 70.22 7.92 15.57 3.55 2.46 0.00 0.00 0.27

MASSACHUSETTS 66.89 6.08 21.40 0.00 3.83 0.00 0.23 1.58

MICHIGAN 48.52 16.41 32.33 1.90 0.00 0.00 0.84

MINNESOTA 22.22 73.08 3.70 0.28 0.00 0.28 0.00 0.43

MISSISSIPPI 11.62 17.22 56.02 5.60 0.00 0.21 0.00 9.34

MISSOURI 35.66 9.84 22.13 31.97 0.00 0.00 0.00 0.41

MONTANA 76.19 9.52 14.29 0.00 0.00 0.00 0.00 0.00

NEBRASKA 73.25 10.70 8.64 0.82 0.00 0.00 0.00 6.58

NEVADA 31.25 58.75 8.13 1.87 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 53.92 20.59 15.69 8.82 0.00 0.00 0.00 0.98

NEW JERSEY 8.36 21.74 9.70 31.77 27.76 0.00 0.00 0.67

NEW MEXICO 43.33 21.00 34.00 0.00 0.00 0.00 0.00 1.67

NEW YORK 51,54 15.37 23.28 3.44 5.86 0.00 0.00 0.51

NORTH CAROLINA 66.91 10.35 17.56 4.07 0.00 0.00 0.00 1.11

NORTH DAKOTA 61.54 7.69 23.08 3.08 0.00 3.08 1.54

OHIO 31.74 19.50 29.71 6.07 0.64 0.00 12.33

OKLAHOMA 56.38 12.23 29.26 1.60 0.00 0.00 0.00 0.53

OREGON 55.79 15.74 25.23 1.16 0.23 0.00 0.00 1.85

PENNSYLVANIA 16.38 4.29 49.60 14.15 13.83 0.00 1.27 0.48

PUERTO RICO 28.72 34.57 7.98 0.00 23.94 0.00 0.00 4.79

RHODE ISLAND 40.23 32.18 19.54 0.00 6.90 0.00 0.00 1.15

SOUTH CAROLINA 24.75 34.75 35.00 4.75 0.00 0.00 0.00 0.75

SOUTH DAKOTA 29.00 42.00 7.00 1.00 2.00 1.00 16.00 2.00

TENNESSEE 33.21 18.15 38.48 6.35 0.36 0.00 0.00 3 45

TEXAS 12.58 50.39 28.51 1.77 0.04 0.04 2.11 4.57

UTAH 24.43 25.19 45.80 0.00 0.00 0.00 0.00 4.58

VERN NT 93.44 1.64 0.00 0.00 1.64 0.00 1,64 1.64

VIRGINIA 42.30 23.78 28.46 3.51 1.36 0.00 0.00 0.58

WASHINGTON 57.75 22.19 18.24 0.46 0.76 0.00 0.00 0.61

WEST VIRGINIA 28.48 32.28 37.34 1.90 0.00 0.00 0.00 0.00

WISCONSIN 71.04 12.20 16.16 0.00 0.00 0.00 0.00 0.61

WYOMING 66.25 27.50 1.25 0.00 0.00 3.75 0.00 1.25

AMERICAN SAMOA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

GUAM 81.82 9.09 9.09 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 57.14 42.86 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS 50.00 0.00 50.00 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 62.50 37.50 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 35.10 20.87 35.13 4.89 1.58 0.13 0.31 1.98

50 STATES, D.C. S P.R. 35.07 20.86 35.16 4.89 1.59 0.13 0.31 1.99

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A1
210CT93
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TABLE AB4

NUMBER OP CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE PUBLIC PRIVATE
SEPARATE RESIDENT/AL RESIDENTIAL
FACILITY FACILITY FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 374 60 82 14 0 0 1 19
ALASKA 28 71 16 0 0 0 0 0
ARIZONA 11 24 5 0 0 0 0 4

ARKANSAS 43 68 54 1 9 0 1 2

CALIFORNIA 3,875 835 1,426 92 83 1 0 0
COLORADO . . .

CONNECTICUT 121 25 37 i 0 0 4

DELAWARE 35 1 3 0 0 0 0
DISTRICT OF COLUMBIA 0 0 3 41 0 0 0

FLORIDA 47 13 1 1 0 0 8

GEORGIA 124 133 112 1 7 0 11
HAWAII 23 44 41 0 0 0 3

IDAHO 87 49 16 0 0 0 5

ILLINOIS 89 98 133 75 7 3 1 99
INDIANA 1 2 66 4 0 0 0
IOWA 0 0 0 0 1 0 0
KANSAS 180 71 82 6 1 0 1

KENTUCKY 101 108 23 0 0 0 11
LOUISIANA 167 229 622 31 8 2 22
MAINE 72 42 20 1 0 1 5
MARYLAND 309 77 206 54 1 0 2 15
MASSACHUSETTS 166 50 70 3 1 0 2 120
MICHIGAN
MINNESOTA 105 334 13 4 2 0 i

MISSISSIPPI
MISSOURI 136 68 16 26 0 28
MONTANA 37 20 12 0 0 1

NEBRASKA 163 35 83 5 0 23
NEVADA 10 7 3 0 0 21
NEW HAMPSHIRE 141 67 57 14 1 0

NEW JERSEY 23 47 22 27 0 52
NEW MEXICO 51 15 32 0 0 2

NEW YORK 487 413 475 66 0 24
NORTH CAROLINA 550 212 137 5 0 26
NORTH DAKOTA 26 8 10 4 1 2

OHIO 110 5 10 3 . 136
OKLAHOMA 45 23 36 12 2

OREGON 201 77 101 3 8

PENNSYLVANIA 30 1 1 1 0

PUERTO RICO 46 166 46 1 52
RHODE ISLAND 40 20 29 0 15
SOUTH CAROLINA 11 43 7 2 0

SOUTH DAKOTA 14 21 0 3 0

TENNESSEE
TEXAS

275
397

136
2,430

113
11,185

6
65

183
410

UTAH 66 57 68 1 4

VERMONT 89 0 1 0 2

VIRGINIA 153 68 83 2 5

WASHINGTON 1,457 1,228 866 13 1 5

WEST VIRGINIA 1 3 1 0 0
WISCONSIN 108 10 8 3 21
WYOMING 68 42 1 0 2

AMERICAN SAMOA 0 0 0 0 0

GUAM 10 6 0 1 0
NORTHERN MARIANA.S 2 0 0 0 0
PALAU
VIRGIN ISLANDS 0 0

.

1 0 0 0 0 0

BUR. OF INDIAN AFFAIRS 21 12 1 0 0 0 0 0

U.S. AND OUTLYING AREAS 10,726 7,574 6,436 592 263 29 28 1,358

50 STATES, D.C. 4 P.R. 10,693 7,556 6,434 591 263 29 28 1,358

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB4

PERCENTAGE OP CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

OTHER REAM /NPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE-

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONKENT

ALABAMA 68.00 10.91 14.91 2.55 0.30 0.00 0.18 3.45

ALASKA 24.35 61.74 13.91 0.00 0.00 0.00 0.00 0.00

ARIZONA 25.00 54.55 11.36 0.00 0.00 0.00 0.00 9.09

ARKANSAS 24.16 38.20 30.34 0.56 5.06 0.00 0.56 1.12

CALIFORNIA 61.39 13.23 22.59 1.46 1.31 0.02 0.00 0.00

COLORADO . . . . .

CONNECTICUT 63.35 13.09 19.37 0.52 1.57 0.00 0.00 2.09

DELAWARE 89.74 2.56 7.69 0.00 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 0.00 0.00 6.82 93.18 0.00 0.00 0.00 0.00

FLORIDA 67.14 18.57 1.43 1.43 0.00 0.00 0.00 11.43

GEORGIA 31.88 34.19 28.79 0.26 0.26 1.80 0.00 2.83

HAWAII 20.72 39.64 36.94 0.00 0.00 0.00 0.00 2.70

IDAHO 55.41 31.21 10.19 0.00 0.00 0.00 0.00 3.18

ILLINOIS 15.42 16.98 23.05 13.00 13.69 0.52 0.17 17.16

INDIANA 1.37 2.74 90.41 5.48 0.00 0.00 0.00 0.00

IOWA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

KANSAS 52.79 20.82 24.05 1.76 0.00 0.29 0.00 0.29

KENTUCKY 41.56 44.44 9.47 0.00 0.00. 0.00 0.00 4.53

LOUISIANA 15.45 21.18 57.54 2.87 0.00 0.74 0.19 2.04

MAINE 50.70 29.58 14.08 0.70 0.70 0.00' 0.70 3.52

MARYLAND 45.31 11.29 30.21 7.92 2.79 0.00 0.29 2.20

MASSACHUSETTS 39.24 11.82 16.55 0.71 2.84 0.00 0.47 28.37

MICHIGAN
MINNESOTA 22.68 72.14 2.81 0.86 0.00 0.43 0.00 1.08

MISSISSIPPI .

MISSOURI 49.28 24.64 5.80 9.42 0.72 0.00 0.00 10.14

MONTANA 52.86 28.57 17.14 0.00 0.00 0.00 0.00 1.43

NEBRASKA 52.24 11.22 26.60 1.60 0.00 0.96 0.00 7.37

NEVADA 24.39 17.07 7.32 0.00 0.00 0.00 0.00 51.22

NEW HAMPSHIRE 49.65 23.59 20.07 4.93 1.41 0.00 0.35 0.00

NEW JERSEY 13.29 27.17 12.72 15.61 1.16 0.00 0.00 30.06

NEW MEXICO 51.00 15.00 32.00 0.00 0.00 0.00 0.00 2.00

NEW YORK 33.04 28.02 32.23 4.48 0.61 0.00 0.00 1.63

NORTH CAROLINA 59.14 22.80 24.73 0.54 0.00 0.00 0.00 2.80

NORTH DAKOTA 50.00 15.38 19.23 7.69 0.00 1.92 1.92 3.85

OHIO 41.20 1.87 3.75 1.12 1.12 0.00 50.94

OKLAHOMA 37.82 19.33 30.25 10.08 0.84 0.00 0.00 1.68

OREGON 50.89 19.49 25.57 0.76 1.27 0.00 0.00 2.03

PENNSYLVANIA 90.91 3.03 3.03 3.03 0.00 0.00 0.00 0.00

PUERTO RICO 14.33 51.71 14.33 0.31 2.80 0.00 0.31 16.20

RHODE ISLAND 37.04 18.52 26.85 0.00 1.85 0.00 1.85 13.89

SOUTH CAROLINA 17.46 68.25 11.11 3.17 0.00 0.00 0.00 0.00

SOUTH DAKOTA 35.90 53.85 0.00 7.69 0.00 0.00 2.56 0.00

TENNESSEE 38.52 19.05 15.83 0.84 0.14 0.00 0.00 25.63

TEXAS 8.83 54.05 26.36 1.45 0.02 0.00 0.18 9.12

UTAH 33.67 29.08 34.69 0.51 0.00 0.00 0.00 2.04

VERMONT 94.68 0.00 1.06 0.00 1.06 0.00 1.06 2.13

VIRGINIA 49.04 21.79 26.60 0.64 0.00 0.00 0.32 1.60

WASHINGTON 40.61 34.23 24.14 0.36 0.45 0.03 0.06 0.14

WEST VIRGINIA 20.00 60.00 20.00 0.00 0.00 0.00 0.00 0.00

WISCONSIN 72.00 6.67 5.33 2.00 0.00 0.00 0.00 14.00

WYOMING 59.65 36.84 0.88 0.00 0.00 0.88 0.00 1.75

AMERICAN SAMOA .

GUAM 58.82 35.29 0.00 5.88 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS 0.00 0.00 100.00 0.00

.

0.00 0.00 0.00
.

0.00

BUR. OP INDIAN AFFAIRS 61.76 35.29 2.94 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 39.71 28.05 23.83 2.19 0.97 0.11 0.10 5.03

50 STATES, D.C. & P.R. 39.67 28.04 23.87 2.19 0.98 0.11 0.10 5.04

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93

39U

16TH ANNUAL REPORT TO CONGRESS: APPENDIX A A-105



U.

; niiiPiaiiiiiiirriMUIMPiPliiEWWIIE H
?; g .(4. -NR.IvE(i E.,,:8-0 44WE5iimUEEm I'qW111EP
m mm m* m,,,.. Ep... Ati, 5.1

ii, li i >

,,..up. 9g 8"
),... ).5 .

Zi f:' ''

''', .

" K ...41 > > > m 0
n
,

1 i

0 0, , . W. W , ,10 , , W1.0, 1., , 10 W 0.0

0 W ,-.1,VO,AW..11.-J,,WW-4WW0,NW,,AAW ANCONwAw01W01O,P0b. JAMW,w,
0 .2 w0.,-.10010AWANWw,AAVW.WW,00,0.00,00A,NAWW,W,WOJAAAA,0W,WAMWJ

10 W. .
N VI . 1. , , 1. ,N w ,-. - a ta K. ma. tn 10,...,0 ch.,. W ...0.1.4,....W0 N. ....WM,. W
M .. .0.000./..0.0.01.0.1....0..,,,00...010.......0,W0.0..0..0.00

. .. .M . , W 1. 8- , , w
c ..1 W, YTw 0 WWWWA WON, W ,w. 00. M WO NOW 0 , W ,
.0 V 0-4-0,00A,AAOAAA,,A0NOw.Aw,0,WwA0AWN0WANOWA..70,AVW,ONOWAWw00

w w
VI 0 1-.14 1+ Y /- A 1-1 1-0 u 0
V VI 00-0000,VW000A.W,OWWWWA0A,0000000,..0000,-.1WOMOONCO,MOWOWON

,
Cl

0 W
A A,,.000000000000-,.000000A000000000% 001 00

M W ,WW N, W, A ,W ,WW
06 01 0 0 000 00,0WO, 0.6,0,0,01Q.T.Ou+0,000,,t4 0,00N000,.1. Va CO 400t. t.00, "0004.4

V,W . 00- 0000000000,000,00v O 0000,0000000.000000000000,01J000000

W W 00 00000004.o Oto000001 00, 0 ,00 00 0



TABLE AB4

PERCENTAGE OP CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

VISUAL IMPAIRMENTS

PERCENTAGE

PUBLIC PRIVATE PUBLIC PRIVATE HOMEBOUND

REGULAR RESOURCE SEPARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL

STATE CLASS ROOM CLASS FACILITY FACILITY FACILITY FACILITY ENVIRONMENT

ALABAMA 59.69 12.76 7.65
ALASKA 68.42 31.58 0.00
ARIZONA 24.87 42.49 17.10

10.29ARKANSAS 23.53 22.06
60.73CALIFORNIA 23.46 10.90
5.34COLORADO 61.83 27.48

CONNECTICUT 28.33 23.75 33.33
2.13DELAWARE 79.19 17.02

DISTRICT OF COLUMBIA 5.88 0.00 88.24

FLORIDA 51.73 15.70 24.71

GEORGIA 43.44 25.79 9.95
20.00HAWAII 64.00 12.00
20.69IDAHO 55.17 24.14

ILLINOIS 31.78 30.77 30.57
10.92INDIANA 26.20 31.00
7.61IOWA 41.30 27.17
4.17KANSAS 69.79 13.54

KENTUCKY 76.24 10.23 0.99

LOUISIANA 34.01 20.30 40.61
4.17MAINE 66.67 29.17

MARYLANC 54.46 10.27 10.71
17.93MASSACHUSETTS 63.45 15.17

MICHIGAN 61.67 14.17 23.61
1.10MINNESOTA 36.81 51.10

34.94MISSISSIPPI 7.23 26.51
MISSOURI 59.90 11.17 17.26

MONTANA 70.18 8.77 17.54
6.38NEBRASKA 71.28 19.15

70.21NEVADA 21.28 8.51

HEN HAMPSHIRE 17.86 5.31 3.57
8.99NEV JERSEY 69.84 10.58

NEW MEXICO 37.33 21.33 33.33
NEW YORK 39.57 27.29 22.43

7.99NORTH CAROLINA 62.50 21.18
10.26NORTH DAKOTA 76.92 2.56

OHIO 38.68 21.79 30.34
OKLAHOMA 47.31 9.58 13.77
OREGON 52.66 7.98 15.96

PENNSYLVANIA 57.23 7.15 19.27
PUERTO RICO 1.66 57.21 15.77
RHODE ISLAND 51.35 24.32 16.22

25.89SOUTH CAROLINA 38.58 25.89
2.50SOUTH DAKOTA 60.00 :2.50
4.0(TENNESSEE 64.22 14.22

TEXAS 26.18 52.36 18.65
11.57UTAH 39.67 14.88
0.00VERMONT 88.24 11.76
5.19VIRGINIA 75.56 9.26

WASHINGTON 50.80 25.67 13.90
1.32WEST VIRGINIA 18.42 59.21
3.31WISCONSIN 59.50 11.57

WYOMING 51.72 48.28 0.00

AMERICAN SAMOA . .

GUAM 87.50 0.00 12.50
0.00NORTHERN MARIANAS 100.00 0.00

.PALAU
100.00VIRGIN ISLANDS 0.00 0.00
0.00BUR. OF INDIAN AFFAIRS 60.00 40.00

U.S. AND OUTLYING AREAS 43.87 21.66 22.92

50 STATES, D.C. t. P.R. 43.85 21.69 22.90

7.65 0.00 11.73 0.00 0.51
0.00 0.00 0.00 0.00 0.00
6.74 3.11 5.18 0.00 0.52
0.00 0.00 44.12 0.00 0.00

3.92 0.40 1.59 0.00 0.00
0.00 0.00 5.34 0.00 0.00
7.50 4.17 0.42 0.83 1.67

1.06 0.00 0.00 0.00 0.00
0.00 0.00 0.00 5.88 0.00
2.31 0.00 5.54 0.00 0.00
0.90 0.00 19.91 0.00 0.00
0.00 0.00 0.00 0.00 4.00
0.00 0.00 0.00 0.00 0.00
1.21 0.81 4 86 0.00 0.00

15.28 0.00 16.59 0.00 0.00
2.17 0.00 20.65 0.00 1.09
7.29 0.00 5.21 0.00 0.00
0.33 0.00 11.88 0.00 0.33

0.00 0.00 5.08 0.00 0.00

0.00 0.00 0.00 0.00 0.00
4.46 0.89 18.75 0.00

0.34
0.45

0.00 2.41 0.00 0.69
0.00 0.00 0.000.56

1.10 0.00 9.89 0.00 0.00
3.61 0.00 26.51 0.00 1.20
8.12 0.00 3.55 0.00 0.00
0.00 0.00 3.51 0.00 0.00
0.00 0.00 3.19 0.00 0.00

0.00 0.00 0.00 0.00 0.00
71.43 0.00 0.00 1.79 0.00
0.00 10.58 0.00 0.00 0.00
0.00 0.00 8.00 0.00 00.14.00

1.57 7.14 1.86 0.00
1.39 0.00 6.94 0.00 0.00

0.00 0.00 10.26
2.99 0.43 5.56 0.21
5.39 0.60 23.35 0.00 0.00
1.06 0.53 6.38 10.11 5.32
0.29 7.88 0.00 8.03 0.15
0.90 1.80 13.96 0.00 2.70
0.00 5.41 0.00 2.70 0.00
5.58 0.00 4.06 0.00 0.00
7.50 0.00 7.50 0.00 0.00
7.58 0.24 5.69 0.00 0.00
1.57 0.00 0.79 0.11 0.34
0.00 0.00 33.88 0.00 0.00
0.00 0.00 0.00 0.00 0.00
0.00 0.37 8.15 0.00 1.48
1.60 2.67 5.35 0.00 0.00
6.58 0.00 14.47 0.00 0.00
0.83 0.00 24.79 0.00 0.00
0.00 0.00 0.00 0.00 0.00

0.6 0.6 o.00 0.6 0.00

0.00 0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00 0.06
C 00 0.00 0.00 0.00 0.00

3.04 1.51 5.96 0.70 0.33

3.05 1.51 5.98 0.70 0.33

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB4

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATICNAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

AUTISM

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE HOMEBOUND
RESIDENTIAL HOSPITAL

FACILITY ENVIRONMENT

ALABAMA 0 0 0 0 0 0 0 0
ALASKA 0 0 2 0 0 0 0 0
ARIZONA 0 1 49 6 29 0 0 1
ARKANSAS 2 4 11 0 2 0 0 1
CALIFORNIA 1
COLORADO . .

.

CONNECTICUT 13 8 20 10 10 6
.

i 1
DELAWARE 4 0 2 54 0 0 0 0
DISTRICT OF COLUMBIA 0 0 26 0 18 0 0 0
FLORIDA 17 6 203 100 0 0 0 0
GEORGIA
HAWAII 3 28 6 6 6 6 6
IDAHO 2 5 9 0 1 0 0 0
ILLINOIS
INDIANA
IOWA

6
o

6
0

106
0

6
0

6
0

6 6 6
0 0 0

KANSAS
KENTUCKY
LOUISIANA
MAINE

o
1
0

5 4

i
0
7

0
0
1

6
0

6
0

MARYLAND 0 0 0 0 0
MASSACHUSETTS 13 3 138 7 35
MICHIGAN 68 45 257 116 0
MINNESOTA 4 80 45 2 0
MISSISSIPPI
MISSOURI
MONTANA

2 4
0

12. 9 14.

0
0 0
0 0

NEBRASKA 0 0 0 0
NEVADA 0 0 0 0
NEW HAMPSHIRE 0 0 0 0
NEW JERSEY 0 1 2 75 1 2
NEW MEXICO 0 1 0 0
NEW YORK 1 16 13 61 133 0 23
NORTH CAROLINA 2 20 33 4 1 0 0
NORTH DAKOTA 0 0
OHIO
OKLAHOMA 6 6 o 0 6

0
0

OREGON 82 32 108 5 1 0 2
PENNSYLVANIA 30 4 193 99 0 0 0
PUERTO RICO 2 13 106 3 2 0 4
RHODE ISLAND 0 1 0 0 0 0
SOUTH CAROLINA 0 3 53 3 0 0 0
SOUTH DAKOTA 4 7 6 0 1 0 0
TENNESSEE 10 12 114 5 1 4 5
TEXAS 10 133 504 31 1 0 3
UTAH 1 1 38 11 0 1 0
VERMONT 0 0 0 0 0 0 0
VIRGINIA 3 9 238 54 9 3 0
WASHINGTON 0 0 0 0 0 0 0
WEST VIRGINIA 2 6 38 0 0 0
WISCONSIN
WYOMING
AMERICAN SAMOA

0 0
.

6 o

0

6

0 0 0

GUAM 0 0 0 0 0 0 0 0
NORTHERN MARIANAS 0 1 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS
BUR. OP INDIAN AFFAIRS

6 6
0 0

6
0

6 6
0 0

6 6 6
0 0 0

U.S. AND OUTLYING AREAS 339 422 2.926 1.281 333 11 48 33

50 STATES, D.C. & P.R. 339 421 2,926 1,281 333 11 48 33

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNPIA)
210CT93
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TABLE AB4

PERCENTAGE OP CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

AUTISM

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORE
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. i P.R.

REGULAR
CLASS

0.00
0.00

10.00
.

20.63
6.67
0.00
5.21

3.13
11.76

0.00

33.33

27.78

6.78
11.99
3.01

10.00

.

0.00
0.00
1.17
6.48

.

.

.

35.65
9.20
1.54
0.00
0.00
19.05
6.62
1.46
1.92

0.93

4.26

0.00

6.29

6.29

RESOURCE
ROOM

0.00
1.16
20.00

.

.

12.70
0.00
0.00
1.84

9.38
29.41

0.00
.

33.33
.

22.22

1.45
9.26

60.15
.

1.54
.

.

0.00
0.00
1.70
4.63

.

.

13.91
1.23
10.00
50.00
5.08
33.33
7.95
19.44
1.92

2.79

12.7i

100.00

7.82

7.81

SEPARATE
CLASS

100.00
56.98
55.00

.

.

31.75
3.33
59.09
62.27

87.50
52.94

100.00
.

33.33

38.89

66.6i
52.88
33.83

47.69
.

15.25
91.67

7:Z
.

.

.

46.96
59.20
81.54
0.00
89.83
28.57
75.50
73.68
73.08

73.68

80.65

0.00

54.26

54.27

PUBLIC
SEPARATE
FACILITY

0.00
6.98
0.00

.

15.87
90.00
0.00

30.67

0.00
0.00

0.00
.

0.00

5.56

3.38
23.87
1.50

34.62
.

.

TOO
65.28
11.34

.

.

.

2.17
30.37
2.31
0.00
5.08
0.00
3.31
4.53
21.15

16.72

0.06

0.00

23.75

23.76

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

.

0.00
33.72
10.00

.

15.87

40.91
0.00

0.00
5.88

0.00

0.06'

0.00

16.91

0.00

5.38

.

61.56
0.00
14.16
0.23

.

.

.

0.43
0.00
1.54
0.00
0.00
4.76
0.66
0.15
0.00

2.79

0.00
.

0.00

6.17

6.15

PUBLIC
RESIDENTIAL

FACILITY

0.00
0.00

100.00

0.00
0.00
0.00
0.00

0.00
0.00

0.00
.

0.00

0.00

0.00
0.00
0.75

0.0.00

0.85
0.00
0.00
0.00

.

.

0.00
0.00
0.00
0.00
0.00
0.00
2.65
0.00
1.92

0.93

0.00

0.00

0.20

0.20

PRIVATE
RESIDENTIAL

FACILITY

0.00
0.00
0.00

.

.

1.59
0.00
0.00
0.00

0.00
0.00

0.00
.

0.00

0.00

4.83
0.00
0.00

0.000.
.

.

1.69
0.00
2.45
0.00

.

.

0.00
0.00
0.00
0.00
0.00
14.29
0.00
0.29
0.00

2.17
.

0.00
.

0.00

0.89

0.89

HOMEBOUND
HOSPITAL

ENVIRONMENT

.

0.00
1.16
5.00

.

1.59
0.00
0.00
0.00

0.00
0.00

0.00
.

0.00

5.56

0.48
0.00
0.75

0.77

.

0.00
8.33
0.53
0.69

.

.

0.87
0.00

(1 .%50.00
0.00
0.00
3.31
0.44
0.00

0.0.00
.

2.13

0.00

0.61

0.61

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLEAU

PERCENTAGE OP CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

DEAF- BLINDNESS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

ALASKA 0.00 25.00 75.00 0.00 0.00 0.00 0.00 0.00

ARIZONA . . . . . .

ARKANSAS 0.00 0.00 50.00 0.00 0.00 50.00 0.00 0.00

CALIFORNIA 8.89 2.22 75.56 4.44 2.22 6.67 0.00 0.00

COLORADO 9.68 0.00 45.16 35.48 0.00 9.68 0.00 0.00

CONNECTICUT 44.44 11.11 22.22 11.11 11.11 0.00 0.00 0.00

DELAWARE 0.00 9.09 18.18 72.73 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

FLORIDA 9.09 9.09 45.45 36.36 0.00 0.00 0.00 0.00

GEORGIA 10.00 10.00 0.00 0.00 0.00 80.00 0.00 0.00

HAWAII
IDAHO 71.43

.

0.00 28.57 0.00 0.00 0.00
.

0.00
.

0.00

ILLINOIS 5.26 10.53 31.58 10.53 0.00 26.32 15.79 0.00

INDIANA 0.00 0.00 96.55 3.45 0.00 0.00 0.00 0.00'

IOWA 0.00 0.00 70.59 0.00 0.00 29.41 0.00 0.00

KANSAS 0.00 20.00 80.00 0.00 0.00 0.00 0.00 0.00

KENTUCKY 0.0C 5.88 88.24 0.00 0.00 5.88 0.00 0.00

LOUISIANA 0.03 0.00 28.57 14.29 0.00 57.14 0.00 0.00

MAINE 33.33 0.00 33.33 0.00 0.00 0.00 33.33 0.00

MARYLAND 22.73 0.00 0.00 18.18 0.00 54.55 0.00 4.55

MASSACHUSETTS 0.00 0.00 58.33 0.00 33.33 0.00 8.33 0.00

MICHIGAN .

MINNESOTA 0.00 53.85 15.38 15.36 0.00 15.38 0.00 0.00

MISSISSIPPI 0.00 0.00 50.00 25.00 0.00 25.00 0.00 0.00

MISSOURI 8.11 13.51 45.95 10.81 2.70 13.51 5.41 0.00

MONTANA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

NEBRASKA 66.67 0.00 33.33 0.00 0.00 0.00 0.00 0.00

NEVADA
NEW HAMPSHIRE 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

NEW JERSEY 8.11 0.00 5.41 8.11 35.14 43.24 0.00 0.00

NEW MEXICO 0.00 0.00 0.00 0.00 0.00 0.00 0.00 100.00

NEW YORK 23.53 5.88 23.53 41.18 5.88 0.00 0.00 0.00

NORTH CAROLINA 0.00 0.00 16.67 33.33 0.00 50.00 0.00 0.00

NORTH DAKOTA 0.00 100.00 .

OHIO 20.06 0.00 ()AO 40.00 40.00 0.00 . 0.00

OKLAHOMA 4.17 12.50 54.17 16.67 0.00 4.17 4.17 4.17

OREGON 0.00 0.00 40.00 20.00 0.00 40.00 0.00 0.00

PENNSYLVANIA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

PUERTO RICO 0.00 0.00 16.67 66.67 0.00 0.00 16.67 0.00

RHODE ISLAND 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

SOUTH CAROLINA 0.00 0.00 75.00 25.00 0.00 0.00 0.00 0.00

SOUTH DAKOTA 0.00 0.00 0.00 20.00 0.00 60.00 20.00 0.00

TENNESSEE 8.33 0.00 58.33 16.67 8.33 8.33 0.00 0.00

TEXAS 5.88 5.88 58.82 5.88 5.88 0.00 11.76 5.88

UTAH 3.85 0.00 23.08 53.85 0.00 19.23 0.00 0 00

VERMONT
VIRGINIA 0.00 0.00 0.00 0.00 0.00

.

100.00 0.00 0.00

WASHINGTON 6.45 35.46 54.84 0.00 0.00 3.23 0.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 16.67 0.00 83.33 0.00 0.00

WISCONSIN
WYOMING
AMERICAN SAMOA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

GUAM
.

NORTHERN MARIANAS . . . .

PALAU
VIRGIN ISLANDS 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 0.00 7.14 0.00 0.00 0.00 92.86 0.00 0.00

U.S. AND OUTLYING AREAS 7.78 7.62 42.88 16.23 4.30 17.72 2.32 1.16

50 STATES, D.C. 6 P.R. 8.08 7.73 43.13 16.84 4.47 16.15 2.41 1.20

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNPIA)
210CT93
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TABLE A134

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. i P.R.

REGULAR
CLASS

o
0
G
2

.

1

o
o
o

6
0

0
o

6
0
8
0

23

6

1
0

0
0

0

1
0
0

6
o
12
0
0
1

2

3

0
0
0
0
0
1

0

1

0

0

57

56

RESOURCE
ROOM

o
0
2

1

0
.

1

0
0
0
.

o
1

6
o

6
0
1

0
12

6

i
0
0
0

o

2

60

59

SEPARATE
CLASS

0
0
0
3.

.

1
0
0
0

6
3

6
o

6
0
0
0

49

6

o
0
0
0

0 0

6 6
0

o 0

20

1

6
0
0

o
1

275

275

PUBLIC
SEPARATE
FACILITY

0
0
0
0
.

.

0

0
0
0

6
0

o
0

6
0
0
0
3

6

6

0

6
0
0

6
0

13

13

NUMBER

PRIVATE
SEPARATE
FACILITY

0
0
0
0
.

.

1
0
1
0

6
0

0
0

6
0
0
0

13

6

6
0 0

0
0 0
0 0

6 6
0 0
0 0

0

33

o
0
0

6
0

351

351

PUBLIC
RESIDENTIAL

FACILITY

0
0
0
0
.

6
0
0
0

6
0

6
0

.

0
0
0
0

6

0
0
0
0
0

6
0
0

.

6
0
0

o
0

PRIVATE
RESIDENTIAL

FACILITY

0
0
0
0
.

.

1 .

o
0
0

6
0

6
0

0
0
0
0
2

6

6
0
0
0
0

6
0
0
0

6
0
4
0
0
0
1

0
0
0
0
0
0
0
0

6 6
0 0
0 0

6 6
0 0

1 8

1 8

HOMEBOUND
HOSPITAL

ENVIRONMENT

0
0
1
1

6
0
0
0

6
1

6
0

6
0
0
0
3

6

2.

0
0
0
0

6
0
0

0
0
0
1

0
0
0
0
2

0
0
0
0
0
0
8

6
0
0

0
0

19

19

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE A84

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE

ALABAMA

REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALASKA
ARIZONA 0.00 66.67 0.00 0.00 0.00 0.00 0.00 33.33

ARKANSAS 40.00 20.00 20.00 0.00 0.00 0.00 0.00 20:00

CALIFORNIA .

COLORADO
CONNECTICUT 16.67 16.67 33.33 0.00 16.67 0.00 16.67 0.6
DELAWARE
DISTRICT OP COLUMBIA 0.00 0.00 0.00 0.00 100.00 0.00 0.00 0.00

FLORIDA
GEORGIA .

HAWAII
IDAHO 0.00 20.00 60.00 0.00 0.00 0.00 0.00 20.00

ILLINOIS .
.

INDIANA .

IOWA
KANSAS .

.

KENTUCKY . .

LOUISIANA
MAINE 88.89 11.11 0.00 0.00 0.00 0.00 0.00 0.00

MARYLAND
MASSACHUSETTS 21.90 11.43 46.67 2.86 12.3B 0.00 1.90 2.86

MICHIGAN
MINNESOTA .

MISSISSIPPI
MISSOURI 25.00 50.00 0.00 0.00 0.00 0.00 -0.6 25.00

MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO 100.00 0.00 0.06 0.00 0.00 0.00 0.00 0.6
NEW YORK
NORTH CAROLINA .

.

NORTH DAKOTA . .
.

OHIO . .
.

OKLAHOMA . . . .
.

OREGON .

PENNSYLVANIA 2.01 4.69 34.67 1.51 56.11. 0.17 0.67 0.17

PUERTO RICO 0.00 0.00 50.00 0.00 50.00 0.00 0.00 0.00

RHODE ISLAND
SOUTH CAROLINA 50.00 0.00 50.00 0.00 0.00 0.00 0.00 0.00

SOUTH DAKOTA 28.57 57.14 0.00 0.00 0.00 0.00 14.29 0.00

TENNESSEE 15.00 20.00 50.00 5.00 0.00 0.00 0.00 10.00

TEXAS . .
.

UTAH . .

VERMONT . . .

VIRGINIA . .

WASHINGTON . .

WEST VIRGINIA 33.33 33.33 33.33 0.00 0.00 0.00 0.00 0.00

WISCONSIN 0.00 0.00 0.00 0.00 0.00 0.00 0.00 100.00

WYOMING
AMERICAN SAMOA
GUAM 100.00 0.00 0.00 0.6 0.00 0.00 0.00 0.00

NORTHERN MARIANAS . .

PALAU . .

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 7.27 7.65 35.08 1.66 44.77 0.13 1.02 2.42

50 STATES, D.C. 6 P.R. 7.16 7.54 35.17 1.66 44.88 0.13 1.02 2.43

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE; ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB5

NUMBER OF CHILDREN AGE 12-17 SEAM) IN
nirnamyr EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ENE (SOP)
DURING THE 1991-92 SCHOOL YE.

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONNENT

ALABAMA 13,112 12,363 12,671 486 28 313 126 189
ALASKA 1,795 2,224 1,082 52 0 17 0 7
ARIZONA 1,709 13.379 6,158 688 173 168 476 85
ARKANSAS ,6,123 10,897 3,195 87 219 227 136 116
CALIFORNIA 17,965 94,588 58,175 3,771 5,011 1,082 0 16
COLORADO 4,439 14,728 3,851 207 21 246 217 217
CONNECTICUT 12,344 6,901 5,145 888 1,057 206 619 262
DELAWARE 1,467 2,217 1,081 247 0 15 10 59
DISTRICT OF COLUMBIA 297 1,067 965 274 202 1 181 9
FLORIDA 28,412 23,712 32,187 3,817 161 425 236 150
GEORGIA 13,589 13,787 11,039 365 3 709 54 30
HAWAII 1,839 2,363 1,562 19 0 0 7 57
IDAHO 3,571 2,436 956 106 7 27 1 18
ILLINOIS 7,055 40,837 34,227 4,035 2.891 1,044 459 519
INDIANA 5,584 22,837 14,022 628 4 379 77 73
IOWA 954 19,445 3,555 517 0 329 210 57
KANSAS 6,379 6.188 2,855 439 47 490 100 62
KENTUCKY 4,568 15,874 5,226 561 5 537 47 177
LOUISIANA 6,936 7,029 15,400 690 3 689 57 228
MAINE 4,605 4,436 1,566 126 119 16 105 71
MARYLAND 13,656 6,741 10,679 1,793 719 361 467 133
MASSACHUSETTS 35,692 11,901 9,294 1,781 2,290 0 324 738
MICHIGAN 22,000 22,914 17,960 2,939 840 251 60
MINNESOTA 4,498 24.057 1,373 1,084 1 959 23 68
MISSISSIPPI 4,224 10.902 6,139 100 3 176 11 113
MISSOURI 13.618 23,796 10,911 2,634 519 254 78 215
MONTANA 2,769 1.998 771 16 0 45 36 10
NEBRASKA 6,227 3,734 1,757 124 56 113 13 60
NEVADA 1.359 4,445 1,103 193 1 19 6 76
NEW HAMPSHIRE 4,790 1,989 1,557 149 208 60 205 17
NEW JERSEY 8,053 23,386 27,771 4,069 4,569 320 75 459
NEW MEXICO 11,630 1,199 2,736 0 5 187 10 112
NEW YORK 4,410 59,505 62,203 9,187 5,858 1,368 571 1,005
NORTH CAROLINA 17,776 16,336 9,940 1,013 84 485 127 197
NORTH DAKOTA 3.304 689 508 13 2 44 31 9
OHIO 17,795 39,513 13,748 2.428 1,227 459 1 773
OKLAHOMA 9.183 10,963 4,972 208 42 268 69 132
OREGON 11,646 6,686 2,062 111 344 142 101 172
PENNSYLVANIA 20,202 32,839 24,911 2,660 1.760 815 371 237
PUERTO RICO 404 8,268 5,678 904 363 96 31 557
RHODE ISLAND 3.875 1,765 2,174 132 235 0 189 96
SOUTH CAROLINA 3.536 13,995 8,640 540 10 253 8 106
SOUTH DAKOTA 1,211 2,905 337 56 30 93 92 6
TENNESSEE 14,667 16,330 9,874 498 303 364 11 818
TEXAS 17,723 88,705 28.809 2,279 46 239 591 3.759
UTAH 5,623 6,807 4,528 455 0 190 0 83
VERMONT 3,622 200 275 63 47 7 100 17
VIRGINIA 13,071 17,192 12.487 442 347 638 305 119
WASHINGTON 12,382 12,022 5.383 201 186 292 13 115
WEST VIRGINIA 1,381 11,375 4,798 163 5 160 18 39
WISCONSIN 8,765 17.601 7,612 587 7 418 2 88
WYOMING 2,283 1,566 28 28 3 143 16 10
AMERICAN SAMOA 93 14 17 0 0 0 0 0
GUAM 196 171 308 7 6 3 0 0
NORTHERN MARIANAS 80 72 2 0 2 0 0 0
PALAU .

VIRGIN ISLANDS 43 49 519 35 6 0 17 3
BUR. OF INDIAN AFFAIRS 954 1,376 225 0 30 43 35 10

U.S. AND OUTLYING AREAS 445,685 821,315 517,007 54,895 29,259 16,774 7,315 13,814

50 STATES, D.C. 4 P.R. 444,319 819,633 515,936 54,E53 21,221 16.728 7,263 13,801

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB5

PERCENTAGE OP CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 46.61 44.06 9.07 0.06 0.01 0.00 0.03 0.17

ALASKA 36.60 46.31 17.07 0.03 0.00 0.00 0.00 0.00

ARIZONA 8.83 69.86 20.29 0.53 0.07 0.29 0.06 0.08

IJUCANSAS 36.63 56.40 6.24 0.06 0.13 0.00 0.15 0.38

CALIFORNIA 2.03 67.79 27.69 1.79 0.69 0.00 0.00 0.00

COLORADO 17.67 75.55 6.20 0.04 0.01 0.34 0.08 0.11

CONNECTICUT 55.15 28.94 13.90 0.47 0.99 0.07 0.32 0.15

DELAWARE 29.33 50.48 18.71 1.28 0.00 0.03 0.00 0.17

DISTRICT OF COLUMBIA 11.72 49.61 28.25 5.18 5.13 0.00 0.10 0.00

FLORIDA 33.17 36.09 30.24 0.29 0.10 0.08 0.00 0.03

GEORGIA 47.02 41.91 10.98 0.07 0.01 0.00 0.01 0.01

HAWAII 34.38 49.27 16.14 0.00 0.00 0.00 0.00 0.21

IDAHO 57.71 36.77 4.72 0.52 0.06 0.18 0.00 0.04

ILLINOIS 3.66 63.64 31.83' 0.45 0.25 0.11 0.03 0.03

INDIANA 7.06 77.45 15.25 0.00 0.02 0.18 0.00 0.03

IOWA 0.50 97.19 2.05 0.01 0.00 0.14 0.05 0.06

KANSAS 47.24 45.22 6.85 0.27 0.00 0.24 0.06 0.11

KENTUCKY 17.20 71.88 9.62 0.77 0.00 0.42 0.00 0.11

LOUISIANA 23.47 32.11 43.45 0.17 0.00 0.36 0.04 0.40

MAINE 46.08 47.66 5.83 0.21 0.10 0.00 0.05 0.07

MARYLAND 43.11 24.13 31.65 0.57 0.30 0.00 0.06 0.17

MASSACHUSETTS 65.86 22.92 9.39 0.80 0.83 0.00 0.09 0.11

MICHIGAN 35.67 42.18 21.62 0.15 0.31 0.06 0.01

MINNESOTA 17.51 81.13 0.66 0.26 0.00 0.41 0.00 0.04

MISSISSIPPI 19.34 57.73 22.69 0.00 0.00 0.00 0.00 0.24

MISSOURI 24.26 61.46 13.68 0.46 0.04 0.01 0.01 0.08

MONTANA 52.23 41.60 5.85 0.00 0.00 0.12 0.17 0.02

NEBRASKA 60.49 34.33 5.01 0.01 0.03 0.01 0.00 0.11

NEVADA 18.17 71.83 9.84 0.04 0.00 0.02 0.02 0.09

NEW HAMPSHIRE 58.58 24.01 15.48 0.08 0.78 0.15 0.83 0.08

NEW JERSEY 8.39 43.48 44.08 2.03 1.75 0.04 0.01 0.23

NEW MEXICO 85.66 7.30 6.59 0.00 0.00 0.35 0.00 0.10

NEW YORK 1.42 54.30 41.98 1.36 0.39 0.29 0.00 0.25

NORTH CAROLINA 48.76 41.06 9.99 0.03 0.00 0.08 0.00 0.09

NORTH DAKOTA 84.88 13.96 0.74 0.16 0.00 0.06 0.16 0.03

OHIO 33.71 57.22 6.64 0.16 1.93 0.24 0.11

OKLAHOMA 43.74 49.94 5.68 0.08 0.11 0.14 0.11 0.20

OREGON 59.35 36.45 2.99 0.12 0.79 0.06 0.06 0.20

PENNSYLVANIA 26.15 50.29 22.74 0.49 0.00 0.30 0.01 0.01

PUERTO RICO 2.39 76.01 16.52 3.24 1.22 0.32 0.15 0.17

RHODE ISLAND 51.08 23.03 23.22 1.16 0.52 0.00 0.72 0.27

SOUTH CAROLINA 11.99 66.06 21.52 0.06 0.05 0.09 0.01 0.24

SOUTH DAKOTA 29.70 68.51 1.3B 0.06 0.00 0.16 0.16 0.03

TENNESSEE 40.01 43.48 15.49 0.45 0.27 0.06 0.00 0.24

TEXAS 11.16 74.41 13.75 0.18 0.00 0.00 0.22 0.29

UTAH 35.79 46.37 17.53 0.20 0.00 0.00 0.00 0.11

VERMONT 92.74 3.59 1.65 0.24 0.77 0.00 0.93 0.08

VIRGINIA 34.20 44.91 19.96 0.16 0.23 0.28 0.12 0.13

WASHINGTON 44.56 45.35 9.55 0.13 0.20 0.09 0.01 0.11

WEST VIRGINIA 10.00 75.47 14.34 0.00 0.00 0.11 0.00 0.09

WISCONSIN 28.74 64.28 6.69 0.12 0.01 0.10 0.01 0.06

WYOMING 58.36 39.93 0.66 0.10 0.07 0.72 0.13 0.03

AMERICAN SAMOA
GUAM 29.43 28.65 41.13 0.19 0.00 0.58 0.00 0.00

NORTHERN MARIANAS 51.61 46.24 0.00 0.00 2.15 0.00 0.00 0.00

PALAU . .

VIRGIN ISLANDS 16.16 16.59 65.94 0.87 0.00 0.00 0.00 0.44

BUR. OF INDIAN AFFAIRS 30.25 61.29 5.71 0.00 0.34 1.68 0.67 0.06

U.S. AND OUTLYING AREAS 24.02 54.05 20.64 0.62 0.36 0.13 0.06 0.13

50 STATES, D.C. 4 P.R. 24.00 54.06 20.65 0.62 0.36 0.12 0.06 0.13

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE; ANNUAL.CNTLILMNP1A)
210CT93
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TABLE AB5

NUMBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA. PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENT/AL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 9.033 8,540 1,758 12 0 5 32
ALASKA 1,462 1,850 682 1 0 0 0
ARIZONA 1,445 11,429 3,319 87 1 48 9 13

ARKANSAS 5.156 7,939 879 9 1 0 21 CA

CALIFORNIA 2,721 91,060 37,196 2,410 92 1 0 5

COLORADO 2,505 10,709 879 5 48 11 16
CONNECTICUT 8,965 4,705 2,260 77 16 11 52 25
DELAWARE 1,033 1.778 659 45 1 0 6

DISTRICT OF COLUMBIA 226 957 545 100 9 0 2 0

FLORIDA 17,435 18,974 15,898 151 5 42 0 17

GEORGIA 7,440 6,631 1.737 11 0 1 1

HAWAII 1,325 1,899 622 0 0 0 8

IDAHO 2,896 1,845 237 26 9 0 2

ILLINOIS 2.075 36,108 18,061 255 14 62 15 15
INDIANA 1,857 20,386 4,015 1 48 0 9

IOWA 71 13,709 289 1 20 7 8

KANSAS 4.483 4.291 650 26 23 6 10
KENTUCKY 2.252 9,412 1.259 101 55 0 15

LOUISIANA 4.323 5,913 8,003 32 66 7 73
MAINE 2,799 2,895 354 13 0 3 4

MARYLAND 9,898 5,540 7,267 131 6 1 13 40
MASSACHUSETTS 24,474 8.516 3,490 298 30 0 33 40
MICHIGAN 14,466 17.108 8,768 60 124 25 5

MINNESOTA 2.880 13,244 108 42 0 68 0 6

MISSISSIPPI 3.131 9,34: 3,673 0 0 0 0 39

MISSOURI 7,650 19,376 4,314 144 12 3 4 24

MONTANA 2,108 1,679 236 0 0 5 7 1

NEBRASKA 4,274 2.426 354 1 2 1 0 8

NEVADA 981 3,878 531 2 0 1 1 5

NEW HAMPSHIRE 3,598 1,475 951 5 48 9 51 5

NEW JERSEY 4.029 20,888 21,178 977 839 18 5 112
NEW MEXICO 7,790 664 599 0 0 32 0 9

NEW YORK 1,352 51.782 40,032 1,297 374 281 1 236
NORTH CAROLINA 12.805 10 781 2,622 7 0 20 0 24

NORTH DAKOTA 2,621 4?1 23 5 0 2 5 1

OHIO 13,680 23,219 2,693 65 782 97 43
OKLAHOMA 7,420 8,472 963 13 18 24 19 34

OREGON 8,523 5.234 429 17 113 8 8 29

PENNSYLVANIA 12,815 24,641 11,144 240 2 147 3 7

PUERTO RICO 143 4.555 990 194 73 19 9 10

RHODE ISLAND 3,250 1,465 1.477 74 33 0 46 17

SOUTH CAROLINA 1,831 10,092 3,287 9 8 13 1 36

SOUTH DAKOTA 946 2,182 44 2 0 5 5 1

TENNESSEE 11,793 12,814 4,564 132 81 17 0 71

TEXAS 11,146 74,336 13,734 176 4 1 217 290
UTAH 3,797 4,919 1.860 21 0 0 0 12

VERMONT 2,298 89 41 6 19 0 23 2

VIRGINIA 10,026 13.164 5,852 47 68 82 36 37

WASHINGTON 8.285 8.431 1,776 25 37 16 2 20
WEST VIRGINIA 1,121 8,463 1,608 0 0 12 0 10

WISCONSIN 4.405 9,852 1,025 19 1 15 1 9

WYOMING 1,777 1,216 20 3 2 22 4 1

AMERICAN SAMOA 0 0 0 0 0 0 0 0

GUAM 151 147 211 1 0 3 0 0

NORTHERN MARIANAS 48 43 0 0 2 0 0 0
PALAU .

VIRGIN ISLANDS 37 38 151 2 0 0 0 1

BUR. OF INDIAN AFFAIRS 540 1,094 102 0 6 30 12 1

U.S. AND OUTLYING AREAS 285,591 642,729 245.419 7,378 4.329 1,510 670 1,498

50 STATES, D.C. & P.R. 284,815 641,407 244,955 7,375 4,321 1,477 658 1,496

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB5

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 95.25 3.07 1.30 0.08 0.00 0.00 0.08 0.23

ALASKA 72.18 17.29 10.53 0.00 0.00 0.00 0.00 0.00
ARIZONA 5.06 92.97 1.97 0.00 0.00 0.00 0.00 0.00
ARKANSAS 74.40 16.94 8.27 0.40 0.00 0.00 0.00 0:00
CALIFORNIA 75.99 8.91 14.06 0.91 0.13 0.00 0.00 0.00
COLORADO 49.69 44.66 5.42 0.08 0.00 0.00 0.00 0.16

CONNECTICUT 70.13 18.04 10.23 0.64 0.72 0.00 0.24 0.00
DELAWARE 87.34 12.66 0.00 0.00 0.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA 46.94 0.00 53.06 0.00 0.00 0.00 0.00 0.00
FLORIDA 92.82 3.03 3.86 0.08 0.13 0.01 0.00 0.06

GEORGIA 82.64 16.65 0.66 0.06 0.00 0.00 0.00 0.00
HAWAII 89.05 7.14 3.81 0.00 0.00 0.00 0.00 0.00
IDAHO 88.26 9.31 2.02 0.40 0.00 0.00 0.00 0.00
ILLINOIS 88.79 4.18 5.58 0.17 0.06 1.19 0.02 0.00
INDIANA 99.34 0.00 0.00 0.00 0.00 0.66 0.00 0.00
IOWA 93.02 6.82 0.16 0.00 0.00 0.00 0.00 0.00
KANSAS 97.75 1.05 0.90 0.15 0.00 0.00 0.00 0.15
KENTUCKY 84.21 15.29 0.33 0.00 0.00 0.08 0.00 0.08

LOUISIANA 81.96 3.39 14.20 0.00 0.00 0.22 0.00 0.22

MAINE 72.51 23.20 4.29 0.00 0.00 0.00 0.00 0.00
MARYLAND 54.31 14.52 29.57 1.19 0.05 0.00 0.11 0.24

MASSACHUSETTS 83.38 7.97 7.28 0.30 0.60 0.00 0.13 0.33

MICHIGAN 87.81 7.85 3.58 0.20 0.03 0.53 0.00
MINNESOTA 20.51 79.16 0.26 0.07 0.00 0.00 0.00 0.00
MISSISSIPPI 72.18 22.07 5.44 0.23 0.00 0.08 0.00 0.00

MISSOURI 87.60 6.50 3.76 2.10 0.00 0.00 0.00 0.04
MONTANA 86.36 8.64 4.09 0.45 0.00 0.45 0.00 0.00
NEBRASKA 91.99 4.88 2.67 0.00 0.12 0.23 0.12 0.00

NEVADA 85.04 1.09 13.14 0.73 0.00 0.00 0.00 0.00
NEW HAMPSHIRE 51.88 24.77 20.75 0.91 1.04 0.00 0.65 0.00
NEW JERSEY 80.67 3.25 12.34 0.49 3.20 0.02 0.00 0.02

NEW MEXICO 74.81 10.21 14.73 0.00 0.00 0.19 0.00 0.06
NEW YORK 35.03 24.62 37.80 1.89 0.33 0.07 0.00 0.27
NORTH CAROLINA 94.24 2.14 3.49 0.06 0.06 0.00 0.00 0.00
NORTH DAKOTA 95.46 3.63 0.91 0.00 0.00 0.00 0.00
OHIO 88.28 0.00 0.00 0.00 11.72 0.00 0.00

OKLAHOMA 95.82 3.33 0.32 0.00 0.21 0.21 0.11 0.00

OREGON 74.07 19.59 5.40 0.06 0.50 0.06 0.11 0.22

PENNSYLVANIA 94.99 2.70 1.09 0.04 1.07 0.11 0.00 0.00

PUERTO RICO 21.14 67.07 7.72 0.81 2.03 0.00 0.00 1.22

RHODE ISLAND 75.00 15.29 8.50 0.24 0.97 0.00 0.00 0.00
SOUTH CAROLINA 82.86 14.50 2.64 0.00 0.00 0.00 0.00 0.00

SOUTH DAKOTA 42.86 55.71 0.48 0.00 0.48 0.00 0.00 0.48

TENNESSEE 55.92 31.67 11.88 0.09 0.18 0.00 0.00 0.27
TEXAS 84.05 11.80 1.62 0.02 0.00 0.00 2.47 0.04
UTAH 54.27 30.58 15.15 0.00 0.00 0.00 0.00 0.00
VERMONT 91.08 3.99 3.76 0.23 0.23 0.00 0.23 0.47
VIRGINIA 71.49 25.57 1.70 0.00 0.77 0.41 0.00 0.05

WASHINGTON 92.24 6.71 0.93 0.06 0.06 0.00 0.00 0.00
WEST VIRGINIA 5.46 94.54 0.00 0.00 0.00 0.00 0.00 0.00
WISCONSIN 95.97 3.21 0.47 0.00 0.18 0.06 0.06 0.06
WYOMING 68.86 29.14 0.57 0.00 0.00 1.14 0.29 0.00
AMERICAN SAMOA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

GUAM 61.54 7.69 23.08 7.69 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 75.00 25.00 0.00 0.00 0.00 0.00 0.00 3.00

PALAU .

VIRGIN ISLANDS 8.00 4.00 84.00 4.00 0.00 0.00 0.00 0.00
BUR. OF INDIAN AFFAIRS 89.37 5.72 4.90 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 78.01 12.24 8.33 0.42 0.65 0.11 0.16 0.09

50 STATES, D.C. & P.R. 77.99 12.26 8.32 0.42 0.65 0.11 0.16 0.09

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CHTL(LIMNP1A)
210CT93
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TABLE AB5

NUMBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MENTAL RETARDATION

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. 6 P.R.

REGULAR
CLASS

952
9
29

440
282
28
50
75
0

262
880
22
172
78
59
3

78
819
72
57

327
1,121

266
103
90

242
114
227

2
83
3

274
12
602
64
441
518
131
393
55

8
339
39

402
53
59

422
124
276
26
97
92
78
4
9

6
8

11,471

11,372

RESOURCE
ROOM

3,002
64

297
2,631

212
387
325
160
58
671

3,376
156
413
466

1,221
3,153

605
5,131

299
364
148

1,590
1,345
3,353
1, 055
1,092

118
717
138
63
58
1

503
3,454

141
13,160
2,1'.3

371
4,448
2.927

16
2,104

408
1,995
2,156

221
60

1,666
998

1,345
739
46
10
16
9

i
86

71,668

71,540

SEPARATE
CLASS

9,656
102

1,664
2,032
8,591

857
1,00.4

205
226

8,248
6,606

469
578

8,228
7,526
1,487
1,429
2,926
4,185

492
1,005
2,637
5,044

756
2,017
4,363

244
748
257
185

1,305
593

5,660
4,588

414
7,447
2,976

986
9,547
4,151

335
3,932

199
3,620
7,149
1,144

153
3,897
1,668
2,538
1,556

5

10
63
0

320
33

148,056

147,630

PUBLIC
SEPARATE
FACILITY

309
0

180
28
557
14

195
88
95

2,079
164

0
20

1,045
301
151
173
164
366
15
589
142

1,247
119
55

1,393
1

49
126
13

789
0

2,508
646

2
248
67
11

1,027
602

4
306
11
148
652
39
9

160
19

141
90
3

0
0
0

22
0

17,182

17,160

NUMBER

PRIVATE
SEPARATE
FACILITY

22
0

41
148
153
10
49
0

24
13
2
0
2

721
0
0
13
2
1

26
40
218

0
0

41
0
8
1

30
201

3
230
68
1
18
5
0
78

160
56

1
10
71
13
0
6

14
4
0
0
1

0
2

0

6
0

2,507

2,505

PUBLIC
RESIDENTIAL

FACILITY

2
0
2

99
260

3

1

0
0
12

292
0
5

69
44
26
42
30

237
0
0
0
36
57
49
22
1

26
0
1
6
0
71
11
6

108
9

2
39
34
0
70

5
108
115

5

0
78
6
8
11
42
0
0
0

0
1

2,051

2,050

PRIVATE
RESIDENTIAL

FACILITY

6
0
1

62
0
3

23
6

7
0
5
0
0

117
20
26
23
0

12
2
32
42
9

3

3

6

0
3

0
12
9

0
34
64
8

6

4
52
16
5
2

12
8

5
0
3

16
0
1
0
2

0
0
0

1

1

672

670

HOMEBOUND
HOSPITAL

ENVIRONMENT

37
0
5

35
3

2
4
4
0
7
14
13
1

6
21
3

9
*0

36
2
7
30
8

9

14
45
0
1

1

1
4

12
33
25
5
60
21
14
8

146
0
27
0
23
39
3

1

20
2

8
3

0
0
0
0

1

0

811

810

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB5

NUMBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDUA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 1,315 623 751 57 1. 105 110 64
ALASKA 56 136 152 48 0 10 0 7
ARIZONA 86 621 743 188 80 37 466 31
ARKANSAS 24 54 41 0 8 0 28 9
CALIFORNIA 340 661 3,664 238 3,577 249 0 8
COLORADO 848 2,358 1,222 105 9 107 193 161
CONNECTICUT 2,147 1,433 1,406 488 687 177 475 185
DELAWARE 189 216 187 26 0 12 4 20
DISTRICT OF COLUMBIA 17 43 154 51 36 0 167 9
FLORIDA 2,693 3,215 6,402 1,344 83 85 236 28
GEORGIA 3,485 3,159 2,429 107 0 270 48 4
HAWAII 172 189 253 0 0 0 7 20
IDAHO 73 52 55 52 2 10 1 0
ILLINOIS 305 1,458 6,369 2,433 1,965 581 301 40
INDIANA 369 965 1,947 162 0 112 49 38
IOWA 37 2,284 1,543 295 0 182 150 25
KANSAS 812 921 476 171 23 245 55 16
KENTUCKY 114 767 686 191 0 223 47. 66
LOUISIANA 249 298 1,817 221 0 149 37 45
MAINE 875 735 451 81 77 2 78 47
MARYLAND 695 265 744 471 472 140 313 16
MASSACHUSETTS 935 594 1,565 1,111 1,227 0 79 97
MICHIGAN 3,189 3,381 2,959 937 565 200 11
MINNESOTA 808 5,219 425 908 1 665 20 37
MISSISSIPPI 5 36 58 0 3 1 4 7
MISSOURI 1,036 2,724 1,816 656 430 63 66 66
MONTANA 181 113 153 3 0 34 27 3
NEBRASKA 553 385 396 45 41 41 5 9
NEVADA 78 309 190 13 0 15 3 5
NEW HAMPSHIRE 512 199 187 7 101 49 '.09 8
NEW JERSEY 270 1,743 3,412 1,273 2,445 205 24 223
NEW MEXICO 877 101 724 0 0 38 10 70
NEW YORK 519 4,657 12,518 3,205 3,507 909 300 509
NORTH CAROLINA 1,607 1,460 2,023 201 1 120 9 93
NORTH DAKOTA 107 81 58 4 0 11 16 1
OHIO 280 1,908 1,481 1,711 12 105 . 152
OKLAHOMA 106 236 576 35 11 69 17 43
OREGON 767 459 329 76 195 46 5 83
PENNSYLVANIA 1,347 3,295 3,552 1,074 21 618 140 210
PUERTO RICO 9 105 182 19 10 5 1 29
RHODE ISLAND 230 169 272 10 116 0 128 11
SOUTH CAROLINA 295 1,301 1,121 180 1 22 5 36
SOUTH DAKOTA 51 114 44 21 12 37 30 2
TENNESSEE 409 400 494 103 84 82 3 32
TEXAS 1,292 7,734 4,941 953 12 1 113 1,755
UTAH 1,123 1,271 1,033 103 0 56 0 28
VERMONT 359 23 44 44 17 7 49 9
VIRGINIA 1,008 1,557 2,122 172 216 244 224 50
WASHINGTON 713 1,017 594 116 112 98 11 57
WEST VIRGINIA 115 605 546 3 4 62 15 17
WISCONSIN 1,576 3.486 2,071 294 2 156 0 35
WYOMING 72 128 0 17 0 44 9 3
AMERICAN SAMOA 0 0 1 0 0 0 0 0
GUAM 7 2 4 1 0 0 0 0
NORTHERN MARIANAS 2 0 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS 6 i 10 i 6 0 8 0
BUR. OF INDIAN AFFAIRS 58 134 34 0 1 6 18 5

U.S. AND OUTLYING AREAS 35,397 67,400 77,424 20,028 15,604 7,070 4,433 4,557

50 STATES, D.C. & P.R. 35,330 67,263 77,375 20,023 15,603 7,064 4,407 4.552

PLEASE SEE DATA NOTES FOR AN EXPLANATI^N OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB5

NUMBER OP CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA. (SOP)
DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 7 19 260 62 3 26 1 6
ALASKA 21 51 82 3 0 7 0 0
ARIZONA 10 43 222 84 22 16 0 6
ARKANSAS 1 26 135 18 32 10 16 14
CALIFORNIA 82 46 1,663 108 181 1 0 0
COLORADO 90 459 702 70 1 34 10 21
CONNECTICUT 32 58 202 64 54 17 19 8
DELAWARE 0 4 3 4 0 2 0 1
DISTRICT OF COLUMBIA 0 0 0 1 33 1 3 0
FLORIDA 0 0 0 0 0 0 0 0
GEORGIA

. .

HAWAII 0 0 81 1 0 0 0 4
IDAHO 6 12 47 3 0 1 0 3
ILLINOIS
INDIANA 1 0 139 55 0 53 8 5
IOWA 0 0 115 65 0 0 22 1
KANSAS 66 204 210 52 5 76 15 9
KENTUCKY 17 30 253 93 3 2 0 13
LOUISIANA 4 2 188 53 0 41 1 16
MAINE 49 134 204 15 10 0 18 11
MARYLAND 266 83 363 519 118 9 76 17
MASSACHUSETTS 122 170 401 114 158 0 59 98
MICHIGAN 13 4 156 494 11 0 15
MINNESOTA 0 0 0 0 6 0 0 0
MISSISSIPPI 0 2 85 18 0 18 1 5
MISSOURI 20 44 62 55 14 11 0 0
MONTANA 25 20 69 2 0 2 2 2
NEBRASKA 9 9 114 20 3 3 4 2
NEVADA 0 13 21 49 0 0 2 1
NEW HAMPSHIRE 24 13 19 25 10 0 12 0
NEW JERSEY 43 225 962 748 810 66 29 33
NEW MEXICO 33 1 179 0 1 25 0 7
NEW YORK 31 253 1,191 1,411 833 20 156 97
NORTH CAROLINA 7 48 207 76 10 60 54 9
NORTH DAKOTA 0 .

OHIO 22 567 1,462 294 36 5 30
OKLAHOMA 8 15 314 65 1 46 9 19
OREGON
PENNSYLVANIA i 6 54

.

121 0 1 1 5
PUERTO RICO 4 16 87 26 7 1 3 277
RHODE ISLAND 1 0 12 0 13 0 3 1
SOUTH CAROLINA 5 24 56 15 0 64 0 2
SOUTH DAKOTA 3 33 38 7 5 16 17 1
TENNESSEE 21 23 422 42 57 25 0 20
TEXAS 12 181 529 194 12 45 13 73
UTAH 2 7 235 274 0 7 0 14
VERMONT 21 1 15 2 1 0 2 0
VIRGINIA 11 33 256 18 21 60 12 3
WASHINGTON 63 140 717 19 8 64 0 9
WEST VIRGINIA 0 0 0 0 0 0 0 0
WISCONSIN 699 3,398 2,857 180 1 174 0 17
WYOMING . 17 . .

AMERICAN SAMOA 0 0 5 0 0 0 0 0
GUAM 0 2 12 3 3 0 0 0
NORTHERN MAR/ANAS 5 13 1 0 0 0 0 0
PALAU .

VIRGIN ISLANDS 6 0 i 4 6 0 3 1
BUR. OF INDIAN AFFAIRS 5 13 36 0 1 4 2 0

U.S. AND OUTLYING AREAS 1,864 6,435 15,448 5,548 2,467 1,041 569 876

50 STATES, D.C. i P.R. 1,854 6,407 15,389 5,541 2,463 1,037 564 875

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB5

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN

DIFFERENT EDUCATIONAL ENVIRONMENTS
UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)

DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 1.82 4.95 67.71 16.15 0.78 6.77 0.26 1.56

ALASKA 12.80 31.10 50.00 1.83 0.00 4.27 0.00 0.00

ARIZONA 2.48 10.67 55.09 20.84 5.46 3.97 0.00 1.49

ARKANSAS 0.40 10.32 53.57 7.14 12.70 3.97 6.35 5.56

CALIFORNIA 3.94 2.21 79.91 5.19 8.70 0.05 0.00 0.00

COLORADO 6.49 33.09 50.61 5.05 0.07 2.45 0.72 1.51

CONNECTICUT
7.05 12.78 44.49 14.10 11.89 3.74 4.19 1.76

DELAWARE 0.00 28.57 21.43 28.57 0.00 14.29 0.00 7.14

DISTRICT OP COLUMBIA 0.00 0,00 0.00 7.50 82.50 2.50 7.50 0.00

FLORIDA .

GEORGIA
HAWAII 0.00 0.00 94.19 1.16 0.00 0.00 0.00 4.65

IDAHO 8.33 16.67 65.28 4.17 0.00 1.39 0:00 4.17

ILLINOIS
INDIANA 0.38 0.00 53.26 21.07 0.00 20.31 3.07 1.92

IOWA 0.00 0.00 56.65 32.02 0.00 0.00 10.84 0.49

KANSAS 10.36 32.03 32.97 8.16 0.78 11.93 2.35 1.41

KENTUCKY 4.14 7.30 61.56 22.63 0.73 0.49 0.00 3.16

LOUISIANA 1.31 0.66 61.64 17.38 0.00 13.44 0.33 5.25

MAINE 11.11 30.39 46.26 3.40 2.27 0.00 4.08 2.49

MARYLAND 18.33 5.72 25.02 35.77 8.13 0.62 5.24 1,17

MASSACHUSETTS 10.87 15.15 35.74 10.16 14.08 0.00 5.26 8.73

MICHIGAN 1.88 0.58 22.51 71.28 . 1.59 0.00 2.16

MINNESOTA
.

.

MISSISSIPPI 0.00 1.55 65.89 13.95 0.00 13.95 0.78 3.88

MISSOURI 9.71 21.36 30.10 26.70 6.80 5.34 0.00 0.00

MONTANA 20.49 16.39 56.56 1.64 0.00 1.64 1.64 1.64

NEBRASKA 5.49 5.49 69.51 12.20 1.83 1.83 2.44 1.22

NEVADA 0.00 15.12 24.42 56.98 0.00 0.00 2.33 1.16

NEW HAMPSHIRE 23.30 12.62 18.45 24.27 9.71 0.00 11.65 0.00

NEW JERSEY 1.47 7.72 32.99 25.65 27.78 2.26 0.99 1.13

NEW MEXICO 13.41 0.41 72.76 0.00 0.41 10.16 0.00 2.85

NEW YORK 0.78 6.34 29.83 35.35 20.87 0.50 3.91 2.43

NORTH CAROLINA 1.49 10.19 43.95 16.14 2.12 12.74 11.46 1.91

NORTH DAKOTA

.

OHIO 0.91 23.34 60.61 12.19 1.49 0.21 1.24

OKLAHOMA 1.69 3.17 66.38 13.74 0.21 9.73 1.06 4..02

OREGON
.

PENNSYLVANIA 1.62 0.00 29.19 65.41 0.00 0.54 0.54 2.70

PUERTO RICO 0.95 3.80 20.67 6.18 1.66 0.24 C.71 65.80

RHODE ISLAND 3.33 0.00 40.00 0.00 43.33 0.00 10.00 3.33

SOUTH CAROLINA 3.01 14.46 33.73 9.04 0.00 38.55 0.00 1.20

SOUTH DAKOTA 2.50 27.50 31.67 5.83 4.17 13.33 14.17 0.83

TENNESSEE 3.44 3.77 69.18 6.89 9.34 4.10 0.00 3.28

TEXAS 1.13 17.09 49.95 18.32 1.13 4.25 1.23 6.89

UTAH
0.37 1.30 43.60 50.83 0.00 1.30 0.00 2.60

VERMONT 50.00 2.38 35.71 4.76 2.38 0.00 4.76 0.00

VIRGINIA 2.66 7.97 61.84 4.35 5.07 14.49 2.90 0.72

WASHINGTON 6.18 13.73 70.29 1.86 0.78 6.27 0.00 0.88

WEST VIRGINIA

.

WISCONSIN 9.54 46.38 39.00 2.46 0.01 2.38 0.00 0.23

WYOMING
AMERICAN SAMOA 0.00 0.00

.

100.00 0.00
.

0.00
100.00

0.00 0.00 0.00

GUAM 0.00 10.00 60.00 15.00 15.00 0.00 0.00 0.00

NORTHERN MARIANAS 26.32 68.42 5.26 0.00 0.00 0.00 0.00 0.00

PALAU
. . .

.
.

VIRGIN ISLANDS 0.00 0.00 38.46 30.77 0.00 0.00 23.08 7.69

BUR. OF INDIAN AFFAIRS 8.20 21.31 59.02 0.00 1.64 6.56 3.28 0.00

U.S. AND OUTLYING AREAS 5.44 18.79 45.11 16.20 7.20 3.04 1.66 2.56

50 STATES, D.C. & P.R. 5.43 18.77 45.09 16.23 7.22 3.04 1.65 2.56

PLEASE SEE DATA NOTES FOR AN EXPLANATION
OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTLILAXXNP1A)
210CT93

416

16TH ANNUAL REPORT To CONGRESS: APPENDIX A A-125



TABLE AB5

NUMBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

HEARING IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE PUBLIC
SEPARATE RESIDENTIAL
FACILITY FACILITY

PRIVATE HOMEBOUND
RESIDENTIAL HOSPITAL

FACILITY ENVIRONMENT
ALABAMA 168 56 94 17 122 1ALASKA 14 26 13 0 0 0ARIZONA 30 180 64 114 42ARKANSAS 55 69 16 29 66 2CALIFORNIA 423 265 1.798 117 2 521COLORADO 120 111 71 1 37 0CONNECTICUT 123 50 35 20 3 0 22DELAWARE 22 30 11 16 0 0DISTRICT 0? COLUMBIA 11 1 3 0 0 1FLORIDA 209 161 358 18 214GEORGIA 148 129 88 79 77HAWAII 49 45 22 14 0 0IDAHO 57 14 6 0 2ILLINOIS 159 282 656 19 197INDIANA 90 120 160 61 64IOWA 92 105 62 0 61 4KANSAS 74 45 39 4 92 1KENTUCKY 86 100 29 5 159LOUISIANA 119 124 224 2 139 0MAINE 64 29 6 1 12 1MARYLAND 230 51 59 9 138 1MASSACHUSETTS 210 61 159 25 13 27MICHIGAN 455 290 310 4 82 0MINNESOTA 126 331 23 7 126MISSISSIPPI 13 69 57 2 68 1MISSOURI 152 148 44 74 116 0MONTANA 37 9 42 9 0 0NEBRASKA 137 44 25 2 23NEVADA 14 11 35 1 0NEW HAMPSHIRE 20 5 6 58 0 7NEW JERSEY 37 103 249 157 3 0 1NEW MEXICO 63 41 45 0 59NEW YORK 306 341 422 215 49 47 47NORTH CAROLINA 386 139 75 6 223 0NORTH DAKOTA 34 13 6 0 16OHIO 227 332 377 44 80OKLAHOMA 76 47 79 17 68OREGON 335 66 33 3 1 70PENNSYLVANIA 752 187 170 17 13 1 8PUERTO RICO 12 141 132 19 5 0RHODE ISLAND 16 6 6 42 0SOUTH CAROLINA 112 124 85 6 70SOUTH DAKOTA 47 18 1 12 16TENNESSEE 229 78 145 18 93TENAS 219 731 675 156 56UTAH 119 40 20 0 94VERMONT 46 3 0 0 0 2VIRGINIA 148 146 136 5 120WASHINGTON 315 222 107 0 82WEST VIRGINIA 13 78 24 9 41WISCONSIN 80 7 30 4 14WYOMING 16 8 0 4 7AMERICAN SAMOA 0 4 0 0 0GUAM 3 1 8 0 0NORTHERN MARIANAS 9 2 0 0PALAU

VIRGIN ISLANDS i i 10 0 0 0 0 0BUR. OP INDIAN AFFAIRS 1 7 0 0 22 0 0 4
U.S. AND OUTLYING AREAS 7,111 5,847 7,:50 1,442 1,005 3,515 245 45
50 STATES, D.C. E P.R. 7,095 5.832 7,332 1,442 983 3,515 245 41

PLEASE SEE DATA NOTES FOR Al, EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB5

PERCENTAGE OP CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

HEARING IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 36.60 12.20 20.48 3.70 0.00 26.58 0.22 0.22

ALASKA 26.42 49.06 24.53 0.00 0.00 0.00 0.00 0.00

ARIZONA 6.98 41.86 14.88 26.51 0.00 9.77 0.00 0.00

=1SAS

ORNIA
23.01
13.42

28.87
8.40

6.69
57.03

12.13
3.71

0.84
0.92

27.62
16.52

0.84
0.00

0.00
0.00

COLORADO 35.29 32.65 20.88 0.29 0.00 10.88 0.00 0.00

CONNECTICUT 42.41 17.24 12.07 6.90 13.45 0.00 7.59 0.34

DELAWARE 27.85 37.97 13.92 20.25 0.00 0.00 0.00 0.00

DISTRICT OP COLUMBIA 68.75 6.25 18.75 0.00 0.00 0.00 6.25 0.00

FLORIDA 21.77 16.77 37.29 1.87 0.00 22.29 0.00 0.00

GEORGIA 28.41 24.76 16.89 15.16 0.00 14.78 0.00 0.00

HAWAII 37.69 34.62 16.92 10.77 0.00 0.00 0.00 0.00

IDAHO 72.15 17.72 7.59 0.00 0.00 2.53 0.00 0.00

ILLINOIS 11.96 21.22 49.36 1.43 0.60 14.82 0.60 0.00

INDIANA 18.18 24.24 32.32 12.32 0.00 12.93 0.00 0.00

IOWA 28.40 32.41 19.14 0.00 0.00 18.83 1.23 0.00

KANSAS 29.02 17.65 15.29 1.57 0.00 36.08 0.39 0.00

KENTUCKY 22.69 26.39 7.65 1.32 0.00 41.95 0.00 0.00

LOUISIANA 19.51 20.33 36.72 0.33 0.33 22.79 0.00 0.00

MAINE 56.64 25.66 5.31 0.88 0.00 10.62 0.88 0.00

MARYLAND 47.03 10.43 12.07 1.84 0.20 28.22 0.20 0.00

MASSACHUSETTS 33.65 9.78 25.48 4.01 22.28 0.00 4.33 0.48

MICHIGAN 39.84 25.39 27.15 0.35 7.18 0.00 0.09

MINNESOTA 20.52 53.91 3.:5 1.14 0.00 20.52 0.00 0.16

MISSISSIPPI 6.19 32.86 27.14 0.95 0.00 32.38 0.48 0.00

MISSOURI 28.36 27.61 8.21 13.81 0.37 21.64 0.00 0.00

MONTANA 38.14 9.28 43.30 9.28 0.00 0.00 0.00 0.00

NEBRASKA 59.31 19.05 10.82 0.87 0.00 9.96 0.00 0.00

NEVADA 22.95 18.03 57.38 1.64 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 19.61 4.90 5.88 56.86 5.88 0.00 6.86 0.00

NEW JERSEY 6.29 17.52 42.35 26.70 6.46 0.00 0.17 0.51

NEW maco 30.14 19.62 21.53 0.00 0.00 28.23 0.00 0.48

NEW YO&.. 16.27 18.13 22.43 11.43 26.48 2.50 2.50 0.27

NORTH CAROLINA 46.51 16.75 9.04 0.72 0.00 26.87 0.00 0.12

NORTH DAKOTA 49.28 18.84 8.70 0.00 0.00 23.19 0.00

OHIO 21.20 31.00 35.20 4.11 0.75 7.47 0.28

OKLAHOMA 25.94 16.04 26.96 5.80 1.02 23.21 0.00 1.02

OREGON 64.18 12.64 6.32 0.57 2.30 13.41 0.00 0.57

PENNSYLVANIA 55.70 13.85 12.59 1.26 9.93 0.07 6.59 0.00

PUERTO RICO 3.36 39.50 36.97 5.32 14.29 0.00 0.28 0.28

RHODE ISLAND 21.92 8.22 8.22 57.53 2.74 0.00 1.37 0.00

SOUTH CAROLINA 28.21 31.23 21.41 1.51 0.00 17.63 0.00 0.00

SOUTH DAKOTA 49.47 18.95 1.05 12.63 0.00 16.84 1.05 0.00

TENNESSEE 40.39 13.76 25.57 3.17 0.00 16.40 0.00 0.71

TEXAS 11.84 39.53 36.51 8.44 0.00 3.03 0.27 0.38

UTAH 43.43 14.60 7.30 0.00 0.00 34.31 0.00 0.36

VERMONT 64.79 4.23 0.00 0.00 1.41 0.00 79.58 0.00

VIRGINIA 26.43 26.07 24.29 0.89 0.36 21.43 0.36 0.18

WASHINGTON 42.97 30.29 14.60 0.00 0.82 11.19 0.00 0.14

WEST VIRGINIA 7,83 46.99 14.46 5.42 0.00 24.70 0.60 0.00

WISCONSIN 59.26 5.19 22.22 2.96 0.00 10.37 0.00 0.00

WYOMING 45.71 22.86 0.00 11.43 0.00 20.00 0.00 0.00

AMERICAN SAMOA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

GUAM 25.00 8.33 66.67 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 81.82 18.18 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS 21.43 7.14 71.43 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 2.94 20.59 0.00 0.00 64 71 0.00 0.00 11.76

U.S. AND OUTLYING AREAS 26.77 22.01 27.67 5.43 3.78 13.23 0.92 0.17

50 STATES, D.C. & P.R. 26.79 22.02 27.68 5.44 3.71 13.27 0.93 0.15

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE) ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB5

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIPPERENT EDUCATIONAL ENVIRONMENTc

UNDER IDEA, PART B AND CHAPTER 1 OP ESLA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ORTHOPEDIC IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 47.49 17.32 31.84 1.12 0.00 0.00 0.56 1.68

ALASKA 51.72 27.59 20.69 0.00 0.00 0.00 0.00 0.00

ARIZONA 21.72 36.36 34.34 4.04 0.51 0.00 0.00 3.03

ARKANSAS 30.91 36.36 18.18 1.82 3.64 0.00 7.27 1.82

CALIFORNIA 30.57 10.06 55.36 3.58 0.43 0.00 0.00 0.00

COLORADO 45.49 36.10 13.72 0.00 0.00 0.00 0.00 4.69

CONNECTICUT 62.30 11.48 16.39 6.56 1.64 0.00 0.00 1.64

DELAWARE 26.79 10.71 9.82 27.68 0.00 0.00 0.00 25.00

DISTRICT OF COLUMBIA 5.56 33.33 11.11 50.00 0.00 0.00 0.00 0.00

FLORIDA 23.30 13.96 54.50 7.49 0.00 0.00 0.00 0.75

GEORGIA 29.34 24.38 41.32 0.83 0.00 3.72 0.00 0.41

HAWAII 44.12 10.78 43.14 0.00 0.00 0.00 0.00 1.96

IDAHO 53.13 29.69 17.19 0.00 0.00 0.00 0.00 0.00

ILLINOIS 13.08 14.90 41.80 22.40 0.96 2.36 0.11 4.39

INDIANA 43.73 17.20 39.07 0.00 0.00 0.00 0.00 0.00

IOWA 37.25 39.87 16.01 0.00 0.00 0.00 0.33 6.54

KANSAS 57.28 29.13 6.80 0.97 4.85 0.00 0.00 0.97

KENTUCKY 39.31 33.10 22.76 0.69 0.00 0.00 0.00 4.14

LOUISIANA 21.04 19.06 52.48 0.74 0.00 2.23 0.00 4.46

MAINE 66.67 24.07 9.26 0.00 0.00 0.00 0.00 0.00

MARYLAND 65.43 13.58 16.67 1.23 1.23 0.00 0.00 1.85

MASSACHUSETTS 57.18 8.76 17.76 0.97 8.76 0.00 0.49 6.08

MICHIGAN 46.11 27.07 24.27 1.40 0.00 0.06 1.09

MINNESOTA 26.94 67.46 2.80 0.22 0.00 1.29 0.00 1.29

MISSISSIPPI 10.26 24.93 42.82 6.16 0.00 1.17 0.59 14.08

MISSOURI 45.41 9.18 13.53 27.54 1.45 0.00 0.00 2.90

MONTANA 72.00 16.00 12.00 0.00 0.00 0.00 0,00 0.00

NEBRASKA 60.96 19.18 11.64 2.05 0.00 0.00 0.00 6,16

NEVADA 29.77 67.94 2.29 0.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 53.33 22.22 20.00 4.44 0.00 0.00 0.00 0.00

NEW JERSEY 5.93 29.24 15.25 26.69 19.92 0.00 0.00 2.97

NEW MEXICO 48.90 15.44 33.46 0.00 0.37 0.00 0.00 1.84

NEW YORK 33.47 23.08 21.73 7.42 12.01 0.00 0.00 2.29

NORTH CAROLINA 51.53 20.61 19.22 5.57 0.00 0.00 0.00 3.06

NORTH DAKOTA 75.00 7.14 7.14 0.00 3.57 7.14 0.00

OHIO 14.12 15.08 13.22 3.17 0.48 0.00 53.93

OKLAHOMA 53.49 10.47 32.56 3.49 0.00 0.00 0.00 0.00

OREGON 61.82 20.91 14.55 0.30 0.00 0.00 0.00 2.42

PENNSYLVANIA 14.88 7.22 50.55 22.98 0.00 0.00 2.84 1.53

PUERTO RICO 31.64 30.51 3.39 0.56 23.73 0.00 0.00 10.17

RHODE ISLAND 18.64 38.98 25.42 0.00 13.56 0.00 3.39 0.00

SOUTH CAROLINA 20.90 41.04 29.85 5.97 0.00 0.37 0.00 1.87

SOUTH DAKOTA 23.64 27.27 5.45 1.82 3.64 1.82 36.36 0.00

TENNESSEE 25.12 14.73 35.51 4.11 0.00 0.00 0.00 20.53

TEXAS 14.38 41.21 26.23 2.86 0.00 0.00 5.73 9.59

UTAH 23.53 27.06 29.41 0.00 0.00 0.00 0.00 20.00

VERMONT 91.67 4.17 0.00 0.00 0.00 0.00 0.00 4.17

VIRGINIA 41.47 23.04 29.49 4.15 1.38 0.00 0.00 0.46

WASHINGTON 53.56 25.59 17.41 1.32 0.53 0.00 0.00 1.58

WEST VIRGINIA 28.80 24.80 40.80 1.60 0.00 0.00 0.80 3.20

WISCONSIN 65.35 15.84 17.82 0.00 0.00 0.00 0.00 0.99

WYOMING 54.05 43.24 0.00 0.00 0.00 2.70 0.00 0.00

AMERICAN SAMOA .
.

GUAM 75.00 0.00 16.67 8.33 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS 0.00 33.37 66.67 0.00 0.00 0.00 0.00 0.00

BUR. OP INDIAN AFFAIRS 37.50 62.50 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 31.50 21.85 31.62 5.41 1.43 0.27 0.70 7.21

50 STATES, D.C. A P.R. 31.47 21.84 31.64 5.41 1.43 0.27 0.70 7.22

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB5

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

::00M

SEPARATE
CLASS

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 55.56 9.12 19.09 3.13 0.00 0.57 0.28 12.25

ALASKA 30.77 53.85 15.38 0.00 0.00 0.00 0.00 0.00

ARIZONA 10.91 38.18 10.91 0.00 0.00 0.00 0.00 40.00

ARKANSAS 27.89 46.26 16.33 0.00 4.76 0.00 2.04 2.72

CALIFORNIA 60.13 15.16 20.98 1.37 2.36 0.00 0.00 0.00

COLORADO .

.

CONNECTICUT 34.25 15.07 9.13 1.37 16.44 0.00 7.31 16.44

DELAWARE 25 00 50.00 25.00 0.00 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 11.76 5.88 11.76 64.71 0.00 0.00 5.88 0.00

FLORIDA 26.60 47.61 2.13 1.06 0.80 0.00 0.00 21.81

GEORGIA 13.57 42.24 20.94 0.00 0.00 0.00 0.00 3.25

HAWAII 25.00 35.58 35.58 0.00 0.00 0.00 0.00 3.85

IDAHO 56.13 28.39 7.10 0.65 0.00 0.00 0.00 7.74

ILLINOIS 7.47 7.60 14.53 7.87 5.20 0.13 1.60 is 60

INDIANA 0.00 2.56 89.74 7.69 0.00 0.00 0.00 0.00

IOWA . .

KANSAS 43.6 33.92 11.89 2.26 0.44 1.32 0.00 7.0i

KENTUCKY 27.60 54.84 6.45 0.00 0.00 0.00 0.00 11.11

LOUISIANA 20.25 24.35 48.45 1.61 0.00 1.37 0.00 3.98

MAINE 51.94 34.11 7.75 0.78 0.00 0.00 0.78 4.65

MARYLAND 44.66 15.78 19.66 4.61 3.40 0.00 6.80 5.10

MASSACHUSETTS 19.27 9.49 7.88 1.31 3.50 0.00 1.02 57.52

MICHIGAN
MINNESOTA 29.14 64.90 2.32 0.66 0.6 0.66 0.00 2.32

MISSISSIPPI -

42.31 13.46 4.81 9.62 0.96 0.00 0.00 28.85

MONTANA 61.90 27.62 6.67 0.00 0.00 0.00 0.00 3.81

NEBRASKA 33.46 23.31 28.95 1.50 0.38 0.75 0.00 11.65

NEVADA 5.26 3.95 2.63 0.00 0.00 3.95 0.00 84.21

NEW HAMPSHIRE 57.28 14.55 17.84 2.35 2.35 0.47 3.76 1.41

NEW JERSEY 18.36 35.88 17.51 7.06 0.28 0.00 0.00 20.90

NEW MEXICO 62.34 14,29 23.38 0.00 0.00 0.00 0.00 0.00

NEW YORK 13.26 44.22 29.27 4.54 1.07 0.27 0.18 7.21

NORTH CAROLINA 50.11 31.13 14.43 0.98 0.00 0.00 0.00 3.36

NORTH DAKOTA 73.91 17.39 0.00 0.00 0.00 0.00 0.00 8.70

OHIO 8.35 1.87 0.87 1.12 0,25 0.00 87.53

OKLAHOMA 48.25 24.56 14.04 2.63 1.75 0.88 0.00 7.89

OREGON 55.73 21.33 12.39 0.46 3.44 0.00 0.00 6.65

PENNSYLVANIA 71.33 13.33 13.13 0.00 0.00 0.00 0.00 0.00

PUERTO RICO 19.53 48.83 6.25 0.78 1.95 0.78 0.00 21.88

RHODE ISLAND 24.58 9.12 7.63 0.85 0.85 0.00 0.00 56.78

SOUTH CAROLINA 21.95 68.29 9.76 0.00 0.00 0.00 0.00 0.00

SOUTH DAKOTA 39.13 26.09 17.39 0.00 0.00 4.35 8.70 4.35

TENNESSEE 19.48 14.63 10.37 0.97 0.19 0.00 0.00 54.36

TIMMS 8.76 40.38 18.69 0.94 0.00 0.02 0.58 30.64

UTAH 30.48 38.50 26.74 0.53 0.00 0.00 0.00 3.74

VERMONT 79.71 5.80 7.25 1.45 2.90 0.00 0.00 2.90

VIRGINIA 51.56 25.78 18.22 1.33 0.00 0.89 0.44 1.78

WASHINGTON 40.27 40.11 17.48 0.66 0.66 0.00 0.00 0.82

WEST VIRGINIA 50.00 12.50 25.00 0.00 12.50 0.00 0.00 0.00

WISCONSIN 52.31 10.77 20.77 0.00 0.00 0.00 0.00 16.15

WYOMING 53.04 39.13 0.87 0.87 0.00 1.74 0.00 4.35

AMERICAN SAMOA
GUAM

.

100.00 0.00
.

0.00
.

0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 40.00 60.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU . . .

VIRGIN ISLANDS 0.00 0.00 0.00 0.00 0.00 0.00 100.00 0.00

BUR. OF INDIAN AFFAIRS 45.83 50.00 4.17 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 32.42 27.98 17.68 1.71 1.24 0.15 0.47 18.34

50 STATES, D.C. & P.R. 32.39 27.97 17.71 1.71 1.24 0.15 0.45 18.37

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE ABS

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 53.85 9.62 4.33 7.21 0.00 25.00 0.00 0.00

ALASKA 37.50 37.50 25.00 0.00 0.00 0.00 0.00 0.00

ARIZONA 16.22 35.81 19.59 12.16 0.68 15.54 0.00 0.00

ARKANSAS 20.48 6.02 10.84 0.00 0.00 62.65 0.00 0.00

CALIFORNIA 19.68 12.54 60.13 3.90 0.42 3.32 0.00 0.00

COLORADO 63.04 23.91 1.45 0.00 0.00 11.59 0.00 0.00

CONNECTICUT 19.90 31.41 29.84 10.47 6.28 0.00 1.05 1.05

DELAWARE 97.83 2.17 0.00 0.00 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 70.83 4.17 25.00 0.00 0.00 0.00 0.00 0.00

FLORIDA 49.76 16.67 15.22 1.21 0.00 17.15 0.00 0.00

GEORGIA 46.28 19.68 5.32 0.53 0.00 27.66 0.00 0.53

HAWAII 27.50 22.50 27.50 7.50 0.00 0.00 0.00 15.00

IDAHO 62.16 35.14 2.70 0.00 0.00 0.00 0.00 0.00

ILLINOIS 29.83 27.52 30.88 1.26 0.63 9.87 0.00 0.00

INDIANA 27.31 36.92 5.77 15.38 0.00 14.62 0.00 0.00

IOWA 36.63 27.72 0.99 4.95 0.00 29.70 0.00 0.00

KANSAS 65.52 9.20 8.05 6.90 0.00 10.34 0.00 0.00

KENTUCKY 50.40 19.05 1.98 1.59 0.00 25.79 0.00 1.19

LOUISIANA 37.89 18.94 27.75 0.00 0.00 13.22 0.00 2.20

MAINE 65.96 31.91 2.13 0.00 0.00 0.00 0.00 0.00

MARYLAND 48.58 9.43 8.49 3.30 0.47 29.72 0.00 0.00

MASSACHUSETTS 54.07 21.11 14.81 1.48 5.19 0.00 2.59 0.74

MICHIGAN 53.47 22.96 16.01 0.91 6.34 0.00 0.30

MINNESOTA 38.19 42.36 0.69 0.00 0.00 18.06 0.00 0.69

MISSISSIPPI 8.60 23.66 32.26 0.00 0.00 35.48 0.00 0.00

MISSOURI 56.76 9.01 9.01 12.61 0.90 11.71 0.00 0.00

MONTANA 68.89 13.33 13.33 0.00 0.00 4.44 0.00 0.00

NEBRASKA 59.38 21.88 3.13 0.00 0.00 15.63 0.00 0.00

NEVADA 22.22 2.78 75.00 0.00 0.00 0.00' 0.00 0.00

NEW HAMPSHIRE 17.95 5.13 5.13 69.23 0.00 0.00 2.56 0.00

NEW JERSEY 64.81 15.28 12.96 0.46 5.09 0.00 0.46 0.13

NEW MEXICO 37.97 15.19 12.66 0.00 0.00 34.18 0.00 0.00

NEW YORK 35.78 30.02 17.98 1.40 8.73 5.41 0.00 0.70

NORTH CAROLINA 60.28 17.42 6.97 0.00 0.00 14.29 0.00 1.05

NORTH DAKOTA 70.37 3.70 3.70 7.41 0.00 14.81

OHIO 42.98 21.05 19.08 1.32 1.54 14.04 0.00

OKLAHOMA 43.48 8.70 8.70 2.17 0.00 35.51 0.00 1.45

OREGON 41.31 5.63 6.57 0.00 0.00 7.04 38.50 0.94

PENNSYLVANIA 23.40 4.60 2.53 0.39 65.72 0.06 3.31 0.00

PUERTO RICO 7.95 63.64 8.71 1.52 1.89 13.26 0.38 2.65

RHODE ISLAND 47.73 25.00 22.73 0.00 0.00 0.00 4.55 0.00

SOUTH CAROLINA 43.64 38.18 6.67 3.64 0.00 7.88 0.00 0.00

SOUTH DAKOTA 38.46 26.92 0.00 7.69 0.00 26.92 0.00 0.00

TENNESSEE 59.75 19.00 7.75 4.75 0.00 8.25 0.00 0.50

TEXAS 27.66 53.12 14.55 1.30 0.00 2.21 0.13 1.04

UTAH 47.27 28.18 10.91 0.91 0.00 12.73 0.00 0.00

VERMONT 69.23 15.38 7.69 0.00 0.00 0.00 7.69 0.00

VIRGINIA 71.24 9.29 2.65 0.88 0.44 15.49 0.00 0.00

WASHINGTON 47.41 26.67 7.41 0.00 0.00 18.52 0.00 0.00

WEST VIRGINIA 16.67 48.15 0.93 7.41 0.00 26.85 0,00 0.00

WISCONSIN 49.62 13.53 1.50 0.00 0.00 35.34 0.00 0.00

WYOMING 30.77 38.46 0.00 0.00 0.00 23.08 0.00 7.69

AMERICAN SAMOA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

GUAM 66.67 11.11 22.22 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU . .

VIRGIN ISLANDS 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 37.91 21.29 16.33 2.73 9.68 10.33 1.28 0.45

50 STATES, D.C. & P.R. 37.89 21.28 16.33 2.73 9.70 10.34 1.28 0.45

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB5

NUMBER OP CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

AUTISM

NUMBER

PUBLIC PRIVATE PUBLIC PRIVATE HOMEBOUND
REGULAR RESOURCE SEPARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL

STATE CLASS ROOM CLASS FACILITY FACILITY FACILITY FACILITY ENVIRONMENT

ALABAMA
ALASKA 0 0 0 0 0 0 0 0
ARIZONA 0 1 28 9 17 0 0 1
ARKANSAS 0 1 6 0 1 0 0 0
CALIFORNIA
COLORADO
CONNECTICUT 21 9 9
DELAWARE 3 2 1 32
DISTRICT OF COLUMBIA 0 0 1 0 10 0 0 0
FLORIDA 6 4 110 94
GEORGIA
HAWAII
IDAHO

1

0
0
1

15
4

0
0

0
0

0 6
o 0

6
0

ILLINOIS
INDIANA
IOWA

0
0

0
0

56
0

0
0

0
0

o o
0 0

0
C

KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND

0
0
1
0

0
0
3

0

2

0
2
0

0
o
0
o

0
0
0
0

0 0
0 0
0 1

0 0

6
0
0
0

MASSACHUSETTS 11 4 107 27 71 0 44 3
MICHIGAN 24 28 163 165 0 0 1
MINNESOTA 0 36 36 4 6 4 0 1
MISSISSIPPI . . . .

MISSOURI 10 6 38 44 6
MONTANA 0 0 C 0 0
NEBRASKA 0 0 0 0 0
NEVADA 0 0 0 0 0
NEW HAMPSHIRE 0 0 0 0 0
NEW JERSEY 0 0 7 7 33
NEW MEXICO 0 0 8 0 0
NEW YORK 6 12 73 347 246 3 1
NORTH CAROLINA 10 8 149 47 2
NORTH DAKOTA . . . . 0
OHIO 0
OKLAHOMA 0 0 0 0 0 0 0
OREGON 23 30 70 0 0 0 0
PENNSYLVANIA 1 5 43 66 0 0 0
PUIRTO RICO 2 11 67 14 5 0 7
RHODE ISLAND 0 1 1 0 1 1 0
SOWN CAROLINA 0 0 37 2 0 0 0
50uTs DAKOTA 0 5 1 0 0 3 0
TENNESSEE 6 11 67 5 3 0 13
TEXAS 8 58 301 48 5 2
UTAH 0 0 26 7 0 0
VERMONT 0 0 0 0 0 0 0
VIRGINIA 1 2 80 26 7 13 2
WASHINGTON 0 0 0 0 0 0
WEST VIRGINIA 1 0 27 0 0
WISCONSIN 0 0 0 0 0 0 0
WYOMING
AMERICAN SAMOA 0 0 0 0 0 0
GUAM 0 0 1 0 0
NORTHERN MARIANAS 0 0 1 0 0
PALAU
VIRGIN ISLANDS 0 6 6 0 6 0
BUR. OF INDIAN AFFAIRS 0

U.S. AND OUTLYING AREAS 115 231 1,551 953 416 37 104 43

50 STATES, D.C. & P.R. 115 231 1,549 953 416 37 104 43

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBX)NP1A)
210CT93

BEST COPY AVAILABLE
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TABLE ABS

PERCENTAGE OF CHILDREN ACE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESE?. (SOP)
DURING THE 1991-92 SCHOOL YEAR

AUTISM

STATE

ALABAMA
ALASKA

REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ARIZONA 0.00 1.79 50.00 16.07 30.36 0.00 0.00 1.79

ARKANSAS 0.00 12.50 75.00 0.00 12.50 0.00 0.00 0.00

CALIFORNIA . . . . .

COLORADO .

CO' -'ECTICUT 2.08 4.17 43.75 18.75 18.75 0.00 12.50 0.00

DELAWARE 7.89 5.26 2.63 84.21 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 0.00 0.00 9.09 0.00 90.91 0.00 0.00 0.00

FLORIDA 2.80 1.87 51.40 43.93 0.00 0.00 0.00 0.00

GEORGIA
HAWAII 6.25 0.00 93.7i 0.00 0.00 0.00 0.00 0.00

IDAHO 0.00 20.00 80.00 0.00 0.00 0.00 0.00 0.00

ILLINOIS .

INDIANA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

IOWA .
.

KANSAS
KENTUCKY 0.00 0.00 100.6 0.00 0.6 0.00 0.00 0.00

LOUISIANA
MAINE 14.29 42.86 28.57 0.00 0.00 0.00 14.29 0.00

MARYLAND
MASSACHUSETTS 4.12 1.50 40.07 10.11 26.59 0.00 16.48 1.12

MICHIGAN 6.30 7.35 42.78 43.31 0.00 0.00 0.26

MINNESOTA 0.00 44.44 44.44 4.94 0.00 4.98 0.00 1.23

MISSISSIPPI .

MISSOURI 9.43 5.66 35.85 41.51 5.66 0.00 0.00 1.89

MONTANA .

NEBRASKA .
.

NEVADA
.

NEW HAMPSHIRE . .

NEW JERSEY 0.00 0.00 12.73 12.73 60.00 9.09 5.45 0.00

NEW MEXICO 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

NEW YORK 0.82 1.65 10.01 47.60 33.74 0.41 4.25 1.51

NORTH CAROLINA 4.61 3.69 68.66 21.66 0.92 0.46 0.00 0.00

NORTH DAKOTA . . . . . . .

OHIO . . . . . . . .

OKLAHOMA .

18.70 24.39 56.91 0.00 0.00 0.00 0.00 0.00

PENNSYLVANIA 0.85 4.27 36.75 56.41 0.00 1.71 0.00 0.00

PUERTO RICO 1.89 10.38 63.21 13.21 4.72 0.00 0.00 6.60

RHODE ISLAND 0.00 25.00 25.00 0.00 25.00 0.00 25.00 0.00

SOUTH CAROLINA 0.00 0.00 94.87 5.13 0.00 0.00 0.00 0.00

SOUTH DAKOTA 0.00 50.00 10.00 0.00 0.00 10.00 30.00 0.00

TENNESSEE 5.45 10.00 60.91 4.55 2.73 4.55 0.00 11.82

TEXAS 1.89 13.68 70.99 11.32 1.18 0.24 0.47 0.24

UTAH 0.00 0.00 65.12 16.28 0.00 16.28 0.00 2.33

VERMONT
VIRGINIA 0.72 1.44 57.56 18.7118.71 5 5.76 9.35 1.44

WASHINGTON .
.

WEST VIRGINIA 3.57 0.00 96.43 0.00 0.00 0.00 0.00 0.00

WISCONSIN .
. .

WYOMING
AMERICAN SAMOA
GUAM 0.00 0.00 100.06 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 3.33 6.70 44.96 27.62 12.06 3.07 3.01 1.25

50 STATES, D.C. 4 P.R. 3.34 6.70 44.92 27.64 12.06 1.07 3.02 1.25

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNPIA)
210CT93

BEST COPY AVAILABLE
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TABLE AB5

PERCENTAGE OP CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

DEAF-BLINDNESS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 25.00 0.00 25.00 0.00 0.00 50.00 0.00 0.00

ALASKA
ARIZONA
ARKANSAS . .

.

CALIFORNIA 5.08 6.78 62.71 3.39 5.08 16.95 0.00 0.00

COLORADO 7.41 7.41 40.74 40.74 0.00 3.70 0.00 0.00

CONNECTICUT 0.00 0.00 66.67 0.00 0.00 0.00 33.33 0.00

DELAWARE 0.00 20.00 30.00 50.00 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

FLORIDA 0.00 0.00 25.00 75.00 0.00 0.00 0.00 0.00

GEORGIA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

HAWAII 25.00 50.00 0.00 25.00 0.00 0.00 0.00 0.00

IDAHO 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

ILLINOIS 0.00 8.00 32.00 4.00 0.00 40.00 16.00 0.00

INDIANA 0.00 0.00 80.00 20.00 0.00 0.00 0.00 0.00

IOWA 0.00 0.00 44.44 0.00 0.00 55.56 0.00 0.00

KANSAS 20.00 0.00 80.00 0.00 0.00 0.00 0.00 0.00

KENTUCKY 0.00 0.00 64.71 11.76 0.00 11.76 0.00 11.76

LOUISIANA 0.00 33.33 0.00 0.00 0.00 66.67 0.00 0.00

MAINE 0.00 0.00 40.00 0.00 0.00 40.00 20.00 0.00

MARYLAND 7.69 0.00 7.69 7.69 0.00 76.92 0.00 0.00

MASSACHUSETTS 0.00 0.00 30.00 10.00 40.00 0.00 20.00 0.00

MICHIGAN .

MINNESOTA 16.67 0.00 0.00 0.00 0.00 83.33 0.00 0.00

MISSISSIPPI 0.00 0.00 40.00 20.00 0.00 40.00 0.00 0.00

MISSOURI 5.71 5.71 17.14 22.86 5.71 37.14 5.71 0.00

MONTANA 0.00 33.33 66.67 0.00 0.00 0.00 0.00 0.00

NEBRASKA .

NEVADA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE .

NEW JERSEY 0.00 2.38 9.52 19.05 16.67 45.24 7.14 0.00

NEW MEXICO 0.00 0.00 0.00 0.00 0.00 0.00 0.00 100.00

NEW YORK 10.34 24.14 34.48 17.24 13.79 0.00 0.00 0.00

NORTH CAROLINA 10.00 0.00 0.00 0.00 0.00 90.00 0.00 0.00

NORTH DAKOTA 0.00 100.00 .

OHIO 20.00 10.00 20.00 50.00 0.00 0.00 . 0.00

OKLAHOMA 10.00 0.00 50.00 20.00 0.00 0.00 10.00 10.00

OREGON 33.33 0.00 66.67 0.00 0.00 0.00 0.00 0.00

PENNSYLVANIA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

PUERTO RICO 0.00 3.57 14.29 75.00 0.00 0.00 0.00 7.14

RHODE ISLAND 0.00 0.00 50.00 0.00 50.00 0.00 0.00 0.00

SOUTH CAROLINA 0.00 50.00 50.00 0.00 0.00 0.00 0.00 0.00

SOUTH DAKOTA 0.00 0.00 0.00 0.00 0.00 66.67 33.33 0.00

TENNESSEE 40.00 20.00 0.00 20.00 0.00 20.00 0.00 0.00

TEXAS 0.00 14.81 62.96 7.41 0.00 7.41 0.00 7.41

UTAH 0.00 3.70 37.04 33.33 0.00 25.93 0.00 0.00

VERMONT 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

VIRGINIA 0.00 0.00 0.00 0.00 0.00 50.00 50.00 0.00

WASHINGTON 12.50 0.00 75.00 0.00 0.00 12.50 0.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

WISCONSIN . . . .

WYOMING 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

AMERICAN SAMOA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

GUAM 0.00 33.33 33.33 0.00 33.33 0.00 0.00 0.00

NORTHERN MARIANAS .

PALAU
VIRGIN ISLANDS 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 0.00 16.67 16.67 0.00 0.00 33.33 33.33 0.00

U.S. AND OUTLYING AREAS 4.81 6.42 34.40 18.72 4.63 24.96 3.74 2.32

50 STATES, D.C. & P.R. 4.92 6.19 34.61 18.76 4.55 25.14 3.46 2.37

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB5

NUMBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OP COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. 6 P.R.

REGULAR
CLASS

0
0
0
3

0
0
0

6
4

6
o

6
0
1

0
18

a

6
0
0
0
0

6
0
0

0
0
18
0
1

0
3
9

0
0
0
2
0

0

6
0
0
.
o
o

72

72

RESOURCE
ROOM

0
2
1
0
0

4
0
0
0

a
0

6
0

a
0
4
0
16

6

14
0
0
0
0

1
0
0

3

1

92

92

SEPARATE
CLASS

0
3

1
2

1
0
0
0

6
1

6
0

6
0
2

0
38

a

6
0
0
0
0

a
0
0
.

o
0
78

1
1
0
2

11
0
1
0
0
o
1
0

o6
.

0 1
0 0

.

6 o
0 0

150

149

PUBLIC
SEPARATE
FACILITY

0
0
0
0

0
0
0
0

a
3

6
0

6
0
0
0
15

6

0
0
0
0
0

a
0
0
.

6
0
2
0
0
0
0
1
0
0
0
0
0
0
0

a
0
0

6
0

21

21

NUMBER

PRIVATE
SEPARATE
FACILITY

0
0
0
0
.

0
0
0
0

6
0

6
0

6
0
0
0

26

6

2
0
0
0
0

0
0
0
o

6
0

461
0
0
0
0
1
0
0
0
0
0
0
0

6
0
0
.

o
0

490

490

PUBLIC
RESIDENTIAL

FACILITY

0
0
0
0
.

0
0
0
0

6
0

6
0
.

6

0
0

PRIVATE
RESIDENTIAL

FACILITY

0
0
0
0
.

0
0
0
0

a
0

6
0

0
0
0

7

o

0
0
0
0

0
0

2

a
0
0

6
0

1 30

1 l0

HOMEBOUND
HOSPITAL

ENVIRONMENT

0
0
1
0
.

0
0
0
0

6
0

6
0

0

1

0
13

4

0
0
0
0

0
0

6
0
0

6
0

21

21

6
0
0

6
0

PLEASE SEE DATA NOTES FOR AN EXPLANATION CF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBX)NP1A)
21OCT93

BEST COPY AVAILABLE

42

A-138 16TH ANNUAL REPORT To CONGRESS: APPENDIX A



TABLE AB5

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE

ALABAMA

REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALASKA 0.00 40.00 60.00 0.00 0.00 0.00 0.00 0.00

ARIZONA 0.00 33.33 33.33 0.00 0.00 0.00 0.00 33.33

ARKANSAS 60.00 0.00 40.00 0.00 0.00 0.00 0.00 0.00

CALIFORNIA . .

COLORADO
CONNECTICUT 44.44 44.44 11.11 0.00 0.00 0.00 0.00 0.00

DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO 50.00 0.00 12.50 77.6 0.00 0.00 0.00 0.00

ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE 12.50 50.00 25.00 0.00 0.00 0.00 0.00 12.50

MARYLAND
MASSACHUSETTS 13.53 12.03 28.57 11.28 19.55 0.00 5.26 9.77

MICHIGAN
MINNESOTA .

MISSISSIPPI
MISSOURI 23.53 41.18 17.65 0.00 5.88 0.00 0.00 11.76

MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
HUM JERSEY
NEW MEXICO 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA 2.94 4.90 12.75 0.33 75.33 0.16 3.59 0.00

PUERTO RICO 0.00 0.00 50.00 0.00 0.00 0.00 0.00 50.00

RHODE ISLAND 33.33 0.00 33.33 0.00 0.00 0.00 33.33 0.00

SOUTH CAROLINA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

SOUTH DAKOTA 60.00 0.00 40.00 0.00 0.00 0.00 0.00 0.00

TENNESSEE 26.47 32.35 32.35 2.94 2.94 0.00 0.00 2.94

TEXAS
UTAH 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

VERMONT
VIRGINIA 100.00 0.00

.

0.00 0.00 0.00 0.00 0.00 0.00

WASHINGTON .

WEST VIRGINIA 16.67 66.67 16.67 0.00 0.00 0.00 0.00 0.00

WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 8.21 10.49 17.10 2.39 55.87 0.11 3.42 2.39

50 STATES, D.C. 4 P.R. 8.22 10.50 17.01 2.40 55.94 0.11 3.42 2.40

PLEASE SEE. DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AS6

NUMBER OP CHILDREN AGE 18-21 SERVE!) IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 1,338 1,547 2,177 160 10 79 6 66
ALASKA 183 132 209 5 0 1 0 3
ARIZONA 138 1,008 1,222 199 74 30 24 23
ARKANSAS 604 1,151 340 13 59 97 5 7
CALIFORNIA 1,307 6,265 8,965 581 637 581 0 32
COLORADO 307 1,156 764 135 9 172 8 32
CONNECTICUT 1,094 842 606 282 201 4 91 28
DELAWARE 132 245 122 64 0 0 17 10
DISTRICT OP COLUMBIA 73 187 104 104 10 2 54 0
FLORIDA 2,073 1,830 3,320 1,420 26 53 2 18
GEORGIA 1,020 1,627 1,255 45 1 223 3 6
HAWAII 92 138 243 9 0 0 0 0
IDAHO 233 231 181 11 6 4 0 3
ILLINOIS 408 3,572 3,715 1,110 813 518 144 60
INDIANA 388 2,389 1,650 885 0 80 21 0
IOWA 53 1,934 629 201 0 55 30 2
KANSAS 515 642 452 92 9 116 9 12
KENTUCKY 398 1,836 732 165 23 60 0 39
LOUISIANA 1,015 711 1,905 289 3 320 14 57
MAINE 474 502 204 19 27 8 14 9
MARYLAND 1,206 660 691 794 168 88 154 19
MASSACHUSETTS 3,345 1,184 1,769 459 597 0 293 203
MICHIGAN 2.325 2.631 2,184 1,884 104 10 20
MINNESOTA 293 1.860 517 250 5 115 2 16
MISSISSIPPI 373 1,287 695 43 0 127 5 24
MISSOURI 1.800 3,166 1.006 1.124 51 64 14 35
MONTANA 297 241 136 4 0 5 1 2
NEBRASKA 460 319 449 54 13 56 4 17
NEVADA 89 319 131 122 0 0 0 9
NEW HAMPSHIRE 618 233 133 23 63 2 30 10
NEW JERSEY 482 2,344 2,962 1,250 1,023 192 48 83
NEW MEXICO 869 105 432 0 3 21 3 36
NEW YORK 329 6,317 8,016 3,609 1,124 262 283 232
NORTH CAROLINA 1,358 1,678 1,033 433 40 150 91 21
NORTH DAKOTA 333 91 157 3 1 11 14 5
OHIO 2,347 3.970 1.538 404 91 223 183
OKLAHOMA 1,010 968 576 8f 3 68 i 25
OREGON 890 588 645 14 40 25 3 26
PENNSYLVANIA 2,438 3,899 2,781 934 445 91 208 49
PUERTO RICO 72 710 1,127 523 294 59 28 340
RHODE ISLAND 342 190 348 33 84 0 28 19
SOUTH CAROLINA 372 1,419 979 228 1 128 0 16
SOUTH DAKOTA 105 274 62 20 48 26 83 3
TENNESSEE 1,758 1,658 1,381 184 127 141 6 131
TEXAS 1,553 6,917 8,542 1,061 45 408 244 302
UTAH 238 263 497 372 C 205 0 12
VERMONT 274 26 127 14 6 8 21 13
VIRGINIA 1,415 1,990 1.633 170 41 222 75 24
WASHINGTON 1.511 1,169 1,225 67 4 171 0 12
WEST VIRGINIA 166 1,529 664 95 7 27 3 7
WISCONSIN 949 1,594 1,401 136 3 112 0 13
WYOMING 657 638 49 12 0 50 9 2
AMERICAN SAMOA 1 5 2 0 0 0 o o
GUAM 15 21 58 1 9 0 0 1
NORTHERN MARIANAS 5 8 1 0 o 0 0 0
PALAU
VIRGIN ISLANDS i 0 56 10 0 0 8 0
BUR. OF INDIAN AFFAIRS 89 173 36 0 0 2 4 0

U.S. AND OUTLYING AREAS 42,252 78,389 72,834 20,205 6,304 5.566 2,117 2.317

50 STATES, D.C. & P.R. 42,139 78,182 72,681 20,194 6,295 5,564 2,105 2,316

PLEASE. SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB6

NUMBER OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART S AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE PUBLIC PRIVATE HOMEBOUND
SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL
FACILITY FACILITY FACILITY FACILITY ENVIRONMENT

ALABAMA 977 942 236 0 5
ALASKA 161 108 79 0 0
ARIZONA 114 862 436 2 0 3
ARKANSAS 505 780 65 1 4
CALIFORNIA 431 5,905 2,633 17 90 0
COLORADO 195 829 113 0 11 2
CONNECTICUT 810 510 154 2 34 6
DELAWARE 83 165 63 0 2
DISTRICT OF COLUMBIA 62 135 7 2 0
FLORIDA
GEORGIA
HAWAII

1,505
582
76

1,316
559
115

1,305
84
54

3 7
0
0

0
0

IDAHO 192 159 25 0 0
ILLINOIS 212 3,099 1,268 3 21 2 2
INDIANA 268 2,015 178 3 0
IOWA 11 1,172 23 2 1

KANSAS 366 397 65 2
.ZENTUCKY 221 1,014 87 4
LOUISIANA 856 549 636 17
MAINE 310 281 22 2
MARYLAND 862 496 401 5 1
MASSACHUSETTS 2.294 849 666 7 8 3 12
MICHIGAN 1,711 1,716 561 2 4
MINNESOTA 183 796 21 1 2
MISSISSIPPI 310 888 267 3
MISSOURI 1,464 2,528 100 2 2
MONTANA 218 198 30 2
NEBRASKA 339 185 49 3
NEVADA 67 266 34 0
NEW HAMPSHIRE 463 142 56 4
NEW JERSEY 263 2,022 1,843 13 16 23
NEW MEXICO 603 78 47 0
NEW YORK 154 5,299 4,929 59 4 75
NORTH CAROLINA 956 823 88 0
NORTH DAKOTA 285 58 4 0
OHIO 1.796 1,763 158 1 3 3 3
OKLAHOMA 851 585 63 5
OREGON 663 362 37 1 5
PENNSYLVANIA
PUERTO RICO

1,873
22

2,461
289

541
116

1

7 4
2

1
2

5
RHODE ISLAND 308 155 161 1 1 2
SOUTH CAROLINA 218 793 146 2
SOUTH DAKOTA 90 195 2 0
TENNESSEE 1.421 1.127 272 1 5
TEXAS 1,217 5,431 4,402 5 21
UTAH 150 169 121 2 2
VERMONT 146 8 4 0
VIRGINIA 1.162 1,180 327 3 0
WASHINGTON 1,074 741 237 2 1
WEST VIRGINIA 139 3.057 129 1 1
WISCONSIN 631 901 121 12 1
WYOMING 224 238 5

AMERICAN SAMOA 0 0 0 0 0
GUAM 12 18 27 0 0
NORTHERN MARIANAS 5 3 0 0 0
PALAU
VIRGIN ISLANDS 6 3 6 0 0 6
BUR. OF INDIAN AFFAIRS 59 110 13 0 0 0 0

U.S. AND OUTLYING AREAS 30.172 54.842 23,514 1,550 596 327 97 237

SO STATES, D.C. & P.R. 30,094 54,711 23,471 1,550 596 327 97 237

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 45.21 43.59 10.92 0.05 0.00 0.00 0.00 0.23

ALASKA 46.26 31.03 22.70 0.00 0.00 0.00 0.00 0.00

ARIZONA 7.93 59.94 30.32 1.60 0.00 0.00 0.00 0.21

ARKANSAS 37.27 57.56 4.80 0.00 0.07 0.00 0.00 0.30

CALIFORNIA 4.67 63.98 28.53 1.85 0.98 0.00 0.00 0.00

COLORADO 15.49 65.85 8.98 0.40 0.00 9.13 0.00 0.16

CONNECTICUT 52.39 32.99 9.96 1.62 2.20 0.00 0.45 0.39

DELAWARE 26.52 52.72 20.13 0.00 0.00 0.00 0.00 0.64

DISTRICT OF COLUMBIA 26.72 58.19 3.02 9.48 2.59 0.00 0.00 0.00

FLORIDA 36.13 31.60 31.33 0.74 0.17 0.00 0.00 0.02

GEORGIA 47.43 45.56 6.85 0.16 0.00 0.00 0.00 0.00

HAWAII 31.02 46.94 22.04 0.00 0.00 0.00 0.00 0.00

IDAHO 50.79 42.06 6.61 0.26 0.00 0.26 0.00 0.00

ILLINOIS 4.55 66.47 27.20 0.73 0.45 0.54 0.02 0.04

INDIANA 10.75 80.79 7.14 1.32 0.00 0.00 0.00 0.00

IOWA 0.89 95.21 1.87 1.95 0.00 0.00 0.00 0.08

KANSAS 43.73 47.43 7.77 0.48 0.00 0.36 0.00 0.24

KENTUCKY 16.52 75.78 6.50 0.52 0.00 0.37 0.00 0.30

LOUISIANA 41.35 26.52 30.72 0.24 0.00 0.34 0.00 0.82

MAINE 50.00 45.32 3.55 0.32 0.00 0.00 0.48 0.32

MARYLAND 47.18 27.15 21.95 3.23 0.38 0.00 0.05 0.05

MASSACHUSETTS S7.24 21.18 16.62 1.92 2.00 0.00 0.75 0.30

MICHIGAN 42.55 42.68 13.95 0.57 0.15 0.00 0.10

MINNESOTA 17.84 77.58 2.05 1.56 0.00 0.78 0.00 0.19

MISSISSIPPI 21.12 60.49 18.19 0.00 0.00 0.00 0.00 0.20

MISSOURI 35.53 61.36 2.43 0.49 0.15 0.00 0.00 0.05

MONTANA 48.66 44.20 6.70 0.00 0.00 0.00 0.00 0.45

NEBRASKA 58.75 32.06 8.49 0.00 0.17 0.00 0.00 0.52

NEVADA 18.26 72.48 9.26 0.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 68.09 20.88 8.24 0.00 1.03 0.00 1.18 0.59

NEW JERSEY 5.89 45.30 41.29 3.02 3.70 0.11 0.18 0.52

NEW MEXICO 82.60 10.68 6.44 0.00 0.00 0.27 0.00 0.00

NEW YORK 1.39 47.69 44.36 5.35 0.39 0.15 0.00 0.67

NORTH CAROLINA 51.21 44.08 4.71 0.00 0.00 0.00 0.00 0.00

NORTH DAKOTA 81.90 16.67 1.15 0.00 0.00 0.29 0.00 0.00

OHIO 47.16 46.30 4.15 0.37 0.92 1.02 0.08

OKLAHOMA 56.36 38.74 4.17 0.13 0.13 0.00 0.13 0.33

OREGON 61.05 33.33 3.41 0.18 1.57 0.00 0.00 0.46

PENNSYLVANIA 38.05 49.99 10.99 0.39 0.00 0.55 0.00 0.04

PUERTO RICO 3.85 50.61 20.32 13.49 7.18 1.58 2.10 0.88

RHODE ISLAND 46.60 23.45 24.36 2.57 2.12 0.00 0.61 0.30

SOUTH CAROLINA 18.81 68.42 12.60 0.00 0.00 0.00 0.00 0.17

SOUTH DAKOTA 31.03 67.24 0.69 0.00 0.69 0.00 0.34 0.00

TENNESSEE 49.88 39.56 9.55 0.49 0.32 0.04 0.00 0.18

TEXAS 10.92 48.75 39.52 0.50 0.03 0.00 0.09 0.19

UTAH 32.33 36.42 26.08 4.31 0.00 0.43 0.00 0.43

VERMONT 87.95 4.82 2.41 0.60 1.20 1.20 1.81 0.00

VIRGINIA 42.75 43.41 12.03 0.15 0.11 1.32 0.22 0.00

WASHINGTON 52.14 35.97 11.50 0.24 0.00 0.10 0.00 0.05

WEST VIRGINIA 10.47 79.59 9.71 0.00 0.00 0.08 0.08 0.08

WISCONSIN 37.85 54.05 7.26 0.06 0.00 0.72 0.00 0.06

WYOMING 47.56 50.53 1.06 0.64 0.00 0.21 0.00 0.00

AMERICAN SAMOA
GUAM 21.05 31.58 47.37 0.00 0.00

.

0.00 0.00 0.00

NORTHERN MARIANAS 62.50 37.50 0.00 0.00 0.00 0.00 0.00 0.00

PALAU .
.

VIRGIN ISLANDS 40.00 0.00 60.00 0.00 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 32.42 60.44 7.14 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 27.10 49.26 21.12 1.39 0.54 0.29 0.09 0.21

50 STATES, D.C. i P.R. 27.09 49.25 21.13 1.40 0.54 0.29 0.09 0.21

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB6

PERCENTAGE OP CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENT/AL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 93.33 6.67 0.00 0.00 0.00 0.00 0.00 0.00

ALASKA 80.00 20.00 0.00 0.00 0.00 0.00 0.00 0.00

ARIZONA 10.00 65.00 20.00 5.00 0.00 0.00 0.00 0.00

ARKANSAS 53.85 15.38 23.08 0.00 0.00 7.69 0.00 0.00

CALIFORNIA 59.83 14.36 23.76 1.54 0.51 0.00 0.00 0.00

COLORADO 46.51 46.51 6.98 0.00 0.00 0.00 0.00 0.00

CONNECTICUT 58.62 31.03 1.72 1.72 6.90 0.00 0.00 0.00

DELAWARE 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA . . .

FLORIDA 90.61 4.69 4.69 0.00 0.00 0.00 0.00 0.00

ONORGIA 91.30 8.70 0.00 0.00 0.00 0.00 0.00 0.00

HAWAII 40.00 40.00 20.00 0.00 0.00 0.00 0.00 0.00

IDAHO 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

ILLINOIS 73.20 11.11 13.73 0.65 0.00 0.65 0.65 0.00

INDIANA 81.16 0.00 0.00 18.84 0.00 0.00 0.00 0.00

IOWA 90.91 9.09 0.00 0.00 0.00 0.00 0.00 0.00

KANSAS 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

KENTUCKY 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

LOUISIANA 62.62 12.15 23.36 0.93 0.00 0.93 0.00 0.00

MAINE 76.60 17.02 4.26 2.13 0.00 0.00 0.00 0.00

MARYLAND 46.48 14.08 23.24 12.68 1.41 0.00 2.11 0.00

MASSACHUSETTS 74.78 7.60 13.28 0.77 1.54 0.00 1.15 0.87

MICHIGAN 75.32 9.09 5.19 3.90 0.00 6.49 0.00

MINNESOTA 14.63 80.49 2.44 0.00 0.00 0.00 0.00 2.44

MISSISSIPPI 54.55 36.36 9.09 0.00 0.00 0.00 0.00 0.00

MISSOURI 74.47 10.64 2.13 12.77 0.00 0.00 0.00 0.00

MONTANA 83.33 0.00 16.67 0.00 0.00 0.00 0.00 0.00

NEBRASKA 90.91 9.09 0.00 0.00 0.00 0.00 0.00 0.00

NEVADA 50.00 10.00 30.00 10.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 41.54 38.46 13.85 0.00 3.08 0.00 3.08 0.00

NEW JERSEY 73.76 6.33 9.95 0.00 9.50 0.00 0.45 0.00

NEW MEXICO 71.69 6.68 18.72 0.00 0.00 0.46 0.00 0.46

NEW YORK 24.29 29.38 35.59 9.60 0.00 0.00 0.00 1.13

NORTH CAROLINA 90.00 6.67 3.33 0.00 0.G0 0.00 0.00 0.00

NORTH DAKOTA 100.00 0.00 0.00 0.00 0.00 0.00 0.00

OHIO 88.64 0.00 0.00 0.00 11.36 0.00 0.00

OKLAHOMA 87.50 12.50 0.00 0.00 0.00 0.00 0.00 0.00

OREGON 51.16 23.26 23.26 0.00 2.33 0.00 0.00 0.00

PENNSYLVANIA 93.91 0.87 3.48 0.87 0.00 0.87 0.00 0.00

PUERTO RICO 6.25 43.75 25.00 6.25 12.50 0.00 0.00 6.25

RHODE ISLAND 66.67 22.22 0.00 11.11 0.00 0.00 0.00 0.00

SOUTH CAROLINA 86.67 10.00 3.33 0.00 0.00 0.00 0.00 0.00

SOUTH D4KOTA 12.50 62.50 0.00 25.00 0.00 0.00 0.00 0.00

TENNESSEC 49.59 33.88 14.88 0.83 0.00 0.00 0.00 0.83

TEXAS 59.30 18.02 15.70 3.49 0.00 0.00 2.91 0.58

UTAH 59.09 27.27 13.64 0.00 0.00 0.00 0.00 0.00

VERMONT 62.50 20.83 8.33 0.00 0.00 4.17 4.17 0.00

VIRGINIA 42.59 48.15 1.85 0.00 0.00 7.41 0.00 0.00

WASHINGTON 98.41 1.59 0.00 0.00 0.00 0.00 0.00 0.00

WEST VIRGINIA 16.67 83.33 0.00 0.00 0.00 0.00 0.00 0.00

WISCONSIN 83.08 15.38 0.00 0.00 0.00 1.54 0.00 0.00

WYOMING 55.00 43.75 1.25 0.00 0.00 0.00 0.00 0.00

AMERICAN SAMOA .

GUAM .

NORTHERN MARIANAS .
.

PALAU . . . . . . . .

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 57.14 42.86 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 67.37 14.84 13.14 2.10 1.33 0.24 0.64 0.34

50 STATES, D.C. 4 P.R. 67.46 14.58 13.26 2.12 1.34 0.24 0.65 0.35

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE. ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB6

NUMBER OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MENTAL RETARDATION

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 202 526 .,764 128 10 2 2 10
ALASKA 2 8 65 1 0 0 0 0
ARIZONA 7 55 581 87 26 0 0 6
ARKANSAS 74 341 234 8 43 73 3 2
CALIFORNIA 93 29 3,896 253 73 344 0 3
COLORADO 4 69 332 20 9 3 1 3
CONNECTICUT 14 120 262 138 27 0 10 2
DELAWARE 26 35 49 31 0 0 13 0
DISTRICT OF COLUMBIA 0 39 90 69 16 0 2 0
FLORIDA 43 186 1,445 1,152 9 0 0 1
GEORGIA 185 825 1,008 20 0 141 2 3

HAWAII 0 12 98 0 0 0 0 0
IDAHO 20 52 135 8 5 3 0 2
ILLINOIS 18 113 1,707 738 423 99 83 2
INDIANA 12 235 1,275 637 0 17 2 0
IOWA 1 523 385 127 0 11 3 0
KANSAS 26 145 298 54 4 13 7 0
KENTUCKY 108 699 525 122 8 5 0 19
LOUISIANA 15 63 898 224 1 201 13 17
MAINE 22 92 109 4 17 0 0 3
MARYLAND 108 66 162 398 42 0 34 3

MASSACHUSETTS 105 158 501 36 57 0 38 8
MICHIGAN 112 477 1,155 1,295 4 0 1

MINNESOTA 20 614 449 143 i 32 2 4
MISSISSIPPI 28 352 362 32 0 71 0 5
MISSOURI 74 282 768 920 17 13 8 13
MONTANA 29 26 64 0 0 2 0 0
NEBRASKA 45 87 303 45 7 20 2 1
NEVADA 5 11 71 85 0 0 0 2
NEW HAMPSHIRE 42 27 45 6 18 0 5 4
NEW JERSEY 3 10 519 464 172 29 4 6
NEW MEXICO 41 0 206 0 2 0 0 22
NEW YORK 3. 170 1,447 1,727 132 43 45 12
NORTH CAROLINA 163 658 756 340 34 18 72 6
NORTH DAKOTA 14 22 147 3 1 1 7 2
OHIO 314 1,799 831 114 9 90 . 18
OKLAHOMA 114 339 373 30 1 0 1 6
OREGON 40 115 484 7 5 0 1 5
PENNSYLVANIA 159 1,073 1,899 653 48 44 34 5
PUERTO RICO 22 332 894 372 197 39 12 119
RHODE ISLAND 4 8 142 1 32 0 7 4
SOUTH CAROLINA 73 489 750 198 0 79 0 E
SOUTH DAKOTA 4 53 40 7 33 8 45 0
TENNESSEE 111 391 801 118 72 82 4 15
TEXAS 11 451 2,511 613 30 280 16 14
UTAH 15 20 221 151 0 12 C( 0
VERMONT 62 10 94 1 1 0 1 2
VIRGINIA 61 565 975 124 6 60 18 11
WASHINGTON 88 199 573 38 2 10 0 0
WEST VIRGINIA 5 357 476 84 5 0 0 4
WISCONSIN 31 181 473 66 1 13 0 2
WYOMING 163 180 34 0 0 23 6 1

AMERICAN SAMOA 1 4 1 0 0 0 0 0
GUAM 1 2 27 1 1 0 0 0
NORTHERN MARIANAS 0 0 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS 6

.

0 48
.

8
.

0 0 2 0
BUR. OF INDIAN AFFAIRS 0 22 8 0 0 0 0 0

U.S. AND OUTLYING AREAS 2,941 13,717 33,766 11.901 1,600 1,885 505 374

50 STATES, D.C. i P.R. 2,939 13,689 33,682 11.892 1.599 1,885 503 374

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

BEST COPY AVAILABLE
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MENTAL RETARDATION

STATE
REGULAR
CLASS

RESOURCE
ROOK

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAIE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 7.64 19.89 66.72 4.84 0.38 0.08 0.08 0.38

ALASKA 2.63 10.53 85.53 1.32 0.00 0.00 0.00 0.00

ARIZONA 0.92 7.22 76.25 11.42 3.41 0.00 0.00 0.79

ARKANSAS 9.51 43.83 30.08 1.03 5.53 9.38 0.39 0.26

CALIFORNIA 1.98 0.62 83.05 5.39 1.56 7.33 0.00 0.06

COLORADO 0.91 15.65 75.28 4.54 2.04 0.68 0.23 0.68

CONNECTICUT 2.44 20.94 45.72 24.08 4.71 0.00 1.75 0.35

DELAWARE 16.88 22.73 31.82 20.13 0.00 0.00 8.44 0.00

DISTRICT OP COLUMBIA 0.00 18.06 41.67 31.94 7.41 0.00 0.93 0.00

FLORIDA 1.52 6.56 50.95 40.62 0.32 0.00 0.00 0.04

GEORGIA 8.47 37.77 46.15 0.92 0.00 6.46 0.09 0.14

HAWAII 0.00 10.91 89.09 0.00 0.00 0.00 0.00 0.00

IDAHO 8.89 23.11 60.00 3.56 2.22 1.33 0.00 0.89

ILLINOIS 0.57 3.55 53.63 23.19 13.29 3.11 2.61 0.06

INDIANA 0.55 10.79 58.54 29.25 0.00 0.78 0.09 0.00

IOWA 0.10 '49.81 36.67 12.10 0.00 1.05 0.29 0.00

KANSAS 4.75 26.51 54.48 9.87 0.73 2.38 1.28 0.00

KENTUCKY 7.27 47.04 35.33 8.21 0.54 0.34 0.00 1.28

LOUISIANA 1.05 4.40 62.71 15.64 0.07 14.04 0.91 1.19

MAINE 8.91 37.25 44.13 1.62 6.88 0.00 0.00 1.21

MARYLAND 13.28 8.12 19.93 48.95 5.17 0.00 4.18 0.37

MASSACHUSETTS 11.63 17.50 55.48 3.99 6.31 0.00 4.21 0.89

MICHIGAN 3.68 15.67 37.94 42.54 0.13 0.00 0.03

MINNESOTA 1.58 48.42 35.41 11.28 0.32 2.52 0.16 0.32

MISSISSIPPI 3.29. 41.41 42.59 3.76 0.00 8.35 0.00 0.59

MISSOURI 3.53 13.46 36.66 43.91 0.81 0.62 0.38 0.62

MONTANA 23.97 21.19 52.89 0.00 0.00 1.65 0.00 0.00

NEBRASKA 8.82 17.06 59.41 8.82 1.37 3.92 0.39 0.20

NEVADA 2.87 6.32 40.80 48.85 0.00 0.00 0.00 1.15

NEW HAMPSHIRE 28.57 18.37 30.61 4.08 12.24 0.00 3.40 2.72

NEW JERSEY 0.25 0.83 43.00 38.44 14.25 2.40 0.33 0.50

NEW MEXICO 15.13 0.00 76.01 0.00 0.74 0.00 0.00 8.12

NEW YORK 0.03 4.75 40.45 48.28 3.69 1.20 1.26 0.34

NORTH CAROLINA 7.96 32.14 36.93 16.61 1.66 0.88 3.52 0.29

NORTH DAKOTA 7.11 11.17 74.62 1.52 0.51 0.51 3.55 1.02

OHIO 9.89 56.66 26.17 3.59 0.28 2.83 0.57

OKLAHOMA 13.19 39.24 43.17 3.47 0.12 0.00 0.12 0.69

OREGON 6.09 17.50 73.67 1.07 0.76 0.00 0.15 0.76

PENNSYLVANIA 4.06 27.41 48.51 16.68 1.23 1.12 0.87 0.13

PUERTO RICO 1.11 16.71 44.99 18.72 9.91 1.96 0.60 5.99

RHODE ISLAND 2.02 4.04 71.72 0.51 16.16 0.00 3.54 2.02

SOUTH CAROLINA 4.58 30.66 47.02 12.41 0.00 4.95 0.00 0.38

SOUTH DAKOTA 2.11 27.89 21.05 3.68 '.37 4.21 23.68 0.00

TENNESSEE 6.96 24.53 50.25 7.40 52 5.14 0.25 0.94

TEXAS 0.28 11.49 63.96 15.61 v.76 7.13 0.41 0.36

UTAH 3.58 4.77 52.74 36.04 0.00 2.86 0.00 0.00

VERMONT 36.26 5.85 54.97 0.58 0.58 0.00 0.58 1.17

VIRGINIA 3.35 31.04 53.57 6.81 0.33 3.30 0.99 0.60

WASHINGTON 9.67 21.87 62.97 4.18 0.22 1.10 0.00 0.00

WEST VIRGINIA 0.54 38.35 51.13 9.02 0.54 0.00 0.00 0.43

WISCONSIN 4.04 23.60 61.67 8.60 0.13 1.69 0.00 0.26

WYOMING 40.05 44.23 8.35 0.00 0.00 5.65 1.47 0.25

AMERICAN SAMOA 16.67 66.67 16.67 0.00 0.00 0.00 0.00 0.00

GUAM 3.13 6.25 84.38 3.13 3.13 0.00 0.00 0.00

NORTHERN MARIANAS
PALAU .

VIRGIN ISLANDS 0.00 0.00 82.76 13.79 0.00 0.00 3.45 0.00

BUR. OF INDIAN AFFAIRS 0.00 73.33 26.67 ..00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 4.41 20.57 50.63 17.85 2.40 2.83 0.76 0.56

50 STATES, D.C. 4 P.R. 4.42 20.57 50.60 17.87 2.40 2.83 0.76 0.56

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF !SEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 35.92 20.39 22.33 3.40 0.00 0.00 1.46 16.50

ALASKA 25.81 9.68 38.71 12.90 0.00 3.23 0.00 9.68

ARIZONA 1.41 24.65 47.18 7.04 2.11 0.00 16.20 1.41

ARKANSAS 25.00 0.00 50.00 0.00 25.00 0.00 0.00 0.00

CALIFORNIA 6.29 7.32 35.24 2.29 37.64 8.58 0.00 2.63

COLORADO 13.05 39.16 22.41 12.56 0.00 7.14 1.23 4.43

CONNECTICUT 30.82 22.87 17.37 9.55 12.01 0.29 5.35 1.74

DELAWARE 23.08 55.77 13.46 0.00 0.00 0.00 7.69 0.00

DISTRICT OF COLUMBIA 7.41 7.41 8.64 2.47 14.81 0.00 59.26 0.00

FLORIDA 24.63 23.28 36.22 13.36 0.94 0.52 0.21 0.84

GEORGIA 33.84 34.78 26.09 2.08 0.00 2.65 0.19 0.38

HAWAII 22.50 7.50 70.00 0.00 0.00 0.00 0.00 0.00

IDAHO 33.33 25.00 25.00 8.33 8.33 0.00 0.00 0.00

ILLINOIS 1.83 15.42 29.24 13.59 19.95 16.80 3.10 0.06

INDIANA 7.53 30.42 38.55 8.73 0.00 10.84 3.92 0.00

IOWA 0.27 54.95 35.44 5.22 0.00 1.92 2.20 0.00

KANSAS 39.17 31.80 11.98 7.37 1.38 8.29 0.00 0.00

KENTUCKY 6.50 56.91 23.58 4.88 2.44 2.44 0.00 3.25

LOUISIANA 12.77 13.30 52.13 10.64 0.00 5,85 0.00 5.32

MAINE 40.21 38.14 13.40 2.06 3.61 0.00 2.58 0.00

MARYLAND 18.65 11.31 9.17 17.13 23.24 4.89 14.98 0.61

MASSACHUSETTS 7.66 5.13 25.85 24.)8 27.85 0.00 6.18 2.35

MICHIGAN 31.36 28.64 19.77 14.32 5.11 0.45 0.34

MINNESOTA 11.89 58.68 4.91 15.47 0.19 7.55 0.00 1.32

MISSISSIPPI 0.00 21.43 57.14 0.00 0.00 7,14 14.29 0.00

MISSOURI 20.00 54.34 10.94 10.19 3.02 0.38 0.00 1.13

MONTANA 44.83 27.59 20.69 0.00 0 00 3.45 3.45 0.00

NEBRASKA 23.42 33.33 35.14 3.60 3.60 0.00 0.00 0.90

NEVADA 14.63 56.10 17.07 12.20 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 45.11 23.31 9.77 0.75 17.29 1.50 1.50 0.75

NEW JERSEY 1.79 17.68 26.64 21.11 25.93 3.97 0.86 2.02

NEW MEXICO 48.62 5.50 36.70 0.00 0.00 5.50 0.00 3.67

NEW YORK 2.03 22.50 39.19 15.84 9.76 5.19 2.28 3.20

NORTH CAROLINA 32.54 38.98 23.39 3.05 0.00 0.00 0.34 1.69

NORTH DAKOTA 35.71 21.43 17.86 0.00 0.00 14.29 10.71 0.00

OHIO 11.87 35.97 17.63 18.35 0.36 9.35 . 6.47

OKLAHOMA 8.33 38.89 43.06 1.39 0.00 0.00 0.00 8.33

OREGON 37.42 26.99 19.63 1.84 7.36 0.61 0.61 5.52

PENNSYLVANIA 14.64 28.04 18.66 9.91 19.37 1.70 4.02 3.66

PUERTO RICO 1.59 14.29 42.86 17.46 3.17 0.00 2.59 19.05

RHODE ISLAND 17.70 17.70 29.20 0.00 22.12 0.00 10.62 2.65

SOUTH CAROLINA 14.07 57.04 22.96 3.70 0.00 0.74 0.00 1.48

SOUTH DAKOTA 10.34 31.03 13.79 6.90 10.34 17.24 10.34 0.00

TENNESSEE 37.01 25.97 18.83 4.55 8.44 1.30 1.30 2.60

TEXAS 5.89 31.14 44.30 8.71 0.19 0.06 6.95 2.76

UTAH 14.54 19.50 26.95 9.57 0.00 28.01 0.00 1.42

VERMONT 40.91 3.03 9.09 15.15 3.03 7.58 12.12 9.09

VIRGINIA 18.29 32.00 28.57 3.05 4.38 6.48 5.90 1.33

WASHINGTON 28.19 24.83 19.80 3.02 0.34 23.15 0.00 0.67

WEST VIRGINIA 12.50 61.76 21.32 0.00 0.74 2.21 0.00 1.47

WISCONSIN 23.70 42.86 26.62 2.76 0.32 3.41 0.00 0.32

WYOMING 49.82 47.29 0.36 0.72 0.00 1.81 0.00 0.00

AMERICAN SAMOA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

GUAM 0.00 50.00 0.00 0.00 0.00 0.00 0.00 50.00

NORTHERN MARIANAS . . . . . . . .

PALAU
VIRGIN ISLANDS 0.00 0.00 14.29 0.00 0.00 0.00 85.71 0.00

BUR. OF INDIAN AFFAIRS 12.50 62.50 8.33 0.00 0.00 0.00 16.67 0.00

U.S. AND OUTLYING AREAS 14.31 26.56 27.87 11.10 10.05 5.04 2.97 2.11

50 STATES, D.C. i P.R. 14.32 26.52 27.90 11.12 10.07 5.04 2.93 2.10

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(L3XXNPIA)
210CT93
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TABLE AB6

NUMBER OF CHILDREN AGE 18-21 SERVED IN
DIFFEREPT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 2 5 103 18 0 15 0 4
ALASKA 2 6 39 0 0 0 0 0
ARIZONA 2 4 87 34 28 4 1 5
ARKANSAS 1 5 22 2 11 2 0 1

CALIFORNIA 16 9 748 48 90 0 0 0
COLORADO 9 38 196 51 0 12 2 7
CONNECTICUT 5 12 49 35 19 0 14 1
DELAWARE 0 0 0 2 0 0 0 3

DISTRICT OF COLUMBIA 0 0 0 1 30 2 4 0
FLORIDA 0 0 0 0 0 0 0 0
GEORGIA
HAWAII 0 0 30 1 0 0 0 0
IDAHO 0 3 12 1 0 0 0 0
ILLINOIS
INDIANA 6 0 22 118 0 6 6 0
IOWA 0 0 65 29 0 0 19 0
KANSAS 1 17 47 13 0 53 2 6
KENTUCKY 2 '7 80 30 12 5 0 0
LOUISIANA 0 1 76 25 0 29 0 3

MAINE 3 26 40 8 3 0 5 2
MARYLAND 54 15 50 234 33 7 51 10
MASSACHUSETTS 11 17 76 29 41 0 53 27
MICHIGAN 3 3 55 294 7 1 6
MINNESOTA 0 0 0 0 0 0 0 0
MISSISSIPPI 0 0 16 5 0 12 2 4
MISSOURI 8 8 8 22 2 0 0 0
MONTANA 9 2 21 0 0 2 0 0
NEBRASKA 2 0 38 5 1 3 1 3

NEVADA 0 4 2 30 0 0 0 1

NEW HAMPSHIRE 9 2 6 4 10 0 5 1

NEW JERSEY 6 41 167 306 269 84 23 8
NEW MEXICO 2 0 60 0 1 4 2 3

NEW YORK 3 33 288 549 363 20 124 32
NORTH CAROLINA 3 6 52 43 2 64 17 1

NORTH DAKOTA 0
OHIO 30 183 394 200 27 7 15
OKLAHOMA 0 2 97 47 0 30 0 5

OREGON
PENNSYLVANIA 0 0 11 73 0 0 1 1
PUERTO RICO 2 2 22 5 3 7 2 172
RHODE ISLAND 1 0 7 0 5 0 1 0
SOUTH CAROLINA 4 1 9 15 0 21 0 2
SOUTH DAKOTA 0 5 13 4 10 6 27 1

TENNESSEE 3 4 156 18 30 6 0 5
TEXAS 3 13 165 135 4 84 13 33
UTAH 3 0 53 162 0 22 0 4

VERMONT 2 1 15 2 1 0 1 3

VIRGINIA 3 15 115 9 4 33 12 0
WASHINGTON 11 30 217 11 0 49 0 5
WEST VIRGINIA 0 0 0 0 0 0 0 0
WISCONSIN 62 236 625 52 0 46 0 3

WYOMING 16
AMERICAN SAMOA 6 O 6 6 a 0 0 0
GUAM 0 0 2 0 7 0 0 0
NORTHERN MARIANAS 0 3 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS 6 6 4 i 6 0 0 0
BUR. OF INDIAN AFFAIRS 1 1 13 0 0 2 0 0

U.S. AND OUTLYING AREAS 278 760 4,373 2,672 1,006 660 389 377

50 STATES, D.C. 4 P.R. 277 756 4,354 2,670 999 658 389 377

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTIALBXENP1A7
210CT93

BEST COPY AVAILABLE
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA. PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 1.36 3.40 70.07 12.24 0.00 10.20 0.00 2.72

ALASKA 4.26 12.77 82.98 0.00 0.00 0.00 0.00 0.00
ARIZONA 1.21 2.42 52.73 20.61 16.97 2.42 0.61 3.03

ARKANSAS 2.27 11.36 50.00 4.55 25.00 4.55 0.00 2.27

CALIFORNIA 1.76 0.99 82.11 5.27 9.88 0.00 0.00 0.00
COLORADO 2.86 12.06 62.22 16.19 0.00 3.81 0.63 2.22

CONNECTICUT 3.70 8.89 36.30 25.93 14.07 0.00 10.37 0.74
DELAWARE 0.00 0.00 0.00 40.00 0.00 0.00 0.00 60.00
DISTRICT OF COLUMBIA 0.00 0.00 0.00 2.70 81.08 5.41 10.81 0.00
FLORIDA . . . .

GEORGIA
HAWAII 0.00 0.00 ,!.77 3.23 0.00 0.00 0.00 0.00
IDAHO 0.00 18.71' . .00 6.25 0.00 0.00 0.00 0.00

ILLINOIS .

INDIANA 0.00 0.00 14.47 77.63 0.00 3.95 3.95 0.00
IOWA 0.00 0.00 57.52 25.66 0.00 0.00 16.81 0.00
KANSAS 0.72 12.23 33.81 9.35 0.00 38.13 1.44 4.32
KENTUCKY 1.47 5.15 58.82 22.06 8.82 3.68 0.00 0.00

LOUISIANA 0.00 0.75 56.72 18.66 0.00 21.64 0.00 2.24

MAINE 3.45 29.89 45.98 9.20 3.45 0.00 5.75 2.30

MARYLAND 11.89 3.30 11.01 51.54 7.27 1.54 11.23 2.20

MASSACHUSETTS 4.33 6.69 29.92 11.42 16.14 0.00 20.87 10.63

MICHIGAN 0.81 0.81 14.91 79.67 . 1.90 0.27 1.63

MINNESOTA .

MISSISSIPPI 0.00 0.00 41.03 12.82 0.00 30.77 5.13 10.26

MISSOURI 16.67 16.67 16.67 45.83 4.17 0.00 0.00 0.00

MONTANA 26.47 5.88 61.76 0.00 0.00 5.88 0.00 0.00
NEBRASKA 3.77 0.00 71.70 9.43 1.89 5.66 1.89 5.66
NEVADA 0.00 10.81 5.41 81.08 0.00 0.00 0.00 2.70
NEW HAMPSHIRE 24.32 5.41 16.22 10.81 27.03 0.00 13.51 2.70
NEW JERSEY 0.66 4.54 18.47 33.85 29.76 9.29 2.54 0.88
NEW MEXICO 2.78 0.00 83.33 0.00 1.39 5.56 2.78 4.17
NEW YORK 0.21 2.34 20.40 38.88 25.71 1.42 8.78 2.27
NORTH CAROLINA 1.60 3.19 27.66 22.87 1.06 34.04 9.04 0.53

NORTH DAKOTA .

OHIO 3.50 21.38 46.03 23.36 3.15 0.82 1.75

OKLAHOMA 0.00 1.10 53.59 25.97 0.00 16.57 0.00 2.76

OREGON
PENNSYLVANIA 0.00 0.00 12.79 84.88 0.00 0.00 1.1 1.16

PUERTO RICO 0.93 0.93 10.23 2.33 1.40 3.26 0.93 80.00
RHODE ISLAND 7.14 0.00 50.00 0.00 35.71 0.00 7.14 0.00

SOUTH CAROLINA 7.69 1.92 17.31 28.85 0.00 40.38 0.00 3.85
SOUTH DAKOTA 0.00 7.58 19.70 6.06 15.15 9.09 40.91 1.52

TENNESSEE 1.35 1.80 70.27 8.11 13.51 2.70 0.00 2.25

TEXAS 0.67 2.89 36.67 30.00 0.89 18.67 2.89 7.33

UTAH 1.23 0.00 21.72 66.39 0.00 9.02 0.00 1.64

VERMONT 8.00 4.00 60.00 8.00 4.00 0.00 4.00 12.00

VIRGINIA 1.57 7.85 60.21 4.71 2.09 17.28 6.28 0.00

WASHINGTON 3.41 9.29 67.18 3.41 0.00 15.17 0.00 1.55

WEST VIRGINIA .

WISCONSIN 6.05 23.05 61.04 5.08 0.00 4.49 0.00 0.29

WYOMING . . . 100.00
AMERICAN SAMOA
GUAM 0.00 0.00 22.22 0.00 77.78 0.00 0.00 0.00

NORTHERN MARIANAS 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU .

VIRGIN ISLANDS 0.00 0.00 66.67 33.13 0.00 0.00 0.00 0.00

BUR. OF INDIAN AFFAIRS 5.88 5.88 76.47 0.00 0.00 11.76 0.00 0.00

U.S. AND OUTLYING AREAS 2.64 7.23 41 59 25.41 9.57 6.28 3.70 3.59

50 STATES, D.C. 4 P.R. 2.64 7.21 41.55 25.48 9.53 6.28 3.71 3.60

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(LBXXNF1A)
21OCT93
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

HEARING IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 19.77 17.44 10.47 2.33 0.00 50.00 0.00 0.00

ALASKA 20.00 30.00 50.00 0.00 0.00 0.00 0.00 0.00

ARIZONA 1.27 26.58 8.86 41.77 0.00 21.52 0.00 0.00

ARKANSAS 18.52 29.63 3.70 11.11 0.00 37.04 0.00 0.00

CALIFORNIA 13.12 6.96 48.51 3.18 1.59 26.64 0.00 0.00

COLORADO 14.29 57.14. 16.67 2.38 0.00 9.52 0.00 0.00

CONNECTICUT 6.67 2.22 6.67 6.67 48.89 2.22 26.67 0.00

DELAWARE 23.08 69.23 7.69 0.00 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 0.00 100.00 0.00 0.00 0.00 0.00 C.00 0.00

FLORIDA 17.65 22.22 31.37 4.58 0.00 24.18 0.00 0.00

GEORGIA 13.83 21.28 4.26 12.77 0.00 47.87 0.00 0.00

HAWAII 17.39 13.04 39.13 30.43 0.00 0.00 0.00 0.00

IDAHO 20.00 70.00 10.00 0.00 0.00 0.00 0.00 0.00

ILLINOIS 6.37 15.92 54.14 1.91 0.64 20.38 0.64 0.00

INDIANA 13.64 19.70 22.73 19.70 0.00 24.24 0.00 0.00

IOWA 17.54 26.32 17.54 1.75 0.00 36.84 0.00 0.00

KANSAS 13.16 13.16 7.89 0.00 0.00 65.79 0.00 0.00

KENTUCKY 11.63 20.93 9.30 0.00 0.00 58.14 0.00 0.00

LOUISIANA 14.02 14.95 26.17 0.93 1.87 41.12 0.00 0.93

MAINE 28.57 57.14 0.00 0.00 0.00 14.29 0.00 0.00

MARYLAND 29.49 11.54 5.13 2.56 0.00 48.72 2.56 0.00

MASSACHUSETTS 15.57 4.92 24.59 4.92 29.51 0.00 19.67 0.82

MICHIGAN 25.87 32.34 23.38 3.98 14.43 0.00 0.00

MINNESOTA 8.20 54.10 6.56 4.92 0.00 26.23 0.00 0.00

MISSISSIPPI 0.00 24.56 24.56 3.51 0.00 47.37 0.00 0.00

MISSOURI 23.64 12.73 10.91 10.91 1.82 36.36 3.64 0.00

MONTANA 23.53 5.88 47.06 23.53 0.00 0.00 0.00 0.00

NEBRASKA 24.14 0.00 3.45 0.00 0.00 72.41 0.00 0.00

NEVADA 9.09 18.18 72.73 0.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 9.09 9.09 16.18 54.55 0.00 0.00 9.09 0.00

NEW JERSEY 0.88 9.65 34.21 45.61 8.77 0.00 0.00 0.88

NEW MEXICO 45.45 0.00 36.36 0.00 0.00 18.18 0.00 0.00

NEW YORK 4.36 9.90 23.37 14.65 40.59 3.76 2.77 0.59

NORTH CAROLINA 30.25 15.97 2.52 0.84 0.00 50.42 0.00 0.00

NORTH DAKOTA 28.57 14.29 0.00 0.00 0.00 57.14 0.00

OHIO 15.35 35.15 24.26 5.45 3.47 16.34 0.00

OKLAHOMA 26.47 11.76 14.71 11.76 0.00 35.29 0.00 0.00

OREGON 59.70 13.43 7.46 0.00 1.49 17.91 0.00 0.00

PENNSYLVANIA 37.83 16.52 3.48 1.30 10.87 0.00 30.00 0.00

PUERTO RICO 5.79 29.75 25.62 18.18 18.18 1.65 0.00 0.83

RHODE ISLAND 0.00 0.00 0.06 92.86 7.14 0.00 0.00 0.00

SOUTH CAROLINA 24.53 24.53 11.32 1.89 0.00 37.74 0.00 0.00

SOUTH DAKOTA 23.33 20.00 0.00 33.33 0.00 26.67 6.67 0.00

TENNESSEE 34.68 10.48 20.16 5.65 0.00 29.03 0.00 0.00

TEXAS 5.74 30.38 48.80 9.81 0.48 4.55 0.24 0.00

UTAH 39.13 8.70 8.70 0.00 0.00 43.48 0.00 0.00

VERMONT 62.50 0.00 0.00 0.00 0.00 0.00 37.50 0.00

VIRGINIA 34.12 20.00 12.94 2.35 0.00 30.59 0.00 0.00

WASHINGTON 33.61 14.29 29.41 0.84 0.00 21.01 0.00 0.84

WEST VIRGINIA 0.00 60.71 10.71 3.57 0.00 25.00 0.00 0.00

WISCONSIN 52.38 4.76 19.05 C.00 0.00 23.81 0.00 0.00

WYOMING 43.33 36.67 3.33 16.67 0.00 0.00 0.00 0 00

AMERICAN SAMOA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

GUAM 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU . . . . . .

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 50.00 50.00 0.00

.

0.00 0.00 0.00 0.00 0 00

U.S. AND OUTLYING AREAS 16.93 19.06 25.24 8.36 7.41 19.92 2.91 0.17

50 STATES, D.C. & P.R. 16.91 18.99 25.26 8.37 7.42 19.96 2.91 0.17

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLILBXXNP1A)
210CT93
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TABLE AB6

NUMBER OP CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ORTHOPEDIC IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE PUBLIC PRIVATE HOMEBOUND
SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL
FACILITY FACILITY FACILITY FACILITY ENVIRONMENT

ALABAMA 8 6 8 0 3

ALASKA 1 0 3 0 0

ARIZONA 2 13 29 4 3

ARKANSAS 2 1 4 1 0

CALIFORNIA 105 46 562 3 2 0

COLORADO 14 17 13 0 0

CONNECTICUT
DELAWARE

2
4

4
5

1

0 1 0 5
DISTRICT OF COLUMBIA 0 3 0 0 0

FLORIDA
GEORGIA

39
14

31
19

119
14

4 0 0
0

HAWAII 0 1 8 0 0

IDAHO 3 2 4 0 0

ILLINOIS 11 25 80 8 8 2 3

INDIANA
IOWA

9

10
8
19

16
10

2 0
0

0
1

KANSAS 10 2 6 2 0

KENTUCKY 7 17 1 0 3

LOUISIANA 8 20 50 0 4

MAINE 5 3 0 0 0

MARYLAND 13 7 3 0 0

MASSACHUSETTS 23 3 14 9 6

MICHIGAN 80 94 105 2 6

MINNESOTA 10 36 8 0

MISSISSIPPI 8 9 23 11

MISSOURI 26 6 4 6

MONTANA 1 1 1 0

NEBRASKA 7 6 7 2

NEVADA 4 9 1 0

NEW HAMPSHIRE 4 1 0 0

NEW JERSEY 0 7 9 3 1

NEW MEXICO
NEW YORK

15
17

2
18

22
38 2

3

8

NORTH CAROLINA 18 9 15 2

NORTH DAKOTA 2 2 0 0

36 38 52 13

OKLAHOMA 3 2 2 0 0

OREGON 20 14 19 0 1

PENNSYLVANIA 12 7 85 5 5 0

PUERTO RICO 5 6 7 2 1 7

RHODE ISLAND 0 2 5 0 0

SOUTH CAROLINA 10 27 18 0 4

SOUTH DAKOTA 1 0 0 3 0

TENNESSEE
TEXAS

19
27

17
95

40
142 1

0 21
75 17

UTAH 1 0 2 0 1

VERMONT 3 0 2 0 1

VIRGINIA 6 4 20 2 0

WASHINGTON 25 5 15 0 1

WEST VIRGINIA 3 1 17 0 0

WISCONSIN 6 0 5 0 1

WYOMING 21 8 4 2 0

AMERICAN SAMOA 0 0 0 0 0

GUAM 1 0 0 0 0

NORTHERN MARIANAS 0 0 0 0 0

PALAU
VIRGIN ISLANDS 0 0 0
BUR. OF INDIAN AFFAIRS 0 0 0 0 0 0 0

U.S. AND OUTLYING AREAS 681 678 1,613 461 116 44 96 135

50 STATES, D.C. 6 P.R. 680 678 1,613 461 116 44 96 135

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

ORTHOPEDIC IMPAIRMENI:

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCWTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

1NVIRONMENT

ALABAMA 30.77 23.08 30.77 3.85 0.00 0.00 0.00 11.54

ALASKA 25.00 0.00 75.00 0.00 0.00 0.00 0.00 0.00

ARIZONA 3.45 22.41 50.00 12.07 6.90 0.00 0.00 5.17

ARKANSAS 25.00 12.50 50.00 0.00 12.50 0.00 0.00 0.00

CALIFORNIA 13.98 6.13 74.83 4.79 0.27 0.00 0.00 0.00

COLORADO 28.57 34.69 26.53 2.04 0.00 8.16 0.00 0.00

CONNECTICUT 20.00 40.00 10.00 0.00 10.00 10.00 0.00 10.00

DELAWARE 12.90 16.13 0.00 54.84 0.00 0.00 0.00 16.13

DISTRICT OF COLUMBIA 0.00 60.00 0.00 40.00 0.00 0.00 0.00 0.00

FLORIDA 16.46 13.08 50.21 20.25 0.00 0.00 0.00 0.00

GEORGIA 29.17 39.58 29.17 0.00 2.08 0.00 0.00 0.00

HAWAII 0.00 11.11 88.89 0.00 0.00 0.00 0.00 0.00

IDAHO 33.33 22.22 44.44 0.00 0.00 0.00 0.00 0.00

ILLINOIS 4.80 10.92 34.93 34.93 3.49 9.17 0.44 1.31

INDIANA 16.07 14.29 28.57 41.07 0.00 0.00 0.00 0.00

IOWA 24.39 46.34 24.39 2.44 0.00 0.00 0.00 2.44

KANSAS 41.67 8.33 25.00 12.50 8.33 4.17 0.00 0.00

KENTUCKY 25.00 60.71 3.57 0.00 0.00 0.00 0.00 10.71

LOUISIANA 8.25 20.62 51.55 6.19 0.00 9.28 0.00 4.12

MAINE 62.50 37.50 0.00 0.00 0.00 0.00 0.00 0.00

MARYLAND 50.00 26.92 11.54 11.54 0.00 0.00 0.00 0.00

MASSACHUSE11b 39.66 5.17 24.14 1.72 15.52 0.00 3.45 10.34

MICHIGAN 25.72 30.23 33.76 8.36 0.00 0.00 1.93

MINNESOTA 16.67 60.00 13.33 3.33 0.00 6.67 0.00 0.00

MISSISSIPPI 13.79 15.52 39.66 6.90 0.00 3.45 1.72 18.97

MISSOURI 27.66 6.38 4.26 53.19 0.00 0.00 2.13 6.38

MONTANA 33.33 33.33 33.33 0.00 0.00 0.00 0.00 0.00

NEBRASKA 31.82 27.27 31.82 0.00 0.00 0.00 0.00 9.09

NEVADA 26.67 60.00 6.67 6.67 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 80.00 20.00 0.00 0.'10 0.00 0.00 u.00 0.00

NEW JERSEY 0.00 11.29 14.52 24.19 48.39 0.00 0.00 1.61

NEW MEXICO 35.71 4.76 52.38 0.00 0.00 0.00 0.00 7.14

NEW YORK 13.93 14.75 31.15 14.75 11.85 0.00 0.00 6.56

NORTH CAROLINA 34.62 17.31 28.85 15.38 0.10 0.00 0.00 3.85

NORTH DAKOTA 33.33 33.33 0.00 0.00 0.00 33.33 0.00

OHIO 23.84 25.17 34.44 7.28 0.66 0.00 . 8.61

OKLAHOMA 37.50 25.00 25.00 12.50 0.0) 0.00 0.00 0.00

OREGON 36.36 25.45 34.55 0.00 1.81 0.00 0.00 1.82

PENNSYLVANIA 7.19 4.19 50.90 29.94 4.71 0.00 2.99 0.00

PUERTO RICO 9.43 11.32 13.21 11.32 39.6.1 0.00 1.89 13.21

RHODE ISLAND 0.00 18.18 45.45 0.00 36.3., 0.00 0.00 0.00

SOUTH CAROLINA 15.15 40.91 27.27 10.61 0.011 0.00 0.00 6.06

SOUTH DAKOTA 25.00 0.00 0.00 0.00 0.01' 0.00 75.00 0.00

TENNESSEE 18.10 16.19 38.10 7.62 0.00 0.00 0.00 20.00

TEXAS 7.28 25.61 38.27 4.04 0.00 0.00 20.22 4.58

UTAH 25.00 0.00 50.00 0.00 0.00 0.00 0.00 25.00

VERMONT 50.00 0.00 33.33 0.00 0.00 0.00 0.00 16.67

VIRGINIA 16.22 10.81 54.05 13.51 0.00 0.00 5.41 0.00

WASHINGTON 53.19 10.64 31.91 2.13 0.00 0.00 0.00 2.13

WEST VIRGINIA 13.04 4.35 73.91 8.70 0.00 0.00 0.00 0.00

WISCONSIN 50.00 0.00 41.67 0.00 0.00 :.00 0.00 8.33

WYOMING 53.85 20.51 10.26 5.13 0.00 5.17 5.13 0.00

AMERICAN SAMOA . . .

.

GUAM 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS
. .

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 17.81 17.73 42.18 12.06 3.03 1.15 2.51 3.53

50 STATES. D.C. 4 P.R. 17.79 17.73 42.19 12.06 3.03 1.15 2.51 3.53

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A1
210CT93
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

OTHER (OALTH IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 41.67 12.50 20.83 4.17 0.00 0.00 2.08 18.75

ALASKA 20.00 30.00 50.00 0.00 0.00 0.00 0.00 0.00

ARIZONA 0.00 28.57 14.29 0.00 0.00 0.00 0.00 57.14

ARKANSAS 17.39 43.48 26.09 0.00 4.35 0.00 8.70 0.00

CALIFORNIA 27.67 11.88 49.41 3.23 6.79 0.00 0.00 1.02

COLORADO . . . .

CONNECTICUT 23.53 32.35 2.94 5.88 14.71 0.00 5.88 14.71

DELAWARE
DISTRICT OF COLUMBIA 0.00 0.00 0.00

.

100.00 0.00 0.00 0.00 0.00
19.05

FLORIDA 30.95 47.62 0.00 0.00 2.38 0.00 0.00
3.13

GEORGIA 37.50 43.75 15.63 0.00 0.00 0.00 0.00
0.00

HAWAII 0.00 14.29 85.71 0.00 0.00 0.00 0.00
9.09

IDAHO 54.55 36.36 0.00 0.00 0.00 0.00 0.00

ILLINOIS 7.56 4.20 17.65 14.29 10.08 0.84 1.68 43.70
0.00

INDIANA 0.00 0.00 33.33 66.67 0.00 0.00 0.00

IOWA . . .
.

17.39
KANSAS 30.43 21.74 17.39 8.70 0.00 4.35 0.00

21.05
KENTUCKY 31.58 34.21 13.16 0.00 0.00 0.00 0.00

3.55
LOUISIANA 17.02 13.48 58.16 4.96 0.00 2.13 0.71

10.00
MAINE 55.00 20.00 15.00 0.00 0.00 0.00 0.00

MARYLAND 14.04 7.02 12.28 :4.56 12.28 0.00 24.56 5.26
71.71

MASSACHUSETTS 7.89 3.95 6.58 ..97 3.95 0.00 3.95

MICHIGAN
MINNESOTA 12.90 67.74 0.00 6.45 0.00 9.68 0.00 3.23

MISSISSIPPI .

7.89
MISSOURI 21.05 26.32 34.21 10.53 0.00 0.00 0.00

0.00
MONTANA 68.75 18.75 12.50 0.00 0.00 0.00 0.00

NEBRASKA 26.83 2.44 29.27 0.00 0.00 21.95 2.44 17.07
55.56

NEVADA 11.11 22.22 11.11 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 54.55 13.64 4.55 4.55 13.64 0.00 9.09 0.00

NEW JERSEY 12.96 14.81 33.33 7.41 0.00 0.00 0.00 31.48
12.50

NEW MEXICO 37.50 0.00 50.00 0.00 0.00 0.00
7.43

NEW YORK 13.51 38.51 25.00 13.51 2.03 0.00
7.00

NORTH CAROLINA 41.00 38.00 14.00 0.00 0.00 0.00 ......

33.33
NORTH DAKOTA 11.11 22.22 11.11 0.00 0.00 0.00 22.22

89.23
OHIO 8.46 1.54 0.00 0.77 0.00 0.00

13.64
OKLAHOMA 45.45 22.73 13.64 4.55 0.00 0.00 0.00

9.43
OREGON 26.42 24.53 35.85 0.00 1.89 0.00 1.89

0.00
PENNSYLVANIA 100.00 0.00 0.00 0.00 0.00 0.00 0.00

37.50
PUERTO RICO 16.67 22.92 8.33 4.17 8.33 2.08 0.00

55.56
RHODE ISLAND 16.67 5.56 0.00 5.56 11.11 0.00 5.56

0.00
SOUTH CAROLINA 20.00 80.00 0.00 0.00 0.00 0.00 0.00

12.50
SOUTH DAKOTA 25.00 37.50 12.50 0.00 0.00 0.00 12.50

59.68
TENNESSEE 13.71 12.10 12.10 1.61 0.81 0.00 0.00

24.08
TEXAS 6.62 28.17 36.76 2.54 0.00 0.00 1.83

0.00
UTAH 7.41 37.04 40.74 14.81 0.00 0.00 0.00

0.00
VERMONT 66.67 0.00 25.00 0.00 0.00 0.00 8.33

5.71
VIRGINIA 51.43 22.86 17.14 0.00 0.00 0.00 2.86

0.66
WASHINGTON 37.87 32.56 28.24 0.33 0.33 0.00 0.00

0.00
WEST VIRGINIA 0.00 100.00 0.00 0.00 0.00 0.00 0.00

22.22
WISCONSIN 27.78 5.56 44.44 0.00 0.00 0.00 0.00

1.18
WYOMING 56.47 37.65 2.35 0.00 0.00 1.18 1.18

AMERICAN SAMOA
GUAM 100.06

.

0.00 0.00
.

0.00
.

0.00 0.00 0.00 0.00

NORTHERN MARIANAS . .

PALAU . .
.

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 0.00

.

100.00 0.00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 21.48 21.88 28.49 4.02 2.50 0.55 1.49 19.59

50 STATES. D.C. & P.R. 21.48 21.80 28.53 4.03 2.50 0.55 1.50 19.61

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL:CNTL(LBXXNP1A)
21CCT93
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA. PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 33.33 10.00 3.33 0.00 0.00 50.00 0.00 3.33

ALASKA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

ARIZONA 24.00 12.00 24.00 4.00 0.00 36.00 0.00 0.00

ARKANSAS 11.11 22.22 5.56 0.00 0.00 61.11 0.00 0.00

CALIFORNIA 13.24 9.80 61.27 3.92 0.49 11.27 0.00 0.00

COLORADO 30.00 0.00 40.00 0.00 0.00 3.0.00 0.00 0.00

CONNECTICUT 5.71 22.86 17.14 28.57 2.86 0.00 20.00 2.86

DELAWARE 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

DISTRICT OP COLUMBIA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

FLORIDA 32.08 16.98 24.53 5.66 0.00 20.75 0.00 0.00

GEORGIA 37.84 10.81 5.41 0.00 0.00 45.95 0.00 0.00

HAWAII 50.00 0.00 50.00 0.00 0.00 0.00 0.00 0.00

IDAHO 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

ILLINOIS 5.00 23.15 27.50 0.00 0.00 43.75 0.00 0.00

INDIANA 22.50 42.50 10.00 12.50 0.00 12.50 0.00 0.00

IOWA 0.00 20.00 0.00 0.00 0.00 80.00 0.00 0.00

KANSAS 45.45 18.18 18.18 0.00 0.00 18.18 0.00 0.00

KENTUCKY 24.24 21,21 0.00 0.00 0.00 51.52 0.00 3.03

LOUISIANA 17.14 11.43 34.29 0.00 0.00 37.14 0.00 0.00

MAINE 40.00 40.00 0.00 0.00 0.00 0.00 20.00 0.00

MARYLAND 23.91 10.87 2.17 21.74 2.17 39.13 0.00 0.00

MASSACHUSETTS 34.21 13.15 21.05 2.63 10.53 0.00 18.42 0.00

MICHIGAN 29.87 14,29 36.36 2.60 16.88 0.00 0.00

MINNESOTA 10.00 35.00 0.00 0.00 0.06 50.00 0.00 5.00

MISSISSIPPI 13.04 21.74 4.35 0.00 0.00 56.52 0.00 4.35

MISSOURI 20.00 10.00 25.00 22.50 0.00 17.50 0.00 5.00

MONTANA 33.33 33.33 33.33 0.00 0.00 0.00 0.00 0.00

NEBRASKA 42.86 14.29 0.00 0.00 0.00 42.86 0.00 0.00

NEVADA 0.00 20.00 60.00 0.00 0.00 0.00 0.00 20.00

NEW HAMPSHIRE 0.00 8.33 8.33 41.67 0.00 0.00 41.67 0.00

NEW JERSEY 64.00 16.00 8.00 0.00 12.00 0.00 0.00 0.00

HEW MEXICO 44.44 0.00 11.11 0.00 0.00 44.44 0.00 0.00

NEW YORK 11.50 23.01 15.04 9.73 25.66 15.04 0.00 0.00

NORTH CAROLINA 54.55 18.16 12.12 0.00 0.00 15 15 0.00 0.00

NORTH DAKOTA 100.00 0.00 0.00 0.00 0.00 0.00 .

OHIO 26.47 20.59 7.35 2.94 1.47 41.18 0.00

OKLAHOMA 10.34 3.45 0.00 0.00 0.00 86.21 0.00 0.00

OREGON 16.67 12.50 16.67 0.00 0.00 50.00 0.00 4.17

PENNSYLVANIA 31.25 2.08 1.04 6.25 26.04 0.00 33.33 0.00

PUERTO RICO 11.11 44.44 19.44 11 11 5.56 0.00 0.00 8.33

RFODE ISLAND 0.00 50.00 0.00 0.00 0.00 0.00 50.00 0.00

SOUTH CAROLINA 26.67 36.67 10.00 3.33 3.33 20.00 0.00 0.00

SOUTH DAKOTA 40.00 20.00 0.00 0.00 0.00 40.00 0.00 0.00

TENNESSEE 45.28 13.21 7.55 11.32 0.00 20.75 0.00 1.89

TEXAS 18.75 42.36 27.08 3.47 0.00 8.33 0.00 0.00

UTAH 6.25 1.56 1.56 0.00 0.00 90.63 0.00 0.00

VERMONT 33.33 0.00 33.33 0.00 0.00 0.00 0.00 33.33

VIRGINIA 30.36 8.93 7.14 1.79 0.00 46.43 1.79 3.57

WASHINGTON 41.38 13.79 3.45 0.00 0.00 41.38 0.00 0.00

WEST VIRGINIA 4.35 21.74 0.00 21.74 0.00 52.17 0.00 0.00

WISCONSIN 16.67 0.00 5.56 0.00 0.00 77.78 0.00 0.00

WYOMING 54.55 27.27 9.09 0.0C 0.00 9.09 0.00 0.00

AMERICAN SAMOA . .

GUAM . . . .

NORTHERN MARIANAS . . . . .

PALAU
VIRGIN ISLANDS 100.00 0.00 0.00 0.00 0.00 0A0 0.00 0.00

BUR. OF INDIAN AFFAIRS 0 30 100.00 0 00 0.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 22.66 17.91 19.48 5.30 3.79 26.90 3.07 0.89

50 STATES. D.C. & P.R. 22.63 17 88 19.50 5.31 3.80 26.93 3.07 0.89

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER I. 1993.

SOURCE, ANNUAL.CNTL(LBXXHP1A)
21OCT93
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TABLE AB6

NUMBER OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART 8 AND CHAPTER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

AUTISM

STATE
REGULAR RESOURCE
CLASS ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC PRIVATE HOMEBOUND
RESIDENTIAL RESIDENTIAL HOSPITAL

FACILITY FACILITY ENVIRONMENT

ALABAMA 0 0 0 0 0 0 0 0
ALASKA 0 0 0 0 0 0 0 0
ARIZONA 1 0 4 3 13 0 0 0
ARKANSAS 0 0 0 0 0 0 0 0
CALIFORNIA . . . . . 0
COLORADO
CONNECTICUT o 6 i i 3 0 2 0
DELAWARE 0 1 2 12 0 0 0 0
DISTRICT OF COLUMBIA 0 0 0 0 6 0 0 0
FLORIDA 0 1 31 47 0 0 0 0
GEORGIA
HAWAII
IDAHO

6 6
o o

6
1

0
0

6
0

0 0 0
0 0 0

ILLINOIS
INDIANA 6 0 i 12 6 6 0 0
IOWA 0 0 0 0 0 0 0 0
KANSAS
KENTUCKY
LOUISIANA

6 0
o 0

0
0

6
0

6
0

0
0

MAINE 1 2 1 0 0 0
MARYLAND 0 0 0 0 0
MASSACHUSETTS 1 0 21 7 19 4

MICHIGAN 10 6 55 107 0
MINNESOTA 0 8 8 2 0 0
MISSISSIPPI
MISSOURI
r: Y7TANA

14
0

14
0

6
0

0
0

0
0

NEERASKA 0 0 0 0 0
NEVADA 0 0 0 0 0
NE-.4 HAMPSHIRE 0 0 0 0 0
"./54 JERSEY 1 3 19 4
NEW MEXICO 2 0 0 0
NEW YORK 14 167 58 5 3 2
NORTH CAROLINA 31 32 4 0 0
NORTH DAKOTA 0
OHIO 0
OKLAHOMA 0 0
OREGON 8 25 2 0
PENNSYLVANIA 0 14 16 0
PUERTO RICO 1 14 17 2
RHODE ISLAND 0 0 0 0
SOUTH CAROLINA 15 1 0
SOUTH DAKOTA 0 2 0 0
TENNESSEE 0 17 2 5
TEXAS 11 82 32 1

UTAH 0 7 6 0
VERMONT 0 0 0 0
VIRGINIA 2 23 9 0
WASHINGTON 0 0 0 0
WEST VIRGINIA 0 10 1 0
WISCONSIN 0 0 0 0
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS

0
0

0
0 0
0 0

0
0
0

o o 6 0
o o 0 0
0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 0 0

6
0

6 6 6 0
0 0 0 0

U.S. AND OUTLYING AREAS 18 46 416 494 140 26 88 12

50 STATES, D.C. i P.R. 18 46 416 494 140 26 88 12

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAFFER 1 OP ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

AUTISM

STATE

ALABAMA

REGULAR
CLASS

.

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALASKA
ARIZONA 4.76 0.00 19.05 14.29 61.90 0.00 0.00 0.00

ARKANSAS . . . .

CALIFORNIA . . . .

COLORADO . . . .

.

.

CONNECTICUT 0.00 0.00 56.25 12.50 18.75 0.00 12.50 0.00

DELAWARE 0.00 6.67 13.33 80.00 P 00 0.00 0.00 0.00

DISTRICT OP COLUNDIA 0.00 0.00 0.00 0.00 10:. 00 0.00 0.00 0.00

FLORIDA 0.00 1.27 39.24 59.49 0.00 0.00 0.00 0.00

GEORGIA
HAWAII 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

IDAHO 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

ILLINOIS
INDIANA 0.00 0.00 36.84 63.16 0.00 0.00 0.00 0.00

IOWA . .

KANSAS . . . .

KENTUCKY . . .

LOUISIANA . .

MAINE 25.00 50.00 25.00 c.o6 0.00 0.00 0.00 0.00

MARYLAND .

MASSACHUSETTS 1.12 0.00 23.60 7.87 21.35 0.00 44.94 3.12

MICHIGAN 5.62 3.37 30.90 60.11 0.00 0.00 0.00

MINNESOTA 0.00 44.44 44.44 11.11 0.00 0.00 0.00 0.00

MISSISSIPPI
MISSOURI 0.00 5.56 38.89 38.89 16.67 0.00 0.00 0.00

MONTANA . .

NEBRASKA . . . . .

NEVADA . . .

NEW HAMPSHIRE . . .

NEW JERSEY 0.00 0.00 3.45 10.34 65.52 13.79 3.45 3.45

NEW MEXICO 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

NEW YORK 0.00 0.35 4.91 58.60 20.35 1.75 13.13 0.70

NORTH CAROLINA 0.00 2.90 44.93 46.38 5.80 0.00 0.00 0.00

NORTH DAKOTA . . .

OHIO . . .

OKLAHOMA .

OREGON 10.00 20.00 6:'.50 5.00 2.50 0.00 0.00 0.00

PENNSYLVANIA 0.00 0.00 4,67 53.33 0.00 0.00 0.00 0.00

PUERTO RICO 0.00 2.94 41.18 50.00 0.00 0.00 0.00 5.88

RHODE ISLAND
SOUTH CAROLINA 0.00 5.88 88.24 5.88 0.00 0.00 0.00 0.00

SOUTH DAKOTA 0.00 0.00 50.00 0.00 0.00 0.00 50.00 C.00

TENNESSEE 0.00 0.00 58.62 6.90 6.90 10.34 0.00 17.24

TEXAS 0.75 8.27 61.65 24.06 2.26 2.26 0.00 0.75

UTAH 0.00 0.00 31.82 27.27 0.00 40.91 0.00 0.00

VERMONT
VIRGINIA 0.00 4.55 52.27 20.45 11.36 4.55 6.82 0.00

WASHINGTON . .

WEST VIRGINIA 0.00 0.00 71.43 7.14 7.14 0.00 14.29 0.00

WISCONSIN . . .

WYOMING .

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 1.45 3.71 33.55 39.84 11.29 2.10 7.10 0.97

50 STATES, D.C. & P.R. 1.45 3.71 33.55 39.84 11.29 2.10 7.10 0.97

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB6

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

DEAF-BLINDNESS

STATE
REGULAR
CLASS

RESOURCE SEPARATE
ROOM CLASS

PERCENTAGE

PUBLIC PRIVATE PUBLIC
SEPARATE SEPARATE RESIDENTIAL
FACILITY FACILITY FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 0.00 0.00 0.00 20.00 0.00 80.00 0.00 0.00
0.00

ALASKA 0.00 0.00 100.00 0.00 0.00 0.00 0.00

ARIZONA . .

ARKANSAS 0.00
CALIFORNIA 3.70 0.00 70.37 3.70 3.70 18.52 0.00

11.11
COLORADO 16.67 0.00 27.78 33.33 0.00 11.11 0.00

0.00
CONNECTICUT 0.00 0.00 0.00 0.00 100.00 0.00 0.00

0.A0
DELAWARE 25.00 25.00 0.00 50.00 0.00 0.00 0.00

0.10
DISTRICT OF COLUMBIA 0.00 0.00 0.00 100.00 0.00 0.00 0.00

0.00
FLORIDA 0.00 0.00 33.33 66.67 0.00 0.00 0.00

0.00
GEORGIA 0.00 0.00 0.00 0.00 0.00 100.00 0.00

0.00
HAWAII 0.00 25.00 50.00 25.00 0.00 0.00 0.00

IDAHO . .

.

0.00
ILLINOIS 0.00 0.00 7.: 0.00 0.00 84.62 7.69

0.00
INDIANA 0.00 0.00 100.00 0.00 0.00 0.00 0.00

0.00
IOWA 0.00 0.00 63.64 0.00 0.00 36.36 0.00

0.00
KANSAS 0.00 0.00 100.00 0.00 0.00 0.00 0.00

0.00
KENTUCKY 0.00 0.00 100.00 0.00 0.00 0.00 0.00

0.00
LOUISIANA 0.00 33.33 0.00 0.00 0.00 66.67 0.00

0.00
MAINE 0.00 0.00 0.00 0.00 0.00 100.00 0.00

0.00
MARYLAND 0.00 10.00 0.00 0.00 0.00 90.00 0.00

0.00
MASSACHUSETTS 0.00 0.00 14.29 0.00 28.57 0.00 5/.14

MICHIGAN
MINNESOTA 0.00 33.33 0.00 0.00 0.00 66.67 0.00 0.00

0.00
MISSISSIPPI 0.00 0.00 0.00 0.00 0.00 100.00 0.00

0.00
MISSOURI 0.00 0.00 44.44 33.33 0.00 22.22 0.00

MONTANA .
.

.

NEBRASKA
NEVADA 0.00

.

0.00
.

100.00 0.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE
NEW JERSEY 0.00 0.00 0.00

.

0.00 5.00 95.00 0.00 0.00
50.00

NEW MEXICO
NEW YORK

25.00
16.67

0.00
0.00

25.00
16.67

0.00
16.67

0.00
50.00

0.00
0.00

0.00
0.00 0.00

0.00
NORTH CAROLINA 0.00 0.00 0.00 0.00 0.00 75.00 25.00

NORTH DAKOTA . 0.00 100.00

OHIO .

0.00
OKLAHOMA 0.00 0.00 66.67 0.00 0.00 33.33 0.00

OREGON . .
.

.

PENNSYLVANIA
PUERTO RICO 0.00 0.00 0.00 85.71 0.00 14.29 0.00 0.130

0.00
RHODE ISLAND
SOUTH CAROLINA

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

50.00
0.00

0.00
100.00

50.00
0.00 0.00

0.00
SOUTH DAKOTA 0.00 0.00 0.00 0.00 0.00 100.00 0.00

TENNESSEE
TEXAS 0.00 0.00 16.67 8.33 0.00 75.00 0.00 0.00

6.25
UTAH 0.00 0.00 0.00 12.50 0.00 81.25 0.00

VERMONT
VIRGINIA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

0.00
WASHINGTON 11.11 0.00 33.33 11.11 0.00 44.44 0.00

0.00
WEST VIRGINIA 0.00 0.00 0.00 33.33 0.00 66.67 0.00

WISCONSIN 0.00
WYOMING 0.00 0.00 0.00 0.00 0.00 100.00 0.00

AMERICAN SAMOA
GUAM .

0.00 0.00 0.00 0.00 100.00 0.00 0.00 0.00

NORTHERN MARIANAS . .
.

PALAU .

VIRGIN ISLANDS .

BUR. OF INDIAN AFFAIRS .

U.S. AND OUTLYING AREAS 3.35 2.09 24.27 13.39 4.60 47.28 2.93 2.09

50 STATES, D.C. i P.R. 3.36 2.10 24.37 13.45 4.20 47.48 2.94 2.10

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
21OCT93

REST COPY AVAIL ABLE
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TABLE AB6

NUMBER OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAFFER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OP COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOU'T'H CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. i P.R.

REGULAR
CLASS

0
0

2

0
0
0

0

0
0

0
0
2
0
2

0

2
0
0
0
0

0
0
0

20

20

RESOURCE
ROOM

0
0
0
0
3

0
0
0

0

0
2

0
2

0
0
0
0

0

0
3

1

0
0
0
3

0
0
0
0
0
0
0

6
0
0

0 6
0

18

18

SEPARATE
CLASS

0
0
0
0

0
0
0

6
0

0

0
7

0
0

0

0

0
9
1

0
0
0
4
0
0
0
1

0
0
0

1

6
0

25

23

PUBLIC
SEPARATE
FACILITY

0
0
0
0
.

.

o
0
0
0

6
0

6
0

6
0
0
0
4

6

6
0
0
0
0

6
0
0

0
0
2

0
0
0
1

0
0
0
0

0

0
0

6
0
0

6
0

7

7

NUMBER

PRIVATE
SEPARATE
FACILITY

0
0
0
0

.
o
0
0
0

6
0

6
0

6
0
0
0
7

6

2.

0
0
0
0

6
0
0
0

12

131

131

PUBLIC
RESIDENTIAL

FACILITY

0
0
0
0

.

6
0
0
0

o
0

6
0

6
0
0
0
0

6

o
0
0
0
0

o
0
0

o
0
0

o
0

PRIVATE
RESIDENTIAL

FACILITY

0
0
0
0
.
.

o
0
0
0

6
0

6
0

6
0
0
0
6

6

6
0
0
0
0

i
0
0
0

0
0

22
0
0

6
0
0

6
0

0 30

0 30

HOREHOUND
HOSPITAL

ENVIRONMENT

0
0
0
0

.

6
0
0
0

6
0

6
0

6
0
0
0
3

6

6
0
0
0
0

o
0
0

o
0
0

6
0

o
0
0

6
0

6

6

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB6

PERCENTAGE OP CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B AND CHAPTER 1 OF ESEA (SOP)
DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. 4 P.R.

REGULAR
CLASS

100.08
100.00

100.00

100.00

40.00

6.45

25.00

0.00

2.47
0.00

0.00
27.27

0.00

0.00
0.00

8.44

8.51

RESOURCE
ROOM

0.00
0.00

100.00

0.00

0.00

40.00

6.45

50.00

0.00

1.85
50.00

0.00
27.27

0.00

0.00
0.00

7.59

7.66

SEPARATE
CLASS

0.00
0.00

0.00

0.6
.
.

.

.

20.00

22.58

0.00

0.00

5.56
50.00

0.6
36.36

25.00

1oo.6
100.00

10.55

9.79

PUBLIC
SEPARATE
FACILITY

0.00
0.00

0.00

0.06
.
.
.
.

0.6

12.90

0.00

0.00

1.23
0.00

0.6
9.09

0.00

0.6
0.00

2.95

2.98

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

0.6
0.00

0.00

0.00
.
.

.

.

.

0.00

22.58

25.00

0.6

.

.

75.31
0.0)

.

0.6
0.00

0.00

0.06
0.00

55.27

55.74

PUBLIC
RESIDENTIAL

FACILITY

0.00
0.00

0.00

0.00
.
.

.

.

.

0.00

0.00

0.00

0.6

.

.

0.00
0.00

.

0.6
0.00

0.00

0.6
0.00

0.00

0.00

PRIVATE
RESIDENTIAL

FACILITY

0.00
0.00

0.00

0.00
.
.
.

.

.

0.00

19.35

0.00

1oo.6

.

13.58
0.00

.

0.6
0.00

25.00

0.00
0.00

12.66

12.77

HOMEBOUND
HOSPITAL

ENVIRONMENT

0.6
0.00

0.00

0.06

0.00

9.68

0.00

0.00

.

0.00
0.00

.

100.00
0.00

50.00

0.00
0.00

2.53

2.55

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1983.

SOURCE: ANNUAL.CNTL(LEXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB7

NUMBER OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 41,406 22,907 21,980 916 65 21 21 238
ALASKA 5,044 3,897 2,618 84 0 18 0 9

ARIZONA 4,168 38,364 13.316 1,085 396 0 576 111
ARKANSAS 21,445 18,474 5,195 87 258 0 191 123
CALIFORNIA 130,998 204,329 137,667 8,923 7,799
COLORADO 13,887 32,293 8,049 475 70 7 372 112
CONNECTICUT 30,807 12,964 13,536 1,737 1,772 15 705 282
DELAWARE 4.702 4,344 2,270 8 0 0 0 18
DISTRICT OP COLUMBIA 999 1,778 0 0 0 0 0 0
ILORIDA 102,033 54,646 60,895 6,282 450 148 36 300
GEORGIA 44.950 32,639 26,360 715 152 42 127 221
HAWAII 5,424 4,623 3,359 0 0 0 0 57
IDAHO 13,744 4,939 2,487 299 69 11 1 48
ILLINOIS 55,045 77,112 43,252 589 72 45 27 719
INDIANA 39,311 42,432 25,383 3,586 12 39 97 83
IOWA 12,702 36,145 9,406 1,275 283 205
KANSAS 22,999 11,199 8,024 1,197 103 27 69 221
KENTUCKY 31,713 31,486 9,495 831 104 69 80 293
LOUISIANA 28,287 12,796 31,245 1,529 9 128 31 412
MAINE 14,188 8,960 2,928 209 232 1 20 370
MARYLAND 43,239 17,447 20,366 4,322 1,658 106 215 448
MASSACHUSETTS 90,900 21,575 20,859 2.173 0 0 0 984
MICHIGAN 75,680 41,315 37,315 1,699 . 334 208 126
MINNESOTA 9,399 60,991 6,787 2,112 . 994 149
MISSISSIPPI 19,255 18,133 12,710 423 8 7 22 200
MISSOURI 41.152 46,788 23.014 4,763 919 201 140 328
MONTANA 9,169 4,708 1,756 36 0 49 40 16
NEBRASKA 20,577 7,246 4,729 325 108 20 20 360
NEVADA 6,792 8,889 3,235 852 8 20 12 149
NEW HAMPSHIRE 10,533 4,355 3,742 9 323 1 216 93
NEW JERSEY 61,395 40,887 58,780 6,943 9,461 126 732
NEW MEXICO 25,088 4,386 7,909 138 40 151 18 177
NEW YORK 23,625 110,376 122,020 18,920 27,630 0 916 1,616
NORTH CAROLINA 70,829 30,307 20,474 2,729 564 148 13 396
NORTH DAKOTA 8,861 1,385 1,259 203 11 32 50 55
OHIO 78,353 73,215 35,266 4,736 13,395 422 . 2,286
OKLAHOMA 34,040 20,418 11,575 672 100 46 10 246
OREGON 31,660 11.899 2,352 126 307 6 1 135
PENNSYLVANIA 72,547 53,371 56,310 3,667 93 703 2 174
PUERTO RICO 1,008 15,468 10,325 1,601 921 192 6 1.279
RHODE ISLAND 10,812 3,297 5,513 222 509 0 9 138
SOUTH CAROLINA 29,106 28,935 18,719 1,365 23 61 1 180
SOUTH DAKOTA 4,970 7,592 1,623 174 20 113 2 91
TENNESSEE 55,130 29,843 19,976 1,104 644 20 1 1.184
TEXAS 93,096 185,246 63,327 4,388 101 542 1,05 5,408
UTAH 19,8 ) 15,526 9.525 1,100 0 0 136
VERMONT 8,228 321 458 83 163 1 7 168
VIRGINIA 45,176 34,081 32,477 1,345 750 573 41 950
WASHINGTON 41,232 24,609 16,533 712 448 121 3 414
WEST VIRGINIA 2,682 30,131 9,437 259 8 53 2 144
WISCONSIN 31,074 34.181 21.098 1,176 26 8 161
WYOMING 6,996 3,822 116 36 19 172 3 16
AMERICAN SAMOA 247 19 19 0 0 0 0
GUAM 482 492 354 3 0 0 0
NORTHERN MARIANAS 119 48 1 0 3 0 0
PALAU .

VIRGIN ISLANDS 163 93 917 i 0 0 17 4
BUR. OF INDIAN AFFAIRS 2,733 2,890 488 0 107 93 48 10

U.S. AND OUTLYING AREAS 1.710,013 1,650,616 1,088,829 98,250 69,931 5,760 6,693 22,775

50 STATES, D.C. L P.R. 1.706,269 1,647,074 1,087,050 98,240 69,82f 5,667 6,628 22,761

THE NUMBER OF STUDENTS SERVED IN CORRECTIONAL FACILITIES AND IN PRIVATE
SCHOOLS NOT PLACED OR REFERRED BY PUBLIC AGENCIES ARE DUPLICATE COUNTS.
THESE STUDENTS ARE ALSO REPORTED AS BEING SERVED IN ONE OF THE OTHER EIGHT
EDUCATIONAL ENVIRONMENTS.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CT93

BEST COPY AVAILABLE
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TABLE AB7

NUMBER OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

NUMBER

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA

CORRECTIONAL
FACILITY

0
14
0
95

PRIVATE
SCHOOLS

NOT PLACED

0
37

284
40

COLORADO 0 0

CONNECTICUT 15 248

DELAWARE 0 0

DISTRICT OF COLUMBIA 21 0

FLORIDA 8 940

GEORGIA, 6 243

HAWAII 3 44

IDAHO 0 62

ILLINOIS 44 2,328
INDIANA 0 4,005
IOWA 1,095
KANSAS 0 633

KENTUCKY 324 276

LOUISIANA 0 1,408
MAINE 0 0

MARYLAND 0 575
MASSACHUSETTS 0 0

MICHIGAN 131 2,690
MINNESOTA
MISSISSIPPI 2 166

MISSOURI 800 1,836
MONTANA 0

NEBRASKA 0 1,126
NEVADA 110 34

NEW HAMPSHIRE 0 28

NEW JERSEY 11,703
NEW MEXICO 87 4

NEW YORK 0 5,957
NORTH CAROLINA 715

NORTH DAKOTA 6

OHIO 422 0

OKLAHOMA 0 32

OREGON 0

PENNSYLVANIA 238 2,667
PUERTO RICO 64 68

RHODE ISLAND 0 362

SOUTH CAROLINA 176 76

SOUTH DAKOTA 0 0

TENNESSEE 232 161

TEXAS 0 567

UTAH 0 0

VERMONT 1 53

VIRGINIA 749 754

WASHINGTON 152 321

WEST VIRGINIA 2 74

WISCONSIN 6 1,307

WYOMING 0

AMERICAN SAMOA 0 0

GUAM 0 0

NORTHERN MARIANAS 0 3

PALAU
VIRGIN ISLANDS 0 42

BUR. OF INDIAN AFFAIRS 2 1

U.S. AN OUTLYING AREAS 3,730 42,965

50 STATES, D.C. & P.R. 3,728 42,919

THE NUMBER OF STUDENTS SERVED IN CORRECTIONAL FACILITIES AND IN PRIVATE
SCHOOLS NOT PLACED OR REFERRED BY PUBLIC AGF2ICIES ARE DUPLICATE COUNTS.
THESE STUDENTS ARE ALSO REPORTED AS BEING SERVED IN ONE OP THE OTHER EIGHT
EDUCATIONAL ENVIRONMENTS.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(LBYJO1P1A)
200CT93
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TABLE AB8

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 41,406 22-.07 21,980 916 65 21 21 238

ALASKA 4,891 3,631 2,286 84 0 18 0 9

ARIZONA 3,620 36.538 12,203 1,022 382 0 574 109

ARKANSAS 17,139 18,433 5,124 83 248 0 188 122

CALIFORNIA 107,476 199.045 124,244 8,053 7,560

COLORADO 12,459 31,407 6,862 263 26 7 354 101

CONNECTICUT 30,197 10,912 11,065 1,491 1,631 15 704 254

DELAWARE 3,983 4,078 1,889 4 0 0 0 18

DISTRICT OP COLUMBIA 751 1,766 0 0 0 0 0 0

FLORIDA 94,888 54,191 57,666 5,898 298 146 36 293

GEORGIA 41,885 30,168 24,493 518 39 23 82 119

HAWAII 5,189 4,553 2,772 0 0 0 0 57

IDAHO 12,637 4.559 1,827 154 21 9 1 31

ILLINOIS 55,045 77,112 43,252 589 72 45 27 719

INDIANA 39,226 38,358 24,958 658 7 39 95 83

IOWA 9,921 36,005 7,296 1,006 .
281 105

KANSAS 21,508 11,054 6,117 848 73 26 69 94

KENTUCKY 24,483 30,365 9,306 725 7 66 77 273

LOUISIANA 25,135 12,591 28,128 1,188 7 125 31 377

MAINE 12,532 8,877 2,768 171 30 1 20 67

MARYLAND 39,102 15,137 19,890 4,067 1.369 106 215 217

MASSACHUSETTS 82,175 21,328 19,793 2,143 0 0 0 967

MICHIGAN 68,688 40,832 31,366 815 334 207 90

MINNESOTA 8.817 56,985 2,906 1,628 . 987 . 115

MISSISSIPPI 17,041 17,599 11,789 220 5 7 22 183

MISSOURI 40,348 46,528 21,768 4,151 867 201 140 316

MONTANA 8,250 4,370 1,458 35 0 49 40 16

NEBRASKA 18,818 7,136 4,197 289 92 20 20 155

NEVADA 6,165 8,815 2,482 531 2 20 11 113

NEW HAMPSHIRE 9,986 4,239 3,235 8 294 1 214 37

NEW JERSEY 54,322 40,738 53,182 5.899 8,671 125 703

NEW MEXICO 24,514 3.844 6,685 0 11 150 18 94

NEW YORK 20,225 109,915 117,690 17,809 8,502 0 909 1,577

NORTH CAROLINA 62,695 29.718 19,453 2,022 149 8 13 227

NORTH DAKOTA 8,418 1,322 942 70 6 31 46 32

OHIO 72,552 72,964 31,548 4,191 12,772 422 2,264

OKLAHOMA 30,548 20,181 10,304 446 85 45 97 200

OREGON 30,616 11,859 2,273 123 297 6 13 126

PENNSYLVANIA 67,036 53,265 49,695 3,486 14 694 24 170

PUERTO RICO 1,008 15,468 10,325 1.601 921 192 65 1,279

RHODE ISLAND 9,978 3,109 4,889 206 432 0 91 137

SOUTH CAROLINA 22,810 28,091 17,551 1,177 20 55 10 155

SOUTH DAKOTA 4,258 7,060 833 85 19 113 27 22

TENNESSEE 48,748 29,064 18,913 918 556 20 17 1.153

TEXAS 80.027 183,159 54,385 3.937 98 537 1,019 5,199

UTAH 18,992 15,451 9,276 1,070 0 0 0 129

VERMONT 7,875 318 263 26 49 1 77 38

VIRGINIA 40,507 33,494 28,683 967 695 566 416 136

WASHINGTON 38.173 23,842 11,722 348 277 106 23 196

WEST VIRGINIA 2.490 27,875 8,749 235 8 51 22 52

WISCONSIN 27,017 32,782 15,990 923 24 , 8 3 154

WYOMING 6,996 3,822 116 36 19 172 30 16

AMERICAN SAMOA 212 19 19 0 0 0 0 0

GUAM 440 491 352 3 0 0 0 0

NORTHERN MARIANAS 104 48 1 0 3 0 0 0

PALAU .
.

VIRGIN ISLANDS 163 93 917 7 0 0 17 4

BUR. OF INDIAN AFFAIRS 2,733 2,890 488 0 107 93 48 10

U.S. AND OUTLYING AREAS 1.547,218 1,610,401 988,364 83.143 46,830 5,536 6,539 19,351

50 STATES, D.C. 4 P.R. 1,543,566 1,606,860 986,587 83,133 46,720 5,443 6,474 19,337

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
20OCT93
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TABLE AB8

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENT:

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESILENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 47.29 26.16 25.10 1.05 0.07 0.02 0.02 0.27
ALI1SKA 44.79 33.25 20.94 0.77 0.00 0.16 0.00 0.08
ARIZONA 6.65 67.11 22.41 1.88 0.70 0.00 1.05 0.20
ARKANSAS 4..46 44.59 12.40 0.20 0.60 0.00 0.45 0.30
CALIFORNIA 24.08 44.59 27.83 1.80 1.69
COLORADO 24.20 61.01 13.33 0.51 0.05 0.01 0.69 0.20
CONNECTICUT 53.67 19.39 19.66 2.65 2.90 0.03 1.25 0.45
DELAWARE 39.94 40.89 18.94 0.04 0.00 0.00 0.00 0.18
DISTRICT OF COLUMBIA 29.84 70.16 0.00 0.00 0.00 0.00 0.00 0.00
FLORIDA 44.46 25.39 27.02 2.76 0.14 0.07 0.02 0.14
GEORGIA 43.04 31.00 25.17 0.53 0.04 0.02 0.08 0.12
HAWAII 41.28 36.22 22.05 0.00 0.00 0.00 0.00 0.45
IDAHO 65.68 23.70 9.50 0.80 0.11 0.05 0.01 0.16
ILLINOIS 31.12 43.60 24.46 0.33 0.04 0.03 0.02 0.41
INDIANA 37.93 37.09 24.13 0.64 0.01 0.04 0.09 0.08
IOWA 18.17 65.93 13.36 1.84 0.51 0.19
KANSAS 54.06 27.78 15.37 2.13 0.18 0.07 0.17 0.24
KENTUCKY 37.49 46.50 14.25 1.11 0.01 0.10 0.12 0.42
LOUISIANA 37.19 18.63 41.62 1.76 0.01 0.18 0.05 0.56
MAINE 51.22 36.28 11.31 0.70 0.12 0.00 0.08 0.27
MARYLAND 48.81 18.90 24.83 5.08 1.71 0.13 0.27 0.27
MASSACHUSETTS 65.01 16.87 15.66 1.70 0.00 0.00 0.00 0.76
MICHIGAN 48.26 28.69 22.04 0.57 0.23 0.15 0.06
MINNESOTA 12.34 79.77 4.07 2.28 1.38 0.16
MISSISSIPPI 36.36 37.55 25.15 0.47 0.01 0.01 0.05 0.39
MISSOURI 35.29 40.70 19.04 3.63 0.76 0.18 0.12 0.28
MONTANA 58.03 30.74 10.25 0.25 0.00 0.34 0.28 0.11
NEBRASKA 61.24 23.22 13.66 0.94 0.30 0.07 0.07 0.50
NEVADA 33.99 48.60 13.68 2.93 0.01 0.11 0.06 0.62
NEW HAMPSHIRE 55.43 23.53 17.96 0.04 1.63 0.01 1.19 0.21
NEW JERSEY 33.20 24.89 32.50 3.60 5.30 0.08 0.43
NEW MEXICO 69.41 10.88 18.93 0.00 0.03 0.42 0.05 0.27
NEW YORK 7.31 39.73 42.54 6.44 3.07 0.00 0.33 0.57
NORTH CAROLINA 54.86 26.00 17.02 1.77 0.13 0.01 0.01 0.20
NORTH DAKOTA 77.46 12.17 8.67 0.64 0.06 0.29 0.42 0.29
OHIO 36.88 37.09 16.04 2.13 6.49 0.21 1.15
OKLAHOMA 49.35 32.60 16.64 0.72 0.14 0.07 0.16 0.32
^REGON 67.57 26.17 5.02 0.27 0.66 0.01 0.03 0.28
PENNSYLVANIA 38.44 30.54 28.50 2.00 0.01 0.40 0.01 0.10
PUERTO RICO 3.27 50.12 33.46 5.19 2.98 0.62 0.21 4.14
RHODE ISLAND 52.96 16.50 25.95 1.09 2.29 0.00 0.48 0.73
SOUTH CAROLINA 32.65 40.21 25.12 1.68 0.03 0.08 0.01 0.22
SOUTH DAKOTA 34.29 56.86 6.71 0.68 0.15 0.91 0.22 0.18
TENNESSEE 49.05 29.24 19.03 0.92 0.56 0.02 0.02 1.16
TEXAS 24.37 55.78 16.56 1.20 0.03 0.16 0.31 1.58
UTAH 42.28 34.40 20.65 2.38 0.00 0.00 0.00 0.29
VERMONT 91.07 3.68 3.04 0.30 0.57 0.01 0.89 0.44
VIRGINIA 38.41 31.76 27.20 0.92 0.66 0.54 0.39 0.13
WASHINGTON 51.11 21.112 15.69 0.47 0.37 0.14 0.03 0.26
WEST VIRGINIA 6.31 70.60 22.16 0.60 0.02 0.13 0.06 0.13
WISCONSIN 35.13 42.63 20.79 1.20 0.03 0.01 0.00 0.20
WYOMING 62.43 34.10 1.04 0.32 0.17 1.53 0.27 0.14
AMERICAN SAMOA 84.80 7.60 7.60 0.00 0.00 0.00 0.00 0.00
GUAM. 34.21 38.18 27.37 0.23 0.00 0.00 0.00 0.00
NORTHERN MARIANAS 66.67 30.77 0.64 0.00 1.92 0.00 0.00 0.00
PALAU . . .

VIRGIN ISLANDS 13.57 7.74 76.35 0.58 0.00 0.00 1.42 0.33
BUR. OF INDIAN AFFAIRS 42.9% 45.38 7.66 0.00 1.68 1.46 0.75 0.16

U.S. AND OUTLYING AREAS 35.J2 37.39 22.95 1.93 1.09 0.13 0.15 0.45

50 STATES, D.C. i P.R. 35.91 37.39 22.95 1.93 1.09 0.13 0.15 0.45

PLEASE SEE DATA NOTTS FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CT93

BEST COPY A.VAILABLE
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TABLE AB9

NUMBER OF CHILDREN AGE 3-5 SERVED IN
DIFFEEENT EDUCATIONAL ENVIRONME NTS

UNDER IDEA, PART 8
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC PRIVATE
RESIDENTIAL RESIDENTIAL

FACILITY FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 0 0 0 0 0 0 0 0

ALASKA 153 266 332 0 0 0 0 0

ARIZONA 548 1,826 1,113 63 14 0 2 2

ARKANSAS 4,306 41 71 4 10 0 3 1

CALIFORNIA 23,522 5,284 13,423 870 239

COLORADO 1,428 886 1,187 212 44 0 18 11

CONNECTICUT 610 2,052 2,471 246 141 0 1 28

DELAWARE 719 266 381 4 0 0 0 0

DISTRICT OF COLUMBIA 248 12 0 0 0 n 0 0

FLORIDA 7,145 455 3,229 384 152 2 0 7

GEORGIA 3,065 2,471 1,867 197 113 19 45 102

HAWAII 235 70 587 0 0 0 0 0

IDAHO 1,107 380 660 145 48 2 0 17

ILLINOIS
INDIANA 8i 4,074 425 2,928 5 0 2 0

IOWA 2,781 140 2,110 269 .
2 100

KANSAS 1,491 145 1,907 349 30 0 127

KENTUCKY 7,230 1.121 189 106 97 3 20

LOUISIANA 3,152 205 3,117 341 2 0 35

MAINE 1,656 83 160 38 202 0 303

MARYLAND 4,137 2,310 476 255 289 0 231

MASSACHUSETTS 8,725 247 1,066 30 0 0 17

MICHIGAN 6,992 483 5,949 884 . 1 36

MINNESOTA 582 4,006 3,881 484 34

MISSISSIPPI 2.214 534 921 203 i 6 17

MISSOURI 804 260 1,246 612 52 0 12

MONTANA 919 338 298 1 0 0 0

NEBRASKA 1,759 110 532 36 16 0 201

NEVADA 627 74 753 321 6 1 36

NEW HAMPSHIRE 547 116 507 1 29 2 56

NEW JERSEY 7.073 149 5.598 1,044 790 1 29

NEW MEXICO 574 542 1,224 138 29 1 0 83

NEW YORK 3,400 461 4,330 1,111 19,128 0 7 39

NORTH CAROLINA 8,134 589 1,021 707 415 140 0 169

NORTH DAKOTA 443 63 317 133 5 1 4 23

OHIO 5,801 251 3.718 545 623 0 22

OKLAHOMA 3,492 237 1,271 226 15 1 46

OREGON 1.044 40 79 3 10 0 9

PENNSYLVANIA 5.511 110 6,615 181 79 9 4

PUERTO RICO 0 0 0 0 0 0 0

RHODE ISLAND 834 188 624 16 77 0 1

SOUTH CAROLINA 6,296 844 1,168 188 3 6 25

SOUTH DAKOTA 712 532 790 89 1 0 69

TENNESSEE 6.382 779 1,063 186 88 0 31

TEXAS 13,069 . 087 8,942 451 3 5 3 209

UTAH 821 75 249 30 0 0 7

VERMONT 353 3 195 57 114 0 130

VIRGINIA 4,669 587 3,794 378 55 7 814

WASHINGTON 3,059 767 4,811 364 171 15 1 218

WEST VIRGINIA 192 2,256 688 24 0 2 92

WISCONSIN 4,057 1,399 5,108 253 2 0 7

%YOKING
M4ERICAN SAMOA

.

35
.

0 0
.

0 0 0 0 0

GUAM 42 1 2 0 0 0 0 0

NORTHERN MARIANAS 15 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OP INDIAN AFFAIRS

IS

0

.

0
0

a
.0

a
0

a
0

a
0

0 a
0 0

U.S AND OUTLYING AREAS 162,795 40.215 100,465 15,107 23,100 224 154 3,424

50 STATES, D.C. & P.R. 162,703 40,214 100,463 15,107 23,100 224 154 3.424

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CHTL(LBXXNP1A)
200CT93
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TABLE AB9

PERCENTAGE OF CHILDREN AGE 3-5 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE

ALABAMA

REGULAR
CLASS

RESOURCE
ROOM

SE' RATE
CLASS

.

PUBLIC
SEPARATE
FACILITY

.

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

. .

PUBLIC
RESIDENTIAL.

FACILITY

.

PRIVATE
RESIDENTIAL

FACILITY

.

HOMEBOUND
HOSPITAL

ENVIRONMENT

.

ALASKA 20.37 35.42 44.21 0.00 0.00 0.00 0.00 0.00
ARIZONA 15.36 51.18 31.19 1.77 0.39 0.00 0.06 0.06
ARKANSAS 97.07 0.92 1.60 0.09 0.23 0.00 0.07 0.02
CALIFORNIA 54.28 12.19 30.97 2.01 0.55 . . .

COLORADO 37.72 23.40 31.35 5.60 1.16 0.00 0.48 0.29
CONNECTICUT 10.99 36.98 44.53 4.43 2.54 0.00 0.02 0.50
DELAWARE 52.48 19.42 27.81 0.29 0.00 0.00 0.00 0.00
DISTRICT OP COLUMBIA 95.38 4.62 0.00 0.00 0.00 0.00 0.00 0.00
FLORIDA 62.82 4.00 28.39 3.38 1.34 0.02 0.00 0.06
GEORGIA 38.90 31.36 23.70 2.50 1.43 0.24 0.57 1.29
HAWAII 26.35 7.85 65.81 0.00 0.00 0.00 0.00 0.00
IDAHO 46.93 16.11 27.98 6.15 2.03 0.08 0.00 0.72
ILLINOIS
INDIANA 1.13 54.18 5.65 38.94 0.07 0.00 0.03 0.00
IOWA 51.48 2.59 39.06 4.98 0.04 1.85
KANSAS 36.81 3.58 47.09 8.62 0.74 0.02 0.00 3.14
KENTUCKY 82.45 12.78 2.16 1.21 1.11 0.03 0.03 0 23
LOUISIANA 45.98 2.99 45.47 4.97 0.03 0.04 0.00 0 51
MAINE 67.81 3.40 6.55 1.56 8.27 0.00 0.00 12.41
MARYLAND 53.74 30.01 6.18 3.31 3.75 0.00 0.00 3.10
MASSACHUSETTS 86.51 2.45 10.57 0.30 0.00 0.00 0.00 0.11
MICHIGAN 48.74 3.37 41.47 6.16 0.00 0.01 0.25
MINNESOTA 6.47 44.54 43.15 5.38 0.08 0.38
MISSISSIPPI 56.89 13.72 23.66 5.22 0.08 0.00 0.00 0.44
MISSOURI 26.93 8.71 41.73 20.50 1.74 0.00 0.00 0.40
MONTANA 59.06 21.72 19.15 0.06 0.00 0.00 0.00 0.00
NEBRASKA 66.18 4.14 20.02 1.35 0.60 0.00 0.00 7.71
NEVADA 34.49 4.07 41.42 17.66 0.33 0.00 0.06 1.98
NEW HAMPSHIRE 43.48 9.22 40.30 0.08 2.31 0.00 0.16 4.45
NEW JERSEY 48.17 1.01 38.12 7.11 5.38 0.01 0.20
NEW WEXICO 22.15 20.92 47.24 5.33 1.12 0.04 0.0P 3.20
NEW YORK 11.94 1.62 15.21 3.90 67.17 0.00 0.02 0.14
NORTH CAROLINA 72.79 5.27 9.14 6.33 3.71 1.25 0.00 1.51
NORTH DAKOTA 44.79 6.37 32.05 13.45 0.51 0.10 0.40 2.33
OHIO 52.93 2.29 33.92 4.97 5.68 0.00 0.20
OKLAHOMA 65.92 4.47 23.99 4.27 0.28 0.02 0.17 0.87
OREGON 88.10 3.38 6.67 0.25 0.84 0.00 0.00 0.76
PENNSYLVANIA 44.05 0.88 52.87 1.45 0.63 0.07 0.02 0.03
PUERTO RICO . . .

RHODE ISLAND 47.93 10.80 35.86 0.92 4.43 0.00 0.00 0.06
SOUTH CAROLINA 73.81 9.89 13.69 2.2J 0.04 0.07 0.00 0.29
SOUTH DAKOTA 32.47 24.26 36.02 4.06 0.05 0.00 0.00 3.15
TENNESSEE 74.83 9.13 12.46 2.18 1.03 0.00 0.00 0.36
TEXAS 52.70 8.41 36.05 1.82 0.01 0.02 0.14 0.84
UTAH 69.46 6.35 21.07 2.54 0.00 0.00 0.00 0.59
VERMONT 41.38 0.35 22.86 6.68 13.36 0.00 0.12 15.24
VIRGINIA 45.31 5.70 36.82 3.67 0.53 0.07 0.01 7.90
WASHINGTON 32.49 8.15 51.10 3.87 1.82 0.16 0.11 2.32
WEST VIRGINIA 5.90 69.33 21.14 0.74 0.00 0.06 0.00 2.83
WISCONSIN 37.46 12.92 47.17 2.34 0.02 0.00 0.03 0.06
WYOMING
AMERICAN SAMOA

.

100.00 0.00
.

0.00 0.00
.

0.00
.

0.00
.

0.00
.

0.00
GUAM 93.33 2.22 4.44 0.00 0.00 0.00 0.00 0.00
NORTHERN MARIANAS 100.00 0.00 0.00 0.00 0 ^0 0.00 0.00 0.00
PALA',
VIRGIN ISLANDS
BUR. OP INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 47.12 11.64 29.08 4.37 6.69 0.06 0.04 0.99

50 STATES, O.C. 8 P.R. 47.11 11.64 29 09 4.37 6.69 0.06 0.04 0.99

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
20OCT93
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TABLE AB10

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

.UBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 26,958 8,997 7,180 316 27 2 3 54

ALASKA 3,242 1,858 1,086 28 0 0 0 0

ARIZONA 1,775 22,173 4,903 356 135 0 74 18

ARKANSAS 10,442 6,516 1,949 49 77 0 57 19

CALIFORNIA 88,204 98,228 57,104 3,701 1,912 . . .

COLORADO 7,774 15,745 2,922 53 15 1 129 21

CONNECTICUT 17,461 4,225 5,50' 404 432 0 111 37

DELAWARE 2,829 1,903 1,06, 4 0 0 0 1

DISTRICT OF COLUMBIA 381 514 0 0 0 0 0 0

FLORIDA 64,529 28,763 22,951 1.690 114 4 28 134

GEORGIA 27,329 14,802 :2,213 196 35 15 25 83

HAWAII 3,291 2,081 1,135 0 0 0 0 12

IDAHO 8,835 1,894 723 37 8 2 0 12

ILLINOIS 47,602 32,882 18,446 220 11 1 1 144

INDIANA 33,305 11,286 10,689 219 3 3 16 10

IOWA 8,914 14,626 3,112 288 . 41 46

KANSAS 14,664 4,321 2,940 392 22 9 1 33

KENTUCKY 19,552 12,743 3,644 184 5 7 30 69

LOUISIANA 17,210 4,878 11,268 38, 4 32 4 112

MAINE 7,573 4,048 1,197 39 13 0 3 18

MARYLAND 24,228 7,811 8,551 1,695 493 2 31 71

MASSACHUSETTS 43,734 8,705 10,363 285 0 0 0 188

MICHIGAN 44,505 15,493 13,619 235 8 10 34

MINNESOTA 4,027 31,092 1,034 320 . 121 31

MISSISSIPPI 12,446 5.433 4,985 98 2 2 7 54

MISSOURI 24,930 19,566 9,852 1,463 297 57 48 78

MONTANA 5,207 2,131 627 15 0 8 3 4

NEBRASKA 12,146 3,095 2,002 111 23 4 3 78

NEVADA 4,717 4,078 1,248 216 1 1 5 28

NEW HAMPSHIRE '.485 2,068 1,624 5 64 0 35 12

NEW JERSEY 45,965 15,033 22,517 1,808 3,208 15 161

NEW MEXICO 11,995 2,540 3,521 0 3 15 5 28

NEW YORK 15,842 45,510 50,151 6,354 2,440 0 116 340

NORTH CAROLINA 43,645 11,752 8,540 583 81 6 8 74

NORTH DAKOTA 4,797 552 324 55 3 7 5 21

OHIO 52.416 29,518 16,282 1,400 11,454 0 . 324

. OKLAHOMA 20,360 8,262 4,921 181 43 16 26 50

OREGON 19,106 5,071 986 32 51 0 6 28

PENNSYLVANIA 44,709 17,129 24,231 937 8 92 8 48

PUERTO RICO 532 6,490 3,520 174 264 37 6 382

RHODE ISLAND 5,760 1,159 2,407 45 130 0 18 26

SOUTH CAROLINA 18,902 12.738 7,965 428 9 13 2 33

SOUTH DAKOTA 2,942 3,881 434 26 6 21 4 13

TENNESSEE 32,383 11,133 7,697 302 126 9 0 236

TEXAS 61,042 88,749 18,614 943 17 35 236 1,211

UTAH 13,171 8,406 4,377 320 0 0 0 37

VERMONT 4,272 134 49 1 14 0 13 15

VIRGINIA 26.180 14,346 14,682 383 307 54 58 54

WASHINGTON 24,485 10.881 5,654 96 89 2 10 73

WEST VIRGINIA 944 15,000 3,404 31 2 14 1 7

WISCONSIN 17,324 13,628 7,232 237 14 3 1 54

WYOMING 4,056 1,618 39 5 16 44 5 4

AMERICAN SAMOA 127 0 16 0 0 0 0 0

GUAM 242 310 51 1 0 0 0 0

NORTHERN MARIANAS 62 9 0 0 1 0 0 0

PALAU
VIRGIN ISLANDS 117 44 348 6 6 0 2 1

BUR. OF INDIAN AFFAIRS 1,690 1,341 227 0 77 48 9 0

U.S. AND OUTLYING AREAS 1,065,561 719.189 432,125 27,348 22,056 695 1,219 4,621

50 STATES, D.C. i P.R. 1,063,323 717,485 431,483 27,347 21,978 647 1,208 4,620

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNPIA1
200CT93
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TABLE AB10

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

:PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 61.92 20.67 16.49 0.73 0.06 0.00 0.01 0.12
ALASKA 52.17 29.90 17.48 0.45 0.00 0.00 0.00 0.00
ARIZONA 6.03 75.33 16.66 1.21 0.46 0.00 0.25 0.06
ARKANSAS 54.64 34.10 10.20 0.26 0.40 0.00 0.30 0.10
CALIFORNIA 35.40 39.43 22.92 1.49 0.77
COLORADO 29.16 59.06 10.96 0.20 0.06 0.00 0.48 0.08
CONNECTICUT 61.98 15.00 19.53 1.43 1.53 0.00 0.39 0.13
DELAWARE 48.73 32.78 18.40 0.07 0.00 0.00 0.00 0.02
DISTRICT OP COLUMBIA 42.57 57.43 0.00 0.00 0.00 0.00 0.00 0.00
FLORIDA 54.59 24.33 19.41 1.43 0.10 0.00 0.02 0.11
GEORGIA 49.96 27.06 22.33 0.36 0.06 0.03 0.05 0.15
HAWAII 50.48 31.92 17.41 0.00 0.00 0.00 0.00 0.18
IDAHO 76.75 16.45 6.28 0.32 0.07 0.02 0.00 0.10
ILLINOIS 47.93 33.11 18.57 0.22 0.01 0.00 0.00 0.15
INDIAN.. 57.89 23.09 18.58 0.38 0.01 0.01 0.03 0.02
IOWA 32.98 54.12 11.51 1.07 0.15 0.17
KANSAS 65.52 19.31 13.14 1.75 0.10 0.04 0.70 0.15
KENTUCKY 53.96 35.17 10.06 0.51 0.01 0.02 0.08 0.19
LOUISIANA 50.77 14.39 33.24 1.14 0.01 0.09 0.01 0.33
MAINE 58.75 31.40 9.29 0.30 0.10 0.00 0.02 0.14
MARYLAND 56.50 18.22 19.94 3.95 1.15 0.00 0.07 0.17
MASSACHUSETTS 69.12 13.76 16.38 0.45 0.00 0.00 0.00 0.30
MICHIGAN 60.22 20.96 18.43 0.32 . 0.01 0.01 0.05
MINNESOTA 11.00 84.89 2.82 0.87 . 0.33 0.08
MISSISSIPPI 54.05 23.59 21.65 0.43 0.01 0.01 0.03 0.23
MISSOURI 44.29 34.76 17.50 2.60 0.53 0.10 0.09 0.14
MONTANA 65.13 26.65 7.84 0.19 0.00 0.10 0.04 0.05
NEBRASKA 69.56 17.72 11.46 0.64 0.13 0.02 O.U2 0.45
NEVADA 45.82 39.62 12.12 2.10 0.01 0.01 0.05 0.27
NEW HAMPSHIRF 55.16 24.35 19.12 0.06 0.75 0.00 0.41 0.14
NEW JERS1..-. 51.82 16.95 25.38 2.04 3.62 0.02 0.18
NEW N5XICO 66.25 14.03 19.45 0.00 0.02 0.08 0.03 C.15
NEW YORK 13.12 37.69 41.53 5.26 2.02 0.00 0.10 0.28
NORTH CAROLINA 67.47 18.17 13.20 0.90 0.13 0.01 0.01 0.11
NORTH DAKOTA 83.22 9.58 5.62 0.95 0.05 0.12 0.09 0.36
OHIO 47.05 26.50 14.62 1.26 10.28 0.00 . 0.29
OKLAHOMA 60.13 24.40 14.53 0.53 0.13 0.05 0.08 0.15
OREGON 75.58 20.06 3.90 0.13 0.20 0.00 0.02 0.11
PENNSYLVANIA 51.29 19.65 27.80 1.08 0.01 0.11 0.01 0.06
PUERTO RICO 4.66 56.90 30.86 1.53 2.31 0.32 0.05 3.35
RHODE ISLAND 60.35 12.14 25.22 0.47 1.36 0.00 0.19 0.27
SOUTH CAROLINA 47.15 31.77 19.87 1.07 0.02 0.03 0.00 0.08
SOUTH DAKOTA 40.15 52.97 5.92 0.35 0.08 0.29 0.05 0.18
TENNESSEE 62.41 21.46 14.83 0.58 0.24 0.02 0.00 0.45
TEXAS 35.73 51.95 10.90 0.55 0.01 0.02 0.14 0.71
UTAH 50.06 31.95 16.64 1.22 0.00 0.00 0.00 0.14
VERMONT 94.98 2.98 1.09 0.02 0.31 0.00 0.29 0.33
VIRGINIA 46.70 25.59 26.19 0.68 0.55 0.10 0.10 0.10
WASHINGTON 59.30 26.35 13.69 0.23 0.22 0.00 0.02 0.18
WEST VIRGINIA 4.87 77.31 17.54 0.16 0.01 0.07 0.01 0.04
WISCONSIN 45.01 35.40 18.79 0.62 0.04 0.01 0.00 0.14
WYOMING 70.09 27.96 0.67 0.09 0.28 0.76 0.09 0.07
AMERICAN SAMOA 88.81 0.00 11.19 0.30 0.00 0.00 0.00 0.00
GUAM 40.07 51.32 8.44 0.17 0.00 0.00 0.00 0.00
NORTHERN MARIANAS 86.11 12.50 0.00 0.00 1.39 0.00 0.00 0.00
PALAU -

VIRGIN ISLANDS 22.85 8.59 67.97 0.00 0.00 0 00 0.39 0.20
BUR. OP INDIAN AFFAIRS 49.82 39.53 6.69 0.00 2.27 1.42 0.27 0.00

U.S. AND OUTLYING AREAS 46.88 31.64 19.01 1.20 0.97 0.03 0.05 0.20

50 STATES, D.C. 4 P.R. 46.88 31.63 19.02 1.21 0.97 0.03 0.05 0.20

PLEASE SEE DATA NOTES FOR AN EXPLAKATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLILBXXNP1A)
200CT93

BEST COPY AVAILABLE
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TABLE AB11

RUBBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART 8
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALUMNA 13,110 12,363 12,653 447 28 17 15 153

ALASKA 1,492, 1,686 1,008 52 0 17 0 6

ARIZONA 1,707 13,361 6,092 520 173 0 476 68

ARKANSAS 6,095 10,778 2,890 31 138 0 127 97

CALIFORNIA 17,965 94.588 58,175 3,771 5,011

COLORADO 4,382 14,523 3,358 138 11 6 217 71

CONNECTICUT 11,746 5,985 5,001 835 1,016 13 529 194

DELAWARE 1,067 1,984 749 0 0 0 0 16

DISTRICT OF COLUMBIA 297 1,065 0 0 0 0 0 0

FLORIDA 28,313 23,620 31,556 3,111 159 140 8 148

GEORGIA 13.542 13,747 11,025 289 3 8 54 30

HAWAII 1,810 2,338 1,451 0 0 0 0 45

IDAHO 3,569 2,434 927 106 7 6 1 16

ILLINOIS 7,037 40,676 22.676 258 51 44 12 515

INDIANA 5,536 22,699 12.831 379 4 33 62 73

IOWA 954 19,445 3,555 517 . 210 57

KANSAS 6,333 6.100 2,742 374 43 12 66 54

KENTUCKY 4.537 15,800 5,015 410 I 55 47 173

LOUISIANA 6,914 7,003 15,093 577 3 64 27 215

MAINE 4,492 4,346 1.412 115 16 1 14 41

MARYLAND 13,755 6,714 10,657 1,703 716 98 143 130

MASSACHUSETTS 35,164 11,505 8,150 1,528 0 0 0 646

MICHIGAN 21,885 22,752 16,285 303 .
311 188 40

MINNESOTA 4,497 24,035 1,358 1,070 .
779 68

MISSISSIPPI 4,222 10,881 6,118 87 3 5 10 105

MISSOURI 13,618 23,796 10,910 1,981 519 116 78 208

MONTANA 2,748 1,998 707 16 0 40 36 10

NEBRASKA 6,216 3,726 1,751 124 56 9 13 60

NEVADA 1,359 4,423 1,103 193. 1 19 6 76

NEW HAMPSHIRE 4,714 1,959 1,513 3 192 1 160 16

NEW JERSEY 7,898 23,364 27,713 3,452 4,466 67 459

NEW MEXICO 11,630 1,199 2,735 0 5 119 10 53

NEW YORK 4,074 58,237 59,922 8,275 5,200 0 524 1,005

NORTH CAROLINA 17,731 16,301 9,908 1,010 49 1 2 134

NORTH DAKOTA 3,289 682 475 12 2 18 29 7

OHIO 17,789 39.482 13,730 2,411 1,227 280 1,763

OKLAHOMA 9,178 10.955 4.909 191 39 25 68 127

OREGON 10.743 6,286 1.087 85 211 6 5 86

PENNSYLVANIA 19,942 32,327 23,159 1,953 5 552 12 105

PUERTO RICO 404 8,268 5,678 904 363 96 31 557

RHODE ISLAND 3,876 1,761 2,145 131 222 0 58 96

SOUTH CAROLINA 3.536 13,948 8,615 524 10 38 8 106

SOUTH DAKOTA 1,211 2,905 337 43 9 71 20 6

TENNESSEE 14.616 16.283 9,847 451 303 7 11 790

TEXAS 17.465 87,688 27,787 2,087 43 184 568 3,698

UTAH 5,588 6,784 4,414 403 0 0 0 83

VERMONT 3.361 165 153 20 31 1 53 14

VIRGINIA 12,928 17,164 12,411 421 347 415 288 70

WASHINGTON 12,204 11,815 4,984 193 184 71 13 111

WEST VIRGINIA 1,380 11.353 4,732 128 5 36 18 38

WISCONSIN 8,748 17,562 7,420 566 7 4 2 87

WYOMING 2,283 1.566 28 24 3 99 16 10

AMERICAN SAMOA 85 14 3 0 0 0 0 0

GUAM 183 161 251 1 0 0 0 0

NORTHERN MARIANAS 41 32 1 0 2 0 0 0

PALAU . .

VIRGIN ISLANDS 43 49 514 7 6 0 8 3

BUR. OF INDIAN AFFAIRS 954 1,376 22:: 0 30 43 35 10

U.S. AND OUTLYING AREAS 440,256 814,057 489,945 42,230 20,914 3,860 4,345 12,749

50 STATES, D.C. 4 P.R. 438,950 812.425 488.950 42,222 20,882 3,817 4,302 12.736

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTIALBXXNP1A1
200CT93
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TABLE AB11

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PFIICENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 33.80 31.87 32.62 1.15 0.07 0.04 0.04 0.39
ALASKA 35.02 39.57 23.66 1.22 0.00 0.40 0.00 0.14
ARIZONA 7.62 59.66 27.20 2.32 0.77 0.00 2.13 0.30
ARKANSAS 30.24 53.47 14.34 0.15 0.68 0.00 0.63 0.48
CALIFORNIA 10.01 52.69 32.41 2.10 2.79
COLORADO 19.30 63.96 14.79 0.61 0.05 0.03 0.96 0.31
CONNECTICUT 46.39 23.64 19.75 3.30 4.01 0.05 2.09 0.77
DELAWARE 27.96 51.99 19.63 0.00 0.00 0.00 0.00 0.42
DISTRICT OF COLUMBIA 21.81 78.19 0.00 0.00 0.00 0.00 0.00 0.00
FLORIDA 32.52 27.13 36.25 3.57 0.18 0.16 0.01 0.17
GEORGIA 34.99 35.52 28.49 0.75 0.01 0.02 0.14 0.08
HAWAII 32.07 41.42 25.71 0.00 0.00 0.00 0.00 0.80
IDAHO 50.51 34.45 13.12 1.50 0.10 0.08 0.01 0.23
ILLINOIS 9.87 57.07 31.82 0.36 0.07 0.06 0.02 0.72
INDIANA 13.30 54.54 30.83 0.91 0.01 0.08 0.15 0.18
IOWA 3.86 78.60 14.37 2.09 . 0.85 0.23
KANSAS 40.28 38.79 17.44 2.38 0.27 0.0d 0.42 0.34
KENTUCKY 17.42 60.68 19.26 1.57 0.00 0.21 0.18 0.66
LOUISIANA 23.13 23.42 50.49 1.93 0.01 0.21 0.09 0.72
MAINE 43.04 41.64 13.53 1.10 0.15 0.01 0.13 0.39
MARYLAND 40.56 19.80 31.42 5.02 2.11 0.29 0.42 0.38
MASSACHUSETTS 61.70 20.19 14.30 2.68 0.00 0.00 0.00 1.13
MICHIGAN 35.43 36.84 26.37 0.49 0.50 0.30 0.06
MINNESOTA 14.14 75.57 4.27 3.36 2.45 . 0.21
MISSISSIPPI 19.70 50.77 28.55 0.41 0.01 0.02 0.05 0.49
MISSOURI 26.58 46.45 21.30 3.87 1.01 0.23 0.15 0.41
MONTANA 49.47 35.97 12.73 0.29 0.00 0.72 0.65 0.18
NEBRASKA 51.99 31.17 14.65 . 1.04 0.47 0.08 0.11 0.50
NEVADA 18.93 61.60 15.36 2.69 0.01 0.26 0.08 1.06
NCW HAMPSHIRE 55.08 22.89 17.68 0.04 2.24 0.01 1.87 0.19
NEU JERSEY 11.71 34.65 41.11 5.12 6.62 0.10 0.68
NEW MEXICO 73.84 7.61 17.36 0.00 0.03 0.76 0.06 0.34
NEW YORK 2.97 42.44 43.66 6.03 3.79 0.00 0.38 0.73
NORTH CAROLINA 39.28 36.12 21.95 2.24 0.11 0.00 0.00 0.30
NORTH DAKOTA 72.86 15.11 10.52 0.27 0.04 0.40 0.64 0.16
OHIO 23.20 51.49 17.91 3.14 1.60 0.37 . 2.30
OKLAHOMA 36.00 42.97 19.26 0.75 0.15 0.10 0.27 0.50
OREGON 58.04 33.96 5.87 0.46 1.14 0.03 0.03 0.46
PENNSYLVANIA 25.55 41.42 29.67 2.50 0.01 0.71 0.02 0.13
PUERTO RICO 2.48 50.72 34.83 5.55 2.23 0.59 0.19 3.42
RHODE ISLAND 46.76 21.25 25.88 1.58 2.68 0.00 0.70 1.16
SOUTH CAROLINA 13.20 52.07 32.16 1.96 0.04 0.14 0.03 0.40
SOUTH DAKOTA 26.31 63.12 7.32 0.93 0.20 1.54 0.43 0.13
TENNESSEE 34.55 38.49 23.27 1.07 0.72 0.02 0.03 1.87
TEXAS 12.52 62.85 19.92 1.50 0.03 0.13 0.41 2.65
UTAH 32.35 39.28 25.56 2.31 0.00 0.00 0.00 0.48
VERMONT 88.49 4.34 4.03 0.53 0.82 0.03 1.40 0.37
VIRGINIA 29.35 38.97 28.18 0.96 0.79 0.94 0.65 0.16
WASHINGTON 41.26 39.95 16.85 0.65 0.62 0.24 0.04 0.38
WEST VIRGINIA 7.80 64.18 26.75 0.72 0.03 0.20 0.10 0.21
WISCONSIN 25.43 51.06 21.57 1.65 0.02 0.01 0.01 0.25
WYOMING 56.66 38.87 0.69 0.60 0.07 2.46 0.40 0.25
AMERICAN SAMOA 83.33 13.73 2.94 0.00 0.00 0.00 0.00 0.00
GUAM 30.70 27.01 42.11 0.17 0.00 0.00 0.00 0.00
NORTHERN MARIANAS 53.95 42.11 1.32 0.00 2.63 0.00 0.00 0.00
PALAU .

. .

VIRGIN ISLANDS 6.88 7.84 82.40 1.12 0.00 0.00 1.28 3.48
BUR. OF INDIAN AFFAIRS 35.69 51.48 8.42 0.00 1.12 1.61 1.31 0.37

U.S. AND OUTLYING AREAS 24.08 44.52 26.80 2.31 1.14 0.21 0.24 0.70

50 STATES, D.C. 4 P.R. 2A.06 44.53 26.80 2.31 1.14 0.21 0.24 0.70

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CT93
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TABLE AB12

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER IDEA, PART B
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE"
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 25.58 29.57 41.04 2.92 0.19 0.04 0.06 0.59
ALASKA 35.36 19.59 43.24 0.90 0.00 0.23 0.00 0.68
ARIZONA 5.27 38.36 46.16 5.58 2.83 0.00 0.92 0.88
ARKANSAS 29.05 54.97 13.75 0.14 1.59 0.00 0.19 0.29
CALIFORNIA 7.38 35.15 50.60 3.28 3.60 . . .

COLORADO 14.34 53.90 27.54 3.41 0.00 0.00 0.38 0.43
CONNECTICUT 35.62 25.26 20.26 9.07 6.59 0.07 2.30 0.83
DELAWARE 24.79 54.42 20.51 0.00 0.00 0.00 0.00 0.28
DISTRICT OP COLUMBIA 28.08 71.92 0.00 0.00 0.00 0.00 0.00 0.00
FLORIDA 25.11 22.19 38.77 13.46 0.31 0.02 0.00 0.14
GEORGIA 25.79 41.19 31.93 0.84 0.03 0.00 0.08 0.15
HAWAII 21.57 32.84 45.59 0.00 0.00 0.00 0.00 0.00
IDAHO 35.20 34.89 26.74 1.66 0.91 0.15 0.00 0.45
ILLINOIS 6.46 56.55 33.89 1.77 0.16 0.00 0.22 0.95
INDIANA 9.00 55.50 33.63 1.40 0.00 0.07 0.40 0.00
IOWA 1.86 67.88 22.08 7.06 . 1.05 0.07
KANSAS 30.36 37.61 25.85 4.87 0.48 0.30 0.12 0.42
KENTUCKY 13.00 60.13 21.35 4.32 0.03 0.13 0.00 1.02
LOUISIANA 26.67 18.73 46.61 5.91 0.00 0.76 0.00 1.32
MAINE 41.04 42.44 13.97 1.49 0.09 0.00 0.26 0.70
MARYLAND 33.86 18.52 20.64 20.24 4.84 0.18 1.24 0.48
MASSACHUSETTS 53.39 18.21 20.85 5.38 0.00 0.00 0.00 2.17
MICHIGAN 34.48 38.82 21.94 4.16 . 0.23 0.14 0.24
MINNESOTA 9.75 61.81 17.10 7.92 . 2.89 0.53
MISSISSIPPI 15.49 53.36 28.49 1.45 0.00 0.00 0.21 1.00
MISSOURI 26.46 46.55 14.79 10.39 0.75 0.41 0.21 0.44
MONTANA 44.16 36.08 18.56 0.60 0.00 0.15 0.15 0.30
NEBRASKA 34.81 24.05 33.89 4.12 0.99 0.53 0.31 1.30
NEVADA 13.38 47.22 19.70 18.35 0.00 0.00 0.0U 1.35
NEW HAMPSHIRE 60.96 22.01 10.18 0.00 3.95 0.00 1.97 0.93
NEW JERSEY 6.11 31.16 39.29 8.50 13.27 0.57 1.10
NEW MEXICO 60.97 7.20 29.42 0.00 0.21 1.10 0.21 0.89
NEW YORK 1.66 33.10 40.87 17.06 4.63 0.00 1.44 1.24
NORTH CAROLINA 29.57 37.33 22.53 9.62 0.43 0.02 0.07 0.43
NORTH DAKOTA 56.37 14.94 24.28 0.51 0.17 1.02 2.04 0.68
OHIO 27.17 45. 0 17.78 4.40 1.05 1.64 . 2.05
OKLAHOMA 39.53 37.73 18.55 2.90 0.12 0.16 0.12 0.90
OREGON 50.33 32.94 13.12 0.39 2.30 0.00 0.13 0.79
PENNSYLVANIA 26.02 41.55 25.14 6.50 0.01 0.55 0.04 0.19
PUERTO RICO 2.28 22.52 35.74 16.59 9.32 1.87 0.89 10.78
RHODE ISLAND 33.93 18.75 33.43 2.98 7.94 0.00 1.49 1.49
SOUTH CAROLINA 12.42 46.93 32.43 7.52 0.03 0.13 0.00 0.53
SOUTH DAKOTA 21.52 56.15 12.70 3.28 0.82 4.30 0.61 0.61
TENNESSEE 33.67 31.72 26.35 3.18 2.44 0.08 0.12 2.44
TEXAS 8.45 37.36 44.37 5.04 0.21 1.77 1.19 1.61
UTAH 17.45 19.55 36.33 25.99 0.00 0.00 0.00 0.67
VERMONT 68.95 5.41 17.38 1.42 1.14 0.00 3.13 2.56
VIRGINIA 26.12 37.04 29.69 3.04 0.77 1.81 1.31 0.22
WASHINGTON 38.83 29.98 28.36 1.54 0.10 0.86 0.00 0.31
WEST VIRGINIA 6.95 63.71 25.66 3.18 0.04 . (' 0.13 0.29
WISCONSIN 23.55 39.68 33.35 2.99 0.07 0 u2 0.00 0.32
WYOMING 47.23 45.87 3.52 0.50 0.00 2.08 0.65 0.14
AMERICAN SAMOA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00
GUAM 17.44 23.26 58.14 1.16 0.00 0.00 0.00 0.00
NORTHERN MARIANAS 12.50 87.50 0.00 0.00 0.00 0.00 0.00 0.00
PALAU . .

VIRGIN ISLANDS 4.69 0.00 84.38 0.00 0.00 0.00 10.94 0.00
BUR. OF INDIAN AFFAIRS 29.28 56.91 11.84 0.00 0.00 0.66 1.32 0.00

U.S. AND OUTLYING AREAS 20.08 37.42 32.15 6.58 1.87 0.48 0.47 0.96

50 STATES, P.C. & P.R. 20.07 37.40 32.15 6.59 1.88 0.48 0.47 0.96

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
20OCT93

BEST COPY AVAILABLE
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TABLE AB13

NUMBER OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
UNDER CHAPTER 1 OF SEA (SOP)

STATE-OPERATED OR STATE-SUPPORTED PROGRAMS
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR RESOURCE

CLASS POOM

PUBLIC
SEPARATE SEPARATE

CLASS FACILITY

NUMBER

PRIVATE PUBLIC
SEPARATE RESIDENTIAL
FACILITY FACILITY

PRIVATE
RESIDENTIAL

FACILITY

ALABAMA 0 0 49 74 0 481 15

ALASKA 1,056 1,180 159 0 0 1

ARIZONA 0 0 46 419 107 247

ARKANSAS 0 0 3 61 687 454

CALIFORNIA 0 36 0 70 0 2,250

COLORADO 0 0 28 621 287 482

CONNECTICUT 123 182 361 113 123 221 14

DELAWARE 590 113 525 806 0 15 2

DISTRICT OF COLUMBIA 0 32 2,638 733 485 4 26

FLORIDA 0 0 0 0 422 489 24

GEORGIA 110 135 0 159 0 1,470

HAWAII 16 11 103 40 5 0

IDAHO 0 36 25 170 34 7

ILLINOIS 93 298 23,423 6,620 5,417 1,871 68

INDIANA
IOWA 0

994
0

. 626
0 530 0

KANSAS 1 45 73 31 805 64

KENTUCKY 0 82 152 25 695 0

LOUISIANA 0 1 9 3 1,094 0

MAINE 7 33 4 2 193 40 121

MARYLAND 11 67 1 106 0 506 485

MASSACHUSETTS 0 0 4.183 0 712

MICHIGAN 5 44 1,31 4.385 746 12

MINNESOTA 0 21 291 25

MISSISSIPPI 3 112 411 0

MISSOURI 0 1,649 233 0

MONTANA 4 0 11 0 22 0

NEBRASKA 0 0 193 0

NEVADA 27 0 0 0

NEW HAMPSHIRE 5 18 1 454 2 61 70

NEW JERSEY 36 38 17 1,782 33 673 15

NEW MEXICO 0 0 125 0

NEW YORK 0 0 1,67 2,049 61

NORTH CAROLINA 8 43 3 3 7 931 334

NORTH DAKOTA
OHIO 0

58
323

1

OKLAHOMA 1 9 1 438

OREGON 1,84 35 1,25 229 43 206 12

PENNSYLVANIA 43 21 1,48 385 3,84 302 72

PUERTO RICO 0 0

RHODE ISLAND 0 0 16

SOUTH CAROLINA 7 3 97 473

SOUTH DAKOTA 45 9 45 24

TENNESSEE 2 151 635

TEXAS 0 0

UTAH 0 588

VERMONT 43 2 14 7

VIRGINIA 34 4 8 11 456

WASHINGTON 104 447

WEST VIRGINIA 48 18 162

WISCONSIN 0 662

WYOMING 18 79

AMERICAN SAMOA 1 2 0 0

GUAM 7 2 14 15 3

NORTHERN MARIANAS 9 9 1 0 0

PALAU
VIRGIN ISLANDS 0 0 0 0 12

BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 5,600 3,164 33,066 20,798 18,720 22,914 4,768

50 STATES, D.C. 4 P.R. 5,417 3,049 32,882 20,775 18,704 22.911 4,756

THE NUMBER OF STUDENTS SERVED IN CORRECTIONAL FACILITIES AND IN PRIVATE
SCHOOLS NOT PLACED OR REFERRED BY PUBLIC AGENCIES ARE DUPLICATE COUNTS.
THESE STUDENTS ARE ALSO REPORTED AS BEING SERVED IN ONE OP THE OTHER EIGHT
EDUCATIONAL ENVIRONMWES.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(LBXXNP1A)
210CT93

HOMEBOUND
HOSPITAL

ENVIRONMENT

72
2
27
55
69
258
106
78
13
52
0
14
6

5

3

1

2

11
3

3

3

12

9

9
23
266
185

0
4
0
0
92
0

199
0

93
0

90
0
0
0
1

2

0

2,237

2,234
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TABLE AB13

NUMBER OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABIL-.LES

NUMBER-

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE

PRIVATE
CORRECTIONAL SCHOOLS

FACILITY NOT PLACED

0
0
87
0

1,151
311
313
196

DISTRICT OF COLUMBIA 0
FLORIDA 68
GEORGIA 45
HAWAII 49
IDAHO 0
ILLINOIS 506 4
INDIANA 140
IOWA 140
KANSAS 150 14
KENTUCKY 275
LOUISIANA 97
MAINE 115
MARYLAND 73
MASSACHUSETTS 247
MICHIGAN 0
MINNESOTA 68
MISSISSIPPI 0
MISSOURI 0
MONTANA 15
NEBRASKA 37
NEVADA 27
NEW HAMPSHIRE 33
NEW JERSEY 516
NEW MEXICO 0
NEW YORK 821
NORTH CAROLINA 161
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON 37
PENNSYLVANIA 3 5
PUERTO RICO
RHODE ,.SLAND 14
SOUTH CAROLINA
SOUTH 20.XOTA
TENNESSEE
TEXAS
UTAH
VERMONT 1

VIRGINIA
WASHINGTON
WEST VIRGINIA 5

WISCONSIN 22
WYOMING
AMERICAN SAMOA
GUAM
N7RTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES. D.C. i P.R.

6.490 266

6.488 266

THE NUMBER OP STUDENTS SERVED IN CORRECTIONAL FACILITIES AND IN PRIVATE
SCHOOLS NOT PLACED OR REFERRED 131 PUBLIC AGENCIES ARE DUPLICATE COUNTS.
THESE STUDENTS ARE ALSO REPORTED AS BEING SERVED IN ONE OP THE OTHER EIGHT
EDUCATIONAL ENVIRONMENTS.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB13

PERCENTAGE OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 0.00 0.00 5.93 8.95 0.00 58.16 18.26 8.71

ALASKA 44.04 49.21 6.63 0.00 0.00 0.04 0.00 0.08

ARIZONA 0.00 0.00 5.44 49.53 12.65 29.20 0.00 3.19

ARKANSAS 0.00 0.00 0.24 4.84 54.52 36.03 0.00 4.37

CALIFORNIA 0.00 1.48 0.00 2.89 0.00 92.78 0.00 2.85

COLORADO 0.00 0.00 1.67 37.05 17.12 28.76 0.00 15.39

CONNECTICUT 8.93 13.22 26.22 8.21 8.93 16.05 10.75 7.70

DELAWARE 27.38 5.24 24.36 37.40 0.00 0.70 1.30 3.62

DISTRICT OP COLUMBIA 0.00 0.77 63.29 17.59 11.64 0.10 6.31 0.31

FLORIDA 0.00 0.00 0.00 0.00 35.02 40.58 20.08 4.32

GEORGIA 5.87 7.20 0.00 8.48 0.00 78.44 0.00 0.00

HAWAII 8.47 5.82 54.50 21.16 2.65 0.00 0.00 7.41

IDAHO 0.00 12.90 8.96 60.93 12.19 2.51 0.36 2.15

ILLINOIS 0.24 0.78 60.98 17.23 14.10 4.87 1.79 0.01

INDIANA
IOWA

.

0.00
.

0.00 0.00
61.36
0.00 0.00

38.64
100.00 0.00 0.00

KANSAS 0.96 3.92 7.40 6.36 2.70 70.12 5.57 2.96

KENTUCKY 0.00 0.00 48.25 8.88 1.46 40.60 0.00 0.82

LOUISIANA 0.00 0.00 1.42 0.80 0.27 96.99 0.00 0.53

MAINE 14.42 6.18 7.87 0.37 36.14 7.49 22.66 4.87

MARYLAND 8.97 5.18 1.01 8.20 0.00 39.13 37.51 0.00

MASSACHUSETTS 0.00 0.00 0.00 0.00 83.49 0.00 14.21 2.30

MICHIGAN 0.76 0.67 19.95 66.54 . 11.32 0.18 0.58

MINNESOTA 0.00 0.00 0.00 7.98 1.99 82.91 7.12 0.00

MISSISSIPPI 0.00 0.53 0.00 19.93 0.00 73.13 0.00 6.41

MISSOURI 0.00 0.00 0.00 86.11 0.00 12.17 0.00 1.72

MONTANA 24.72 0.00 62.92 0.00 0.00 12.36 0.00 0.00

NEBRASKA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

NEVADA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 7.75 2.58 2.58 65.14 3.16 8.75 10.04 0.00

NEW JERSEY 10.80 1.12 5.06 52.72 1.94 19.91 0.44 0.00

NEW MEXICO 0.00 0.00 0.00 0.00 0.00 50.20 0.00 49.80

NEW YORK 0.00 0.00 0.00 0.00 44.22 54.16 1.61 0.00

NORTH CAROLINA 5.44 2.69 2.19 0.19 0.51 58.26 20.90 5.63

NORTH DAKOTA . 10.61 87.88 1.52

OHIO 0.00 0.00 0.13 0.00 0.00 97.29 2.71

OKLAHOMA 0.00 0.00 2.64 1.83 2.03 88.84 0.00 4.67

OREGON 39.17 7.46 26.72 4.87 9.18 4.38 2.57 5.65

PENNSYLVANIA 5.68 2.84 19.56 5.09 50.79 3.99 9.61 2.44

PUERTO RICO
.

RHODE ISLAND 0.00 0.00 0.00 0.00 1.14 0.00 96.57 2.29

SOUTH CAROLINA 0.00 10.34 5.47 14.33 0.00 69.87 0.00 0.00

SOUTH DAKOTA 0.00 0.00 0.00 10.56 22.07 10.56 56.81 0.00

TENNESSEE 0.00 3.09 0.11 16.65 0.00 70.01 0.00 10.14

TEXAS
UTAH 0.00 0.00 0.00 0.00 0.00 74.71 0.00 25.29

VERMONT 5.88 1.18 2.35 25.29 12.35 8.24 44.71 0.00

VIRGINIA 33.24 4.08 7.97 1.07 0.10 44.31 0.19 9.04

WASHINGTON 0.00 0.00 0.00 18.87 0.00 81.13 0.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 9.90 38.14 33.40 0.00 18.56

WISCONSIN 0.00 0.00 1.19 0.00 0.00 98.81 0.00 0.00

WYOMING 0.00 0.00 0.00 18.56 0.00 81.44 0.00 0.00

AMERICAN SAMOA 32.43 0.00 67.57 0.00 0.00 0.00 0.00 0.00

GUAM 25.98 8.90 52.67 5.34 5.69 1.07 0.00 0.36

NORTHERN MARIANAS 48.76 44.78 5.47 0.00 0.00 0.00 0.00 1.00

PALAU . . .
.

.

VIRGIN ISLANDS 0.00 0.00 0.00 40.00 0.00 0.00 60.00 0.00

BUR. OF INDIAN AFFAIRS . .

U.S. AND OUTLYING AREAS 5.03 2.84 29.72 18.69 16.82 20.59 4.29 2.01

50 STATES, D.C. i P.R. 4.89 2.75 29.70 18.76 16.89 20.69 4.30 2.02

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB14

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR RESOURCE

CLASS ROOM
SEPARATE

CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE HOMEBOUND
RESIDENTIAL HOSPITAL

FACILITY ENVIRONMENT

ALABAMA 0 49 7 0 481 151 72
ALASKA 1,01 1,120 143 0 1 0 2
ARIZONA 0 31 34 6 243 0 25
ARKANSAS 0 0 5 6 442 0 0
CALIFORNIA 16 0 0 2,143 0 65
COLORADO 0 28 17 20 469 0 201
CONNECTICUT 9 164 290 98 221 148 87
DELAWARE 59 113 525 80 0 15 28 78
DISTRICT OF COLUMBIA 32 2,534 67 475 4 263 13
FLORIDA 0 0 0 464 242 7
GEORGIA 0 0 14 0 1,470 0 0
HAWAII 1 11 98 3 3 0 0 14
IDAHO 0 1 0 7 0 0
ILLINOIS 9 298 23,423 6,62 5.417 1,871 686 5
INDIANA
IOWA
KANSAS

U
11 45

0
37

99

7
0
2

558
505
791 4

KENTUCKY 0 0 46 15 25 664
LOUISIANA 0 0 16 3 1,078
MAINE 77 33 28 172 35 12 2
MARYLAND 114 64 13 9 0 478 48
MASSACHUSETTS 0 0 0 4,001 0 69 11
MICHIGAN 43 42 1.203 3,96 730 1 3
MINNESOTA 0 0 0 2 291 2
MISSISSIPPI 0 3 0 4 395 2
MISSOURI 0 0 1.62 223 3
MONTANA 40 0 107 18
NEBRASKA 0 0 0 181
NEVADA 0 27 0 0
NEW HAMPSHIRE 40 18 14 38 2 61 6
NEW JERSEY 317 37 136 1,70 26 585 1
NEW MEXICO 0 0 0 111 12
NEW YORK 0 0 0 1,49 2.001 6
NORTH CAROLINA 84 43 35 7 923 31 8
NORTH DAKOTA 7 50
OHIO 0 0 323 9
OKLAHOMA 13 9 8 420 17
OREGON 1,41 34 627 87 227 204 12 115
PENNSYLVANIA 2 3 297 359 3,311 301 71 184
PUERTO RICO 0 0 0 0 0
RHODE ISLAND 0 0 2 0 16 4
SOUTH CAROLINA 7 37 61 0 461 0
SOUTH DAKOTA 0 36 91 44 23 0
TENNESSEE 2 1 119 0 621 39
TEXAS 0 0 0 0 0
UTAH 0 0 0 588 3
VERMONT 4 43 19 14 7 0
VIRGINIA 32 4 77 10 1 441 82
WASHINGTON 0 0 0 433 0
WEST VIRGINIA 0 42 6 156 0
WISCONSIN 8 0 0 649 0
WYOMING 0 18 0 79 0
AMERI'AN SAMOA 25 0 0 0 0
GUAM 3 1 89 7 16 3

NORTHERN MARIANAS 9 7 10
PALAU
VIRGIN ISLANDS 0 12
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 4,445 2,704 29,952 18,887 15,764 22,246 4,682 1.496

50 STATES. D.C. L P.R. 4,308 2.610 29.828 18.872 15,748 22,243 4.670 1,495

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFF31ENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL. CNTL I LBXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB14

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 of ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOK

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 0.00 0.00 5.93 8.95 0.00 58.16 18.26 8.71

ALASKA 44.42 49.17 6.28 0.00 0.00 0.04 0.00 0.09

ARIZONA 0.00 0.00 4.79 52.86 0.93 37.56 0.00 3.86

ARKANSAS 0.00 0.00 0.00 11.29 1.19 87.52 0.00 0.00

CALIFORNIA 0.00 1.60 0.00 0.00 0.00 95.50 0.00 2.90

COLORADO 0.00 0.00 3.13 19.69 2.24 52.46 0.00 22.48

CONNECTICUT 8.17 13.67 24.17 7.83 8.17 18.42 12.33 7.25

DELAWARE 27.38 5.24 24.36 37.40 0.00 0.70 1.30 3.62

DISTRICT OF COLUMBIA 0.00 0.80 63.37 16.95 11.88 0.10 6.58 0.33

FLORIDA 0.00 0.00 0.00 0.00 0.00 65.08 33.94 0.98

GEORGIA 0.00 0.00 0.00 8.92 0.00 91.08 0.00 0.00

HAWAII 8.89 6.11 54.44 21.11 1.67 0.00 0.00 7.78

IDAHO 0.00 0.00 12.50 0.00 0.00 87.50 0.00 0.00

ILLINOIS 0.24 0.78 60.98 17.23 14.10 4.87 1.79 0.01

INDIANA
IOWA 0.00

.

0.00 0.00
63.95
0.00 0.00

36.05
100.00 0.00 0.00

KANSAS 1.07 4.39 3.61 7.12 0.19 77.10 4.78 1.75

KENTUCKY 0.00 0.00 5.11 16.87 2.77 73.70 0.00 1.55

LOUISIANA 0.00 0.00 1.44 0.81 0.27 96.94 0.00 0.54

MAINE 15.62 6.69 5.68 0.41 34.89 7.10 24.34 5.27

MARYLAND 9.15 5.14 1.04 7.38 0.00 38.36 38.92 0.03

MASSACHUSETTS 0.00 0.00 0.00 0.00 83.18 0.00 14.43 2.39

MICHIGAN 0.71 0.70 19.98 65.78 12.13 0.20 0.50

MINNESOTA 0.00 0.00 0.00 7.98 1.99 82.91 7.12 0.00

MISSISSIPPI 0.00 0.65 0.00 9.29 0.00 85.31 0.00 4.75

MISSOURI 0.00 0.00 0.00 86.35 0.00 11.89 0.00 1.76

MONTANA 24.24 0.00 64.85 0.00 0.00 10.91 0.00 0.00

NEBRASKA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

NEVADA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 6.58 2.96 2.30 63.82 3.29 10.03 11.02 0.00

NEW JERSEY 10.37 1.21 4.45 55.69 8.64 19.14 0.49 0.00

NEW MEXICO 0.00 0.00 0.00 0.00 0.00 47.23 0.00 52.77

NEW YORK 0.00 0.00 0.00 0.00 42.01 56.27 1.72 0.00

NORTH CAROLINA 5.40 2.77 2.25 0.00 4.50 59.36 20.26 5.47

NORTH OAKOTA . . 12.07 . 86.21 1.72

OHIO 0.00 0.00 0.00 0.00 . 97.29 2.71

OKLAHOMA 0.00 0.00 2.78 1.93 1.71 89.94 0.00 3.64

OREGON 45.03 11.02 19.97 2.77 7.23 6.50 3.82 3.66

PENNSYLVANIA 0.50 0.69 5.68 6.87 63.36 5.76 13.62 3.52

PUERTO RICO .

RHODE ISLAND 0.00 0.00 0.00 0.00 1.14 0.00 96.57 2.29

SOUTH CAROLINA 0.00 11.13 5.88 9.70 0.00 73.29 0.00 0.00

SOUTH DAKOTA 0.00 0.00 0.00 8.89 22.47 10.86 57.78 0.00

TENNESSEE 0.00 3.47 0.12 14.73 0.00 76.86 0.00 4.83

TEXAS .
.

UTAH 0.00 0.00 0.00 0.00 0.00 99.49 0.00 0.51

VERMONT 5.56 1.23 2.47 26.54 11.73 8.64 43.83 0.00

VIRGINIA 33.09 4.29 7.87 1.02 0.10 45.05 0.20 8.38

WASHINGTON 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 20.59 2.94 76.47 0.00 0.00

WISCONSIN 0.00 0.00 1.22 0.00 0.00 38.78 0.00 0.00

WYOMING 0.00 0.00 0.00 18.56 0.00 81.44 0.00 0.00

AMERICAN SAMOA 32.43 0.00 67.57 0.00 0.00 0.00 0.00 0.00

GUAM 20.12 11.24 52.66 4.14 9.47 1.78 0.00 0.59

NORTHERN MARIANAS 51.98 42.37 5.65 0.00 0.00 0.00 0.00 0.00

PALAU . . .
.

.

VIRGIN ISLANDS 0.00 0.00 0.00 40.00 0.00 0.00 60.00 0.00

BUR. OF INDIAN AFFAIRS .
. . .

U.S. AND OUTLYING AREAS 4.44 2.70 29.90 18.85 15.74 22.21 4.67 1.49

50 STATES, D.C. 6 P.R. 4.32 2 62 29.90 18.91 15.78 22.29 4.68 1.50

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LRXXNPIA)
21OCT93
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TABLE AB15

NUMBER OF CHILDREN AGE 3-5 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

AL). DISABILITIES

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS

REGULAR
CLASS

4

2

11

RESOURCE
ROOM

6

1

13

3

PUBLIC
SEPARATE SEPARATE

CLASS FACILITY

0 0
16 0
15 77
3 4
0 70
0 445

71 19
0 0

104 55
0 0
0 15
5 2

24 170

NUMBER

PRIVATE
SEPARATE
FACILITY

0

0

101
681

0
267
25
0

10
422

0
2

34

PUBLIC PRIVATE
RESIDENTIAL RESIDENTIAL

FACILITY FACILITY

0
0
4
12

107
13
0
0
0
25
0

HOMEBOUND
HOSPITAL

ENVIRONMENT

0
0
2

55
4

57
19
0
0

45
0
0
6

INDIANA
IOWA 0

4
0 6

6

2 0
KANSAS 0 4 0 29 1 15 1

KENTUCKY 0 78 0 0 3

LOUISIANA 0 0 0 1

MAINE 0 1 7 21
MARYLAND 2 14 0 2
MASSACHUSETTS 0 0 182 1
MICHIGAN
MINNESOTA

7

0
11 425

0 6
1

MISSISSIPPI 0 69 0 1 1
MISSOURI 0 29 0 1

MONTANA 4 0 0
NEBRASKA 0 0 0 1
NEVADA 0 0 0
NEW HAMPSHIRE 1. 66 2
NEW JERSEY 48 3 80 72 8
NEW MEXICO 0 0 0 1

NEW YORK 0 279 4
NORTH CAROLINA 3 5 1

NORTH DAKOTA
OHIO 0 6 0
OKLAHOMA 0 2 1 0 6
OREGON 42 63 142 205 1 151
PENNSYLVANIA 40 17 1,18 26 533 15 1

PUERTO RICO 0 0 0 0
RHODE ISLAND 0 0 0 0
SOUTH CAROLINA 36 0 1- 0 0
SOUTH DAKOTA 9 3 1 8 0
TENNESSEE 32 0 14 0 53
TEXAS 0 0 0 0 0
UTAH 0 0 0 0 196
VERMONT 0 2 C 5 0
VIRGINIA 1 1 0 15 0 11
WASHINGTON 104 0 14 0 0
WEST VIRGINIA 6 179 6 0 90
WISCONSIN 0 0 13 0 0
WYOMING
AMERICAN SAMOA 0 6 0 6 6 6 6 6
GUAM
NORTHERN MARIANAS
PALAU

39 6 59 8
6 15 1

0 0 0 0
2

VIRGIN ISLANDS 0 0
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 1,154 460 3,114 1,911 2,956 668 86 741

50 STATES, D.C. 4 P.R. 1,109 439 3.054 1,903 2,956 668 86 719

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB15

PERCENTAGE OF CHILDREN AGE 3-5 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE

ALABAMA

REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOS:ITAL

ENVIRONMENT

ALASKA 36.67 50.00 13.33 0.00 0.00 0.00 0.00 0.00

ARIZONA 0.00 0.00 7.54 38.69 50.75 2.01 0.00 1.01

ARKANSAS 0.00 0.00 0.40 0.53 90.20 1.59 0.00 7.28

CALIFORNIA 0.00 0.00 0.00 38.67 0.00 59.12 0.00 2.21

COLORADO 0.00 0.00 0.00 56.91 34.14 1.66 0.00 7.29

CONNECTICUT 14.12 10.17 40.11 10.73 14.12 0.00 0.00 10.73

DELAWARE .
.

DISTRICT OF COLUMBIA 0.00 0.00 61.54 32.54 5.92 0.00 0.00 0.00

FLORIDA 0.00 0.00 0.00 0.00 85.77 5.08 0.00 9.15

GEORGIA 42.31 51.92 C.00 5.77 0.00 0.00 0.00 0.00

HAWAII 0.00 0.00 55.56 22.22 22.22 0.00 0.00 0.00

IDAHO 0.00 13.28 8.86 62.73 12.55 0.00 0.37 2.21

ILLINOIS
INDIANA
IOWA 0.00 0.00 0.00

5.56
0.00 0.00

94.44
100.00 0.00 0.00

KANSAS 0.00 0.00 39.34 0.00 23.77 11.48 12.30 13.11

KENTUCKY 0.00 0.00 96.18 0.00 0.00 3.82 0.00 0.00

LOUISIANA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

MAINE 0.00 0.00 34.15 0.00 51.22 12.20 2.44 0.00

MARYLAND 4.26 6.38 0.00 29.79 0.00 59.57 0.00 0.00

MASSACHUSETTS 0.00 0.00 0.00 0.00 ?1.00 0.00 9.00 . 0.00

MICHIGAN 1.23 0.35 19.65 74.56 2.81 0.00 1.40

MINNESOTA . .
.

.

MISSISSIPPI 0.00 0.00 0.00 69.70 0.00 16.16 0.00 14.14

MISSOURI 0.00 0.00 0.00 74.36 0.00 25.64 0.00 0.00

MONTANA 30.77 0.00 38.46 0.00 0.00 30.77 0.00 0.00

NEBRASKA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

NEVADA .

NEW HAMPSHIRE 15.73 0.00 4.49 74.16 2.25 0.00 3.37 0.00

NEW JERSEY 14.81 0.31 10.80 24.69 22.22 27.16 0.00 0.00

NEW MEXICO 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

NEW YORK 0.00 0.00 0.00 0.00 78.85 21.15 0.00 0.00

NORTH CAROLINA 6.98 0.00 0.00 6.98 11.63 18.60 44.19 11.63

NORTH DAKOTA . 0.00 100.00 0.00

OHIO .

OKLAHOMA 0.00 0.00 0.00 0.00 7.69 69.23 0.00 23.08

OREGON 27.41 0.32 40.26 9.07 13.10 0.13 0.06 9.65

PENNSYLVANYA 17.25 7.64 50.51 1.11 22.76 0.04 0.64 0.04

PUERTO RICO .
.

. .

RHODE ISLAND
. .

SOUTH CAROLINA 0.00 0.00 0.00 75.00 0.00 25.00 0.00 0.00

SOUTH DAKOTA 0.00 0.00 0.00 42.86 14.29 4.76 38.10 0.00

TENNESSEE 0.00 0.00 0.00 32.32 0.00 14.14 0.00 53.54

TEXAS .
.

UTAH 0.00 0.00 0.00 0.6 0.00 0.00 0.00 100.00

VERMONT 12.50 0.00 0.00 0.00 25.00 0.00 62.50 0.00

VIRGINIA 36.00 0.00 10.00 2.00 0.00 30.00 0 00 22.00

WASHINGTON 0.00 0.00 0.00 88.14 0.00 11.86 0.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 2.14 63.70 2.14 0.00 32.03

WISCONSIN 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

WYOMING . . . .
. .

AMERICAN SAMOA .
.

GUAM 34.82 5.36 52.68 7.14 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 25.00 62.50 4.17 0.00 0.00 0.00 0.00 8.33

PALAU
.

.

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 10.41 4.15 28.08 17.23 26.65 6.02 0.78 6.68

50 STATES, D.C. L P.R. 10.12 4.01 27.88 17.37 26.99 6.10 0.79 6.75

PLEASE SEE DATA NOTES FOR AN EXPLANATION Or INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A1
210CT93
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TABLE AB16

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
UNDER CHAPTER 1 OF ESEA (SOP)

STATE-OPERATED OR STATE-SUPPORTED PROGRAMS
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

NUMBER

PUBLIC PRIVATE PUBLIC PRIVAT- HOMEBOUND
REGULAR RESOURCE SEPARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL

SPATE CLASS ROOM CLASS FACILITY FACILITY FACILITY FACILITY ENVIRONMENT

ALABAMA 1 2 0 108 3 1
ALASKA 70 56 62 0 1 1
ARIZONA 12 16 6 45 9
ARKANSAS 0 2 3 118 0
CALIFORNIA 0 0 480 17
COLORADO 0 6 1 57 42
CONNECTICUT 6 7 155 3 42 27 3 19
DELAWARE 23 1 235 49 0 0 26
DISTRICT OF COLUMBIA 3 1.465 30 203 1 2 4
FLORIDA 0 0 128 1 0
GEORGIA 0 5 0 546 0
HAWAII 37 1 3 0 3
IDAHO 1 0 0 0
ILLINOIS 7 11 10,287 1,84 1,774 353 10
INDIANA 8 162
IOWA 0 121 0
KANSAS 0 203 7
KENTUCKY 0 127 6
LOUISIANA 0 202
MAINE 43 13 2 5
MARYLAND 5 0 136 4 0
MASSACHUSETTS 1,114 0 7 7
MICHIGAN 1 1 44 1,23 112 11
MINNESOTA 83 0
MISSISSIPPI 3 97 14
MISSOURI 55 49 21
MONTANA 1 3 9 0
NEBRASKA 3 28 0
NEVADA 0 0 0
NEW HAMPSHIRE 24 1 23 1 0 2 0
NEW JERSEY 139 1 6 47 13 73 0
NEW MEXICO 0 38 42
NEW YORK 0 57 371
NORTH CAROLINA 0 1 291 10 2
NORTH DAKOTA 21
OHIO 0 65
OKLAHOMA 0 5 114 1

OREGON 58 12 35 69 130 44 2 3

PENNSYLVANIA 8 72 1.113 25 15 2
PUERTO RICO 0 0 0
RHODE ISLAND 0 0 0 2
SOUTH CAROLINA 42 0 122
SOUTH DAKOTA 19 26 17 8
TENNESSEE 63 0 138 1
TEXAS 0 0 0
UTAH 0 0 193
VERMONT 7 5 0 1

VIRGINIA 17 2 2 0 1 107 2
WASHINGTON 0 0 110
WEST VIRGINIA 17 0 30
WISCONSIN 0 0 124
WYOMING 9 0 14
AMERICAN SAMOA 0 0 0
GUAM 2 8 2 1. 1 0
NORTHERN MARIANAS 4 34
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 2,122 1.059 13,324 6,000 5.204 5,103 809 362

50 STATES. D.C. i P.R. 2,049 1,017 11,283 5,999 5,201 5,103 807 362

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE; ANNUAL.CHTL(LEXXNP1A)
210CT93

BEST COPY AVAILABLE
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TABLE AB16

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

ALABAMA 0.00 0.00 0.57 16.00 0.00 61.71 21.14

ALASKA 52.91 42.31 4.63 0.00 0.00 0.07 0.00

ARIZONA 0.00 0.00 5.04 69.75 2.52 18.91 0.00

ARKANSAS 0.00 0.00 0.00 17.69 2.04 80.27 0.00

CALIFORNIA 0.00 0.00 0.00 0.00 0.00 96.58 0.00

COLORADO 0.00 0.00 0.00 39.39 0.61 34.55 0.00

CONNECTICUT 13.97 16.85 34.37 8.20 9.31 5.99 7.10

DELAWARE 23.59 1.68 23.20 48.86 0.00 0.00 0.10

DISTRICT OF COLUMBIA 0.00 1.48 72.13 14.77 10.00 0.05 1.38

FLORIDA 0.00 0.00 0.00 0.00 0.00 91.43 8.57

GEMGIA 0.00 0.00 0.00 9.30 0.00 90.70 0.00

HPAA*I 3.64 0.00 67.27 18.18 5.45 0.011 0.00

IDAHO 0.00 0.00 100.00 0.00 0.00 0.00 0.00

ILLINOIS 0.50 0.82 70.65 12.66 12.18 2.42 0.75

INDIANA
IOWA :.,.06 0.00 0.00

34.41
0.00 0.00

65.59
100.00 0.00

KANSAS 0.00 0.44 0.00 2.65 0.00 89.82 3.98

KENTUCKY 0.(1 0.00 1 46 1.46 0.00 92.70 0.00

LOUISIANA 0.00 0.00 0.97 0.97 0.00 97.58 0.00

MAINE 0.00 0.00 1.18 1.18 50.59 15.29 25.88

MARYLAND 2.89 0.41 0.00 20.66 0.00 56.20 19.83

HASSACHUSEPIS 0.00 0.00 0.00 0.00 92.99 0.00 6.43

MICHIGAN 0.60 0.87 24.28 67.52 6.12 0.00

MINNESOTA 0.00 0.00 0.00 2.33 1.16 96.51 0.00

MISSISSIPPI 0.00 0.00 0.00 21.28 0.00 68.79 0.00

MISSOURI 0.00 0.00 0.00 88.71 0.00 7.90 0.00

MONTANA 29.82 0.00 54.39 0.00 0.00 15.79 0.00

NEBRASKA 0.00 0.00 0.00 0.00 0.00 100.00 0.00

NEVADA .

NEW HAMPSHIRE 7.72 3.54 1.61 76.21 3.22 0.00 7.72-

NEW JERSEY 15.39 1.33 7.53 52.49 14.95 8.08 0.22

NEW MEXICO 0.00 0.00 0.00 0.00 0.00 47.50 0.00

NEW YORK 0.00 0.00 0.00 0.00 60.74 39.26 0.00

NORTH CAROLINA 0.00 0.00 0.70 0.00 3.25 67.52 23.67

NORTH DAKOTA 0.00 100.00 0.00

OHIO 0.00 0.00 0.00 0.00 95.59

OKLAHOMA 0.00 0.00 1.52 0.00 3.79 86.36 0.00

OREGON 42.40 9.21 26.10 5.04 9.50 3.22 2.05

PENNSYLVANIA 0.61 0.47 5.85 4.84 74.85 1.68 10.09

PUERTO RICO .

RHODE ISLAND 0.00 0.00 0.00 0.00 0.00 0.00 100.00

SOUTH CAROLINA 0.00 5.08 2.26 23.73 0.00 68.93 0.00

SOUTH DAKOTA 0.00 0.00 0.00 13.19 18.06 11.81 56.94

TENNESSEE 0.00 2.31 0.00 29.17 0.00 63.89 0.00

TEXAS .
.

.

UTAH 0.00 0.00 0.00 0.00 0.00 100.00 0.00

VERMONT 8.82 0.00 5.88 20.59 14.71 0.00 50.00

VIRGINIA 50.44 5.83 5.83 0.00 0.29 31.20 0.00

WASHINGTON 0.00 0.00 0.00 0.00 0.00 100.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 36.17 0.00 63.83 0.00

WISCONSIN 0.00 0.00 0.00 0.00 0.00 100.00 0.00

WYOMING 0.00 0.00 0.00 39.13 0.00 60.87 0.00

AMERICAN SAMOA 25.00 0.00 75.00 0.00 0.00 0.00 0.00

GUAM 38.18 14.55 43.64 1.82 1.82 0.00 0.00

NORTHERN MARIANAS 53.85 17.36 8.79 0.00 0.00 0.00 0.00

PALAU . . . . .

VIRGIN ISLANDS 0.00 0.00 0.00 0.00 0.00 0.00 100.00

BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 6.24 3.12 39.21 17.66 15.31 15.02 2.38

50 STATES, D.C. I. P.R. 6.06 3.01 39.27 17.74 15.38 15.09 2.39

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A1
210CT93

HOMEBOUND
HOSPITAL

ENVIRONMENT

0.57
0.07
3.78
0.00
3.42
25.45
4.21
2.57
0.20
0.00
0.00
5.45
0.00
0.01

0.00
3.10
4.38
0.48
5.88
0.00
0.58
0.60
0.00
9.93
3.39
0.00
0.00

.

0.00
0.00

52.50
0.00
4.87

4.41
8.33
2.49
1.61

0.00
0.00
0.00
4.63

.

0.00
0.00
6.41
0.00
0.00
0.00
0.00
0.00
0.00
0.00

.

0.00

1.07

1.07
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TABLE AB17

NUMBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE HOMEBOUND
RESIDENTIAL HOSPITAL

FACILITY ENVIRONMENT

ALABAMA 0 0 18 39 0 296 11 36
ALASKA 279 511 65 0 0 0 1
ARIZONA 0 0 18 136 0 168 16
ARKANSAS 0 0 0 28 3 227 0
CALIFORNIA 0 0 0 0 0 1,082 16
COLORADO 0 0 9 57 10 240 141
CONNECTICUT 34 ;5 108 35 40 193 9 64
DELAWARE. 313 62 247 247 0 15 1 43
DISTRICT OF COLUMBIA 0 2 965 274 202 1 18 9
FLORIDA 0 0 0 0 0 285 22 0
GEORGIA 0 0 0 76 0 701 0
HAWAII 12 9 44 19 0 0 11
IDAHO 0 0 0 0 0 7 0
ILLINOIS 18 161 11.551 3,777 2,840 1,000 44 4
INDIANA
IOWA 0

124
0

324
329

KANSAS 40 2 60 1 478 33 6
KENTUCKY 0 1 127 3 481 0 0
LOUISIANA 0 2 0 590 0 2
MAINE 7 30 2 1 103 14 88 21
MARYLAND 6 23 1 31 0 260 324 0
MASSACHUSETTS 0 0 2,290 0 324 54
MICHIGAN 2 11 47 1,708 . 529 11 15
MINNESOTA 0 14 180 23 0
MISSISSIPPI 2 11 171 0 8
MISSOURI 0 653 138 0 7
MONTANA 2 0 6 0 5 0
NEBRASKA 0 0 104 0
NEVADA 22 0 0 0
NEW HAMPSHIRE 1 6 131 59 3 0
NEW JERSEY 15 22 5 617 10 320 0
NEW MEXICO 0 0 68 59
NEW YORK 0 0 65 1,368 4 0
NORTH CAROLINA 4 31 1 0 3 483 12 62
NORTH DAKOTA
OHIO

.

0 0 0
24

177
OKLAHOMA 0 0 3 3 243 0
OREGON 736 194 215 15 95 135 92 7
PENNSYLVANIA 15 25 148 187 1,754 244 359 13
PUERTO RICO 0 0 0 0 0 0 0
RHODE ISLAND 0 0 0 0 0 0 130
SOUTH CAROLINA 0 47 25 16 0 215 0
SOUTH DAKOTA 0 0 0 13 21 22 72
TENNESSEE 0 18 1 43 0 347 0 2
TEXAS 0 0 0 0 0 0 0
UTAH 0 0 0 0 0 190 0
VERMONT 5 2 2 29 13 6 44
VIRGINIA 136 19 35 6 0 214 2 4
WASHINGTON 0 0 0 0 0 202 0
WEST VIRGINIA 0 0 0 17 0 100 0
hISCONSIN 0 0 3 0 0 414 0
WYOMING 0 0 0 4 0 44 0
AMERICAN SAMOA 8 0 14 0 0 0 0
GUAM 13 10 57 6 6 3 0
NORTHERN MARIANAS 39 40 1 . . .

PALAU
VIRGIN ISLANDS

.

0 0 0 6
.

0 0 i
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 2,016 1,362 14,239 8,512 8,187 12.696 2,797 854

50 STATES, D.C. & P.R. 1,950 1.312 14,167 8.500 8,181 12,693 2.788 854

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1991.

SOURCE, ANNUAL.CNTL(LBXXNP1A1
210CT93
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TABLE AB17

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 0.00 0.00 3.60 7.80 0.00 59.20 22.20 7.20

ALASKA 32.59 59.70 7.59 0.00 0.00 0.00 0.00 0.12

ARIZONA 0.00 0.00 5.33 40.24 0.0C 49.70 0.00 4.73

ARKANSAS 0.00 0.00 0.00 10.85 1.16 87.98 0.00 0.00

CALIFORNIA 0.00 0.00 0.00 0.00 0.00 98.54 0.00 1.46

COLORADO 0.00 0.00 1.97 12.47 2.19 52.52 0.00 30.85

CONNECT/CUT 5.32 21.74 16.90 5.48 6.26 30.20 14.08 10.02

DELAWARE 33.40 6.62 26.36 26.36 0.00 1.60 1.07 4.59

DISTRICT OF COLUMBIA 0.00 0.12 59.06 16.77 12.36 0.06 11.08 0.55

FLORIDA 0.00 0.00 0.00 0.00 0.00 55.56 44.44 0.00

GEORGIA 0.00 0.00 0.00 9.78 0.00 90.22 0.00 0.00

HAWAII 12.63 9.47 46.32 20.00 0.00 0.00 0.00 11.58

IDAHO 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

ILLINOIS 0.09 0.81 58.34 19.08 14.34 5.05 2.26 0.02

INDIANA
IOWA 0.00 0.00

.

0.00
27.68
0.00

.

0.00
72.32
100.00 0.00 0.00

KANSAS 1.53 6.11 4.12 9.16 0.15 72.98 5.04 0.92

KENTUCKY 0.00 0.00 2.08 20.35 0.48 77.08 0.00 0.00

LOUISIANA 0.00 0.00 1.00 0.33 0.00 98.33 0.00 0.33

MAINE 20.73 8.40 7.28 0.28 28.85 3.92 24.65 5.88

MARYLAND 8.84 3.23 1.68 4.35 0.00 36.47 45.44 0.00

MASSACHUSETTS 0.00 0.00 0.00 0.00 85.83 0.00 12.14 2.02

MICHIGAN 0.72 0.40 17.24 61.62 19.08 0.40 0.54

MINNESOTA 0.00 0.00 0.00 6.42 0.46 82.57 10.55 0.00

MISSISSIPPI 0.00 1.04 0.00 5.73 0.00 89.06 0.00 4.17

MISSOURI 0.00 0.00 0.00 81.83 0.00 17.29 0.00 0.88

MONTANA 23.33 0.00 71.11 0.00 0.00 5.56 0.00 0.00

NEBRASF.: 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

NEVPIJA 0.00 100.00 0.00 0.00 0,00 0.00 0.00 0.00

NEW HAMPSHIRE 5.38 2.31 2.31 50.38 2.31 22.69 14.62 0.00

NEW JERSEY 12.08 1.71 4.52 48.09 8,03 24.94 0.62 0.00

NEW MEXICO 0.00 0.00 0.00 0.00 0,00 53.54 0.00 46.46

NEW YORK 0.00 0.00 0.00 0.00 31.74 65.99 2.27 0.00

NORTH CAROLINA 5.63 3.88 2.25 0.00 4.38 60.45 15.64 7.76

NORTH DAKOTA 0.00 . . 96.00 4.00

OHIO 0.00 0.00 0.00 0.00 98.88 1.12

OKLAHOMA 0.00 0.00 1.94 1.16 1.16 94.19 0.00 1.55

OREGON 47.42 12.50 13.85 0.97 6.12 8.70 5.93 4.51

PENNSYLVANIA 0.52 0.87 5.17 6.53 61.29 8.53 12.54 4.54

PUERTO RICO
RHODE ISLAND 0.00 0.00 0.00 0.00 0.00 0.00 100.00 0.00

SOUTH CAROLINA 0.00 15.51 8.25 5.28 0.00 70.96 0.00 0.00

SOUTA DAKOTA 0.00 0.00 0.00 10.16 16.41 17.19 56.25 0.00

TENIESSEE 0.00 4.15 0.23 9.91 0.00 79.95 0.00 5.76

TFRAS . . .

UTAH 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

VERMONT 4.95 1.98 1.98 28.71 12.87 5.94 43.56 0.00

VIRGINIA 29.57 4.13 7.61 1.30 0.00 46.52 0.43 10.43

WASHINGTON 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 14.53 0.00 85.47 0.00 0.00

WISCONSIN 0.00 0.00 0.72 0.00 0.00 99.28 0.00 0.00

WYOMING 0.00 0.00 0.00 8.33 0.00 91.67 0.00 0.00

AMERICAN SAMOA 36.36 0.00 63.64 0.00 0.00 0.00 0.00 0.00

GUAM 13.68 10.53 60.00 6.32 6.32 3.16 0.00 0.00

NORTHERN MARIANAS 48.75 50.00 1.25 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS

.

0.00 0.00
.

0.00
.

40.00
.

0.00 0.00 60.00 0.00

BUR. OF INDIAN AFFAIRS
. .

U.S. AND OUTLYING AREAS 3.97 2.69 28.11 16.80 16.16 25.06 5.52 1.69

50 STATES, D.C. i P.R. 3.87 2.60 28.08 16.85 16.22 25.16 5.53 1.69

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB18

NUMBER OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR RESOURCE

CLASS ROOM

PUBLIC
SEPARATE SEPARATE

CLASS FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENT/AL

FACILITY

PRIVATE HOMEBOUND
RESIDENTIAL HOSPITAL

FACILITY ENVIRONMENT

ALABAMA
ALASKA

0 0
24 42

30 7

16 0
77
0

3 35
0 0ARIZONA 0 0 1 40 30 0 0ARKANSAS 0 0 0 3 97 0 0CALIFORNIA

COLORADO
CONNECTICUT

0 36
0 0
1 13

0 0
19 54
27 22

581
172

1

0 32
0 18
26 4DELAWARE 38 34 43 64 0 17 9DISTRICT OF COLUMBIA 0 0 104 104 7 2 54 0FLORIDA 0 0 0 0 51 2 7

GEORGIA 0 0 0 12 223 0 0
HAWAII 2 2 17 9 0 0 0IDAHO 0 0 0 0 0 0 0
ILLINOIS 2 18 1,585 999 80 518 130 0
INDIANA
IOWA
KANSAS

6 6
1 4 1

781
0
7

72
0 55
1 110

0 0
7 5KENTUCKY 0 0 3 23 22 56 0 8

LOUISIANA 0 0 5 3 286 0 3
MAINE 3 3 0 26 8 10 0MARYLAND 44 40 11 0 82 113 0
MASSACHUSETTS
MICHIGAN

0 0
12 15 28

0
1,017

597 0
89

293 54
4MINNESOTA 0 0 12 28 0MISSISSIPPI 0 1 2 0 127 0

MISSOURI 0 0 417 0 36 5
MONTANA 2 0 1 0 0 4 0
NEBRASKA 0 0 0 0 49 0
NEVADA 0 5 0 0 0 0
NEW HAMPSHIRE 2 1 20 4 2 0NEW JERSEY 23 3 1 611 26 192 0NEW MEXICO
NEW YORK

0 0
0 0

0
0 262

0 5

262 1

23
0

NORTH CAROLINA
NORTH DAKOTA
OHIO

39 12 1 0

6

21 149
s
81

8 2

OKLAHOMA 6 6 63
OREGON 9 2 5 3 2 25
PENNSYLVANIA
PUERTO RICO

6 100
0

444 32
0 0

20 3

RHODE ISLAND 0 2 0 1
SOUTH CAROLINA 3 0 124
SOUTH DAKOTA 4 44 5 8
TENNESSEE 13 0 136
TEXAS 0 0 0
UTAH 0 0 205
VERMONT 7 1 8 1
VIRGINIA 4 0 120
WASHINGTON 0 0 121
WEST VIRGINIA 8 6 26
WISCONSIN 0 0 111
WYOMING 5 0 21
AMERICAN SAMOA 0 0 0
GUAM 0 9 0
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS 0
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 314 281 2,389 4,375 2,373 4,447 1,076 280

50 STATES, D.C. L P.R. 309 281 2,378 4,373 2,364 4,447 1,075 279

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF IM,IVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A1
210CT93

BEST COPY AVAILABLE
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TABLE AB18

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
STATE-OPERATED OR STATE-SUPPORTED PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 0.00 0.00 19.74 4.61 0.00 50.66 1.97 23.03

ALASKA 29.27 51.22 19.51 0.00 0.00 0.00 0.00 0.00

ARIZONA 0.00 0.00 1.41 56.34 0.00 42.25 0.00 0.00

ARKANSAS 0.00 0.00 0.00 3.00 0.00 97.00 0.00 0.00

CALIFORNIA 0.00 5.55 0.00 0.00 0.00 89.52 0.00 4.93

COLORADO 0.00 0.00 6.99 19.85 3.31 63.24 0.00 6.62

CONNECTICUT 0.91 11.82 24.55 20.00 14.55 0.91 23.64 3.64

DELAWARE 18.54 16.59 20.98 31.22 0.00 0.00 8.29 4.39

DISTRICT OF COLUMBIA 0.00 0.00 31.14 31.14 20.96 0.60 16.17 0.00

FLORIDA 0.00 0.00 0.00 0.00 0.00 85.00 3.33 11.67

GEORGIA 0.00 0.00 0.00 5.11 0.00 94.89 0.00 0.00

HAWAII 6.67 6.67 56.67 30.00 0.00 0.00 0.00 0.00

IDAHO .

ILLINOIS 0.05 0.44 39.09 24.64 19.80 12.77 3.21 0.00

INDIANA
IOWA

.

0.00 0.00 0.00
91.56
0.00 0.06

8.44
100.00 0.00 0.03

KANSAS 0.69 2.76 6.90 4.83 0.69 75.86 4.83 3.45

KENTUCKY 0.00 0.00 22.14 16.43 15.71 40.00 0.00 5.71

LOUISIANA 0.00 0.00 2.62 1.64 0.98 93.77 0.00 0.98

MAINE 5.88 5.88 1.96 0.00 50.98 15.69 19.61 0.00

MARYLAND 15.12 13.75 0.34 3.78 0.00 28.18 38.83 0.00

MASSACHUSETTS 0.00 0.00 0.00 0.00 63.24 0.00 31.04 5.72

MICHIGAN 0.85 1.06 19.80 71.67 . 6.27 0.07 0.28

MINNESOTA 0.00 0.00 0.00 25.53 10.64 59.57 4.26 0.00

MISSISSIPPI 0.00 0.77 0.00 1.54 0.00 97.69 0.00 0.00

MISSOURI 0.00 0.00 0.00 91.05 0.00 7.86 0.00 1.09

MONTANA 11.11 0.00 66.67 0.00 0.00 22.22 0.1.0 0.00

NEBRASKA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

NEVADA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 5.41 2.70 8.11 54.05 10.81 5.41 13.51 0.00

NEW JERSEY 2.64 0.34 1.15 70.23 2.99 22.07 0.57 0.00

NEW MEXICO 0.00 0.00 0.00 0.00 0.00 17.86 0.00 82.14

NEW YORK 0.00 0.00 0.00 0.00 48.70 48.70 2.60 0.00

NORTH CAROLINA 12.00 3.69 4.31 0.00 6.46 45.85 27.08 0.62

NORTH DAKOTA . 58.33 . 41.67 0.00

OHIO 0.00 0.00 0.00 0.00 95.29 4.71

OKLAHOMA 0.00 0.00 7.79 7.79 0.00 81.82 0.06 2.60

OREGON 44.55 11.82 25.00 1.36 0.91 11.36 0.00 5.00

PENNSYLVANIA 0.23 0.46 7.07 11.40 50.63 3.65 23.15 3.42

PUERTO RICO .

RHODE ISLAND 0.00 0.00 0.00 0.00 11.11 0.00 66.67 22.22

SOUTH CAROLINA 0.00 9.40 5.37 2.01 0.00 83.22 0.00 0.00

SOUTH DAKOTA 0.00 0.00 0.00 3.01 33.08 3.76 60.15 0.00

TENNESSEE 0.00 3.16 0.00 8.23 0.00 86.08 0.00 2.53

TEXAS . .

UTAH 0.00 0.00 0.00 0.00 0.00 98.56 0.00 1.44

VERMONT 3.70 0.00 0.00 35.93 3.70 29.63 17.04 0.00

VIRGINIA 8.52 1.70 12.50 2.27 0.00 68.18 0.00 6.82

WASHINGTON 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

WEST VIRGINIA 0.00 0.00 0.00 20.00 15.00 65.00 0.00 0.00

WISCONSIN 0.00 0.00 4.31 0.00 0.00 95.69 0.00 0.00

WYOMING 0.00 0.00 0.00 19.23 0.00 80.77 0.00 0.00

AMERICAN SAMOA 33.33 0.00 66.67 0.00 0.00 0.00 0.00 0.00

GUAM 0.00 5.26 42.11 0.00 47.37 0.00 0.00 5.26

NORTHERN MARIANAS 66.67 16.67 16.67 0.00 0.00 0.00 0.00 0.00

PALAU . . . .

VIRGIN ISLANDS 0.00 0.00 0.00 66.67 0.00 0.00 33.33 0.00

BUR. OF INDIAN AFFAIRS . . . .

U.S. AND OUTLYING AREAS 2.02 1.82 15.38 28.16 15.27 28.42 6.93 1.80

50 STATES, D.C. 4 P.R. 1.99 1.81 15.34 28.20 15.25 28.68 6.93 1.80

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
210CT93
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TABLE AB19

NUMBER OP CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
LEA PROGRAMS

DURING TEH 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

mqvuoramwr

ALABAMA 3 0 0 0 0 0 0 0

ALASKA 66 71 43 1 0 0 0 0

ARIZONA 12 62 127 89 0 0 0 2

ARKANSAS 151 286 828 62 232 0 17 31
CALIFORNIA . . .

COLORADO 271 705 1,405 40 6 0 0 23
CONNECTICUT 685 1,009 230 49 9 8 8 5

DELAWARE 169 243 166 0 0 0 0 0

DISTRICT OF COLUMBIA . . .

FLORIDA 366 256 2,353 1,929 51 1 0 2

GEORGIA 189 138 24 0 0 0 0 0

HAWAII 23 22 143 0 0 0 8 1

IDAHO 22 31 67 1 0 17 0 2

ILLINOIS . . . .

INDIANA 296 284 3,186 26 . 2 23
IOWA 0 0 0 0 0 0

KANSAS 317 195 492 3 9 1 2

KENTUCKY 155 214 564 5 2 1 9

LOUISIANA 86 76 1,127 35 1 5 55 35
MAINE 67 100 244 1 2 4 11

MARYLAND 88 13 19 17 12 0 8

MASSACHUSETTS 3,704 914 3,690 49 0 0 85
MICHIGAN 237 262 2,995 2,29 . 59 15
MINNESOTA 1 24 19 0 0 0

MISSISSIPPI 15 43 76 1 0 1 2

MISSOURI 0 0 3 0 0 0

MONTANA 0 0 0 0 0 0

NEBRASKA 15 12 14 0 0 0

NEW,DA
NEW HAMPSHIRE 142 50 163 44 36 0 15 7

NEW JERSEY
NEW MEXICO 0 0 4 0 0 0 0 0

NEW YORK 1,881 2,633 5.350 2,300 0 0 0 0

NORTH CAROLINA 0 5 29 8 0 1 0 1

NORTH DAKOTA 118 50 265 47 2 2 10 19

OHIO 36 151 202 61 0 5 27
OKLAHOMA 9 13 163 24 0 2 1 1

OREGON 752 620 2,068 44 67 5 8 33
PENNSYLVANIA 2,182 1,241 5,325 1.346 2 38 4 12

PUERTO RICO 0 0 0 0 0 0 0 0

RHODE ISLAND 9 19 146 9 40 0 2 1

SOUTH CAROLINA 0 0 0 0 0 0 0 0

SOUTH DAKOTA 0 0 0 0 0 0 0 0
TENNESSEE 78 38 49 14 0 11 0 4

TEXAS 686 2,3'7 3,653 595 16 187 65 134
UTAH 89 4: 357 140 0 0 0 0

VERMONT 933 65 240 21 12 0 7 34

VIRGINIA 16 18 109 27 15 23 2

WASHINGTON 607 638 1,550 83 5 42 0 24
WEST VIRGINIA 3 43 213 35 27 0 4

WISCONSIN 248 230 1,313 100 0 0 13

WYOMING 0 0 0 0 0 0 0
AMERICAN SAMOA 0 0 0 0 0 0 0

GUAM 0 0 0 0 0 0 0

NORTHERN MARIANAS . .

PAI,AU
VIRGIN ISLANDS i 4 34 30 0 0 0 0

BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 14,730 13,203 39,048 10,804 553 446 312 549

50 STATES, D.C. 4 P.R. 14,727 13,199 39,014 10,774 553 446 312 549

THE NUMBER OF STUDENTS SERVED IN CORRECTIONAL FACILITIES AND IN PRIVATE
SCHOOLS NOT PLACED OR REFERRED BY PUBLIC AGENCIES ARE DUPLICATE COUNTS.
THESE STUDENTS ARE ALSO REPORTED AS BEING SERVED IN ONE OF THE OTHER EIGHT
EDUCATIONAL ENVIRONMENTS.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE. ANNUAL.CNTL(LBXXNP1A)
200C113
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TABLE AB19

NUMBER OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
UNDER CHAPTER 1 OF ESEA (SOP)

LEA PROGRAMS
DURING THE 1991-92 SCHOOL YEAR

STATE

ALL DISABILITIES

NUMBER

PRIVATE
CORRECTIONAL SCHOOLS

FACILITY NOT PLACED

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
_41.MONT

VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMINC
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OP INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. & P.R.

172 0
0 0
0 0

0

o

7

1

0

0
0
0

0
13 2

0
0
0
0
0

43
14
0
3

0 1

7

0 1

22
0
0

0

231

231

0

0
0
0

610

610

THE NUMBER OP STUDENTS SERVED IN CORRECTIONAL FACILITIES AND IN PRIVATE
SCHOOLS NOT PLACED OR REFERRED BY PUBLIC AGENCIES ARE DUPLICATE COUNTS.
THESE STUDENTS ARE ALSO REPORTED AS BEING SERVED IN ONE OP THE OTHER EIGHT
EDUCATIONAL ENVIRONMENTS.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFTERENCrS.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLILBXXNP1A1
200CT93
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TABLE AB19

PERCENTAGE OF CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
LEA PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
ALASKA 36.46 39.23 23.76 0.55 0.00 0.00 0.00 0.00
ARIZONA 4.11 21.23 43.49 30.48 0.00 0.00 0.00 0.68
ARKANSAS 9.40 17.80 51.52 3.86 14.44 0.00 1.06 1.93
CALIFORNIA . . . . .

COLORADO 11.09 28.85 57.49 1.64 0.00 0.00 0.00 0.94
CONNECTICUT 3A.20 50.37 11.48 2.45 0.45 0.40 0.40 0.25
DELAWARE 29 24 42.04 28.72 0.00 0.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA .

FLORIDA 7.38 5.16 47.46 38.91 1.03 0.02 0.00 0.04
GEORGIA 53.85 39.32 6.84 0.07 0.00 0.00 0.00 0.00
HAWAII 1:.68 11.17 72.59 0.00 0.00 0.00 4.06 0.51
IDAHO 15.71 22.14 47.86 0.71 0.00 12.14 0.00 1.43
ILLINOIS . . . . . .

INDIANA 7.25 6.96 78.09 6.45 0.69 0.56
IOWA
KANSAS 30.19 18.57 46.86 3.14 0.86 0.10 0.10 0.19
KENTUCKY 15.42 21.29 56.12 5.87 0.20 0.10 0.10 0.90
LOUISIANA 4.82 4.26 63.21 19.74 0.06 2.86 3.08 1.96
MAINE 15.09 22.52 54.95 3.38 0.45 0.23 0.90 2.48
MARYLAND 27.50 4.06 5 94 55.31 3.75 0.94 0.00 2.50
MASSACHUSETTS 41.67 10.28 41.52 5.57 0.00 0.00 0.00 0.96
MICHIGAN 4.04 4.47 51.10 39.12 0.00 1.01 0.26
MINNESOTA 2.27 54.55 43.18 0.00 0.00 0.00 0.00 0.00
MISSISSIPPI 9.68 27.74 49.03 11.61 0.00 0.00 0.65 1.29
MISSOURI 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
MONTANA . .

NEBRASKA 36.59 29.27 34.15 0.00 0.00 0.00 0.00 0.00
NEVADA .

NEW HAMPSHIRE 31.07 10.94 35.67 9.63 7.88 0.00 3.28 1.53
NEW JERSEY
NEW MEXICO 0.00 0.00 100.00 0.00 0 6 0.00 0.00 0.00
NEW YORK 15.46 21.65 43.98 18.91 0.00 0.00 0.00 0.00
NORTH CAROLINA 0.00 11.36 65.91 18.18 0.00 2.27 0.00 2.27
NORTH DAKOTA 23.00 9.75 51.66 9.16 0.39 0.39 1.95 3.70
OHIO 7.47 31.33 41.91 12.66 0.00 1.04 5.60
OKLAHOMA 4.23 6.10 76.53 11.27 0.00 0.94 0.47 0.47
OREGON 20.91 17.24 57.49 1.22 1.86 0.14 0.22 0.92
PENNSYLVANIA 21.50 12.23 52.46 13.26 0.02 0.37 0.04 0.12
PUERTO RICO
RHODE ISLAND 3.9B 8.41 64.60 3.98 17.70 0.00 0.88 0.44
SOUTH CAROLINA . . . . . . . .

SOUTH DAKOTA
TENNESSEE 40.21 19.59 25.26 7.22 0.00 5.67 0.00 2.06
TEXAS 8.89 30.82 47.36 7.71 0.21 2.42 0.84 1.74
UTAH 14.04 7.57 56.31 22.08 0.00 0.00 0.00 7.00
VERMONT 71.11 4.95 18.29 1.60 0.91 0.00 0.53 2.59
VIRGINIA 7.55 8.49 51.42 12.74 0.94 7.08 10.85 0.94
WASHINGTON 20.22 21.25 51.63 2.76 1.93 1.40 0.00 0.80
WEST VIRGINIA 0.92 13.23 65.54 10.77 0.00 8.31 0.00 1.23
WISCONSIN 13.03 12.08 68.96 5.25 0.00 0.00 0.00 0.68
WYOMING . .

AMERICAN SAMOA . . .

GUAM . . .

NORTHERN MARIANAS . . .

PALAU
VIRGIN ISLANDS 4.23 5.63 47.89 42.25 0.00 0.00 0.00 0.00
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 18.49 16.58 49.03 13.57 0.69 0.56 0.39 0.69

50 STATES, D.C. & P.R. 18.51 16.59 49.03 13.54 0.69 0.56 0.39 0.69

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CT93

BEST COPY AVAILABLE
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TABLE AB20

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
LEA PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR

CLASS
RESOURCE

ROOM
SEPARATE

CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 3 0 0 0 0 0 0 0

ALASKA 66 71 43 1 0 0 0 o

ARIZONA 12 62 115 88 0 0 0 2

ARKANSAS 139 281 797 62 219 0 17 30

CALIFORNIA . . . .
. .

COLORADO 253 684 1,370 40 0 0 0 23

CONNECTICUT 676 998 170 43 9 8 8 s

DELAWARE 169 243 166 0 0 0 0 0

DISTRICT OF COLUMBIA . .
. .

FLORIDA 303 236 1.869 1,755 10 1 0 2

GEORGIA 157 105 24 0 0 0 0 0

HAWAII 23 22 143 0 0 0 8 1

IDAHO 17 28 58 0 0 17 0 2

ILLINOIS . .
. . . .

INDIANA 296 284 3,186 263 2 23

IOWA 0 0 0 0 0 0 0

KANSAS 277 185 420 23 9 1 2

KENTUCKY 155 214 564 59 2 1 9

LOUISIANA 74 70 884 310 0 4 55 27

MAINE 62 98 242 15 2 4 11

MARYLAND 88 13 19 177 12 0 6

MASSACHUSETTS 1,750 870 3.295 483 0 0 79

MICHIGAN 221 253 2,695 2,127 59 10

MINNESOTA 1 24 19 0 0 0 0

MISSISSIPPI 15 38 70 17 0 1 2

MISSOURI 0 0 3 0 0 0 0

MONTANA 0 0 0 0 0 0 0

NEBRASKA 15 12 14 0 0 0 0

NEVADA .
.

.

NEW HAMPSHIRE 91 44 70 18 31 0 13 2

NEW JERSEY
NEW MEXICO 0

.

0 4 6 6 0 0 0

NEW YORK 1,881 2,633 5,350 2,300 0 0 0 0

NORTH CAROLINA 0 S 29 8 0 1 0 1

NORTH DAKOTA 100 46 160 13 0 2 9 12

OHIO 17 114 99 61 0 5 . 11

OKLAHOMA 8 13 163 24 0 2 1

OREGON 643 596 1,954 36 66 5 32

PENNSYLVANIA 1,868 1,177 5,073 1.303 2 37 12

PUERTO RICO 0 0 0 0 0 0 0

RHODE ISLAND 5 14 101 8 34 0 1

SOUTH CAROLINA 0 0 0 0 0 0 0

SOUTH DAKOTA 0 0 0 0 0 0 0

TENNESSEE 77 38 48 14 0 11 4

TEXAS 574 2,243 2,776 511 14 174 6 97

UTAH 86 48 342 133 0 0 0

VERMONT 832 62 221 17 8 0 15

VIRGINIA 15 18 98 26 1 15 2 2

WASHINGTON 551 569 1,100 29 4 42 12

WEST VIRGINIA 1 37 176 35 0 27 3

WISCONSIN 203 183 839 59 0 0 9

WYOMING 0 0 0 0 0 0 0

AMERICAN SAMOA 0 0 0 0 0 0 0

GUAM 0 0 0 0 0 0 0

NORTHERN MARIANAS .
. .

PALAU .
.

VIRGIN ISLANDS 0 0 12 30 0 0 0 0

BUR. OF INDIAN AFFAIRS
.

U.S. AHD OUTLYING AREAS 11,724 12,631 34,789 10,088 423 427 305 425

50 STATES, D.C. i P.R. 11,724 12,631 34,777 10,058 423 427 305 425

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFEREW:ES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LB70XNP1A)
200CT93
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TABLE AB20

FERCFITAGE OF CHILDREN AGE 6-21 SEWED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESE?. (SOP)
LEA PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE PUBLIC
SEPARATE RESIDENTIAL
FACILITY FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00ALASKA 36.46 39.23 23.76 0.55 0.00 / 0.00 0.00 0.00
ARIZONA 4.30 22.22 41.22 31.54 0.00 0.00 0.00 0.72
ARKANSAS 9.00 18.19 51.59 4.01 14.17 0.00 1.10 1.94CALIFORNIA

. . . .

COLORADO 10.68 28.86 57.81 1.69 0.00 0.00 0.00 0.97CONNECTICUT 35.26 52.06 8.87 2.24 0.47 0.42 0.42 0.26DELAWARE 29.24 42.04 28.72 0.00 0.00 0.00 0.00 0.00DISTRICT OP COLUMBIA
.

. . .

FLORIDA 7.26 5.65 44.76 42.03 0.24 0.02 0.00 0.05GEORGIA 54.90 36.71 8.39 0.00 0.00 0.00 0.00 0.00
HAWAII 11.68 11.17 72.59 0.00 0.00 0.00 4.06 0.51
IDAHO. 13.93 22.95 47.54 0.00 0.00 13.93 0.00 1.64
ILLINOIS . .

. .

INDIANA 7.25 6.96 78.09 6.45 0.69 0.56
IOWA

. .

KANSAS 30.17 20.15 45.75 2.51 0.98 0.11 0.11 0.22
KENTUCKY 15.42 21.29 56.12 5.87 0.20 0.10 0.10 0.90
LOUISIANA 5.05 4.77 60.30 21.15 0.00 3.14 3.75 1.84MAINE 14.25 22.53 55.63 3.45 0.46 0.23 0.92 2.53MARYLAND 27.67 4.09 5.97 55.66 3.77 0.94 0.00 1.89MASSACHUSETTS 27.02 13.43 50.87 7.46 0.00 0.00 0.00 1.22
MICHIGAN 4.12 4.72 50.23 39.65 . 0.00 1.10 0.19MINNESOTA 2.27 54.55 43.18 0.00 0.00 0.00 0.00 0.00
MISSISSIPPI 10.49 26.57 48.95 11.89 0.00 0.00 0.70 1.40MISSOURI 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
MONTANA .

. .

NEBRASKA 36.59 29.27 34.15 0.09 0.00 0.00 0.00 0.00NEVADA
.

NEW HAMPSHIRE 33.83 16.36 26.02 6.69 11.52 0.00 4.83 0.74NEW JERSEY
. .

NEW MEXICO 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
NEW YORK 15.46 21.65 43.98 18.91 0.00 0.00 0.00 0.00
NORTH CAROLINA 0.00 11.36 65.91 18.18 0.00 2.27 0.00 2.27NORTH DAKOTA 28.57 13.14 48.00 3.71 0.00 0.57 2.57 3.43OHIO 5.54 37.13 32.25 19.87 0.00 1.63 3.58OKLAHOMA 3.77 6.13 76.89 11.32 0.00 0.94 0.47 0.47OREGON 19.25 17.84 58.50 1.08 1.98 0.15 0.24 0.96PENNSYLVANIA 19.71 12.42 53.54 13.75 0.02 0.39 0.04 0.13PUERTO RICO

. . .

RHODE ISLAND 3.03 8.48 61.21 4.85 20.61 0.00 1.21 0.61SOUTH CAROLINA .
. . . .SOUTH DAKOTA

. .

TENNESSEE 40.10 19.79 25.00 7.29 0.00 5.73 0.00 2.08TEXAS 8.90 34.78 43.04 7.92 0.22 2.70 0.95 1.50UTAH 14.12 7.88 56.16 21.84 0.00 0.00 0.00 0.00VERMONT 71.60 5.34 19.02 1.46 0.69 0.00 0.60 1.29
VIRGINIA 7.58 9.09 49.49 13.13 0.51 7.58 11.62 1.01WASHINGTON 23.88 24.66 47.58 1.26 0.17 1.82 0.00 0.52WEST VIRGINIA 0.36 13.26 63.08 12.54 0.00 9.68 0.00 1.08WISCONSIN 15.70 14.15 64.89 4.56 0.00 0.00 0.00 0.70WYOMING

. .

AMERICAN SAMOA
. .

GUAM
. .

NORTHERN MARIANAS
. .

PALAU
VIRGIN ISLANDS 0.00 0.00 28.57 71.43 0.00 0.00 0.00 0.00BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 16.56 17.84 49.13 14.25 0.60 0.60 0.43 0.60

50 STATES, D.C. 1 P.R. 16.57 17.85 49.14 14.21 0.60 0.60 0.43 0.60

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBMPIA)
200CT93
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TABLE AB21

NUMBER OF CHILDREN AGE 3-5 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
LEA PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

NUMBER

PUBLIC PRIVATE PUBLIC PRIVATE HOMEBOUND

SEPARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL

CLASS FACILITY FACILITY FACILITY FACILITY ENVIRONMENT

ALABAMA o 0 0 0 0 0 0 0

ALASKA 0 0 0 0 0 0 0 0

ARIZONA 0 0 12 1 0 0 0 0

ARKANSAS
CALIFORNIA

12 5
.

31 0 13 0 0 1

.

COLORADO 18 21 35 0 0 0 0 0

CONNECTICUT 9 11 60 6 0 0 0 0

DELAWARE 0 0 0 0 0 0 0 0

DISTRICT OF COLUMBIA
FLORIDA 63 20 484 174 41 0 0 0

GEORGIA 32 33 0 0 0 0 0 0

HAWAII 0 0 0 0 0 0 0 0

IDAHO 5 3 9 1 0 0 0 0

ILLINOIS
INDIANA 0 0
IOWA
KANSAS

0
40

0
10 7

0
10

0 0

KENTUCKY 0 0

LOUISIANA .12 6 24 42 1 5

MAINE 5 2 0 0

MARYLAND 0 0 0 0

MASSACHUSETTS 1,954 44 39 12 0

MICHIGAN 16 9 30 166

MINNESOTA 0 0 0 0

MISSISSIPPI 0 5 1 0

MISSOURI 0 0 0 0

MONTANA 0 0 0 0

NEBRASKA 0 0 0 0

NEVADA
NEW HAMPSHIRE 51 6 93 26 5 0 2

MEW JERSEY
NEW MEXICO a 6 6 6 0 0

NEW YORK 0 0 0 0 0 0

NORTH CAROLINA 0 0 0 0 0 0

NORTH DAKOTA 18 4 97 34 7

OHIO 19 37 103 0 16

OKLAHOMA
OREGON

1

109
0

24
0 0

114 8

0
1

PENNSYLVANIA 314 64 252 43 0

PUERTO RICO 0 0 0 0 0

RHODE ISLAND 4 5 45 1 0

SOUTH CAROLINA 0 0 0 0 0

SOUTH DAKOTA 0 0 0 0 0

TENNESSEE 1 0 1 0 0

TEXAS 112 134 877 84 1 37

UTAH 3 0 15 7 0

VERMONT 101 3 19 4 19

VIRGINIA 1 0 11 1
0

WASHINGTON 56 69 450 54 5 12

WEST VIRGINIA 2 6 37 0 1

WISCONSIN
WYOMING

45
.

47
.

474 41 4

AMERICAN SAMOA 0 0 6 6 0

GUAM 0 0 0 0 0 0 0

NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS 3 4 22 0 0 0 0

BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 3,006 572 4,259 716 130 19 7 124

50 STATES, D.C. i P.R. 3,003 568 4,237 716 130 19 7 124

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CT93

r
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TABLE AB21

PERCENTAGE OF CHILDREN AGE 3-5 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
UNDER CHAPTER 1 OP ESEA (SOP)

LEA PROGRAMS
DURING THE 1991-92 SCHO)L YEAR

ALL DISABILITIES

STATE

ALABAMA.
ALASKA

FU9311LAR
CLASS

RESOURCE
ROOM

.

.

SEPARATE
CLASS

.

PERCENTAGE

PUBLIC
SEPARATE
FACILITY

.

PRIVATE
SEPARATE
FACILITY

.

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ARIZONA 0.00 0.00 92.31 7.69 0.00 0.00 0.00 0.00
ARKANSAS 19.35 8.06 50.00 0.00 20.97 0.00 0.00 1.61CALIFORNIA
COLORADO 24.32 28.38 47.30 0.00 0.00 0.00 0.00 0.00
CONNECTICUT 10.47 12.79 69.77 6.98 0.00 0.00 0.00 0.00
DELAWARE . . . . . . .

DISTRICT OF COLUMBIA
. .

.

FLORIDA 8.06 2.56 61.89 22.25 5.24 0.00 0.00 0.00
GEORGIA 49.23 50.77 0.00 0.00 0.00 0.00 0.00 0.00
HAWAII

.

IDAHO 27.78 16.67 50.00 5.56 0.00 0.00 0.00 0.00
ILLINOIS
INDIANA

. . .

IOWA
.

KANSAS 30.30 7.58 54.55 7.58 0.00 0.00 0.00 0.00
KENTUCKY . . . .

LOUISIANA 3.79 1.89 76.66 13.25 0.32 1.58 0.00 2.52
MAINE 55.56 22.22 22.22 0.00 0.00 0.00 0.00 0.00
MARYLAND 0.00 0.00 0.00 0.00 0.00 0.00 0.00 100.00
MASSACHUSETTS 81.05 1.82 16.38 0.50 0.00 0.00 0.00 0.25
MICHIGAN 3.23 1.81 60.48 33.47 0.00 0.00 1.01
MINNESOTA
MISSISSIPPI 0.00 41.67 50.00 8.33 0.00 0.00 0.00 0.00
MISSOURI

.

MONTANA
.

.

NEBRASKA
. .

.

NEVADA
NEW HAMPSHIRE 27.13 3.19 49.47 13.83 2.66 0.00 1.0 2.66
NEW JERSEY
NEW MEXICO

. .

NEW YORK
.

NORTH CAROLINA
.NORTH DAKOTA 11.04 2.45 59.51 20.86 1.23 0.00 0.61 4.29

OHIO 10.86 21.14 58.86 0.00 0.00 0.00 . 9.14
OKLAHOMA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
OREGON 42.41 9.34 44.36 3.11 0.39 0.00 0.00 0.39
PENNSYLVANIA 46.59 9.50 37.39 6.38 0.00 0.15 0.00 0.00
PUERTO RICO

.

RHODE ISLAND 6.56 8.20 73.77 1.64 9.84 0.00 0.00 0.00
SOUTH CAROLINA . . . . . . . .

SOUTH DAKOTA
TENNESSEE 50.00 0.00 50.00 0.00 0.00 0.00 0.00 0.00
TEXAS 8.87 10.61 69.44 6.65 0.16 1.03 0.32 2.93
UTAH 12.00 0.00 60.00 28.00 0.00 0.00 0.00 0.00
VERMONT 67.33 2.00 12.67 2.67 2.67 0.00 0.00 12.67
VIRGINIA 7.14 0.00 78.57 7.14 7.14 0.00 0.00 0.00
WASHINGTON 8.06 9.93 64.75 7.77 7.77 0.00 0.00 1.73
WEST VIRGINIA 4.35 13.04 80.43 0.00 0.00 0.00 0.00 2.17
WISCONSIN 7.36 7.69 77.58 6.71 0.00 0.00 0.00 0.65WYOMING

. . . . . . .

AMERICAN SAMOA . . . . .

GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS 10.34 13.79 75.86 0.00 0.00 0.10 0.00 0.00
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 34.03 6.48 48.22 8.11' 1.47 0 22 0.08 1.40

SO STATES, D.C. & P.R. 34.11 6.45 48.13 8.13 1.48 0.22 0.08 1.41

PLEASE SEE DATA NOTES FOR AN ED.PLANATION OF INDIVIDUAL STATE DIFFERENCKS.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CT93
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TABLE AB22

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OP ESEA (SOP)
LEA PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

ALABAMA 1 0 0 0 0 0 0

ALASKA 40 41 33 0 0 0 0

ARIZONA 10 40 54 43 0 0 0

ARKANSAS 109 150 437 27 115 0 7

CALIFORNIA . . . .
.

COLORADO 192 462 723 19 6 0 o

CONNECTICUT 9 30 118 17 6 7 7

DELAWARE 75 52 74 0 0 0 0

DISTRICT OP COLUMBIA .

FLORIDA 177 122 1,0717 726 7 I 0

GRGIAEO 104 57 10 0 0 0, 0

HAWAII 4 4 36 0 0 0 1

IDAHO 15 26 25 0 0 0 0

ILLINOIS
INDIANA 245 130

.111,783, 94
. . .

4

IOWA 0 0 0 0 0 0 0

KANSAS 238 132 327 15 6 0 0

KENTUCKY 120 126 312 24 1 0 1

LOUISIANA 48 43 453 139 0 6 11

MAINE 19 22 70 3 2 0 0

MARYLAND 7 1 1 4 1 0 0

MASSACHUSETTS 1,154 408 1,662 101 0 0 0

MICHIGAN 111 73 1,057 609 0 7

MINNESOTA 0 0 1 0 6 0 0

MISSISSIPPI 13 18 40 9 0 0 0

MISSOURI 0 0 2 0 0 0 0

MONTANA 0 0 0 0 0 0 0

NEBRASKA 0 0 3 0 0 0 0

NEVADA
NEW HAMPSHIRE 0 0 6 6 6 0 0

NEW JERSEY
NEW MEXICO 6 6 6 6 6 0 0

NEW YORK 1,525 1,216 2,670 959 0 0 0

NORTH CAROLINA 0 0 1 1 0 0 0

NORTH DAKOTA 84 36 128 12 0 0 6

OHIO 11 77 79 20 0 3

OKLAHOMA 3 1 9 4 0 1

OREGON 451 330 804 20 25 4

PENNSYLVANIA 1,572 604 3,055 545 1 9

PUERTO RICO 0 0 0 0 0 0

RHODE ISLAND 5 9 61 4 19 0

SOUTH CAROLINA 0 0 0 0 0 0

SOUTH DAKOTA 0 0 0 0 0 0

TENNESSEE 17 4 10 4 0 0

TEXAS
UTAH

283
46

1.030
23

1,196
216

165
56

4

0

29
0

VERMONT 545 22 35 1 4 0

VIRGINIA 7 6 36 8 1 1

WASHINGTON 346 339 560 13 2 6

WEST VIRGINIA 0 9 59 6 0 3

WISCONSIN 182 142 592 22 0 0

WYOMING 0 0 0 0 0 0

AMERICAN SAMOA 0 0 0 0 0 0

GUAM 0 0 0 0 0 0

NORTHERN MARIANAS
.ALAU
V/PGIN ISLANDS 6 6 i 6 6 0 0

BUR. OF INDIAN AFFAIRS

U .5 . AND OUTLYING AREILS 7,768 5,784 17,815 3.670 194 71 66

50 STATES. D.C. & P.R. 7,768 5,784 17,809 3.670 194 71 66

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LB)XNP1A)
200CT93

4 )

HOMEBOUND
HOSPITAL

ENVIRONMENT

0
0
1

10

13
0
0

0
0
0
0
.

0
0
5

12
1

0

25
5
0

2

0

0
0

0

0
0
0
9

1

2
13
8
0
1
0
0
1

24
0
8
1

8
2

8
0
0
0

0

158

158
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TABLE AB22

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
LEA PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

EIVIRONMENT

ALABAMA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00ALASKA 35.09 35.96 28.95 0.00 0.00 0.00 0.30 0.00ARIZONA 6.76 27.03 36.49 29.05 0.00 0.00 0.00 0.68ARKANSAS 12.75 17.54 51.11 3.16 13.45 0.00 0.82 1.17CALIFORNIA
. .

. . .COLORADO 13.63 32.79 51.31 I.35 0.00 0.00 0.00 0.92
CONNECTICUT 4.64 15.46 60.82 8.76 3.09 3.61 3.61 0.00DELAWARE 37.31 25.87 36.82 0.00 0.00 0.00 0.00 0.00DISTRICT OP COLUMBIA . .

.

FLORIDA 8.39 5.78 51.04 34.41 0.33 0.05 0.00 0.00GEORGIA 60.82 33.31 5.85 0.00 0.00 0.00 0.00 0.00HAWAII 8.89 8.89 80.00 0.00 0.00 0.00 2.22 0.00IDAHO 22.73 39.39 37.88 0.00 0.00 0.00 0.00 0.00ILLINOIS
.

INDIANA 10.86 5.76 79.00 4.16 . 0.04 0.18 .IOWA
KANSAS 33.15 18.38 45.54 2.09 0.84 0.00 0.00 0.00KENTUCKY 20.37 21.39 52.97 4.07 0.17 0.00 0.17 0.85LOUISIANA 6.74 6.04 63.62 19.52 0.00 0.84 1.54 1.69MAINE 16.24 18.80 59.83 2.56 1.71 0.00 0.00 0.85MARYLAND 50.00 7.14 7.14 28.57 7.14 0.00 0.00 0.00MASSACHUSETTS 34.45 12.18 49.61 3.01 0.00 0.00 0.00 0.75MICHIGAN 5.96 3.92 56.77 32.71 0.00 0.38 0.27MINNESOTA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00MISSISSIPPI 15.85 21.95 48.78 10.93 0.00 0.00 0.00 2.44MISSOURI 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00MONTANA
NEBRASKA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00NEVADA

. . .
. . . .NEW HAMPSHIRE

. . . . . . .NEW JERSEY . . . . . .NEW MEXICO
.

NEW YORK 23.94 19.09 41.92 15.05 0.00 0.00 0.00 0.00NORTH CAROLINA 0.00 0.00 50.00 50.00 0.00 0.00 0.00 0.00NORTH DAKOTA 30.55 13.09 46.55 4.35 0.00 0.00 2.18 3.27OHIO 5.76 40.31 41.36 10.47 0.00 1.57 0.52OKLAHOMA 16.67 5.56 50.00 22.22 0.00 5.56 0.00 0.00OREGON 27.13 20.00 48.73 1.21 1.52 0.24 0.18 0.79
PENNSYLVANIA 27.12 10.42 52.70 9.40 0.02 0.16 0.05 0.14PUERTO RICO

.

RHODE ISLAND 5.05 9.09 61.62 4.04 19.19 0.00 0.00 1.01SOUTH CAROLINA . . . . . . . .SOUTH DAKOTA
. . .TENNESSEE 47.22 11.11 27.78 11.11 0.00 0.00 0.00 2.78TEXAS 10.33 37.59 43.65 6.02 0.15 1.06 0.33 0.88UTAH 13.49 6.74 63.34 16.42 0.00 0.00 0.00 0.00VERMONT 88.05 3.55 5.65 0.16 0.65 0.00 0.65 1.29VIRGINIA 11.11 9.52 57.14 12.70 1.59 1.59 4.76 1.59WASHINGTON 27.16 26.61 43.96 1.02 0.16 0.47 0.00 0.63WEST VIRGINIA 0.00 10.26 75.64 7.69 0.00 1.85 0.00 2.56WISCONSIN 19.24 15.01 62.58 2.33 0.00 0.00 0.00 0.65WYOMING . . . . . . . .

AMERICAN SAMOA . . . . . . . .

NoRnIERN MARIANAS . .

PALAU
VIRGIN ISLANDS 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 21.87 16.28 50.15 10.33 0.55 0.20 0.19 0.44

50 STATES. D.C. & P.R. 21.87 16.28 50.14 10.33 0.55 0.20 0.19 0.44

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CTS3

BEST COPY AVAILABLE
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TABLE AB23

NUMBER OP CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
UNDER CHAPTER 1 OF ESEA (SOP)

LEA PROGRAMS
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

NUMBER

PUBLIC PRIVATE PUBLIC PRIVATE HOMEBOUND

REGULAR RESOURCE SEPARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL

STATE CLASS ROOM CLASS FACILITY FACILITY FACILITY FACILITY ENVIRONMENT

ALABAMA 2 0 0 D 0 0 0 0

ALASKA 24 27 9 0 0 0 0 0

ARIZONA 2 18 48 32 0 0 0 1

ARKANSAS 28 119 305 28 78 0 9 19

CALIFORNIA . . . .
.

COLORADO 57 205 484 12 0 0 0 5

CONNECTICUT 564 841 36 18 1 0 0 4

DELAWARE 87 171 85 0 0 0 0 0

DISTRICT OF COLUMBIA
FLORIDA 99 92 631 706 2 0 0 2

GEORGIA 47 40 14 0 0' 0 0 0

HAWAII 17 16 67 0 0 0 7 1

IDAHO 2 2 29 0 0 14 0 2

ILLINOIS .
. .

INDIANA 48 138 1,191 125 2 15

IOWA 0 0 0 0 0 0 0

KANSAS 36 48 86 5 3 1 2

KENTUCKY 31 74 198 24 1 0 4

LOUISIANA 22 26 301 111 0 3 30 11

MAINE 39 60 128 10 0 3 9

MARYLAND 38 4 10 59 3 0 3

MASSACHUSETTS
MICHIGAN
MINNESOTA

528
95
1

396
151
22

1,144
1,1715

253 0
928

0 6

0
52
0

38
5

0

MISSISSIPPI 2 19 21 2 0 1 0

MISSOURI
MONTANA

0
0

0
0

1
0

0 0
0 0

0
0

0
0

NEBRASKA 11 8 6 0 0 0 0

NEVADA
NEW HAMPSHIRE 62 24 36 15 10 0

NEW JERSEY
NEW MEXICO 6 J i 6

NEW YORK 336 1,268 2,281 912 0 0 0

NORTH CAROLINA 0 4 14 3 1 0 1

NORTH DAKOTA 15 7 33 1 2 1 2

OHIO
OKLAHOMA

6

5

31
8

18
58

17
14

2
0 i

8
1

OREGON 167 206 760 11 3 1 4 16

PENNSYLVANIA
PUERTO RICO
RHODE ISLAND

245
0
0

487
0
4

1,604
0

29

520
0
1 1

19 0
0 0
0 1

2
0
0

SOUTH CAROLINA
SOUTH DAKOTA

0
0

0
0

0
0

0
0

0 0

0 0
0
0

TENNESSEE 51 29 26 4 10 0 3

TEXAS 258 1,018 1,022 192 55 23 61

UTAH 35 23 114 52 0 0 0

VERMONT 256 33 120 14 0 3 3

VIRGINIA 7 9 41 15 9 15 1

WASHINGTON 178 207 399 8 19 0 4

WEST VIRGINIA 1 22 66 18 24 0 1

WISCONSIN 17 39 189 21 0 0 1

WYOMING 0 0 0 0 0 0 0

AMERICAN SAMOA 0 0 0 0 0 0 0

GUAM 0 0 0 0 0 0 0

NORTHERN MAR/ANAS
PALAU
VIRGIN ISLANDS 6 0 4 22 0 0 0 6

BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 3,419 5,896 12,823 4,153 158 218 173 211

50 STATES, D.C. S P.R. 3,119 5,896 12,819 4,131 158 218 173 211

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CT93
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TABLE AB23

PERCENTAGE OP CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

UNDER CHAPTER 1 OF ESEA (SOP)
LEA PROGRAMS

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALABAMA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
ALASKA 40.00 45.00 15.00 0.00 0.00 0.00 0.00 0.00
ARIZONA 1.98 17.82 47.52 31.68 0.00 0.00 0.00 0.99
ARKANSAS 4.78 20.31 52.05 4.78 13.31 0.00 1.54 3.24
CALIFORNIA
COLORADO 7.47 26.87 63.43 1.57 0.00 0.00 0.00 0.66
CONNECTICUT 38.52 57.45 2.46 1.23 0.07 0.00 0.00 0.27
DELAWARE 25.36 49.85 24.78 0.00 0.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA .

FLORIDA 6.46 6.01 41.19 46.08 0.13 0.00 0.00 0.13
GEORGIA 46.53 39.60 13.86 0.00 0.00 0.00 0.00 0.00
HAWAII 15.74 14.81 62.04 0.00 0.00 0.00 6.48 0.93
IDAHO 4.08 4.08 59.18 0.00 0.00 28.57 0.00 4.08
ILLINOIS .

INDIANA 3.12 8.97 77.39 8.12 . 1.43 0.97 .

IOWA . .

KANSAS 19.89 26.52 47.51 2.76 1.66 0.00 0.55 1.10
KENTUCKY 9.31 22.22 59.46 7.21 0.30- 0.30 0.00 1.20
LOUISIANA 4.10 4.85 56.16 20.71 0.00 6.53 5.60 2.05
MAINE 15.60 24.00 51.20 4.00 0.00 0.40 1.20 3.60
MARYLAND 31.67 3.33 8.33 49.17 2.50 2.50 0.00 2.50
MASSACHUSETTS 22.38 16.79 48.50 10.72 0.00 0.00 0.00 1.61
MICHIGAN 3.91 6.22 49.30 38.22 0.00 2.14 0.21
MINNESOTA 2.63 57.89 39.47 0.00 0.00 0.00 0.00 0.00
MISSISSIPPI 4.44 42.22 46.67 4.44 0.00 0.00 2.22 0.00
MISSOURI 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
MONTANA .

NEBRASKA 44.00 32.00 24.00 0.00 0.00 0.00 0.00 0.00
NEVADA . . . .

NEW HAMPSHIRE 39.49 15.29 24.20 9.55 6.37 0.00 4.46 0.64
NEW JERSEY .

NEW MEXICO 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
NEW YORK 7.00 26.43 47.55 19.01 0.00 0.00 0.00 0.00
NORTH CAROLINA 0.00 17.39 60.87 13.04 0.00 4.35 0.00 4.35
NORTH DAKOTA 24.59 11.48 54.10 1.64 0.00 3.28 1.64 3.28
OHIO 7.32 37.80 21.95 20.73 0.00 2.44 9.76
OKLAHOMA 5.75 9.20 66.67 16.09 0.00 0.00 1.15 1.15
OREGON 13.88 17.12 63.18 0.91 3.16 0.08 0.33 1.33
PENNSYLVANIA 8.51 16.92 55.73 18.07 0.03 0.66 0.00 0.07
PUERTO RICO
RHODE ISLAND 0.00 8.33 60.42 2.08 27.08 0.00 2.08 0.00
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE 41.46 23.58 21.14 3.25 0.00 8.13 0.00 2.44
TEXAS 9.80 38.68 38.83 7.29 0.11 2.09 0.87 2.32
UTAH 15.63 10.27 50.89 23.21 0.00 0.00 0.00 0.00
VERMONT 59.26 7.64 27.78 3.24 0.69 0.00 0.69 0.69
VIRGINIA 7.22 9.28 42.27 15.46 0.00 9.28 15.46 1.03
WASHINGTON 21.79 25.34 48.84 0.98 0.24 2.33 0.00 0.49
WEST VIRGINIA 0.76 16.67 50.00 13.64 0.00 18.18 0.00 0.76
WISCONSIN 6.37 14.61 70.79 7.87 0.00 0.00 0.00 0.37
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS 0.00 0.00 15.38 84.62 0.00 0.00 0.00 0.00
BUR. OP INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 12.64 21.80 47.40 15.35 0.58 0.81 0.64 0.78

50 STATES, D.C. 6, P.R. 12.65 21.82 47.43 15.29 0.58 0.81 0.64 0.78

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBIONP1A)
200CT93
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TABLE AB24

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
UNDER CHAPTER 1 OF ESEA (SOP)

LEA PROGRAMS
DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE

ALABAMA

REGULAR
CLASS

RESOURCE
. ROOM

.

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PERCENTAGE

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL

ENVIRONMENT

ALASKA 28.57 42.86 14.19 14.29 0.00 0.00 0.00 0.00
ARIZONA 0.00 13.33 43.33 43.33 0.00 0.00 0.00 0.00
ARKANSAS 1.92 11.54 52.81 6.73 25.00 0.00 0.96 0.96
CALIFORNIA . . . .

COLORADO 2.02 8.54 82.-.2 4.55 0.00 0.00 0.00 2.53
CONNECTICUT 39.77 49.03 4.18 3.09 0.77 0.39 0.39 0.39
DELAWARE 20.59 58.82 20.59 0.00 0.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA . . . .

FLORIDA 5.06 4.12 30.15 60.49 0.19 0.00 0.00 0.00
GEORGIA 42.86 57.14 0.00 0.00 0.00 0.00 0.00 0.00
HAWAII 4.55 4.55 90.91 0.00 0.00 0.00 0.00 0.0C
IDAHO 0.00 0.00 57.14 0.00 0.00 42.86 0.00 0.00
ILLINOIS . .

INDIANA 1.06 5.63 74.65 15.49 . 1.76 I.41 .

IOWA
KANSAS 15.79 26.32 36.84 15.79 0.00 5.26 0.00 0.00
KENTUCKY 4.82 16.87 65.06 13.25 0.00 0.00 0.00 0.00
LOUISIANA 1.83 0.46 59.63 27.52 0.00 2.29 6.42 1.83
MAINE 5.88 23.53 64.71 2.94 0.00 0.00 1.47 1.47
MARYLAND 23.37 4.35 4.35 61.96 4.35 0.00 0.00 1.63
MASSACHUSETTS 8.85 8.59 63.67 16.80 0.00 0.00 0.00 2.08
MICHIGAN 1.40 2.70 41.02 54.88 0.00 0.00 0.00
MINNESOTA 0.00 40.00 60.00 0.00 0.00 0.00 0.00 0.00
MISSISSIPPI 0.00 6.25 56.25 37.50 0.00 0.00 0.00 0.00
MISSOURI . . . . . .

MONTANA .

NEBRASKA 30.77 30.77 38.46 0.00 0.00 0.00 0.00 0.00
NEVADA .

NEW HAMPSHIRE 25.89 17.86 28.57 2.6E 18.75 0.00 5.36 0.89
NEW JERSEY
NEW MEXICO 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
NEW YORK 2.01 14.94 40.02 43.03 0.00 0.00 0.00 0.00
NORTH CAROLINA 0.00 5.26 73.68 21.05 0.00 0.00 0.00 0.00
NORTH DAKOTA 7.14 21.43 50.00 0.00 0.00 0.00 14.29 7.14
OHIO 0.00 17.65 5.88 70.59 0.00 0.00 5.88
OKLAHOMA 0.00 3.74 89.72 5.61 0.00 0.93 0.00 0.00
OREGON 5.13 12.32 80.08 1.03 0.62 0.00 0.21 0.62
PENNSYLVANIA 6.37 10.74 51.69 29.71 0.00 1.12 0.12 0.25
PUERTO RICO .

RHODE ISLAND 0.00 5.56 61.11 16.67 11.11 0.00 5.56 0.00
SOUTH CAROLINA . .

SOUTH DAKOTA
TENNESSEE 27.27 15.15 36.36 18.18 0.00 3.03 0.00 0.00
TEXAS 3.06 18.09 51.76 14.29 0.65 8.35 2.69 1.11
UTAH 11.36 4.55 27.27 56.82 0.00 0.00 0.00 0.00
VERMONT 27.93 6.31 59.46 1.80 0.90 0.00 0.00 3.60
VIRGINIA 2.63 7.89 55.26 7.89 0.00 13.16 13.16 0.00
WASHINGTON 12.50 10.65 65.28 3.70 0.00 7.87 0.00 0.00
WEST VIRGINIA 0.00 10.14 73.91 15.94 0.00 0 00 0.00 0.00
WISCONSIN 5.00 2.50 72.50 20.00 0.00 0.00 0.00 0.00
WYOMING . .

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS 0.00 0.00 20.00 80.00 0.00 0.00 0.00 0.00
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 6.52 11.55 50.41 27.50 0.86 1.68 0.80 0.68

50 STATES, D.C. & P.R. 6.53 11.56 50.44 27.44 0.86 1.68 0.80 0.68

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(LBXXNP1A)
200CT93

BEST COPY AVAILABLE
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TABLE AC1

NUMBER OF SPECIAL EDUCATION TEACHERS EMPLOYED AND NEEDED
TO SERVE CHILDREN WITH DISABILITIES AGE 3-5

DURING THE 1991-92 SCHOOL YEAR

STATE

ALL
DISABILITIES

EMPLOYED NEEDED

ALABAMA 212 77

ALASKA 77 3

ARIZONA 161 17

ARKANSAS 75 8

CALIFORNIA 1,680 73

COLORADO 195 16

CONNECTICUT 255 5

DELAWARE 76 8
DISTRICT OF COLUMBIA 53 2

FLORIDA 862 130

GEORGIA 380 22

HAWAII 91 3

IDAHO 113 49

ILLINOIS 681 13

INDIANA 296 87

IOWA 399 27

KANSAS 229 4

KENTUCKY 255 51

LOUISIANA 573 22

MAINE 151 13

MARYLAND 285 5

MASSACHUSETTS 434 4

MICHIGAN 925 51

MINNESOTA 615 90

MISSISSIPPI 208 28

MISSOURI 299 38

MONTANA 42 14

NEBRASKA 162 2

NEVADA 86 5

NEW HAMPSHIRE 85 7

NEW JERSEY 447 10

NEW MEXICO 125 301

NEW YORK 942 222
NORTH CAROLINA 618 214
NORTH DAKOTA 107 5

OHIO 856 68

OKLAHOMA 159 5

OREGON 359 32

PENNSYLVANIA 536 13

PUERTO RICO 119 0

RHODE ISLAND 72 2

SOUTH CAROLINA 181 63

SOUTH DAKOTA 122 9

TENNESSEE 355 17

TEXAS 109 218

UTAH 102 8

VERMONT 101 3

VIRGINIA 1,063 139
WASHINGTON 282 13

WEST VIRGINIA 199 27

WISCONSIN '.86 16

WYOMING 57 2

AMERICAN SAMOA 14 4

GUAM 9 3

NORTHERN MARIANAS 2 1

PALAU
VIRGIN ISLANDS 0 0
BUR. OP INDIAN AFFAIRS 0 0

U.S. AND OUTLYING AREAS 17,579 2,288

50 STATES, D.C. 4 P.R. 17,554 2,280

THE TOTAL FTE FOR THE U.S. AND OUTLYING AREAS'AND THE 50 STATES, D.C.,
AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND OUTLYING AREAS BECAUSE OF ROUNDING.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE
DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(PEPNNX1A)
190CT93

BEST COPY AVAILABLE
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STATE

TABLE AC2

NUMBER OP SPECIAL EDUCATION TEACHERS EMPLOYED AND NEEDED
TO SERVE CHILDREN WITH DISABILITIES AGE 6-21

ALL
-----DISABILITIES

DURING THE 1991-92 SCHOOL YEAR

SPECIFIC SPEECH
LEARNING OR LANGUAGE

DISABILITIES IMPAIRMENTS
MENTAL

RETARDATION

EMPLOYED NEEDED EMPLOYED NEEDED EMPLOYED NEEDED EMPLOYED NEEDED

ALABAMA 4,845 436 1.507 142 522 66 1,785 78ALASKA 863 21 448 2 168 6 57 0ARIZONA 3,619 76 774 7 503 28 354 6ARKANSAS 2,864 62 1.569 8 442 39 646 11CALIFORNIA 25,345 1,466 14,355 831 6,572 380 1,526 88
COLORADO 3,635 41 1,630 11 534 6 259 5CONNECTICUT 4,071 137 1,512 53 600 18 416 22DELAWARE 906 75 484 23 69 10 70 11DISTRICT OF COLUMBIA 779 49 363 27 123 3 103 1FLORIDA 13,254 2,203 2.586 423 1,938 250 1,876 262GEORGIA 7,709 182 1,944 21 881 50 2,598 31HAWAII 1,105 39 379 27 82 3 94 2IDAHO 995 263 575 152 119 36 189 58ILLINOIS 17,328 362 5,387 103 2,419 112 2,440 15INDIANA 5,681 637 2,114 201 723 62 1,785 173IOWA 4,274 542 351 42 400 9 586 59KANSAS 3,172 62 702 4 477 31 362 5KENTUCKY 4,404 431 1,747 143 542 83 1,520 122LOUISIANA 6,526 1,766 1,872 606 1,047 122 1,058 345MAINE 1,910 148 748 42 342 30 243 17MARYLAND 6,285 103 1,834 7 939 41 606 5MASSACHUSETTS 7,748 85
MICHIGAN 12,381 551 5,075 213 2,258 24 1,235 66MINNESOTA 6,878 660 2,437 214 1,192 94 1,646 132MISSISSIPPI 3,742 366 2,264 183 514 107 706 38MISSOURI 6.991 616 3,219 210 1,223 54 1,409 186MONTANA 974 123 504 0 276 0 67 0NEBRASKA 2,099 28 141 0 356 24 95 1NEVADA 1,246 77 588 16 151 9 86 8NEW HAMPSHIRE 1,642 260 649 108 476 40 151 26NEW JERSEY 15,748 970 5,533 350 2,597 150 684 67NEW MEXICO 3.137 551 578 153 657 154 83 13NEW YORK 27,657 7,744 6,900 1,784 2,444 857 1,678 419NORTH CAROLINA 6,557 877 2,415 246 712 140 1,889 155NORTH DAKOTA 809 70 303 25 196 24 195 10OHIO 11,938 314 3,682 137 1,253 31 3,745 60OKLAHOMA 3,981 215 1,641 0 561 81 1,103 36OREGON 3,073 209 1 152 35 409 75 645 18PENNSYLVANIA 11,939 233 5,489 84 1,319 28 2,308 39PUERTO RICO 2,680 0 67 0 14 0 799 0RHODE ISLAND 1,338 25 594 5 175 12 93 0SOUTH CAROLINA 4,220 399 1,596 125 620 67 1,114 99SOUTH DAKOTA 726 37 146 10
TENNESSEE 4,794 213 2.392 6 561 40 935 37TEXAS 19,837 1,157 32 2,279 247 129UTAH 1,752 161 155 179 38 102 2VERMONT 851 21 350 171 12 125 1VIRGINIA 8,477 785 3,572 35 1,012 57 1,518 112WASHINGTON 4,384 121 0 1 600 20 0 6WEST VIRGINIA 3,228 247 1,227 7 399 50 994 59WISCONSIN 6,859 909 2,226 13 1.224 48 1,130 35
WYOMING 802 6 0 137 4 0 0
AMERICAN SAMOA 45 6 0 4 1 6 0GUAM 113 7 0 0 0 0 0
NORTHERN MARIANAS 26 1 0 0 0 0 0PALAU
VIRGIN ISLANDS 116 12 15 0 5 5 9 0BUR. OF INDIAN AFFAIRS 349 126 159 55 55 21 25 12

U.S. AND OUTLYING AREAS 308,904 27,282 97,805 8,003 43,610 3.907 43,142 3,079

50 STATES, D.C. L P.R. 308,255 27,131 97,631 7,948 43,546 3,879 43,107 3,067

THE TOTAL FTE FOR THE U.S. AND OUTLYING AREAS AND THE 5v STATES, D.C.,
AND PUERTO RICO KAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND OUTLYING AREAS BECAUSE OF ROUNDING.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(PEPNNX1A)
200CT93

A-206 16TH ANNUAL REPORT To CONGRESS: APPENDIX A



TABLE AC2

NUMBER OF SPECIAL EDUCATION TEACHERS EMPLOYED AND NEEDED
TO SERVE CHILDREN WITH DISABILITIES AGE 6-21

SERIOUS
EMOTIONAL
DISTURBANCE-

DURING THE 1991-92 SCHOOL YEAR

MULTIPLE
DISABILITIES

HEARING ORTHOPEDIC
IMPAIRMENTS IMPAIRMENTS

STATE EMPLOYED NEEDED EMPLOYED NEEDED EMPLOYED NEEDED EMPLOYED NEEDED

ALABAMA 433 90 132 11 97 .10 22 3

ALASKA 68 3 64 0 19 1 3 0

ARIZONA 224 5 116 7 82 1 42 3

ARKANSAS 19 0 58 0 64 1 11 0

CALIFORNIA 697 40 375 22 403 23 522 30

COLORADO 588 12 420 3 106 0 55 0

CONNECT/CUT 522 33 94 1 45 3 10 3

DELAWARE 67 8 0 0 30 I 29 0

DISTRICT OF COLUMBIA 88 8 65 IC 2 0 3 0

FLORIDA
GEORGIA

2,107
1,791

681
66

.

.

303
240

23
7

234
101

37
4

HAWAII 63 5 31 1 29 1 5 0

IDAHO 33 '7 21 0 17 2 14 0

ILLINOIS 2,409 63 210 0 675 12 337 6

INDIANA 626 150 123 16 165 14 64 12

IOWA 498 106 112 2 77 21 33 I

KANSAS 450 14 79 3 68 3 10 0

KENTUCKY 306 50 118 9 82 II 18 4

LOUISIANA 633 197 102 38 215 39 98 23

MAINE 358 41 129 13 51 4 7 0

MARYLAND 548 16 418 7 173 0 93 1

MASSACHUSETTS
MICHIGAN 1,226 87 132 1 170 5 288 2

MINNESOTA 1,269 161 . 0 192 24 55 15

MISSISSIPPI 26 1 51 4 60 6 91 26

MISSOURI 798 145 35 0 129 10 84 9

MONTANA 44 0 18 0 11 0 18 0

NEBRASKA 85 1 22 0 23 0 3 0

NEVADA 74 12 80 2 28 2 13 4

NEW HAMPSHIRE 218 69 59 7 30 2 15 2

NEW JERSEY 1.493 110 1,029 80 137 14 58 6

NEW MEXICO 209 19 119 21 27 5 30 7

NEW YORK 3,175 1,108 741 278 853 326 56 17

NORTH CAROLINA 907 204 116 16 213 34 52 11

NORTH DAKOTA 60 10 1 36 . 4

OHIO
OKLAHOMA

1.179
246

29
34

1.512
231

40
13

249
94

2
2

202
31

11
2

OREGON 394 28 .
181 8 97 8

PENNSYLVANIA 1.521 58 413 6 458 6 147 1

PUERTO RICO 60 0 13 0 72 0 119 0

RHODE ISLAND 68 3 17 0 33 2 1 0

SOUTH CAROLINA 436 45 37 4 133 18 78 6

SOUTH DAKOTA .

TENNESSEE 212 15 186 25 175 7 83 6

TEXAS 252 19 240 51 18

UTAH 103 24 165 11 67 5 4 0

VERMONT 87 1 34 0 31 0 9 0

VIRGINIA 1,284 160 69 10 198 8 64 27

WASHINGTON 0 19 0 11 0 0 0 3

WEST VIRGINIA 347 39 0 0 99 6 48 5

WISCONSIN 1,419 471 0 6 139 3 250 2

WYOMING 0 0 0 0 0 0 0 0

AMERICAN SAMOA 0 0 2 0 2 1 0 0

GUAM 4 3 3 0 4 3 0 0

NORTHERN MARIANAS 0 0 0 0 0 0 0 0

PALAU . . .

VIRGIN ISLANDS 4 O 6 a 3 1 0 0

BUR. OF INDIAN AFFAIRS 25 21 9 5 2 1 0 1

U.S. AND OUTLYING AREAS 29,496 4,724 7,767 700 7.025 727 3,612 313

50 STATES, D.C. 4 P.R. 29,464 4,699 7,747 695 7,014 721 3,612 312

THE TOTAL FTE FOR THE U.S. AND OUTLYING AREAS AND THE 50 STATES, D.C.,
AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND OUTLYING AREAS BECAUSE OF ROUNDING.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CHTL(PEPNNX1A)
200CT93
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TABLE AC2

NUMBER OF SPECIAL EDUCATION TEACHERS EMPLOYED AND NEEDED
TO SERVE CHILDREN WITH DISABILITIES AGE 6 -21

DURING THE 1991-92 SCHOOL YEAR

STATE

OTHER HEALTH
IMPAIRMENTS

EMPLOYED NEEDED

VISUAL
IMPAIRMENTS

EMPLOYED NEEDED

AUTISM

EMPLOYED NEEDED

DEAF-
BLINDNESS

EMPLOYED NEEDED

ALABAMA 40 5 36 8 7 2 2
ALASKA 10 0 11 1 0 0 1
ARIZONA 7 0 50 4 4 0 0
ARKANSAS 24 0 30 3 1 0 0
CALIFORNIA 705 41 182 11 . 8
COLORADO 36 4 . 6 7
CONNECTICUT 7 0 26 1 0 0 3
DELAWARE 2 0 2 1 32 5 5
DISTRICT OP COLUMBIA 8 0 13 0 10 1 2
FLORIDA 343 12 166 10 81 11 6
GEORGIA 42 1 110 1 2
HAWAII 8 0 14 0 i 0 1
IDAHO 20 6 5 0 2 0 1
ILLINOIS 0 243 4 . 0
INDIANA 1 1 79 7 0 0 0
IOWA 0 0 16 7 . . 0
KANSAS 8 1 23 2
KENTUCKY 15 1 52 9

.

1 0
LOUISIANA 114 25 79 27 118 35 3 6
MAINE 17 1 6 0 5 0 3 0
MARYLAND 26 0 115 0 0 0 1 0
MASSACHUSETTS

. .

MICHIGAN 51 4 70 58 .

MINNESOTA
MISSISSIPPI
MISSOURI

4 4

0

66
30
52

17
1

2

19

31

.

0
0

12

0
1

0
MONTANA 27 0 9 0 C 0 1 0
NEBRASKA 4 0 11 2 0 0 0 0
NEVADA 6 2 10 2 1 1 4 1
NEW HAMPSHIRE 32 5 12 1 0 0 0 0
NEW JERSEY 41 3 56 11 31 2 17 4
NEW MEXICO 17 6 5 3 11 3 10 5
NEW YORK 96 31 264 102 360 142 0 0
NORTH CAROLINA 71 18 70 19 114 29 1 5
NORTH DAKOTA
OHIO

6 7
61

1

3 a
. 1

0 2
OKLAHOMA 13 46 55 3 0 0 6 0
OREGON 128 3 69 10 7 2
PENNSYLVANIA 6 0 240 7 0 0 3 6
PUERTO RICO 19 0 64 0 68 O 15 0
RHODE ISLAND 4 0 9 0 0 1 0 0
SOUTH CAROLINA 11 10 90 9 17 5 15 0
SOUTH DAKOTA
TENNESSEE 100 i 101 9 44 2
TEXAS 17 8
UTAH i 0 22 2 0 0
VERMONT 31 0 7 0 0 3
VIRGINIA 139 9 252 18 63 4
WASHINGTON 0 5 0 2 0 0
WEST VIRGINIA 3 0 68 1 32 1

WISCONSIN 0 5 47 3 0 1

WYOMING 0 0 0 0 0 0
AMERICAN SAMOA 0 0 0 0 0 1
GUAM 2 0 2 0 0 0
NORTHERN MARIANAS 0 0 0 0 0 0
PALAU . .

VIRGIN ISLANDS
BUR OF INDIAN AFFAIRS

0
4

0
0

2
1

0
0

0
0

0 0
2 8

0

U.S. AND OUTLYING AREAS 2.159 260 3,025 336 1,126 326 150 41

50 STATES, D.C. k P.R. 2.153 260 3,020 336 1,126 326 141 40

THE TOTAL FTE FOR THE U.S. AND OUTLYING AREAS AND THE 50 STATES, D.C.,
AND PUERTO RICO MAY NOT EQUAL THE SUM OP THE INDIVIDUAL STATES
AND OUTLYING AREAS BECAUSE OF ROUNDING.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS 11, OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(PERNNX1A)
200CT93

BEST COPY AVAILABLE

493
A-208 16TH ANNUAL REPORT TO CONGRESS: APPENDIX A



TABLE AC2

NUMBER OF SPECIAL EDUCATION TEACHERS EMPLOYED AND NEEDED
TO SERVE CHILDREN WITH DISABILITIES AGE 6-21

STATE

DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC CROSS
BRAIN INJURY CATEGORICAL

EMPLOYED NEEDED EMPLOYED NEEDED

ALABAMA 3 3 261 18

ALASKA 0 0 14 8
ARIZONA 1 0 1,462 15

ARKANSAS 1 0 0 0

CALIFORNIA
COLORADO 0

CONNECTICUT 0 0 836 3

DELAWARE . 0 0 117 16

DISTRICT OF COLUMBIA 0 0 0 0

FLORIDA 3,614 493
GEORGIA
HAWAII 0 0 393 0

IDAHO 1 0 0 0

ILLINOIS 0 3,207 49

INDIANA 0 0 0 0

IOWA 2,201 296
KANSAS 994 0

KENTUCKY 3 0

LOUISIANA
1

2 1,185 301
MAINE 0

MARYLAND 0 0 1,535 27
MASSACHUSETTS 7,748 85

MICHIGAN 1,879 94

MINNESOTA . 0

MISSISSIPPI .

MISSOURI 6 6 0

MONTANA 0 0 6 123

NEBRASKA 0 0 1, i61 0

NEVADA 2 0 205 21

NEW HAMPSHIRE 0 0 0 0

NEW JERSEY 4,072 174

NEW MEXICO 9 0 1,382 163

NEW YORK 0 0 11,090 2.680
NORTH CAROLINA . .

NORTH DAKOTA .

OHIO 0 54
OKLAHOMA 0 0 0 0

OREGON 0 15

PENNSYLVANIA 35 0 0 0

PUERTO RICO 1 0 1,569 0

RHODE ISLAND 0 0 345 2

SOUTH CAROLINA 0 5 73 5

SOUTH DAKOTA 580 27

TENNESSEE 4 6 0 0

TEXAS 22 17,318 58

UTAH 6 0 953 79

VERMONT 0 0 4 0

VIRGINIA 1 0 303 23

WASHINGTON 0 0 3,784 40
WEST VIRGINIA 8 1 0 0

WISCONSIN 0 0 422 0

WYOMING 0 0 665 2

AMERICAN SAMOA 0 0 30 4

GUAM 0 1 98 0

NORTHERN MARIANAS 0 0 26 1

PALAU
VIRGIN ISLANDS 0 0 77 6

BUT" OF INDIAN AFFAIRS 0 1 60 5

U.S. AND OUTLYING AREAS 68 35 69,919 4,833

50 STATES, D.C. & P.R. 68 33 69,628 4,817

THE TOTAL FTE FOR THE U.S. AND OUTLYING AREAS AND THE 50 STATES. D.C.,
AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND OUTLYING AREAS BECAUSE OF ROUNDING.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(PEPNNX1A)
200CT93

BEST COPY AVAILABLE
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TABLE AC3

SCHOOL STAFF OTHER THAN SPECIAL EDUCATION TEACHERS EMPLOYED
AND NEEDED TO SERVE CHILDREN WITH DISABILITIES AGE 3-21

DURING THE 1991-92 SCHOOL YEAR

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OP COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D C. 4 P.R.

PHYSICAL
THERAPISTS

EMPLOYED

31
21
26
25
19
43
78
9
11
149
77
19
10
223
63
31
46
32
67
40
110
115
186
106
14
47
11
9
11
47
252
58

227
86
13

185
94
16
127
29
25
37
15
48
59
12

8
127
73
24

146
20

0
1
0

2

2

3,359

3,354

NEEDED

17
0
9

15
9

9

3
0
0
26
9
4
7

30
27
9

13
21
27
6

11
3

0
19
4
0
5

4
5
1

18
30
0
73

29
10
2
21
20

1
16
18
12
12
12

0
26
26
9
17
3
0
3
2

O
13

664

646

-TEACHER AIDES

EMPLOYED NEEDED

1,630 140
692 1

2,368 24
940 31

22,814 702
2,367 40
2,599 21

353 52
327 7

6,639 516
3,774 148

476 17
901 41

11,796 5

3,074 255
2,340 25
3,310 1
1,759 174
4,820 72
1,715 97
2,834 35
4,970
2,122 9

5,061 479
740 23

3,478 12
893 127

1,448 1
576 18

1,687 295
7,017 174
1,594 42
12,485 0
4,004 516

691 33
3,419 80
1,326 34
1,689 120
5,620 115

665 0
740 12

2,024 182
533 24

2,779 68
12,531 120
1,300 60
1,328 7

4.283 300
2,623 51

166 104
3,696 6

805 0
3 0

179 1

37 1
.

92 5

264 29

170,397 5,448

169,822 5,413

PHYSICAL
EDUCATION
TEACHERS

EMPLOYED

78
7

53
18

790
41
106
55
46
151
40
4

12
149
28
16
36
40
453
15

131
99
81

292
28
28
11

0
26
41
388
45

599
41
9

112
29
31

112
95
108
69
20
24
167

9

8
237

0
16

236
17
0
2
0

2

5

5,255

5,246

NEEDED

9

0
0
1
54

1
0
3
5
6
5

0
2
1
4
0
1

2
54
4

3

0
4

27
0
3

4
0
1
2
46
2

0
66

i
0
13
3

26
0
11
4
0
0
7

0
7

2
0
6

0
0
0
0
.

0
5

398

394

SUPERVISORS/
ADMINISTRATORS--

EMPLOYED NEEDED

172 21
36 0

117 4

168 2
870 40
153 3

284 7

44 2
114 3

353 23
391 9

15 0
71 2

817 8
297 32
158 8

49 0
144 15
210 8
148 12
315 2

361 3

606 77
221 9

181 5

273 6
34 12
52 2

43 11
165 8
980 45
95 6

3,347 0
330 29
66 4

406 14
141 6

134 0
781 48
121 0
54 11
215 18
54 9

179 8
755 0
71 9

61 0
362 21
188 0
93 1

248 27
54 0
2 0
0 0
0 0
. .

12 0
36 6

15.649 595

15,600 589

THE TOTAL PTE FOR THE U.S. AND OUTLYING AREAS AND THE 50 STATES, D.C.,
AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND OUTLYING AREAS BECAUSE OF ROUNDING.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(PEPNNX1A1
19OCT93

RFST COPY AVAILABLE
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TABLE AC3

SCHOOL S" 'F OTHER THAN SPECIAL EDUCAT/ON TEACHERS EMPLOYED
AND NE. 1.. TO SERVE CHILDREN WITH DISABILITIES AGE 3-21

DURING THE 1991-92 SCHOOL YEAR

STATE

OTHER
PROFESSIONAL

STAFF

EMPLOYED NEEDED

--PSYCHOLOGISTS

EMPLOYED NEEDED

OTHER
-DIAGNOSTIC STAFF--

EMPLOYED NEEDED

AUDIOLOGISTS

EMPLOYED NEEDED

ALABAMA 207 10 72 16 92 15 8 0
ALASKA 20 2 72 1 21 0 4 0
ARIZONA 59 0 393 14 29 2 16 1
ARKANSAS 73 0 8 2 94 4 4 0
CALIFORNIA 2,695 128 2,256 122 249 14 51 3

COLORADO 219 4 366 2 4 0 31 3.

CONNECTICUT 360 0 575 12 53 0 15 0
DELAWARE 72 3 70 5 39 1 2 1
DISTRICT OF COLUMBIA 111 7 100 10 20 3 4 0
FLORIDA 776 55 634 31 612 41 47 3
GEORGIA 259 11 456 25 118 6 39 3

HAWAII 296 2 10 0 144 3 3 0
IDAHO 55 11 95 19 7 4 10 2
ILLINOIS 993 11 1,457 56 37 0 48 0
INDIANA 1.482 52 341 35 19 10 14 3
IOWA 446 30 305 21 6 0 58 0
KANSAS 88 0 359 8 16 0 19 0
KENTUCKY 173 48 142 35 72 17 4 3
LOUISIANA 265 19 261 33 360 31 15 6

MAINE 82 10 58 4 11 0
MARYLAND 536 6 226 6 200 2 25 1
MASSACHUSETTS 1,385 2 526 6
MICHIGAN 359 7 815 70 . 20 1

MINNESOTA 333 1 437 21 134 0 26 3

MISSISSIPPI 88 2 47 6 70 6 9 0
MISSOURI 494 2 17 2 431 0 13 0
MONTANA 14 7 107 19 0 13 4 2
NEBRASKA 0 0 115 4 0 0 3 0
NEVADA 20 2 110 4 58 4 3 2

NEW HAMPSHIRE 258 31 120 7 71 1 1 0
NEW JERSEY 2,325 127 1,144 63 1,518 59 44 0
NEW MEXICO 159 16 63 20 167 18 21 2

NEW YORK 4,244 0 2,522 0 0 0 21 0
NORTH CAROLINA 293 233 372 152 183 179 32 24
NORTH DAKOTA 53 3 27 8 4 3

OHIO 0 39 926 17 120 2 26
OKLAHOMA 632 16 86 4 65 6 4
OREGON 6 97 22 41 1 64
PENNSYLVANIA 582 23 726 22 50 0 25
PUERTO RICO 228 23 58 25 272 72 13
RHODE ISLAND 99 1 121 12 42 0 2
SOUTH CAROLINA 258 29 282 41 19 14 17
SOUTH DAKOTA 30 1 31 7 3 0 3
TENNESSEE 269 14 246 16 50 5 32
TEXAS 316 0 300 22 2,500 15 21
UTAH 43 2 153 20 9 2 22
VERMONT 26 5 35 1 5 0 2
VIRGINIA 643 77 573 50 77 6 127
WASHINGTON 90 0 497 28 0 5 0
WEST VIRGINIA 150 21 96 5 74 3 5
WISCONSIN 8 0 526 5 230 0 12
WYOMING 51 2 42 1 83 4 8
AMERICAN SAMOA 1 0 0 0 3 1 0
GUAM 61 0 10 0 23 5 1
NORTHERN MARIANAS 5 0 0 0 13 1 2
PALAU
VIRGIN ISLANDS

.

42 0 9 1

.

8
.

0 1 0
BUR. OF INDIAN AFFAIRS 27 10 11 12 23 13 1 15

U.S. AND OUTLYING AREAS 22,768 1,100 19,527 1,154 8,595 590 1,015 97

50 STATES, D.C. & P.R. 22,632 1,090 19,497 1,141 8,525 570 1,010 82

THE TOTAL FTE FOR THE U.S. AND OUTLYING AREAS AND THE 50 STATES, D.C.,
AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND OUTLYING AREAS BECAUSE OP ROUNDING.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIPPER D4CES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(PEPNNX1A)
19OCT93

BEST COPY AVAILABLE
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TABLE AC3

SCHOOL STAFF OTHER THAN SPECIAL EDUCATION TEACHERS EMPLOYED
AND NEEDED TO SERVE CHILDREN WITH DISABILITIES AGE 3-21

DURING THE 1991-92 SCHOOL YZAR

STATE

NON-PROFESSIONAL
STAFF

EMPLOYED NEEDED

ALABAMA 326 23
ALASKA 47 0
ARIZONA 326 2
ARKANSAS 203
CALIFORNIA 1,085 37
COLORADO 251 2
CONNECTICUT 0 0
DELAWARE 16 0
DISTRICT OF COLUMBIA 118 4
FLORIDA 2,248 44
GEORGIA 835 36
HAWAII 66 0
IDAHO 55 3
ILLINOIS 2,947 0
INDIANA 0 0
IOWA 267 3
KANSAS
KENTUCKY 481 23
LOUISIANA 977 13
MAINE 184 21
MARYLAND 1,160 1
MASSACHUSETTS
MICHIGAN
MINNESOTA 387 16
MISSISSIPPI 215
MISSOURI 0
MONTANA 0
NEBRASKA 0
NEVADA 9
NEW HAMPSHIRE 326 1

NEW JERSEY 852 2
NEW MEXICO 327
NEW YORK 0
NORTH CAROLINA 382 2
NORTH DAKOTA
OHIO 6 24
OKLAHOMA 153 4
OREGON 986
PENNSYLVANIA 1,695 25
PUERTO RICO 191 0
RHODE ISLAND 65 0
SOUTH CAROLINA 428 51
SOUTH DAKOTA 62 5
TENNESSEE 1.096 0
TEXAS 14,394 0
UTAH 48 1
VERMONT 94 0
VIRGINIA 946 42
WASHINGTON 348 0
WEST VIRGINIA 475 2
WISCONSIN 0 6
WYOMING 5 0
AMERICAN SAMOA 9 0
GUAM 46 0
NORTHERN MARIANAS 11 0
PALAU
VIRGIN ISLANDS 0
BUR. OF INDIAN AFFAIRS 42 15

U.S. AND OUTLYING AREAS 34,579 629

50 STATES, D.C. & P.R. 34,463 614

THE TOTAL PPE FOR THE U.S. AND OUTLYING AREAS AND THE 50 STATYS, D.C.,
AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND OUTLYING AREAS BECAUSE OF ROUNDING.

PLEASE SEE DATA NOTES POR AN EXPLANATION OF INDIVIDUAL STATE
DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNtL(PEPNNX1A)
190CT93
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A-214 16TH ANNUAL REPORT To CONGRESS: APPENDIX A



TABLE AD1

NUMBER OF STUDENTS AGE 14 AND OLDER EXITING TI-.2 EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

TOTAL
EXITING

THE SYSTEM

ALABAMA 1,793 1,371 58 1,249 289 4,760

ALASKA 390 58 5 155 82 690

ARIZONA 1,545 134 62 1 017 334 3,092

ARKANSAS 1,528 215 37 571 186 2,537

C"LIFORNIA 6,565 2,639 734 2,455 12,283 24.676

COLORADO 1,252 119 65 574 47 2.057

CONNECTICUT 1,620 72 45 1,286 77 3,100

DELAWARE 226 34 3 152 25 440

DISTRICT OF COLUMBIA 85 91 4 34 14 228

FLORIDA 3,607 1,897 3 2,483 516 8,506

GEORGIA 1,132 1,524 53 1,750 347 4,806

HAWAII 362 215 9 25 5 616

IDAHO 335 63 3 164 87 652

ILLINOIS 6,929 307 407 3,371 214 11,228

INDIANA 2.987 579 46 1,420 552 5,584

IOWA 1.936 73 29 1,271 347 3,656

KANSAS 1,058 10 31 502 457 2,058

KENTUCKY 1,626 257 49 1.042 206 3,180

LOUISIANA 730 1,104 60 1,427 804 4,025

MAINE 840 51 21 264 81 1,257

MARYLAND 1,352 250 78 977 0 2,657

MASSACHUSETTS 5,490 261 2.006 . 7,757

MICHIGAN 3,591 208 285 2,558 10,424 17,066

MINNESOTA 2,140 92 61 978 187 3,458

MISSISSIPPI 265 1.112 25 475 130 2,007

MISSOURI 2,305 1,441 64 1,804 712 6,326

MONTANA 178 16 10 118 13 335

NEBRASKA 1,042 27 29 453 24 1,575

NEVADA 237 193 35 175 25 655

NEW HAMPSHIRE 743 170 90 572 227 1,802

NEW JERSEY 6.633 97 2,114 634 9,478

NEW MEXICO 1.086 95 4 647 256 2,088

NEW YORK 4,462 2,395 33 649 230 7.769

NORTH CAROLINA 2,066 953 73 1,809 267 5,168

NORTH DAKOTA 298 13 9 65 28 413

OHIO 5.363 189 107 951 278 6,888

OKLAHOMA 2,193 45 11 648 480 3,377

OREGON 717 219 80 400 3,100 4,516

PENNSYLVANIA 5,694 230 1,268 4.317 11,509

PUERTO RICO 231 226 420 1,370 0 2,247

RHODE ISLAND 681 0 41 443 54 1,219

SOUTH CAROLINA 627 883 137 573 388 2,608

SOUTH DAKOTA 355 38 51 129 51 624

TENNESSEE 1,862 1.074 51 1.659 451 5.097

TEXAS 4,725 8.855 0 3.408 0 16,988

UTAH 894 237 44 256 91 1.522

VERMONT 333 12 13 118 9 485

VIRGINIA 2,212 750 54 781 445 4,242

WASHINGTON 1,841 177 39 1,229 1,365 4,651

WEST VIRGINIA 1,389 148 74 545 192 2,348

NISCONSIN 2,734 243 70 703 527 4,277

WYOMING 258 25 11 163 5 462

AMERICAN SAMOA 5 0 0 5 2 12

GUAM 32 0 C 79 14 125

NORTHERN MARIANAS 0 1 0 15 0 16

PALAU
.

VIRGIN ISLANDS 16 16 11 18 1 62

BUR. OF INDIAN AFFAIRS 146 33 15 116 81 391

U.S. AND OUTLYING AREAS 100.742 30.839 4,337 51,489 41,961 229,368

50 STATES, D.C. 4 P.R. 100,543 30,789 4.311 51,256 41,863 228,762

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(EXXXNP2A)
19OCT93
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EX/TING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

STATE

GRADUATED GRADUATED REACHED
WITH THROUGH MAXIMUM DROPPED STATUS
DIPLOMA CERTIFICATION AGE OUT UNK140407

ALABAMA 37.67 28.80 1.22 26.24 6.07
ALASKA 56.52 8.41 0.72 22.46 11.88
ARIZONA 49.97 4.33 2.01 32.89 10.80
ARKANSAS 60.23 8.47 1.46 22.51 7.33
CALIFORNIA 26.60 10.69 2.97 9.95 49.78
COLORADO 60.87 5.79 3.16 27.90 2.28
CONNECTICUT 52.26 2.32 1.45 41.48 2.48
DELAWARE 51.36 7.73 0.68 34.55 5.68
DISTRICT OF COLUMBIA 37.28 39.91 1.75 14.91 6.14
FLORIDA 42.41 22.30 0.04 29.19 6.07
GEORGIA 23.55 31.71 1.10 36.41 7.22
HAWAII 58.77 34.90 1.46 4.06 0.81
IDAHO 51.38 9.66 0.46 25.15 13.34
ILLINOIS 61.71 2.73 3.62 30.02 1.91
INDIANA 53.49 10.37 0.82 25.43 9.89
IOWA 52.95 2.00 0.79 34.76 9.49
KANSAS 51.41 0.49 1.51 24.39 22.21
KENTUCKY 51.13 8.08 1.54 32.77 6.48
LOUISIANA 18.14 24.94 1.49 35.45 19.98
MAINE 66.83 4.06 1.67 21.00 6.44
MARYLAND 50.88 9.41 2.94 36.77 0.00
MASSACHUSETTS 70.77 3.16 25.86
MICHIGAN 21.04 1.22 1.67 14.99 61.08
MINNESOTA 61.89 2.66 1.76 28.28 5.41
MISSISSIPPI 13.20 55.41 1.25 23.67 6.48
MISSOURI 36.44 22.78 1.01 28.52 11.26
MONTANA 53.13 4.78 2.99 35.22 3.88
NEBRASKA 66.16 1.71 1.84 28.76 1.52
NEVADA 36.18 27.94 5.34 26.72 3.82
NEW HAMPSHIRE 41.23 9.43 4.99 31.74 12.60
NEW JERSEY 69.98 1.02 22.30 6.69
NEW MEXICO 52.01 4.55 0.19 30.99 12.26
NEW YORK 57.43 30.83 0.42 8.35 2.96
NORTH CAROLINA 39.98 18.44 1.41 35.00 5.17
NORTH DAKOTA 72.15 3.15 2.18 15.74 6.78
OHIO 77.86 2.74 1.55 13.81 4.04
OKLAHOMA 64.94 1.33 0.33 19.19 14.21
OREGON 15.88 4.85 1.77 8.86 68.64
PENNSYLVANIA 49.47 2.00 11.02 37.51
PUERTO RICO 10.28 10.06 18.69 60.97 0.00
RHODE ISLAND 55.87 0.00 3.16 36.34 4.43
SOUTH CAROLINA 24.04 33.86 5.25 21.97 14.88
SOUTH DAKOTA 56.89 6.09 8.17 20.67 8.17
TENNESSEE 36.53 21.07 1.00 32.55 8.85
TEXAS 27.81 52.13 0.00 20.06 0.00
UTAH 58.74 15.57 2.89 16.82 5.98
VERMONT 68.66 2.47 2.68 24.33 1.86
VIRGINIA 52.15 17.68 1.27 18.41 10.49
WASHINGTON 19.58 3.81 0.84 26.42 29.35
WEST VIRGINIA 59.16 6.30 3.15 23.21 8.18
WISCONSIN 63.92 5.68 1.64 16.44 12.32
WYOMING 55.84 5.41 2.38 35.28 1.08
AMERICAN SAMOA 41.67 0.00 0.00 41.67 16.67
GUAM 25.60 0.00 0.00 63.20 11.20
NORTHERN MARIANAS 0.0C 6.25 0.00 93.75 0.00
PALAU

.

VIRGIN ISLANTS 25.81 25.81 17.74 29.03 1.61
BUR. OF INDIAN AFFAIRS 37.34 8.44 3.84 29.67 20.72

U.S. AND OUTLYING AREAS 43.92 13.45 1.89 22.45 18.29

50 STATES, D.C. G P.R. 43.95 13.46 1.88 22.41 18.30

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE. ANNUAL.CNTL(EXXXNP2A)
190CT93

BEST COPY AVAILABLE
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TABLE AD1

NUMBER OF STUDWIS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STAT

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

TOTAL
EXITING

THE SYSTEM

ALABAMA 1,251 199 3 566 118 2,137

ALASKA 315 29 2 114 51 511

ARIZONA 1,184 65 2 778 263 2,292

ARKANSAS 1,057 93 6 398 130 1,684

CALIFORNIA 5,182 1,764 54 1,874 8,744 17,618

COLORADO 777 24 27 333 25 1,186

CONNECTICUT 1,060 25 5 600 25 1,715

DELAWARE 183 12 0 106 21 322

DISTRICT OP COLUMBIA 71 25 1 28 10 135

FLORIDA 2,096 649 0 1,198 252 4,195

GEORGIA 676 265 7 585 107 1,640

HAWAII 289 100 1 17 2 409

IDAHO 256 27 0 122 73 478

ILLINOIS 4,360 30 8 1,559 78 6,035

INDIANA 1,882 100 2 797 284 3,065

IOWA 1,043 15 0 566 72 1,696

KANSAS 586 1 1 261 171 1,020

KENTUCKY 941 44 11 484 79 1,559

LOUISIANA 531 469 4 867 461 2,332

MAINE 506 6 2 100 21 635

MARYLAND 999 74 24 658 0 1,755

MASSACHUSETTS 3,223 155 1,174 4,552

MICHIGAN 2,403 85 13 1,353 5,016 8,864

MINNESOTA 1,182 16 4 377 66 1,645

MISSISSIPPI 246 784 0 383 115 1,528

MISSOURI 1 416 724 8 910 380 3,438

MONTANA 146 6 1 76 5 234

NEBRASKA 654 6 0 254 14 928

NEVADA 200 130 0 139 19 488

NEW HAMPSHIRE 567 85 37 331 132 1,1''

NEW JERSEY 4,482 . 15 1,234 403 6,1.14

NEW MEXICO 608 34 1 372 152 1,167

NEW YORK 3,560 1,111 14 394 95 5,174

NORTH CAROLINA 1,326 208 12 921 120 2,587

NORTH DAKOTA 226 4 2 39 18 289

OHIO 2,797 34 2 359 92 3.284

OKLAHOMA 1,376 15 5 397 288 2.081

OREGON 488 83 3 296 1,881 2,751

PENNSYLVANIA 3.262 52 595 1,785 5,694

PUERTO RICO 106 63 77 511 0 757

RHODE ISLAND 512 0 1 308 31 852

SOUTH CAROLINA 423 274 17 272 175 1,161

SOUTH DAKOTA 274 23 1 79 29 406

TENNESSEE 1,488 458 19 1,185 235 3,385

TEXAS 3,483 5,654 0 2,203 0 11,340

UTAH 512 73 8 111 41 745

VERMONT 159 3 1 48 3 214

VIRGINIA 1.673 185 8 433 247 2,546

WASHINGTON 1,261 91 0 762 794 2,908

WEST VIRGINIA 692 74 37 272 96 1,171

WISCONSIN 1,541 53 2 231 156 1,983

WYOMING 196 9 0 109 1 315

AMERICAN SAMOA 0 0 0 0 0 0

GUAM 26 0 0 67 10 103

NORTHERN MARIANAS 0 0 0 5 0 5

PALAU
VIRGIN ISLANDS 1 5 7 0 0 13

BUR. OF INDIAN AFFAIRS 97 12 0 46 29 184

U.S. AND OUTLYING AREAS 65,851 14,318 662 28,257 23,409 132,497

50 STATES, D.C. 4. P.R. 65,727 14.301 655 28,139 23,370 132,192

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
190CT93

BEST COPY AVAILABLE

'508

16TH ANNUAL REPORT TO CONGRESS: APPENDIX A A-21 7



TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNONN

ALABAMA 58.54 9.31 0.14 26.49 5.52
ALASKA 61.64 5.68 0.39 22.31 9.98
ARIZONA 51.66 2.84 0.09 33.94 11.47
ARKANSAS 62.77 5.52 0.36 23.63 7.72
CALIFORNIA 29.41 10.01 0.31 10.64 49.63
COLORADO 65.51 2.02 2.28 28.08 2.11
CONNECTICUT 61.81 1.46 0.29 34.99 1.46
DELAWARE 56.83 3.73 0.00 32.92 6.52
DISTRICT OP COLUMBIA 52.59 18.52 0.74 20.74 7.41
FLORIDA 49.96 15.47 0.00 28.56 6.01
GEORGIA 41.22 16.16 0.43 35.67 6.52
HAWAII 70.66 24.45 0.24 4.16 0.49
IDAHO 53.56 5.65 0.00 25.52 15.27
ILLINOIS 72.25 0.50 0.13 25.83 1.29
INDIANA 61.40 3.26 0.07 26.00 9.27
IOWA 61.50 0.88 0.00 33.37 4.25
KANSAS 57.45 0.10 0.10 25.59 16.76
KENTUCKY 60.36 2.82 0.71 31.05 5.07
LOUISIANA 22.77 20.11 0.17 37.18 19.77
MAINE 79.69 0.94 0.31 15.75 3.31
MARYLAND 56.92 4.22 1.37 37.49 0.00
MASSACHUSETTS 70.80 3.41 25.79
MICHIGAN 27.11 0.96 0.15 15.26 56.52
MINNESOTA 71.85 0.97 0.24 22.92 4.01
MISSISSIPPI 16.10 51.31 0.00 25.07 7.53
MISSOURI 41.19 21.06 0.23 26.47 11.05
MONTANA 62.39 2.56 0.43 32.48 2.14
NEBRASKA 70.47 0.65 0.00 27.37 1.51
NEVADA 40.98 26.64 0.00 28.48 3.89
NEW HAMPSHIRE 49.22 7.38 3 21 28.73 11.46
NEW JERSEY 73.07 0.24 20.12 6.57
NEW MEXICO 52.10 2.91 0.09 31.88 13.02
NEW YORK 68.81 21.47 0.27 7.61 1.84
NORTH CAROLINA 51.26 8.04 0.46 35.60 4.64
NORTH DAKOTA 78.20 1.38 0.69 13.49 6.23
OHIO 85.17 1.04 0.06 10.93 2.80
OKLAHOMA 66.12 0.72 0.24 19.08 13.84
OREGON 17.74 ..02 0.11 10.76 68.38
PENNSYLVANIA 57.29 0.91 10.45 31.35
PUERTO RICO 14.00 8.32 10.17 67.50 0.00
RHODE ISLAND 60.09 0.00 0.12 36.15 3.64
SOUTH CAROLINA 36.43 23.60 1.46 23.43 15.07
SOUTH DAKOTA 67.49 5.67 0.25 19.46 7.14
TENNESSEE 43.96 13.53 0.56 35.01 6.94
TEXAS 30.71 49.86 0.00 19.43 0.00
UTAH 68.72 9.80 1.07 14.90 5.50
VERMONT 74.30 1.40 0.47 22.43 1.40
VIRGINIA 65.71 7.27 0.31 17.01 9,70
WASHINGTON 43.36 3.13 0.00 26.20 27.30
WEST VIRGINIA 59.09 6.32 3.16 23.23 8.20
WISCONSIN 77.71 2.67 0.10 11.65 7.87
WYOMING 62.22 2.86 0.00 34.60 0.32
AMERICAN SAMOA
GUAM 25.24 0.00 0.00 65.05 9.71
NORTHERN MARIANAS 0.00 0.00 0.00 100.00 0.00
PALAU
VIRGIN ISLANDS 7.69 38.46 53.85 0.00 0.00
BUR. OF INDIAN AFFAIRS 52.72 6.52 0.00 25.00 15.76

U.S. AND OUTLYING AREAS 49.70 10.81 0.50 21.33 17.67

50 STATES. D.C. 4 P.R. 49.72 10.82 0.50 21.29 17.68

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A1
19OCT93
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TABLE AD1

NUMBER OP STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM DROPPED

AGE OUT
STATUS
UNKNOWN

TOTAL
EXITING

THE SYSTEM

ALABAMA 14 17 5 2 41

ALASKA 8 8 8 2 26

ARIZONA 43 13 8 3 72

ARKANSAS 10 7 5 0 24

CALIFORNIA 305 71 144 735 1.264

COLORADO 33 0 6 0 39

CONNECTICUT
DELAWARE

35
0

2, 53
0

1
0

91
0

DISTRICT OF COLUMBIA 0 r D o 0

FLORIDA 200 4 97 13 314

GEORGIA 31 38 15 6 90

HAWAII 13 0 0 0 13

IDAHO 3 1 3 I 8

ILLINOIS 146 1 31 1 181

INDIANA 72 11 15 59 158

IOWA 7 3 3 5 18

KANSAS 11 0 4 6 21

KENTUCKY 13 4 6 2 25

LOUISIANA 4) 40 102 125 310

MAINE 34 0 10 2 46

MARYLAND 86 17 97 0 201

MASSACHUSETTS 979 4 357 . 1.382

MICHIGAN 67 25 19 583 694

MINNESOTA 126 1 25 7 159

MISSISSIPPI 4 18 5 2 29

MISSOURI 38 172 102 40 352

MONTANA 2 0 0 0 2

NEBRASKA 26 0 13 0 40

NEVADA 2 3 0 0 5

NEW HAMPSHIRE 4S 4 28 16 95

NEW JERSEY 122 14 2 138

NEW MEXICO 224 4 103 26 357

NEW YORK 60 19 3 0 82

NORTH CAROLINA 45 3 21 8 77

NORTH DAKOTA 10 0 1 2 13

OHIO 139 8 34 13 195

OKLAHOMA 17 0 11 3 31

OREGON 31 9 7 285 333

PENNSYLVANIA 53 5 167 232

PUERTO RICO 2 5 28 0 36

RHODE ISLAND 5 0 2 2 9

SOUTH CAROLINA 11 5 2 0 18

SOUTH DAKOTA 4 1 2 0 7

TENNESSEE 66 21 46 30 163

TEXAS 153 46 151 0 350

UTAH 22 1 1 7 31

VERMONT 25 1 5 1 32

VIRGINIA 22 2 4 11 40

WASHINGTON 14 3 6 21 44

WEST VIRGINIA 39 0 3 3 45

WISCONSIN 67 2 3 9 81

WYOMING 9 1 7 0 17

AMERICAN SAMOA 0 0 0 0 0

GUAM 0 0 0 3 3

NORTHERN MARIANAS 0 1 2 0 3

PALAU
VIRGIN ISLANDS 0 0 0 0 6 6

BUR. OF INDIAN AFFAIRS 26 4 4 11 26 71

U.S. AND OUTLYING AREAS 3.562 596 87 1,633 2,230 8,108

50 STATES, D.C. 4 P.R. 3,536 591 83 1,620 2,201 8,031

PI LOSE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL1EXXXNP2A/
19OCT93

BEST COPY AVAILABLE
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

ALABAMA 34.15 41.46 7.32 12.20 4.88
ALASKA 30.77 30.77 0.00 30.77 7.69
ARIZONA 59.72 18.06 6.94 11.11 4.17
ARKANSAS 41.67 29.17 8.33 20.83 0.00
CALIFORNIA 24.13 5.62 0.71 11.39 58.15
COLORADO 84.62 0.00 0.00 15.38 0.00
CONNECTICUT 38.46 2.20 0.00 58.24 1.10
DELAWARE
DISTRICT OF COLUMBIA . . .

FLORIDA 63.69 1.27 0.00 30.89 4.14
GEORGIA 34.44 42.22 0.00 16.67 6.67
HAWAII 100.00 0.00 0.00 0.00 0.00
IDAHO 37.50 12.50 0.00 17.50 12.50
ILLINOIS 80.66 0.55 1.10 17.13 0.55
INDIANA 45.57 6.96 0.63 9.49 37.34
IOWA 38.89 16.67 0.00 16.67 27.78
KANSAS 52.38 0.00 0.00 19.05 28.57
KENTUCKY 52.00 16.00 0.00 24.00 8.00
LOUISIANA 13.87 12.90 0.00 32.90 40.32
MAINE 73.91 0.00 0.00 21.74 4.35
MARYLAND 42.79 8.46 0.50 48.26 0.00
MA,SSACHUSEITS 70.84 3.33 25.83
MICHIGAN 9.65 3.60 0.00 2.74 84.01
MINNESOTA 79.25 0.63 0.00 15.72 4.40
MISSISSIPPI 13.79 62.07 0.00 17.24 6.90
MISSOURI 10.80 48.86 0.00 28.98 11.36
MONTANA 100.00 0.00 0.00 0.00 0.00
NEBRASKA 65.00 0.00 2.50 32.50 0.00
NEVADA 40.00 60.00 0.00 0.00 0.00
NEW HAMPSHIRE 47.37 4.21 2.11 29.47 16.84
NEW JERSEY 88.41 0.00 10.14 1.45
NEW MEXICO 62.75 1.12 0 00 28.85 7.28
NEW YORK 73.17 23.17 0.00 3.66 0.00
NORTH CAROLINA 58.44 3.90 0.00 27.27 10.39
NORTH DAKOTA 76.92 0.00 0.00 7.69 15.38
OHIO 71.28 4.10 0.51 17.44 6.67
OKLAHOMA 54.84 0.00 0.00 35.48 9.68
OREGON 9.31 2.70 0.30 2.10 85.59
PENNSYLVANIA 22.84 . 3.02 2.16 71.98
PUERTO RICO 5.56 13.89 2.78 77.78 0.00
RHODE ISLAND 55.56 0.00 0.00 22.22 22.22
SOUTH CAROLINA 61.11 27.78 0.00 11.11 0.00
SOUTH DAKOTA 57.14 14.29 0.00 28.57 0.00
TENNESSEE 40.49 12.88 0.00 28.22 18.40
TEXAS 43.71 13.14 0.00 43.14 0.00
UTAH 70.97 3.23 0.00 3.23 22.58
VERMONT 78.13 3.13 0.00 15.63 3.13
VIRGINIA 55.00 5.00 2.50 10.00 27.50
WASHINGTON 31.82 6.82 0.00 13.64 47.73
WEST VIRGINIA 86.67 0.00 0.00 6.67 6.67
WISCONSIN 82.72 2.47 0.00 3.70 11.11
WYOMING 52.94 5.88 0.00 41.18 0.00
AMERICAN SAMOA
GUAM 0.00 0.00 0.00 0.00 100.00
NORTHERN MARIANAS 0.00 33.33 0.00 66.67 0.00
PALAU . . . . .

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 36.62 5.63 5.63 15.49 36.62

U.S. AND OUTLYING AREAS 43.93 7.35 1.07 20.14 27.50

50 STATES, D.C. 4 P.R. 44.03 7.36 1.03 20.17 27.41

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLIEXXXNP2A)
19OCT93

BEST COPY AVAILABLE
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TABLE AD1

NUMBER OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

MENTAL RETARDATION

STATE

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

TOTAL
STATUS EXITING
UNKNOWN THE SYSTEM

ALABAMA 369 1,075 25 548 139 2,156

ALASKA 17 12 3 2 1 35

ARIZONA 159 39 33 63 29 323

ARKANSAS 402 107 27 151 51 738

CALIFORNIA 223 397 448 110 500 1,678

COLORADO 106 46 22 16 1 191

CONNECTICUT 91 27 22 45 4 189

DELAWARE 11 19 0 9 1 40

DISTRICT OP COLUMBIA 5 57 0 3 0 65

FLORIDA 362 921 2 311 45 1,641

GEORGIA 100 1,004 44 465 93 1,706

HAWAII 10 78 5 1 0 94

IDAHO 50 30 2 29 4 115

ILLINOIS 1,039 184 270 373 12 1,878

INDIANA 712 377 37 346 97 1,569

IOWA 555 21 13 193 22 804

KANSAS 226 0 10 39 35 310

KENTUCKY 562 177 37 401 81 1,260

1,00/SIANA 45 352 51 188 77 713

MAINE 111 25 7 21 5 169

MARYLAND 44 99 25 41 0 209

MASSACHUSETTS 528 25 191 744

MICHIGAN 445 46 194 242 93 1,862

MINNESOTA 380 63 53 56 1 565

MISSISSIPPI 2 265 21 76 1 375

MISSOURI 504 428 38 348 9 1.408

MONTANA 17 8 9 11 49

NEBRASKA 195 17 19 58 292

NEVADA 7 29 25 9 70

NEW HAMPSHIRE 20 29 20 20 1 102

NEW JERSEY 163 50 46 4 504

HEW MEXICO 87 28 1 16 1 146

NEW YORK 26 686 14 54 3 818

NORTH CAROLINA 303 653 43 408 5 1.466

NORTH DAKOTA 47 4 3 6 62

OHIO 1,783 64 8 407 10 2,368

OKLAHOMA 590 21 2 167 12 909

ORSOON 76 95 55 12 29 557

PENNSYLVANIA 1,629 117 300 67 2,720

PUERTO RICO 62 136 250 689 1,137

RHODE ISLAND 61 0 29 14 106

SOUTH CAROLINA 102 516 107 179 12 1,029

SOUTH DAKOTA 46 5 32 22 110

TENNESSEE 84 464 21 263 5 891

TEXAS 10 1,419 0 98 1.527

UTAH 92 80 12 20 212

VERMONT 83 3 7 15 109

VIRGINIA 222 481 35 150 7 959

WASHINGTON 240 56 21 108 11 535

WEST VIRGINIA 507 59 31 180 3 808

WISCONSIN 328 70 25 57 4 528

WYOMING 13 7 7 5 32

AMERICAN SAMOA 5 0 0 5 10

GUAM 4 0 0 7 11

NORTHERN MARIANAS 0 0 0 3 3

PALAU .

VIRGIN ISLANDS 13 11 2 18 1 45

BUR. OF INDIAN AFFAIRS 15 7 0 15 4 41

U.S. AND OUTLYING AREAS 14,088 10,797 2,359 7.650 4,099 38,993

50 STATES, D.C. & P.R. 14.051 10,779 2,357 7,602 4,094 38,883

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFrERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
190CT93
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

MENTAL RETARDATION

STATE

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

ALABAMA 17.12 49.86 1.16 25.42 6.45
ALASKA 48.57 34.29 8.57 5.71 2.86
ARIZONA 49.23 12.07 10.22 19.50 8.98
ARKANSAS 54.47 14.50 3.66 20.46 6.91
CALIFORNIA 13.29 23.66 26.70 6.56 29.80
COLORADO 55.50 24.08 11.52 8.38 0.52
CONNE^TICUT 48.15 14.29 11.64 23.81 2.12
DELAWARE 27.50 47.50 0.00 22.50 2.50
DISTRICT OF COLUMBIA 7.69 87.69 0.00 4.62 0.00
FLORIDA 22.06 56.12 0.12 18.95 2.74
GEORGIA 5.86 58.85 2.58 27.26 5.45
HAWAII 10.64 82.98 5.32 1.06 0.00
IDAHO 43.48 26.09 1.74 25.22 3.48
ILLINOIS 55.32 9.80 14.38 19.86 0.64
INDIANA 45.38 24.03 2.36 22.05 6.18
IOWA 69.03 2.61 1.62 24.00 2.74
KANSAS 72.90 0.00 3.23 12.58 11.29
KENTUCKY 44.60 14.05 2.94 31.83 6.59
LOUISIANA 6.31 49.37 7.15 26.37 10.80
MAINE 65.68 14.79 4.14 12.43 2.96
MARYLAAD 21.05 47.37 11.96 19.62 0.00
MASSACHUSETTS 70.97 3.36 25.67
MICHIGAN 23.90 2.47 10.42 13.00 50.21
MINNESOTA 67.26 11.15 9.38 9.91 2.30
MISSISSIPPI 0.53 70.67 5.60 20.27 2.93
MISSOURI 35.80 30.40 2.70 24.72 6.39
MONTANA 34.69 16.33 18.37 22.45 8.16
NEBRASKA 66.78 5.82 6.51 19.86 1.03
NEVADA 10.00 41.43 35.71 12.86 0.00
NEW HAMPSHIRE 19.61 28.43 19.61 19.61 12.75
NEW JERSEY 72.02 9.92 9.13 8.93
NEW MEXICO 59.59 19.18 0.68 10.96 9.59
NEW YORK 3.18 83.86 1.71 6.60 4.65
NORTH CAROLINA 20.67 44.54 2.93 27.83 4.02
NORTH DAKOTA 75.81 6.45 4.84 9.68 3.23
OHIO 75.30 2.70 0.34 17.19 4.48
OKLAHOMA 64.91 2.31 0.22 18.37 14.19
OREGON 13.64 17.06 9.87 5.75 53.68
PENNSYLVANIA 59.89 . 4.30 11.03 24.78
PUERTO RICO 5.45 11.96 21.99 60.60 . 0.00
RHODE ISLAND 57.55 0.00 27.36 13.21 1.89
SOUTH CAROLINA 9.91 50.15 10.40 17.40 12.15
SOUTH DAKOTA 41.82 4.55 29.09 20.00 4.55
TENNESSEE 9.43 52.08 2.36 29.52 6.62
TEXAS 0.65 92.93 0.00 6.42 0.00
UTAH 43.40 37.74 5.66 9.43 3.77
VERMONT 76.15 2.75 6.42 13.76 0.92
VIRGINIA 23.15 50.16 3.65 15.64 7.40
WASHINGTON 44.86 10.47 3.93 20.19 20.56
WEST VIRGINIA 62.75 7.30 3.84 22.28 3.84
WISCONSIN 62.12 13.26 4.73 10.80 9.09
WYOMING 40.63 21.88 21.88 15.63 0.00
AMERICAN SAMOA 50.00 0.00 0.00 50.00 0.00
GUAM 36.36 0.00 0.00 63.64 0.00
NORTHERN MARIANAS 0.00 0.00 0.00 100.00 0.00
PALAU
VIRGIN ISLANDS 28.89 24.44 4.44 40.00 2.22
BUR. OF INDIAN AFFAIRS 36.59 17.07 0.00 36.59 9.76

U.S. AND OUTLYING AREAS 36.13 27.69 6.05 19.62 10.51

50 STATES, D.C. A P.R. 36.14 27.72 6.06 19.55 10.53

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
190CT93
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

ALABAMA 30.45 12.76 0.00 46.09 10.70
ALASKA 24.69 7.41 0.00 35.80 32.10
ARIZONA 26.21 0.81 0.00 60.48 12.50
ARKANSAS 18.18 27.27 0.00 45.45 9.09
CALIFORNIA 11.09 4.65 0.92 9.16 74.18
COLORADO 48.62 3.44 0.23 43.12 4.59
CONNECTICUT 38.85 1.34 0.51 54.88 4.42
DELAWARE 43.48 0.00 0.00 52.17 4.35
DISTRICT OF COLUMBIA 47.06 11.76 0.00 17.65 23.53
FLORIDA 24.14 13.21 0.00 52.82 9.83
GEORGIA 20.99 12.20 0.09 55.23 11.50
HAWAII 53.85 23.08 0.00 17.95 5.13
IDAHO 20.00 25.00 0.00 10.00 45.00
ILLINOIS 40.36 2.97 3.52 48.97 4.18
INDIANA 32.42 3.13 0.59 46.09 17.77
IOWA 23.75 3.26 0.51 49.13 23.34
KANSAS 23.62 1.77 0.98 29.72 43.90
KENTUCKY 25.56 1.79 0.45 57.40 14.80
LOUISIANA 6.15 11.23 0.27 57.49 24.87
MAINE 39.27 1.32 1.65 40.59 17.16
MARYLAND 40.08 7.63 1.53 50.76 0.00
MASSACHUSETTS 70.91 3.34 25.76
MICHIGAN 8.90 0.38 0.55 18.56 71.62
MINNESOTA 35.46 0.96 0.32 53.25 10.01
MISSISSIPPI 0.00 46.15 0.00 46.15 7.69
MISSOURI 19.22 5.84 0.73 50.12 24.09
MONTANA 17.07 0.00 0.00 75.61 7.32
NEBRASKA 45.59 1.47 0.00 52.94 0.00
NEVADA 30.36 19.64 0.00 39.29 10.71
NEW HAMPSHIRE 22.40 8.74 4.92 49.18 14.75
NEW JERSEY 55.95 . 0.35 34.97 9.73
NEW MEXICO 31.97 2.38 0.00 46.60 19.05
NEW YORK 52.92 24.45 0.00 17.45 5.18
NORTH CAROLINA 26.59 5.91 1.03 57.61 8.86
NORTH DAKOTA 20.00 8.57 5.71 54.29 11.43
OHIO 52.46 1.64 0.00 31.15 14.75
OKLAHOMA 34.50 0.00 1.75 35.09 28.65
OREGON 5.82 2.91 0.42 10.19 80.67
PENNSYLVANIA 21.89 . 1.98 13.90 62.23
PUERTO RICO 9.26 5.56 20.37 64.81 0.00
RHODE ISLAND 27.51 0.00 3.70 59.79 8.99
SOUTH CAROLINA 13.91 15.04 3.01 39.10 28.95
SOUTH DAKOTA 25.00 3.85 3.85 38.46 28.85
TENNESSEE 19.44 7.87 0.00 46.76 25.93
TEXAS 25.80 38.85 0.00 35.35 0.00
UTAH 54.55 10.68 0.68 27.05 7.05
VERMONT 44.68 2.13 0.00 50.00 3.19
VIRGINIA 36.64 9.91 0.93 33.46 19.07
WASHINGTON 8.72 1.40 0.16 36.60 53.12
WEST VIRGINIA 36.24 3.06 1.75 36.24 22.71
WISCONSIN 37.40 3.69 0.31 34.02 24.59
WYOMING 29.69 6.25 0.00 59.38 4.69
AMERICAN SAMOA .

GUAM 0.00 0.150 0.00 100.00 0.00
NORTHERN MARIANAS 0.00 0.00 0.00 100.00 0.00
PALAU .

VIRGIN ISLANDS 0.00 0.00 100.00 0.150 0.00
BUR. OF INDIAN AFFAIRS 8.06 14.52 0.00 48.39 29.03

U.S. AND OUTLYING AREAS 28.11 6.52 0.99 34.98 29.40

50 STATES, D.C. & P.R. 28.15 6.51 0.99 34.95 29.40

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CETL(EXXXNP2A)
19OCT93
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TABLE AD1

NUMBER OF STUDENTS ACE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL ?FAR

STATE

GRADUATED
WITH
DIPLOMA

MULTIPLE DISABILITIES

GRADUATED REACHED
THROUGH MAXIMUM

CERTIFICATION AGE
DROPPED
OUT

STATUS
UNKNOWN

ALABAMA 4 28 22 1 0

ALASKA 15 2 0 2 0

ARIZONA 38 11 18 4 2

ARKANSAS 16 3 2 1 2

CALIFORNIA 34 63 57 10 93

COLORADO 61 24 14 20 1

CONNECTICUT 10 1 12 13 1

DELAWARE 0 0 0 0 0

DISTRICT OF COLUMBIA 0 0 1 0 0

FLORIDA . .

GEORGIA .

HAWAII i 18 1 0 0

IDAHO 2 0 1 0 0

ILLINOIS 0 0 0 0 0

INDIANA 28 43 3 4 10

IOWA 16 2 9 1 1

KANSAS 54 0 14 42 16

KENTUCKY 6 20 0 8 3

LOUISIANA 1 16 1 7 4

MAINE 27 11 7 6 1

MARYLAND 23 33 21 38 0

MASSACHUSETTS 108 5 40

MICHIGAN 8 3 29 4 108

MINNESOTA -

6MISSISSIPPI 0 5 2 1

MISSOURI 8 8 8 6 0

MONTANA 0 1 0 0 1

NEBRASKA 5 0 9 0 3

NEVADA 0 4 9 1 0

NEW HAMPSHIRE 0 4 7 2 1

HEM JERSEY 297 18 91 8

NEW MEXICO 10 17 2 5 2

NEW YORK 28 188 3 6 34

NORTH CAROLINA 24 13 5 4 1

NORTH DAKOTA 0 0 0 0 0

OHIO 181 70 89 20 6

OKLAHOMA 76 7 0 5 6

OREGON .

PENNSYLVANIA 6 6 0 15

PUERTO RICO 2 1 46 25 0

RHODE ISLAND 0 0 1 0 0

SOUTH CAROLINA 0 10 3 1 0

SOUTH DAKOTA 6 1 10 3 0

TENNESSEE 1 37 7 11 4

TEXAS 5 207 0 48 0

UTAH 3 27 20 2 2

VERMONT 2 3 5 0 1

VIRGINIA 12 10 4 2 5

WASHINGTON 67 10 14 18 18

WEST VIRGINIA 0 0 0 0 0

WISCONSIN 371 75 39 76 64

WYOMING .

AMERICAN SAMOA 0 0 0 0 0

GUAM 2 0 0 2 0

NORTHERN MARIANAS 0 0 0 2 0

PALAU
VIRGIN ISLANDS 6 6 0 0 0

BUR. OF INDIAN AFFAIRS 1 1 11 14 3

U.S. AND OUTLYING AREAS 1,560 977 529 546 416

50 STATES, D.C. & P.R. 1,557 976 518 528 413

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
190CT93

r: r%

TOTAL
EXITING

THE SYSTEM

55
19
73
24
257
120
37
0
1

21
3

0
88
29
126
37
29
52

115
153
152

8
30
2

17
14
14

414
36

259
47
0

366
94

.

21
74
1

14
20
60

260
54
11
33

127
0

625

6
4

2

6
30

4,028

3,992

76TH ANNUAL REPORT To CONGRESS: APPENDIX A A-225



TABLE AD1

PERCENTAGE OP STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

ALABAMA 7.27 50.91 40.00 1.82 0.00
ALASKA 78.95 10.53 0.00 10.53 0.00
ARIZONA 52.05 15.07 24.66 5.48 2.74
ARKANSAS 66.67 12.50 8.33 4.17 8.33
CALIFORNIA 13.23 24.51 22.18 3.89 36.19
COLORADO 50.83 20.00 11.67 16.67 0.83
CONNECTICUT 27.03 2.70 32.43 35.14 2.70
DELAWARE
DISTRICT OF COLUMBIA 0.00 0.00 100.00 0.00 0.00
FLORIDA . .

GEORGIA .

HAWAII 9.52 85.71 4.76 0.00 0.00
IDAHO 66.67 0.00 33.33 0.00 0.00
ILLINOIS
INDIANA 31.82 48.86 3.41 4.55 11.36
IOWA 55.17 6.90 31.03 3.45 3.45
KANSAS 42.86 0.00 11.11 33.33 12.70
KENTUCKY 16.22 54.05 0.00 21.62 8.11
LOJISIANA 3.45 55.17 3.45 24.14 13.79
MAINE 51.92 21.15 13.46 11.54 1.92
MARYLAND 20.00 28.70 18.26 33.04 0.00
MASSACHUSETTS 70.59 3.27 26.14
MICHIGAN 5.26 1.97 19.08 2.63 71.05
MINNESOTA .

MISSISSIPPI 0.00 62.50 25.00 12.50 0.00
MISSOURI 26.67 26.67 26.67 20.00 0.00
MONTANA 0.00 50.00 0.00 0.00 50.00
NEBRASKA 29.41 0.00 52.94 0.00 17.65
NEVADA 0.00 28.57 64.29 7.14 0.00
NEW HAMPSHIRE 0.00 28.57 50.00 14.29 7.14
NEW JERSEY 71.74 4.35 21.98 1.93
NEW MEXICO 27.78 47.22 5.56 13.89 5.56
NEW YORK 10.81 72.59 1.16 2.32 13.13
NORTH CAROLINA 51.06 27.66 10.64 8.51 2.13
NORTH DAKOTA
OHIO 49.45 19.13 24.32 5.46 1.64
OKLAHOMA 80.85 7.45 0.00 5.32 6.38
OREGON .

PENNSYLVANIA 28.57 0.00 0.00 71.43
PUERTO RICO 2.70 1.35 62.16 33.78 0.00
RHODE ISLAND 0.00 0.00 100.00 0.00 0.00
SOUTH CAROLINA 0.00 71.43 21.43 7.14 0.00
SOUTH DAKOTA 30.00 5.00 50.00 15.00 0.00
TENNESSEE 1.67 61.67 11.67 18.33 6.67
TEXAS 1.92 79.62 0.00 18.46 0.00
UTAH 5.56 50.00 37.04 3.70 3.70
VERMONT 18.18 27.27 45.45 0.00 9.09
VIRGINIA 36.36 30.30 12.12 6.06 15.15
WASHINGTON 52.76 7.87 11.02 14.17 14.17
WEST VIRGINIA .

WISCONSIN 59.36 12.00 6.24 12.16 10.24
WYOMING . . . . .

AMERICAN SAMOA
GUAM 50.00 0.00

.

0.00 50.00 0.00
NORTHERN MARIANAS 0.00 0.00 0.00 100.00 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 3.33 3.33 36.67 46.67 10.00

U.S. AND OUTLYING AREAS 38.73 24.26 13.13 13.56 10.33

50 STATES, D.C. i P.R. 39.00 24.45 12.98 13.23 10.35

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
190CT93

BEST COPY AVAILABLE
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

HEARING IMPAIRMENTS

STATE

GRADUATED GRADUATED REACHED
WITH THROUGH MAXIMUM DROPPED STATUS
DIPLOMA CERTIFICATION AGE OUT UNKNOWN

ALABAMA 64.71 14.71 0.00 17.60 2.94
ALASKA 100.00 0.00 0.00 0.00 0.00
ARIZONA 62.86 5.71 2.86 22.86 5.71
ARKANSAS 66.67 3.70 0.00 29.63 0.00
CALIFORNIA 44.70 15.59 5.61 9.77 24.32
COLORADO 72.73 6.06 0.00 21.21 0.00
CONNECTICUT 66.67 4.76 0.00 23.81 4.76
DELAWARE
DISTRICT OF COLUMBIA 33.33 66.67 0.00 0.00 0.00
FLORIDA 43.31 47.24 0.00 8.66 0.79
GEORGIA 28.81 39.83 0.00 25.42 5.93
HAWAII 73.68 21.05 0.00 0.00 5.26
IDAHO 100.00 0.00 0.00 0.00 0.00
ILLINOIS 77.17 1.57 2.36 16.54 2.36
INDIANA 71.43 7.14 0.00 13.27 8.16
IOWA 55.84 0.00 0.00 22.08 22.08
KANSAS 80.56 0.00 0.00 5.56 13.89
KENTUCKY 68.75 0.00 0.00 31.25 0.00
LOUISIANA 35.29 39.71 0.00 14.71 10.29
MAINE 90.91 0.00 0.00 9.09 0.00
MARYLAND 91.80 1.64 0.00 6.56 0.00
MASSACHUSETTS 61329 2.44 29.27
MICHIGAN 38.27 9.18 0.51 7.65 44.39
MINNESOTA 85.71 2.38 0.00 11.90 0.00
MISSISSIPPI 7.69 76.92 0.00 7.69 7.69
MISSOURI 75.61 14.63 2.44 4.88 2.44
MONTANA 100.00 0.00 0.00 0.00 0.00
NEBRASKA 78.95 0.00 0.00 21.05 0.00
NEVADA 0.00 100.00 0.00 0.00 0.00
NEW HAMPSHIRE 28.57 35.71 21.43 7.14 7.14
NEW JERSEY 86.79 3.77 9.43 0.00
NEW MEXICO 52.38 4.76 0.00 23.81 19.05
NEW YORK 57.58 36.97 1.21 3.64 0.61
NORTH CAROLINA 56.52 4.35 0.00 30.43 8.70
NORTH DAKOTA 66.67 0.00 0.00 0.00 33.33
OHIO 80 88 2.21 2.94 9.56 4.41
OKLAHOMA 79.49 2.56 2.56 7.69 7.69
OREGON 50.00 5.13 1.28 5.13 38.46
PENNSYLVANIA 61.21 0.61 5.45 32.73
PUERTO RICO 19.67 18.03 21.31 40.98 0.00
RHODE ISLAND 86.67 0.00 0.00 13.33 0.00
SOUTH CAROLINA 49.09 30.91 1.82 9.09 9.09
SOUTH DAKOTA 58.33 16.67 0.00 16.67 8.33
TENNESSEE 39.58 42.71 0.00 15.63 2.08
TEXAS 26.53 60.41 0.00, 13.06 0.00
UTAH 77.78 11.11 0.00 11.11 0.00
VERMONT 91.67 0.00 0.00 8.33 0.00
VIRGINIA 75.00 12.50 0.00 8.93 3.57
WASHINGTON 57.00 1.00 2.00 23.00 17.00
WEST VIRGINIA 86.21 0.00 3.45 3.45 6.90
WISCONSIN 84.21 0.00 0.00 0.00 15.79
WYOMING 100.00 0.00 0.00 0.00 0.00
AMERICAN SAMOA 0.00 0.00 0.00 0.00 100.00
GUAM 0.00 0.00 0.00 0.00 100.00
NORTHERN MARIANAS 0.00 0.00 0.00 100.00 0.00
PALAU
VIRGIN ISLANDS 100.00 0.00 0.00 0.00 0.00
BUR. OF INDIAN AFFAIRS 100.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 55.83 17.25 2.03 13.05 11.84

50 STATES, D.C. & P.R. 55.87 17.28 2.03 13.04 11.78

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
19OCT93
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

ORTHOPEDIC IMPAIRMENTS

STATE

GRADUATED GRADUATED REACHED
WITH THROUGH MAXIMUM DROPPED STATUS
DIPLOMA CERTIFICATION AGE OUT UNKNOWN

ALABAMA 68.42 10.53 5.26 10.53 5.26
ALASKA 66.67 0.00 0.00 0.00 33.33
ARIZONA 71.43 0.00 14.29 0.00 14.29
ARKANSAS 100.00 0.00 0.00 0.00 0.00
CALIFORNIA 28.27 15.91 14.01 4.75 37.05
COLORADO 83.87 6.45 0.00 9.68 0.00
CONNECTICUT 75.00 12.50 0.00 12.50 0.00
DELAWARE 33.33 50.00 0.00 16.67 0.00
DISTRICT OP COLUMBIA 0.00 100.00 0.00 0.00 0.00
FLORIDA 58.82 29.95 0.00 9.09 2.14
GEORGIA 30.00 47.50 2.50 15.00 5.00
HAWAII 50.00 50.00 0.00 0.00 0.00
IDAHO 75.00 0.00 0.00 25.00 0.00
ILLINOIS 63.70 3.70 17.78 12.59 2.22
INDIANA 75.00 6.25 0.00 15.63 3.13
IOWA 75.00 0.00 0.00 22.50 2.50
KANSAS 92.86 0.00 7.14 0.00 0.00
KENTUCKY 50.00 25.00 0.00 12.50 12.50
LOUISIANA 30.51 38.98 0.00 15.25 15.25
MAINE 85.71 14.29 0.00 0.00 0.00
MARYLAND 88.89 11.11 0.00 0.00 0.00
MASSACHUSETTS 69.09 . 3.64 27.27
MICHIGAN 32.85 2.68 2.68 9.98 51.82
MINNESOTA 81.82 1.82 0.00 9.09 7.27
MISSISSIPPI 22.86 65.71 2.86 8.57 0.00
MISSOURI 48.15 48.15 0.00 3.70 0.00
MONTANA 100.00 0.00 0.00 0.00 0.00
NEBRASKA 63.64 9.09 0.00 27.27 0.00
NEVADA 0.00 100.00 0.00 0.00 0.00
NEW HAMPSHIRE 80.00 0.00 20.00 0.00 0.00
NEW JERSEY 91.49 0.00 4.26 4.26
NEW MEKICO 79.49 2.56 0.00 15.38 2.56
NEW YORK 57.38 37.70 0.00 0.00 4.92
NORTH CAROLINA 51.35 13.51 5.41 21.62 8.11
NORTH DAKOTA 75.00 25.00 0.00 0.00 0.00
OHIO 83.61 2.73 1.09 9.84 2.73
OKLAHOMA 87.50 0.00 0.00 12.50 0.00
OREGON 13.77 3.62 1.45 2.90 78.26
PENNSYLVANIA 66.67 4.44 2.22 26.67
PUERTO RICO 42.31 7.69 19.23 30.77 0.00
RHODE ISLAND 80.00 0.00 20.00 0.00 0.00
SOUTH CAROLINA 33.33 33.33 2.78 19.44 11.11
SOUTH DAKOTA 33.33 33.33 33.33 0.00 0.00
TENNESSEE 59.32 20.34 0.00 8.47 11.86
TEXAS 47.74 47.30 0.00 9.47 0.00
UTAH 64.71 23.53 0.00 5.88 5.88
VERMONT 85.71 0.00 0.00 14.29 0.00
VIRGINIA 78.57 14.29 0.00 7.14 0.00
WASHINGTON 70.37 0.00 0.00 7.41 22.22
WEST VIRGINIA 88.00 8.00 0.00 4.00 0.00
WISCONSIN 72.22 5.56 5.56 0.00 16.67
WYOMING 33.33 33.33 33.33 0.00 0.00
AMERICAN SAMOA . . .

GUAM . . .

NORTHERN MARIANAS .

PALAU . . .

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 0.00 0.00 0.00 0.00 100.00

U.S. AND OUTLYING AREAS 50.16 15.97 4.47 9.17 20.23

50 STATES, D.C. i P.R. 50.18 15.98 4.48 9.17 20.20

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA A OF OCTOBER 1, 1993.

SOURCE: ANNUAL.ONTL(EXXXNP2A)
19OCT93

BEST COPY AVAILABLE
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TABLE AD1

NUMBER OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

TOTAL
EXITING

THE SYSTEM

ALABAMA 20 8 4 4 2 38

ALASKA 8 1 0 0 1 10

ARIZONA 14 1 0 4 1 20

ARKANSAS 6 0 0 1 2 9

CALIFORNIA 150 66 35 44 260 555

COLORADO . . .

CONNECTICUT 15 1 0 30 2 48

DELAWARE 0 0 0 0 0 0

DISTRICT OF COLUMBIA 0 2 0 0 0 2

FLORIDA 410 9 1 125 64 609

GEORGIA 16 7 0 12 0 35

HAWAII 7 1 1 0 0 9

IDAHO 6 0 0 6 0 14

ILLINOIS 53 3 2 27 2 87

INDIANA 9 6 0 1 1 17

IOWA 0 0 0 0 0 0

KANSAS 8 0 0 3 1 12

KENTUCKY 15 2 0 5 1 23

LOUISIANA 24 19 1 20 26 90

MAINE 14 4 0 2 0 20

MARYLAND 17 4 3 5 0 29

MASSACHUSETTS 47 2 18 . 67

MICHIGAN
MINNESOTA 22 1 0 5 2 30

MISSISSIPPI
MISSOURI 34 4 0 10 0 48

MONTANA 2 0 0 0 0 2

NEBRASKA 23 0 0 6 4 33

NEVADA 6 1 1 4 0 12

NEW HAMPSHIRE 16 9 1 8 8 42

NEW JERSEY 82 0 20 0 102

NEW MEXICO 4 1 0 2 1 8

NEW YORK 69 23 0 2 1 95

NORTH CAROLINA 75 12 1 25 7 120

NORTH DAKOTA 2 1 1 0 1 5

OHIO
OKLAHOMA 10 0 0 1 2 13

OREGON 22 5 0 6 81 114

PENNSYLVANIA 0 0 0 1 1

PUERTO RICO 13 2 7 24 0 46

RHODE ISLAND 22 0 1 4 2 29

SOUTH CAROLINA 0 2 0 3 1 6

SOUTH DAKOTA 2 0 0 1 1 4

TENNESSEE 71 9 2 21 52 157

TEXAS 291 390 0 74 0 755

UTAH 5 3 1 0 1 10

VERMONT 4 0 0 1 0 5

VIRGINIA 15 6 1 5 0 27

WASHINGTON 111 7 1 69 51 239

WEST VIRGINIA 2 0 0 1 0 3

WISCONSIN 16 2 0 3 4 25

WYOMING 9 2 1 4 1 17

AMERICAN SAMOA 0 0 0 0 0 0

GUAM 0 0 0 0 0 0

NORTHERN MARIANAS 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS 6 6 6 0 0 0

BUR. OF INDIAN AFFAIRS 0 0 0 0 0 0

U.S. AND OUTLYING AREAS 1,771 614 67 606 584 3.642

50 STATES, D.C. A P.R. 1,771 614 67 606 584 3,642

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLIEXXXNP2A)
19OCT93
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STATE

TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

GRADUATED GRADUATED REACHED
WITH THROUGH MAXIMUM DROPPED STATUS

DIPLOMA CERTIFICATION AGE OUT UNKNOWN

ALABAMA 52.63 21.05 10.53 10.53 5.26
ALASKA 80.00 10.00 0.00 0.00 10.00
ARIZONA 70.00 5.00 0.00 20.00 5.00
ARKANSAS 66.67 0.00 0.00 11.11 22.22
CALIFORNIA 27.03 11.89 6.31 7.93 46.85
COLORADO . .

CONNECTICUT 31.25 2.08 0.00 62.50 4.17
DELAWARE
DISTRICT OF COLUMBIA 0.00 100.00 0.00 0.00 0.00
FLORIDA 67.32 1.48 0.16 20.53 10.51
GEORGIA 45.71 20.00 0.00 34.29 0.00
HAWAII 77.78 11.11 11.11 0.00 0.00
IDAHO 57.14 0.00 0.00 42.86 0.00
ILLINOIS 60.92 3.45 2.30 31.03 2.30
INDIANA 52.94 35.29 0.00 5.88 5.88
IOWA
KANSAS 66.67 0.00 0.00 25.60 C.33
KENTUCKY 65.22 8.70 0.00 21.74 4.35
LOUISIANA 26.67 21.11 1.11 22.22 28.89
MAINE 70.00 20.00 0.00 10.00 0.00
MARYLAND 58.62 13.79 10.34 17.24 0.00
MASSACHUSETTS 70.15 . 2.99 26.87 .

MICHIGAN
MINNESOTA 73.33 3.33 0.00 16.67 6.67
MISSISSIPPI
MISSOURI 70.83 8.33 0.00 20.83 3.60
MONTANA 100.00 0.00 0.00 0.00 0.00
NEBRASKA 69.70 0.00 0.00 18.18 12.12
NEVADA 50.00 8.33 8.33 33.33 0.00
NEW HAMPSHIRE 38.10 21.43 2.38 19.05 19.05
NEW JERSEY 60.39 0.00 19.61 0.00
NEW MEXICO 50.00 12.50 0.00 25.00 12.50
NEW YORK 72.63 24.21 0.00 2.11 1.05
NORTH CAROLINA 62.50 10.00 0.83 20.83 5.83
NORTH DAKOTA 40.00 20.00 20.00 0.51 20.00
OHIO
OKLAHOMA 76.92 0.00 0.00 7.69 15.38
OREGON 19.30 4.39 0.00 5.26 71.05
PENNSYLVANIA 0.00 0.00 0.00 100.00
PUERTO RICO 28.26 4.35 15.22 52.17 0.00
RHODE ISLAND 75.86 0.00 3.45 13.79 6.90
SOUTH CAROLINA 0.00 33.33 0.00 50.00 16.67
SOUTH DAKOTA 50.00 0.00 0.00 25.00 25.00
TENNESSEE 46.50 5.73 1.27 13.38 33.12
TEXAS 38.54 51.66 0.00 9.80 0.00
UTAH 50.00 30.00 10.00 0.00 10.00
VERMONT 80.00 0.00 0.00 20.00 0.00
VIRGINIA 55.56 22.22 3.70 18.52 0.00
WASHINGTON 46.44 2.93 0:42 28.87 21.34
WEST VIRGINIA 66.67 0.00 0.00 33.33 0.00
WISCONSIN 64.00 8.00 0.00 12.00 16.00
WYOMING 52.94 11.76 5.88 23.53 5.88
AMERICAN SAMOA . .

GUAM . . .

NORTHERN MARIANAS . . .

PALAU . . .

VIRGIN ISLANDS . .

BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 48.63 16.86 1.84 16.64 16.04

50 STATES, D.C. & P.R. 48.63 16.86 1.84 16.64 16.04

PLEASE SEE DATA NOTES FOR AN FAPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTLIEXXXNP2A)
19OCT93
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

ALABAMA 73.08 11.54 0.00 15.38 0.00
ALASKA 100.00 0.00 0.00 0.00 0.00
ARIZONA 66.67 6.67 6.67 13.32 6.67
ARKANSAS 84.62 0.00 0.00 15.38 0.00
CALIFORNIA 44.81 15.57 7.08 3.30 29.25
COLORADO 80.00 6.67 6.67 6.67 0.00
CONNECTICUT 53.85 7.69 7.69 30.77 0.00
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA 77.27 9.09 0.00 9.09 4.55
GEORGIA 75.86 13.79 0.00 10.34 0.00
HAWAII 75.00 25.00 0.00 0.00 0.00
IDAHO 50.00 0.00 0.00 50.00 0.00
ILLINOIS 81.82 0.00 1.64 12.73 1.82
INDIANA 53.33 37.78 0.00 6.67 2.22`
IOWA 81.82 0.00 18.18 0.00 0.00
KANSAS 100.00 0.00 0.00 0.00 0.00
KENTUCKY 69.23 0.00 0.00 15.38 15.38
LOUISIANA 56.25 18.75 0.00 18.75 6.25
MAINE 87.50 0.00 0.00 12.50 0.00
MARYLAND 87.50 6.25 0.00 6.25 0.00
MASSACHUSETTS
MICHIGAN

72.73
46.97 0.00

3.03
0.00

24.24
3.03 50.00

MINNESOTA 68.42 0.00 0.00 26.32 5.26
MISSISSIPPI 66.67 16.67 16.67 0.00 0.00
MISSOURI 65.52 13.79 0.00 20.69 0.00
MONTANA 50.00 50.00 0.00 0.00 0.00
NEBRASKA 75.00 0.00 0.00 25.00 0.00
NEVADA 80.00 20.00 0.00 0.00 0.00
NEW HAMPSHIRE 41.67 16.67 8.33 16.67 16.67
NEW JERSEY 100.00 0.00 0.00 0.00
NEW MEXICO 94.44 0.00 0.00 5.56 0.00
NEW YORK 81.58 13.16 0.00 2.63 2.63
NORTH CAROLINA 86.11 5.56 0.00 5.56 2.78
NORTH DAKOTA 50.00 0.00 50.00 0.00 0.00
OHIO 78.00 0.00 2.00 10.00 10.00
OKLAHOMA 86.21 3.45 0.00 10.34 0.00
OREGON 24.44 4.44 35.56 2.22 33.33
PENNSYLVANIA 60.00 0.00 7.06 32.94
PUERTO RICO 36.73 4.08 18.37 40.82 0.00
RHODE ISLAND 100.00 U.00 0.00 0.00 0.00
SOUTH CAROLINA 78.95 15.79 0.00 0.00 5.26
SOUTH DAKOTA 40.00 40.00 20.00 0.00 0.00
TENNESSEE 54.24 16.95 1.69 20.34 6.78
TEXAS 39.72 38.30 0.00 21.99 0.00
UTAH 66.67 33.33 0.00 0.00 0.00
VERMONT 100.00 0.00 0.00 0.00 0.00
VIRGINIA 85.71 9.52 0.00 4.76 0.00
WASHINGTON 53.57 0.00 0.00 21.43 25.00
WEST VIRGINIA 48.00 12.00 4.00 4.00 32.00
WISCONSIN 77.27 18.18 0.00 4.55 0.00
WYOMING 100.00 0.00 0.00 0.00 0.00
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS 0.00 0.00 0.00 100.00 0.00
PALAU
VIRGIN ISLANDS 100.00 0.00 0.00 0.60 0.60
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 60.66 11.87 3.80 11.46 12.22

50 STATES, D.C. 4 P.R. 60.68 11.89 3.80 11.40 12.23

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
19OCT93

BEST COPY AVAILABLE
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STATE

TABLE AD1

NUMBER OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

AUTISM

GRADUATED GRADUATED REACHED TOTAL
WITH THROUGH MAXIMUM DROPPED STATUS EXITING

DIPLOMA CERTIFICATION AGE OUT UNKNOWN THE SYSTEM

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES, D.C. & P.R.

o 0 0 0 0 0
o 0 0 0 0 0

i 0 0 0 o i
. .

o 6 0 0 o 0

o 0 3 0 0 3

O 0 2 0 0 2

11 13 0 0 1 25

0 0 i 6 6 i
o 0 0 0 0 0
O 0 0 0 0 0
o 0 0 0 0 0

. .

i 10 i 3 0 16
.

.

3 0 0 0 0 3

0 0 0 0

1 12 . 43

11 . 0 51 68

1 0 0 3

O 0
30
4
2 0

2 0

3

0
4 24
11 12
O 0,

0
2

1

0
4

0
3

0
0
0
1

0
3

0

o 0 0 0 0
O 0 0 0 0

o 0 0 0 0

0 6 0 6 6
O 0 0 0 0

82 75 29 27 78 291

82 75 29 27 78 291

0

0

0
O 0

O 0

O 0
O 6

O 0

2 31
O 28
O 0

0
12 1

4
0
0
0
0
2
0
0
0
6
0
0
0

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(EXX)NP2A)
190CT93
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TABLE AD1

PERCENTAGE OP STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

AUTISM

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS

GRADUATED
WITH
DIPLOMA

100.00

GRADUATED
THROUGH

CERTIFICATION

0.00

REACHED
MAXIMUM
AGE

0.00

DROPPED
OUT

0.00

STATUS
UNKNOWN

0.00
CALIFORNIA . . . .

COLORADO . . . . .

CONNECTICUT
DELAWARE

.

0.00 0.00
.

100.00
.

0.00 0.00
DISTRICT OF COLUMBIA 0.00 0.00 100.00 0.00 0.00
FLORIDA 44.00 52.00 0.00 0.00 4.00
GEORGIA
HAWAII 0.00 0.00 100.00 0.00 0.00
IDAHO . .

ILLINOIS . .

INDIANA .

IOWA
KANSAS
KENTUCKY
LOUISIANA 16.67 55.56 11.11 16.67 0.00
MAINE 100.00 0.00 0.00 0.00 0.00
MARYLAND . .

MASSACHUSETTS 69.77 2.33 27.91
MICHIGAN 5.88 2.94 16.18 0.00 75.00
MINNESOTA 66.67 0.00 33.33 0.00 0.00
MISSISSIPPI
MISSOURI 100.00 0.00

.

0.00 0.00 0.00
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY 50.00 50.00 0.00 0.00
NEW MEXICO .

NEW YORK 12.90 77.42 0.00 3.23 6.45
NORTH CAROLINA 39.29 42.86 10.71 7.14 0.00
NORTH DAKOTA . .

OHIO . . . . .

OKLAHOMA .

OREGON 16.67 11.11 0.00 5.56 66.67
PENNSYLVANIA .42.86 0.00 0.00 57.14
PUERTO RICO 0.00 14.29 14.29 71.43 0.00
RHODE ISLAND
SOUTH CAROLINA 0.00 100.00 0.450 0.00 0.00
SOUTH DAKOTA
TENNESSEE 0.00 50.00 16.67 0.00 33.33
TEXAS . .

UTAH . . .

VERMONT
VIRGINIA 11.11 11.11 0.00 11.11 66.67
WASHINGTON
WEST VIRGINIA 16.67 50.00 0.00 33.33 0.00
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 28.18 25.77 9.97 9.28 26.80

50 STATES, D.C. 4 P.R. 28.18 25.77 9.97 9.28 26.80

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
190CT93
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURTNG THE 1991-92 SCHOOL YEAR

DEAF-BLINDNESS

STATE

GRADUATED
WITH
DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

STATUS
UNKNOWN

ALABAMA 75.00 25.00 0.00 0.00 0.00
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA 5.88 11.76 58.62 0.00 23.53
COLORADO 16.67 83.33 0.00 0.00 0.00
CONNECTICUT .

DELAWARE . . .

DISTRICT OF COLUMBIA
FLORIDA 0.00 100.00 0.00 0.00 0.00
GEORGIA
HAWAII 0.00 100.00 0.00 0.00 0.00
IDAHO
ILLINOIS 50.00 50.00 0.00 0.60 0.00
INDIANA
IOWA .

KANSAS .

KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS 50.00 0.00 50.00 .

MICHIGAN
MINNESOTA 100.00 0.60 0.00 0.00 0.00
MISSISSIPPI
MISSOURI 59.65 26.32 3.51 7.02 3.51
MONTANA .

NEBRASKA
NEVADA 100.00 0.00 0.00 0.60 0.00
NEW HAMPSHIRE
NEW JERSEY 100.00 0.00 0.00

.

0.00
NEW MEXICO 0.00 100.00 0.00 0.00 0.00
NEW YORK 66.67 0.00 0.00 0.00 33.33
NORTH CAROLINA 0.00 100.00 0.00 0.00 0.00
NORTH DAKOTA
OHIO 100.00 0.00 0.00 0.00 0.00
OKLAHOMA 100.00 0.00 0.00 0.00 0.00
OREGON 0.00 0.00 0.00 0.00 100.00
PENNSYLVANIA . . . . .

PUERTO RICO . .

RHODE ISLAND
SOUTH CAROLINA .

SOUTH DAKOTA 0.00 33.33 66.67 0.0,, 0.00
TENNESSEE 0.00 100.00 0.00 0.:0 0.00
TEXAS 0.00 100.00 0.00 0.00 0.00
UTAH 0.00 0.00 0.00 10J.00 0.00
VERMONT . . .

VIRGINIA
WASHINGTON 100.00 0.00 0.00 0.00 0.00
WEST VIRGINIA 100.00 0.00 0.00 0.00 0.00
WISCONSIN
WYOMING 0.00 0.00 100.00 0.00 0.00
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS 50.35 29.37 10.49 4.20 5.59

50 STATES, D.C. 4 P.R. 50.35 29.37 10.49 4.20 5.59

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(EXXXNP2A)
19OCT93

52 BEST COPY AVAILABLE
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TABLE AD1

NUMBER OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHO0E ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND OUTLYING AREAS

50 STATES. D.C. 6 P.R.

GRADUATED
WITH
DIPLOMA

4
0

1

4

6
o
o
o

0
3

0
10

4
0
0
0
0

O

0

41

40

GRADUATED
THROUGH

CERTIFICATION

2

0

6
0
0
0

o
0
0

6
0
0
0
0

6
0

0
0
0
0

0

0
0
0

0 0

1 0

5

5

REACHED
MAXIMUM
AGE

0
0

6
0
0
0

6
o
0
1

6
0
0
0
0

O

0

DROPPED
OUT

1

0

o
0
0
0

o
0
0
4

6
0
0
0
0

0
0

1

0

0

4

4

STATUS
UNKNOWN

0
0

6
0
0
0

6
0
0

6
0
0

o
0

0

0

8

8

0

0

6

6

TOTAL
EXITING

THE SYSTEM

70

2

5
0
0

0
0
0
0

0
3

0
15

4

0
0
0
0

0
0

0

0
0

13
0
0
0
2
4

0
0
0
2
0
6

0

0
0
0

0
1

64

63

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL. CNTL I EXXXNP2A)
190CT93
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TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1991-92 SCHOOL YEAR

TRAUMATIC BRAIN INJURY

GRADUATED GRADUATED REACHED
WITH THROUGH MAXIMUM DROPPED STATUS

STATE DIPLOMA CERTIFICATION AGE OUT UNKNOWN

ALABAMA 57.14 28.57 0.00 14.29 0.00
ALASKA
ARIZONA
ARKANSAS 50.00 50.00 0.00 0.00 0.00
CALIFORNIA
COLORADO
CONNECTICUT 80.00 0.00 0.00 20.00 0.00
DELAWARE . . .

DISTRICT OP COLUMBIA . . .

FLORIDA . . .

GEORGIA . . .

HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY .

LOUISIANA
MAINE 100.00 0.60 0.00 0.00 0.00
MARYLAND
MASSACHUSETTS 66.87 6.67 26.67
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI 100.00 0.00 0.00 0.00 0.00
MONTANA . . .

NEBRASKA . . .

NEVADA . . .

NEW HAMPSHIRE . . .

NEW JERSEY . . .

NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA .

OREGON
PENNSYLVANIA 46.15 . 7.69 7.69 38.46
PUERTO RICO . .

RHODE ISLAND . .

SOUTH CAROLINA
SOUTH DAKOTA 0.00 0.00 100.00 0.00 0.00
TENNESSEE 75.00 25.00 0.00 0.00 0.00
TEXAS
UTAH
VERMONT
VIRGINIA 0.00 50.00 0.00 0.00 50.00
WASHINGTON
WEST VIRGINIA 83.33 0.00 0.00 16.67 0.00
WISCONSIN .

WYOMING . .

AMERICAN SAMOA .

GUAM .

NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 100.00 0.00 0.00 0.00 0.00

U.S. AND OUTLYING AREAS 64.06 7.81 6.25 12.50 9.38

50 STATES, D.C. & P.R. 63.49 7.94 6.35 12.70 9.52

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1993.

SOURCE; ANNUAL.CNTL(EXXXNP2A)
190CT93
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TABLE AD2

NUMBER AND PERCENTAGE OF STUDENTS WITH DISABILITIES EXITING THE EDUCATIONAL
SYSTEM BY AGE, AND BY BASIS OF EXIT

DURING THE 1991-92 SCHOOL YEAR

ALL DISABILITIES

GRADUATED GRADUATED REACHED TOTAL
WITH WITH MAXIMUM DROPPED STATUS EXITING

----DIPLOMA -- CERTIFICATE - -- AGE . OUT --UNKNOWN -- -THE SYSTEM--

AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 138 1.21 223 1.96 8 0.07 3,460 30.34 7,574 66.42 11,403 100.0

15 171 1.32 158 1.22 16 0.12 4,768 36.86 7,821 60.47 12,934 100.0

16 505 2.45 211 1.05 44 0.21 11.479 55.63 8,389 40.66 20,634 100.0

17 14,356 39.15 1,929 5.26 70 0.19 12,678 34.58 7,632 20.82 36,665 100.0

18 45,063 65.23 7,263 10.51 115 0.17 11,060 16.01 5,580 8.08 69,081 100.0

19 29,325 65.05 7,593 16.84 68 0.15 5,461 12.11 2,632 5.84 45.079 100.0

20 7,444 41.06 7,190 39.66 588 3.24 1,777 9.80 1,132 6.24 18,131 100.0

21 2,816 25.62 5.107 46.47 1,866 16.98 649 5.90 553 5.03 10,991 100.0

21. 924 20.76 1,159 26.04 1,562 35.10 157 3.53 648 14.56 4,450 100.0

14 -21. 100,742 43.92 30,839 13.45 4,337 1.89 51.489 22.45 41,961 18.29 229,368 100.0

SPECIFIC LEARNING DISABILITIES

AGE GROUP

GRADUATED
WITH

----DIPLOMA
NUMBER PERCENT

GRADUATED
WITH

-- CERTIFICATE - --
NUMBER PERCENT

REACHED
MAXIMUM

AGE
NUMBER PERCENT

DROPPED
OUT

NUMBER PERCENT

STATUS
- - -- UNKNOWN
NUMBER PERCENT

TOTAL
EXITING

--THE SYSTEM--
NUMBER PERCENT

14 73 1.07 83 1.22 5 0.07 2.258 33.24 4,374 64.39 6,793 100.0

15 101 1.40 55 0.76 5 0.07 2.683 37.12 4,384 60.65 7,228 100.0

16 263 2.40 96 0.87 11 0.10 5.930 54.04 4,673 42.59 10,973 100.0

17 9,763 44.44 1,000 4.55 26 0.12 6,896 31.39 4,285 19.50 21,970 100.0

18 31,219 70.33 3,703 8.34 48 0.11 6,222 14.02 3,199 7.21 44,391 100.0

19 19,540 70.98 3,354 12.18 30 0.11 3,069 11.15 1,537 5.58 27,530 100.0

20 3,903 42.11 3,883 41.89 47 0.51 909 9.81 527 5.69 9,269 100.0

21 784 21.33 2,077 56.52 380 10.34 252 6.86 182 4.95 3,675 100.0

21. 205 30.69 67 10.03 110 16.47 38 5.69 248 37.13 668 100.0

14-21. 65,851 49.70 14,318 10.81 662 0.50 28.257 21.33 23,409 17.67 132,497 100.0

SPEECH OR LANGUAGE IMPAIRMENTS

GRADUATED GRADUATED REACHED TOTAL

WITH WITH MAXIMUM DROPPED STATUS MITING
----DIPLOMA -- CERTIFICATE - -- AGE OUT - - -- UNKNOWN -- -THE SYSTEM--

NUMBER PERCENTAGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 10 1.00 105 10.48 1 0.10 160 15.97 726 72.46

15 14 1.89 59 7.95 0 0.00 172 23.18 497 66.98

16 32 3.74 57 6.66 0 0.00 388 45.33 379 44.28

17 541 42.77 53 4.19 0 0.00 398 31.46 273 21.58

18 1,702 73.84 138 5.99 6 0.26 269 11.67 190 8.24

19 914 71.18 105 8.18 1 0.08 168 13.08 96 7.48

20 227 61.19 62 16.71 3 0.81 47 12.67 32 8.63

21 202 44.74 12 5.26 59 25.88 29 12.72 26 11.40

21. 2" 36.36 5 9.09 17 30.91 2 3.64 11 20.00

14-21. :,,562 43.93 596 7.35 87 1.07 1,633 20.14 2,230 27.50

PLEASE SEE DATA NOTE.: FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP1A)
190CT93

1,002 100.0
742 100.0
856 100.0

1,265 100.0
2,305 100.0
1,284 100.0

371 100.0
228 100.0
55 100.0

8,108 100.0
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TABLE AD2

NUMBER AND PERCENTAGE OP STUDENTS WITH DISABILITIES EXITING THE EDUCATIONAL
SYSTEM BY AGE. AND BY BASIS OF EXIT

DURING THE 1991-92 SCHOOL YEAR

MENTAL RETARDATION

GRADUATED GRADUATED REACHED TOTAL
WITH WITH MAXIMUM DROPPED STATUS EX/TiNG

----DIPLOMA -- CERTIFICATE - -- AGE OUT ---THE SYSTEM--
AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 20 2.65 16 2.12 0 0.00 228 30.16 492 65.08 756 100.0
15 21 1.91 13 1.18 3 0.27 458 41.56 607 55.08 1,102 100.0
16 51 2.28 19 0.85 17 0.76 1,495 66.74 658 29.37 2,240 100.0
17 861 22.52 543 14.20 19 0.50 1,735 45.37 666 17.42 3,824 100.0
18 4,791 49.93 2,390 24.91 26 0.27 1,801 18.77 587 6.12 9,595 100.0
19 4,751 51.43 2,935 11.77 19 0.21 1,127 12.20 405 4.38 9,237 100.0
20 1,880 37.41 2,094 41.66 323 6.43 469 9.33 260 5.17 5,026 100.0
21 1.261 27.21 1,924 41.51 1,003 21.64 259 5.59 188 4.06 4,635 100.0
21. 452 17.53 863 33.48 949 36.81 78 3.03 236 9.15 2,578 100.0
14-21. 14,088 36.13 10,797 27.69 2,359 6.05 7,650 19.62 4,099 10.51 38,993 100.0

SERIOUS EMOTIONAL DISTURBANCE

AGE GROUP

GRADUATED
WITH

----DIPLOMA
NUMBER PERCENT

GRADUATED
WITH

-- CERTIFICATE - --
NUMBER PERCENT

REACHED
MAXIMUM
AGE

NUMBER PERCENT

DROPPED
OUT-

NUMBER PERC1NT

STATUS
-UNKNOWN

NUMBER PERCENT

TOTAL
EXITING

-- -THE SYSTEM-- -
NUMBER PERCENT

14 21 0.91 13 0.57 2 0.09 645 28.19 1,615 70.34 2.296 100.0
15 29 0.88 26 0.79 7 0.21 1,275 38.11 1,948 59.30 3,285 100.0
16 103 1.80 32 0.56 16 0.28 3,275 57.11 2.289 40.05 5,715 100.0
17 1,993 26.56 236 3.14 25 0.33 3.181 42.39 2,069 27.57 7,504 100.0
18 4,230 49.43 608 7.11 27 0.32 2,141 27.36 1,351 15.79 8,557 100.0
19 2,324 56.18 510 12.33 14 0.34 866 20.93 423 10.22 4,137 100.0
20 661 44.29 333 22.24 95 6.35 241 16.10 165 11.02 1,497 100.0
21 165 19.86 442 53.19 107 12.88 53 6.38 64 7.70 831 100.0
21. 29 16.20 17 9.50 45 25.14 17 9.50 71 39.66 179 100.0
14-21. 9,557 28.11 2,217 6.52 338 0.99 11,894 34.98 9,995 29.40 34,001 100.0

MULTIPLE DISABILITIES

GRADUATED GRADUATED REACHED TOTAL
WITH WITH MAXIMUM DROPPED STATUS EXITING

--DIPLOMA -CERTIFICATE.- AGE OUT -UNKNOWN -- -THE SYSTEM-- -
AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 1 0.85 1 0.85 0 0.00 58 49.15 58 49.15 118 100.0
15 2 2.00 0 0.00 1 1.00 45 45.00 52 52.00 100 100.0
16 15 9.15 5 3.05 0 0.00 91 55.49 53 32.32 164 100.0
17 196 51.72 20 5.28 0 0.00 112 29.55 51 13.46 379 100.0
18 443 64.96 84 12.32 5 0.73 110 16.13 40 5.87 682 100.0
19 266 53.85 137 27.73 3 0.61 63 12.75 25 5.06 494 100.0
20 240 33.20 312 43.15 75 10.37 37 5.12 59 8.16 723 100.0
21 266 32.01 288 34.66 214 25.75 22 2.65 41 4.93 831 100.0
21. 131 24.39 130 24.21 231 43.02 8 1.49 37 6.89 537 100.0
14-21. 1,560 38.73 977 24.26 529 13.13 546 13.56 416 10.33 4,028 100.0

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNP1A)
19OCT93

53j
BEST COPY AVAILABLE

A-242 16TH ANNUAL REPORT TO CONGRESS: APPENDIX A



TABLE AD2

NUMBER AND PERCENTAGE OF STUDENTS WITH DISABILITIES EXITING THE EDUCATIONAL
SYSTEM BY AGE. AND BY BASIS OF EXIT

DURING THE 1991-92 SCHOOL YEAR

VISUAL IMPAIRMENTS

GRADUATED GRADUATED REACHED TOTAL

WITH WITH MAXIMUM DROPPED STATUS EXITING

----DIPLOMA - CERTIFICATE - -- AGE OUT UNKNOWN -THE SYSTEM-

AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 2 3.70 2 3.70 0 0.00 22 40.74 28 51.85 54 100.0

15 1 2.08 0 0.00 0 0.00 12 25.00 35 72.92 48 100.0

16 3 4.62 1 1.54 0 0.00 33 50.77 28 43.08 65 100.0

17 150 68.81 7 3.21 0 0.00 31 14.22 30 13.76 218 100.0

18 366 78.37 36 7.71 2 0.43 37 7.92 26 5.57 467 100.0

19 227 75.67 36 12.00 1 0.33 20 6.67 16 5.33 300 100.0

20 86 59.31 37 25.52 5 3.45 7 4.83 10 6.90 145 100.0

21 36 32.14 50 44.64 20 17.86 3 2.64 3 2.68 112 100.0

21. 8 20.00 3 7.50 27 67.50 1 2.50 1 2.50 40 100.0

14-21. 879 60.66 172 11.87 55 3.80 166 11.46 177 12.22 1,449 100.0

AUTISM

GRADUATED GRADUATED REACHED TOTAL

WITH WITH MAXIMUM DROPPED STATUS EXITING

----DIPLOMA -- CERTIFICATE - -- AGE OUT - - -- UNKNOWN -- -THE SYSTEM--

AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 0 0.00 1 7.69 0 0.00 0 0.00 12 92.31 13 100.0

15 0 0.00 0 0.00 0 0.00 1 20.00 4 80.00 5 100.0

16 1 5.56 0 0.00 0 0.00 5 27.78 12 66.67 18 100.0

17 8 30.77 4 15.38 0 0.00 5 19.23 9 34.62 26 100.0

18 26 66.67 5 12.82 0 0.00 6 15.38 2 5.13 39 100.0

19 18 47.37 5 13.16 0 0.00 4 10.53 11 28.95 38 100.0

20 7 16.67 22 52.38 2 4.76 3 7.14 8 19.05 42 100.0

21 18 30.00 26 43.33 12 20.00 2 3.33 2 3.33 60 100.0

21. 4 8.00 12 24.00 15 30.00 1 2.00 18 36.00 50 100.0

14-21. 82 28.18 75 25.77 29 9.97 27 9.28 78 26.80 291 100.0

DEAF-BLINDNESS

GRADUATED GRADUATED REACHED TOTAL

WITH WITH MAXIMUM DROPPED STATUS EXITING

- - -- DIPLOMA -- CERTIFICATE - -- AGE OUT -UNKNOWN ---THE SYSTEM-- -

AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 0 0.00 0 0.00 0 0.00 0 0.00 1 100.0 1 100.0

15 0 0 0 0 0 . 0

16 0 0.00 0 0.00 0 0.00 2 100.0 0 0.00 2 100.0

17 13 76.47 2 11.76 0 0.00 1 5.88 1 5.88 17 100.0

18 38 77.55 8 16.33 0 0.00 4 08 1 2.04 49 100.0

19 18 85.71 3 14.29 0 0.00 0.00 0 0.00 21 100.0

20 0 0.00 12 85.71 2 14.29 0.00 0 0.00 14 100.0

21 2 8.00 15 60.00 3 12.00 1 4.00 4 16.00 25 100.0

21. 1 7.14 2 14.29 10 71.43 0 0.00 1 7.14 14 100.0

14-21+ 72 50.35 42 29.37 15 10.49 6 4.20 8 5.59 143 100.0

TRAUMATIC BRAIN INJURY

GRADUATED GRADUATED REACHED TOTAL

WITH WITH MAXIMUM DROPPED STATUS EXITING

----DIPLOMA -CERTIFICATE- AGE OUT - - -- UNKNOWN -- -THE SYSTEM--

AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 0 0 0 . 0 0 . 0

15 0 0.00 0 0.00 o 0.00 1 25.00 3 75.00 4 100.0

16 0 0.00 0 0.00 0 0.00 1 100.0 0 0.00 1 100.0

17 3 75.00 0 0.00 0 0.00 1 25.00 0 0.00 4 100.0

18 16 76.19 2 9.52 0 0.00 3 14.29 0 0.00 21 100.0

19 14 70.00 3 15.00 0 0.00 2 10.00 1 5.00 20 100.0

20 3 50.00 0 0.00 2 40.00 0 0.00 0 0.00 5 100.0

21 4 50.00 0 0.00 2 25.00 0 0.00 2 25.00 8 100.0

21. 1 100.0 0 0.00 0 0.00 0 0.00 0 0.00 1 100.0

14-21. 41 64.06 5 7.81 4 6.25 8 12.50 6 9.38 64 100.0

PLEASE SEE LATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTLIEXXXNP1A1
19OCT93

BEST COPY AVAILABLE
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TABLE AD2

NUMBER AND PERCENTAGE OF STUDENTS WITH DISABILITIES EXITING THE EDUCATIONAL
SYSTEM BY AGE, AND BY BASIS OF EXIT

DURING THE 1991-92 SCHOOL YEAR

HEARING IMPAIRMENTS

AGE GROUP

GRADUATED
WITH

----DIPLOMA
NUMBER PERCENT

GRADUATED
WITH

-- CERTIFICATE - --
NUMBER PERCENT

REACHED
MAXIMUM
AGE

NUMBER PERCENT

DROPPED
OUT

NUMBER PERCENT

STATUS
-UNKNOWN

NUMBER PERCENT

TOTAL
EXITING

- - -THE SYSTEM--
NUMBER PERCENT

14 4 3.57 2 1.79 0.00 32 28.57 74 66.07 112 100.0
15 0 0.00 1 1.06 0.00 26 27.66 67 71.28 94 100.0
16 9 6.00 5 3.33 0.00 68 45.33 68 45.33 150 10'.0
17 263 61.45 22 5.14 0.00 97 22.66 46 10.75 428 100.0
18 792 72.33 147 13.42 0.00 94 8.58 62 5.66 1.095 100.0
19 566 64.54 195 22.23 0.00 71 8.10 45 5.13 877 100.0
20 184 44.99 154 37.65 1.47 39 9.54 26 6.36 409 100.0
21 65 40.37 45 27.95 2 18.01 12 7.45 10 6.21 161 100.0
21. 17 22.08 16 20.78 3 44.16 5 6.49 5 6.49 77 100.0
14-21. 1,900 55.83 587 17.25 6 2.03 444 13.05 403 11.84 3,403 100.0

ORTHOPEDIC IMPAIRMENTS

GRADUATED GRADUATED REACHED TOTAL
WITH WITH MAXIMUM DROPPED STATUS EXITING

----DIPLOMA -- CERTIFICATE - -- AGE OUT UNKNOWN -- -THE SYSTEM-- -
AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 1 0.93 0 0.00 0.00 4 3.70 103 95.37 108 100.0
15 0 0.00 4 3.28 0.00 19 15.57 99 81.15 122 100.0
16 13 8.07 1 0.62 0.00 44 27.33 103 63.98 161 103.0
17 186 53.76 14 4.05 0.00 57 16.47 89 25.72 346 100.0
18 528 72.63 79 10.87 0.00 64 8.80 56 7.70 727 100.0
19 348 66.03 114 21.63 0.00 32 6.07 33 6.26 527 100.0
20 165 47.97 112 32.56 2 6.10 14 4.07 32 9.30 344 100.0
21 90 37.66 87 36.40 2 10.88 11 4.60 25 10.46 239 100.0
21. 48 27.43 28 16.00 7 43.43 7 4.00 16 9.14 175 100.0
14-21. 1,379 50.16 439 15.97 12 4.47 252 9.17 556 20.23 2,749 100.0

OTHER HEALTH IMPAIRMENTS

GRADUATED GRADUATED REACHED TOTAL
WITH WITH MAXIMUM DROPPED STATUS EXITING

----DIPLOMA -- CERTIFICATE - -- AGE -" OUT -UNKNOWN -- -THE SYSTEM-- -
NUMBER PERCENTAGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 6 4.00 0 0.00 0 0.00 53 35.33 91 60.67
15 3 1.47 0 0.00 0 0.00 76 37.25 125 61.27
16 15 5.19 1 0.35 0 0.00 147 50.87 126 43.60
17 379 55.41 28 4.09 0 0.00 164 23.98 113 16.52
18 912 79 10 63 5.46 1 0.09 111 9.63 66 5.72
19 339 55.21 196 31.92 0 0.00 39 6.35 40 6.51
20 86 30.07 169 59.09 7 2.45 11 3.85 13 4.55
21 23 12.37 141 75.81 11 5.91 5 2.69 6 3.23
21. 8 10.53 16 21.05 48 63.16 0 0.00 4 5.26
14-21. 1,771 48.63 614 16.86 67 1.84 606 16.64 584 16 04

PLEASE SEE DATA NOTES POR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(EXXXNPIA)
190CT93

5 3

150 100.0
204 100.0
289 100.0
684 100.0

1,153 100.0
614 100.0
286 100.0
186 100.0
76 100.0

3.642 100.0
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TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

ALL DISABILITIES

STATE
COUNSELING TRANS-
GUIDANCE PORTATION

TECHNO-
LOGICAL
AIDS

INTER-
PREFER
SERVICES

READER
SERVICES

PHYSICAL/
MENTAL
RESTO-
RATION

FAMILY
SERVICES

INDE-
PENDENT
LIVING

MAIN-
TENANCE

RESI-
DENTIAL
SERVICES

ALABAMA 1,749 652 83 14 20 235 417 701 623 103

ALASKA 275 58 13 19 24 31 46 75 15 36

ARIZONA 858 219 64 38 38 114 306 383 218 109

ARKANSAS 462 171 32 22 14 50 145 152 122 38

CALIFORNIA 3,631 1,927 1,740 247 261 672 1,243 1,327 1,656 857

COLORADO 311 50 16 15 8 62 41 98 151 66

CONNECTICUT C 131 24 3 7 208 80 176 41 68

DELAWARE 357 121 37 7 0 65 133 65 131 94

DISTRICT OP COLUMBIA 32 22 1 0 0 10 22 31 27 3.

FLORIDA 1,783 539 91 73 74 386 427 473 341 202

GEORGIA 1,393 394 66 65 37 223 318 365 414 108

HAWAII 297 122 80 11 10 100 128 106 137 40

IDAHO 239 41 6 4 6 32 34 54 61 18

ILLINOIS 978 259 107 11 18 74 145 118 480 102

INDIANA 1,337 736 106 . 21 84 222 514 439 611 346

IOWA 391 104 16 7 16 45 147 132 87 99

KANSAS 70 22 24 22 0 11 21 39 41 40

KENTUCKY 1,516 323 83 23 52 93 510 391 408 76

LOUISIANA 165 45 3 1 5 13 27 43 21 40

MAINE 2.333 394 149 152 33 1,649 666 756 756 369

MARYLAND 264 90 10 19 3 22 24 63 21 58

MASSACHUSETTS 140 365 9 35 10 501 115 79 663 362

MICHIGAN 223 38 10 :.61 62 166 51 61 229 64

MINNESOTA 2.472 126 105 10 11 370 64 222 212 61

MISSISSIPPI 611 244 49 31 33 65 256 172 164 27

MISSOURI 2,334 406 298 26 46 250 922 530 494 210

MONTANA 228 20 6 3 4 19 57 118 68 31

NEBRASKA 73 76 62 7 3 220 76 0 0 0

NEVADA 128 42 6 7 1 19 33 37 34 29

NEW HAMPSHIRE 50 10 3 2 5 3 10 7 12 0

NEW JERSEY 2,512 521 42 30 50 178 363 405 373 157

NEW MEXICO 291 0 0 0 3 4 7 3 4 7

NEW YORK .

NORTH CAROLINA 1,902 707 71 67 50 207 758 452 381 148

NORTH DAKOTA 8 6 1 1 1 0 4 1 1 5

OHIO 1,826 588 93 49 31 245 455 532 436 186

OKLAHOMA 878 217 50 19 98 69 253 432 174 89

OREGON 117 61 1 32 2 24 38 57 18 29

PENNSYLVANIA 421 53 32 10 2 56 19 16 12 40

PUERTO RICO 823 176 8 32 8 15 258 45 31 22

RHODE ISLAND 9 0 0 0 0 0 0 2 2 1

SOUTH CAROLINA 923 339 63 46 25 47 317 285 294 142

SOUTH DAKOTA 45 7 0 0 1 3 5 7 7 10

TENNESSEE 571 100 80 45 8 50 222 182 289 193

TEXAS 849 1,232 848 203 551 0' 2,808 2,567 1,110 1,437

UTAH 463 62 26 11 19 109 138 86 68 23

VERMONT 61 2 0 0 0 3 1 9 2 1

VIRGINIA 1,047 130 83 18 39 181 222 203 220 66

WASHINGTON 3.276 517 88 27 11 150 304 270 484 154

WEST' VIRGINIA 645 301 30 6 42 73 218 199 111 55

WISCONSIN 958 282 50 38 28 145 146 393 426 120

WYOMING 83 0 1 0 1 10 4 2 0 2

AMERICAN SAMOA 20 1 0 1 0 0 5 1 6 0

GUAM 100 0 0 0 0 0 40 0 0 0

NORTHERN MARIANAS . . . . . .

PALAU . . . .

VIRGIN ISLANDS 37 8 3 4 2 4 31 18 3 3

BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 42.565 13,057 4,869 1,671 1,862 7.503 13,594 13,380 12,690 6,544

50 STATES, D.C. 4 P.R. 42,408 13,048 4,866 1,666 1,860 7,499 13,518 13,361 12,681 6.541

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTL(ANXXNX1A)
210CT92
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TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

ALL DISABILITIES

STATE

VOCATIONAL /
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-
NENT

EVALUATION
OP VA

SERVICES
OTHER
SERVICES

ALL NO SPECIAL
SERVICES SERVICES

ALABAMA 1,963 959 1,482 665 1,554 64 11,284 513
ALASKA 168 174 149 55 74 14 1,226 91
ARIZONA 1.177 651 805 487 836 72 6,375 308
ARKANSAS 894 367 646 286 447 32 3,880 416
CALIFORNIA 3,999 2,021 3,378 1,336 2,445 37,058 63,798 42,426
COLORADO 537 220 322 107 223 245 2,472 1,195
CONNECTICUT 295 312 0 236 147 280 2,008 0
DELAWARE 408 319 364 247 276 4 2,628 27
DISTRICT OF COLUMBIA 50 39 30 23 40 0 328 43
FLORIDA 2,232 942 1,463 1,287 2,129 770 13,212 1,966
GEORGIA 1.912 995 1,554 548 1,320 30 9,742 538
HAWAII 400 302 342 181 174 98 2,528 42
IDAHO 290 165 253 66 270 30 1,569 230
ILLINOIS 954 532 2,150 319 1,103 409 7,759 6,894
INDIANA 1,850 1.062 1,420 698 2,084 405 11,935 1,033
IOWA 778 257 342 137 434 429 3,421 1,700
KANSAS 125 60 65 41 82 64 727 857
KENTUCKY 1,950 1,248 1,389 727 1,070 105 9,964 392
LOUISIANA 344 36 151 64 128 48 1,134 3,048
MAINE 2,946 149 2,946 1,036 2,946 2,359 19,644 2,964
MARYLAND 418 240 257 122 333 38 1,978 221
MASSACHUSETTS 138 84 368 33 243 9 3.134 0
MICHIGAN 229 430 430 229 430 69 2,882 5,835
MINNESOTA 1.302 1,535 681 324 578 3 8,076 0
MISSISSIPPI 859 423 866 446 681 52 4,979 234
MISSOURI 2,900 1,352 2,394 1,062 2,508 440 16,172 352
MONTANA 216 204 201 69 128 12 1,384 126
NEBRASKA 290 290 290 290 0 1,677 1,045
NEVADA 122 98 135 43 81 10 825 246
NEW HAMPSHIRE 54 22 45 7 43 35 308 84
NEW JERSEY 2,073 822 1,762 533 1,751 228 11,800 3,374
NEW MEXICO 117 40 50 10 169 0 705 1,092
NEW YORK
NORTH CAROLINA 1,894 1,448 1,770 758 1,737 31 12.381 1,178
NORTH DAKOTA 24 10 15 5 17 14 113 0
OHIO 2,138 1,450 1,990 651 1,691 110 12,471 1,596
OKLAHOMA 1,448 745 1,076 272 1,081 28 6,929 823
OREGON 158 167 87 26 80 55 952 206
PENNSYLVANIA 110 33 63 19 61 1,909 2,856 28,593
PUERTO RICO 325 259 312 22 367 618 3,321 2,952
RHODE ISLAND 3 0 54 0 8 0 79 1,195
SOUTH CAROLINA 1,180 812 1,021 443 956 23 6.916 365
SOUTH DAKOTA 48 11 18 1 8 219 390 467
TENNESSEE 1,088 474 744 389 851 207 5,493 1,252
TEXAS 9,322 7,991 4,106 1,046 8,208 11,889 54,167 2,190
UTAH 426 400 431 177 232 8 2,679 89
VERMONT 41 9 10 35 9 24 207 386
VIRGINIA 749 864 1,083 362 419 71 5,757 2,795
WASHINGTON 1.261 1,339 807 484 1,171 0 10,343 2,704
WEST VIRGINIA 1,031 649 794 428 713 48 5,343 362
WISCONSIN 1,800 741 1,086 324 1,073 84 7,694 1,160
WYOMING 13 11 3 1 16 147
AMERICAN SAMOA 17 6 17 17 20 6 111 0
GUAM 67 20 68 14 2 0 311 81
NORTHERN MARIANAS .

PALAU
VIRGIN ISLANDS 42 35 29 30 43 0 292 0
BUR. OF INDIAN AFFAIRS

U S. AND INSULAR AREAS 55.175 33,824 42.314 17,218 43.490 58,750 368.506 125,686

50 STATES, D.C. i P.R. 55.049 33,763 42,200 17.157 43.425 58,750 367,792 125,605

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFFMENCES

DATA AS OF OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTL(ANXXNX1A)
210CT92

7/
BEST COPY AVAILABLE
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TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE
COUNSELING TRANS-
GUIDANCE PORTATION

TECHNO-
LOGICAL

AIDS

INTER-
PRETER READER

SERVICES SERVICES

PHYSICAL/
MENTAL
RESTO-
RATION

FAMILY
SERVICES

INDE-
PENDENT
LIVING

MAIN-
TENANCE

RESI-
DENTIAL
SERVICES

ALABAMA 525 120 9 9 57 97 189 114 8

ALASKA 185 5 1 1 12 7 11 28 6 4

ARIZONA 509 81 11 1 19 51 113 134 98 11

ARKANSAS 224 38 4 8 12 57 40 37 5

CALIFORNIA 2,126 541 738 2 99 212 354 208 429 65

COLORADO 140 1 0 2 12 13 6 16 1

CONNECTICUT 0 22 2 0 69 19 64 5 1

DELAWARE 161 29 12 0 8 38 26 48 7

DISTRICT OF COLUMBIA 13 11 0 0 5 4 12 11 0

FLORIDA 800 63 13 22 52 116 141 22 4

GEORGIA 377 30 2 8 23 51 41 37 12

HAWAII 185 38 43 3 50 39 41 63 3

IDAHO 162 12 0 3 14 16 7 11 3

ILLINOIS 435 2: 75 8 13 12 20 52 11

INDIANA 473 7. 24 54 49 62 25 81 6

IOWA 138 t 1 6 4 53 27 15 1

KANSAS 22 1 0 0 1 3 10 6 1

KENTUCKY 712 59 4 37 14 135 84 92 6

LOUISIANA 88 6 0 1 1 8 9 4 0

MAINE 785 19 13 1 3 410 109 105 105 11

MARYLAND 144 6 0 0 8 2 6 2 2

MASSACHUSECTS 49 129 3 4 177 40 28 234 128

MICHIGAN 79 3 1 2 21 14 12 129 0

MINNESOTA 1,690 0 25 3 0 0 4 0 0

MISSISSIPPI 351 105 15 25 8 110 70 31 0

MISSOURI 734 28 162 6 54 424 74 64 4

MONTANA 97 1 0 2 1 12 38 20 0

NEBRASKA 28 3 12 2 91 20 0 0 0

NEVADA 71 9 0 0 4 7 5 10 4

NEW HAMPSHIRE 25 3 2 4 0 4 1 '5 0

NEW JERSEY 1,311 147 11 28 68 92 94 105 9

NEW MEXICO 183 0 0 1 1 1 1 1 1

NEW YORK
NORTH CAROLINA 622 80 5 8 48 187 38 51 9

NORTH DAKOTA 2 0 1 0 0 3 0 0 0

OHIO 587 47 7 8 42 64 37 40 11

OKLAHOMA 402 19 3 41 15 44 104 66 1

OREGON 48 1 0 1 6 14 14 2 0

PENNSYLVANIA 166 8 6 0 18 6 3 1 9

PUERTO RICO 4 2 0 0 0 2 0 1 0

RHODE ISLAND 5 0 0 0 0 0 1 2 1

SOUTH CAROLINA 354 36 0 1 14 3 69 33 84 14

SOUTH DAKOTA 29 0 0 0 0 2 1 1 0

TENNESSEE 227 51 9 0 16 37 38 67 6

TEXAS 564 200 100 300 0 500 100 300 100

UTAH 210 3 7 15 32 25 5 9 2

VERMONT 25 2 0 0 2 0 1 1 0

VIRGINIA 657 14 12 27 17 39 35 69 5

WASHINGTON 2,271 0 0 0 0 0 0 0 0

WEST VIRGINIA 339 55 0 0 19 62 34 5 0

WISCONSIN 360 17 2 7 10 19 85 38 1

WYOMING 44 0 1 0 5 1 0 0

AMERICAN SAMOA 0 0 0 0 0 0 0 0 0

GUAM 80 0 0 0 0 30 0 0 0

NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS 0 0 0 0 0 0 0 0 0

BUR. OP INDIAN AFFAIRS

U.S. AND INSULAR AREAS 19,818 2,145 1.336 111 789 1,740 3,140 2,079 2,590 468

50 STATES, D.C. & P.R. 19,738 2,145 1-06 111 789 1,740 3,110 2,07? 2,590 468

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTL(ANXXNX1A1
21OCT92
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TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE

VOCATIONAL/
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-
WENT

EVALUATION
OF VR

SERVICES
OTHER
SERVICES

ALL NO SPECIAL
SERVICES SERVICES

ALABAMA 637 240 485 169 506 34 3,201 343
ALASKA 101 89 98 42 44 2 650 81
ARIZONA 707 335 449 270 508 25 3,331 254
ARKANSAS 523 170 371 157 219 5 1,870 338
CALIFORNIA 2,616 907 2,218 772 856 22,290 34,460 21,109
COLORADO 252 74 135 32 79 97 860 779
CONNECTICUT 113 121 0 82 82 91 671 0
DELAWARE 150 117 149 81 116 1 943 19
DISTRICT OF COLUMBIA 32 18 14 14 22 0 156 38
FLORIDA 1,289 237 670 609 1,001 469 5,509 1,156
GEORGIA 554 192 386 108 313 15 2,149 294
HAWAII 239 140 168 70 70 48 1,200 42
IDAHO 187 74 140 2i 172 22 847 197
ILLINOIS 377 175 1,101 143 352 201 2,997 4,076
INDIANA 645 224 494 128 866 108 3,311 764
IOWA 302 73 112 53 170 199 1,160 908
KANSAS 36 8 25 11 36 26 186 616
KENTUCKY 880 520 581 216 391 15 3,746 284
LOUISIANA 189 12 77 21 55 17 488 1,905
MAINE 1,307 65 1,307 336 1.307 1,499 7,394 1,837
MARYLAND 216 83 134 24 198 21 848 184
MASSACHUSETTS 49 30 130 12 86 3 1,107 0
MICHIGAN 129 186 186 129 186 52 1,129 3,253
MINNESOTA 785 929 524 106 80 0 4,143 0
MISSISSIPPI 478 210 545 260 362 8 2,584 198
MISSOURI 1,152 546 1,290 302 954 32 5,826 244
MONTANA 113 94 92 14 73 9 566 107
NEBRASKA 147 147 147 147 0 744 682
NEVADA 68 44 83 25 43 5 378 228
NEW HAMPSHIRE 31 8 25 1 24 24 157 70
NEW JERSEY 1,122 387 1,026 243 997 116 5,756 2,538
NEW MEXICO 67 23 28 5 88 0 400 702
NEW YORK .

NORTH CAROLINA 535 380 517 21 502 23 3,227 685
NORTH DAKOTA 18 7 .1 12 6 62 0
OHIO 651 276 646 13 396 48 3,002 985
OKLAHOMA 779 330 558 12 594 12 3,090 615
OREGON 67 91 31 1 20 21 328 157
PENNSYLVANIA 25 9 17 17 504 796 7,316
PUERTO RICO 1 1 3 2 11 31 22
RHODE ISLAND 0 0 43 8 0 60 894
SOUTH CAROLINA 331 250 296 13 315 2 1,981 196
SOU'll DAKOTA 31 4 10 2 95 175 234
TENNESSEE 584 218 418 23 483 60 2,445 936
TEXAS 6,765 5,638 2,819 50 5,638 7,893 31,417 2,000
UTAH 186 180 220 8 81 2 1,060 58
VERMONT 16 2 6 2 2 15 95 206
VIRGINIA 295 536 683 11 147 43 2,701 1,923
WASHINGTON 424 424 121 424 0 3,664 2,665
WEST VIRGINIA 551 251 420 20 329 0 2,273 0
WISCONSIN 771 204 397 7 433 20 2,444 633
WYOMING 6 9 3 6 . 76
AMERICAN SAMOA 0 0 0 0 0 0 0
GUAM 40 8 60 0 0 226 76
NORTHERN MARIANAS . . .

PALAU
VIRGIN ISLANDS 5 2 O 1 i 0 11 0
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 27,614 15,298 20,469 6,475 19,670 34,189 157,931 62,847

50 STATES, D.C. 4 P.R. 27,569 15,288 20,409 6,466 19,667 34,189 157,694 62,771

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTL(ANXXNX1A)
210CT92

rrlj

A-248 16TH ANNUAL REPORT To CONGRESS: APPENDIX A



NU) 0 '9NO

;v.!'

P,

co

5 ,

E

2

4

z0

Ui

0

4

o c E.'5.>!6SWIVW-Wra'2226FAHM044c4EpS01,5p18Wg242OR
m ' "Ec428.3x4qh5851§E8gQ., gF1425.2v5202pErApSt-4

4c
r Irt; " 0 .P-1.0.,1 o

ow4o.I 000. r. = 0(1.1 0 .3 M rl.

gi C t'n' OA 2Wcc W-,' ' * ".'-o' 2 ,.
2, ).

P p s). 5"

24§1 53;-. ;- , °. 0"
i.

>
m

'4 q
.

0)
OE i

.. .. i
3.1 5

. E E

at T
1-

Co 0) Y w
0 1..1 0 1.00a1.00W0.0.00000000.001- wWW0OwOlawN000,00Wa tat-.0000NOWONOX7,0,

O 0Y N
0 0000N00000W0,00-.1 J 000a 0,1000o-.0a00.0wW000NwOw..0001-.041 -.001-

a a 1-

0 00000000000 000000J0000,I ON00wWatwOONOw000000001-.00000011-,w0W

1-

01 0, 0. 000000..000000001-.00000 0000000000.0000001-.000.-.00000,1.000

a0 0 0 00000000000,000000000 00000.+00001401400000000000000NW000

0 0 O 00w000w000.00001-w0w0-1 0.00ww000s-A0wa0000.000,00,N000.00-,

1-
lJO 0 0 00.0000000000000W000., 0000OWNWOOT00000-.0000wWCo P..001+1+,40..0.)

ta 0 0000N00.00.0000w00.0w 0-.. 000,00000500.00,00001.w0014w, low0a

> l. I,
1..1 ..4 Q.

1...
ln I- 0

N N 0 0000W000000,0.00000N0a wa00000PCOONONI-.00,0.01-..0000WWNI-IOW

114
IP" w w0 0 ce

110
- - CI 000000000000000000N01- 00000,0000www.-.0000000N00000a0000

a

5
0

ag
64'

EF.
$

1NE
ww1p.i



TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE

VOCATIONAL/
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-

MENT

EVALUATION
OF VR

SERVICES
OTHER
SERVICES

ALL NO SPECIAL
SERVICES SERVICES

ALABAMA 3 2 2 1 4 0 30 4

ALASKA 4 16 16 4 1 1 78 2

ARIZONA 8 6 7 1 6 21 62 2

ARKANSAS 6 5 5 4 1 0 32 4

CALIFORNIA 105 35 91 41 348 8,115 9.481 17.399
COLORADO 7 2 7 0 3 4 31 33
CONNECTICUT 7 7 0 1 0 14 36 0
DELAWARE 2 2 3 2 2 0 14 2

DISTRICT OF COLUMBIA 0 0 0 0 0 0 0 0
FLORIDA 8 6 9 7 13 7 72 124
GEORGIA 8 4 3 3 2 1 44 16
HAWAII 1 0 1 0 0 0 5 0
IDAHO 1 2 2 0 2 0 9 9

ILLINOIS 5 1 45 2 4 3 66 145
INDIANA 15 7 4 0 41 75 230 39
IOWA 1 0 0 1 1 1 7 13
KANSAS 0 0 0 0 1 0 1 16
KENTUCKY 16 14 14 15 16 1 83 9

LOUISIANA 16 2 6 4 6 2 51 229
MAINE 93 5 93 17 93 93 527 223
MARYLAND 1 2 2 1 3 0 11 13
MASSACHUSETTS 32 20 85 8 56 3 722 0
MICHIGAN 0 2 2 0 2 1 9 326
MINNESOTA 22 18 0 12 34 0 126 0
MISSISSIPPI 6 5 5 6 8 0 52 0
MISSOURI 92 12 76 0 164 0 436 2(

MONTANA 8 8 8 8 2 1 59 3

NEBRASKA 1 1 3 . 1 0 6 25
NEVADA o 0 0 0 0 a 0 1

NEW HAMPSHIRE 2 1 2 0 2 3 12. 5

NEW JERSEY 13 7 9 9 11 9 97 31

NEW MEXICO 17 8 13 3 31 0 106 140
NEW YORK . .

NORTH CAROLINA 7 6 7 6 1 0 80 150
NORTH DAKOTA o 0 0 0 0 0 0

OHIO 13 10 14 1 6 72 30
OKLAHOMA 2 1 2 0 1 12 30
OREGON 6 0 0 0 9 26 0

PENNSYLVANIA 0 0 1 7 770 837 14,962
PUERTO RICO 0 1 1 0 0 2 1

RHODE ISLAND 0 0 0 0 0 0 15
SOUTH CAROLINA 10 1 20 1 0 42 2

SOUTH DAKOTA o 0 2 0 84 87 201
TENNESSEE 17 10 11 18 1 5 179 72
TEXAS 0 0 0 0 270 439 60
UTAH 2 0 2 0 0 4 2

VERMONT 4 0 1 1 2 16 46
VIRGINIA 3 3 5 2 0 22 135
WASHINGTON 0 0 0 0 0 0 39

WEST VIRGINIA 4 2 5 1 1 29 20
WISCONSIN 8 0 1 0 2 17 43
WYOMING
AMERICAN SAMOA

2
0

1

0
0
0

1

0 6
17

0 0
GUAM 0 0 0 0 0 2 0
NORTHERN MARIANAS . . . . . .

PALAU
VIRGIN ISLANDS 0 0 0 0 6 0

BUR. OP INDIAN AFFAIRS

U.S. AND INSULAR AREAS 578 237 583 189 908 z5 14.378 34,641

50 STATES, D.C. & P.R. 578 237 583 189 908 9.525 14,376 34,641

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTL(ANXXNX1A)
210CT92

BEST COPY AVAILABLE
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TABLE AE1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

MENTAL RETARDATI(N

STATE
COUNSELING TRANS-
GUIDANCE PORTATION

TECHNO-
LOGICAL
AIDS

INTER-
PREFER

SERVICES
READER
SERVICES

PHYSICAL/
MENTAL
RESTO-
RATION

FAMILY
SERVICES

INDE-
PENDENT
LIVING

MAIN-
TENANCE

RESI-
DENTIAL
SERVICES

ALABAMA 954 418 37 0 3 133 245 426 442 63

ALASKA 14 30 0 0 0 1 3 22 5 19

ARIZONA 146 93 25 10 7 39 95 147 78 60

ARKANSAS 184 98 8 1 2 18 68 83 68 20

CALIFORNIA 247 498 76 21 30 51 185 290 370 237

COLORADO 24 22 0 0 0 3 12 51 53 30

CONNECTICUT 0 59 8 0 0 27 16 38 17 42

DELAWARE 53 17 5 0 0 5 14 18 21 10

DISTRICT OF COLUMBIA 17 6 0 0 0 5 12 14 10 0

FLORIDA 422 299 12 23 31 126 191 261 254 152

GEORGIA 560 292 10 17 23 79 178 234 298 72

HAWAII 44 55 14 0 0 27 61 42 43 25

IDAHO 40 22 3 0 1 7 6 33 39 9

ILLINOIS 240 127 4 3 2 39 40 59 259 72

INDIANA 565 499 53 6 13 95 324 330 406 258

IOWA 81 63 2 0 2 24 47 67 43 58

KANSAS 24 16 0 2 0 6 14 17 26 19

KENTUCKY 512 210 34 3 9 60 250 247 263 53

LOUISIANA 38 28 1 0 2 9 13 28 13 35

MAINE 517 166 26 24 6 203 172 337 337 152

MARYLAND 57 45 0 5 0 3 9 33 9 38

MASSACHUSETTS 30 78 3 3 3 106 24 17 141 77

MICHIGAN 62 29 1 0 4 34 4 29 52 25

MINNESOTA 315 49 0 0 0 190 18 42 92 10

MISSISSIPPI 210 115 6 0 0 36 130 90 121 10

MISSOURI 260 230 24 0 18 6 158 274 284 118

MONTANA 31 11 0 0 0 1 12 21 8 9

NEBRASKA 16 50 14 0 1 62 28 0 0 0

NEVADA 18 19 3 1 0 7 11 18 16 15

NEW HAMPSHIRE 9 6 0 0 0 2 3 4 6 0

NEW JERSEY 192 173 2 0 11 15 101 120 83 33

NEW MEXICO 19 0 0 0 1 1 5 2 1 3

NEW YORK
NORTH CAROLINA 565 487 15 12 2 71 292 331 257 69

NORTH DAKOTA 5 4 0 0 0 0 0 1 4

OHIO 763 255 6 0 89 192 283 246 59

OKLAHOMA 308 134 14 5 4 26 139 251 64 40

OREGON 17 37 0 1 11 8 23 13 22

PENNSYLVANIA 108 10 11 1 8 8 8 9 17

PUERTO RICO 3 0 0 0 0 0 0 1 0

RHODE ISLAND 0 0 0 0 0 0 0 0 0

SOUTH CAROLINA 355 249 12 3 16 169 197 156 105

SOUTH DAKOTA 7 5 0 0 1 1 2 4 6

TENNESSEE 144 0 6 0 9 37 88 82 71

TEXAS 82 410 160 0 0 821 985 160 410

UTAH 53 26 1 0 35 40 41 18 11

VERMONT 10 0 0 0 0 0 1 0 0

VIRGINIA 138 75 27 5 67 73 121 67 31

WASHIN3TON 595 476 0 0 0 208 208 476 54

WEST VIRGINIA 189 218 3 1 2 :16 125 144 97 50

WISCONSIN 101 104 2 0 41 33 129 171 44

WYOMING 10 0 0 0 1 1 2 0 0

AMERICAN SAMOA 18 1 0 0 0 5 1 5 0

GUAM 12 0 0 0 0 5 0 0 0

NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS 28 2 O i 6 O 25 6 0 0

BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 9,412 6.306 648 149 283 1,831 4,631 6,222 5,685 2,719

50 STATES, D.C. & P.R. 9,354 6,303 648 147 283 1,831 4,596 6,208 5,680 2,719

PLEASE SEE DATA NOTES POR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTLIANXXNX1A)
21OCT92
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TABLE AE1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

MENTAL RETARDATION

STATE

VOCATIONAL/
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-
NERD

EVALUATION
OF VR

SERVICES
OTHER

SERVICES
ALL NO SPECIAL

SERVICES SERVICES

ALABAMA 1,097 638 866 425 826 20 6,593 141
ALASKA 33 23 23 3 14 1 191 0
ARIZONA 295 185 209 110 190 7 1,696 26
ARKANSAS 316 165 242 104 181 16 1,574 67
CALIFORNIA 521 490 314 162 224 1,902 5,618 752
COLORADO 91 70 67 44 42 16 525 72
CONNECTICUT 72 59 0 67 24 83 512 0
DELAWARE 44 39 49 23 46 0 344 3

DISTRICT OF COLUMBIA 18 20 15 9 17 0 143 4
FLORIDA 593 370 509 370 651 167 4,451 221
GEORGIA 918 581 826 305 673 8 5,074 136
HAWAII 105 102 103 72 65 34 792 0
IDAHO 66 60 81 29 57 4 457 15
ILLINOIS 394 259 590 119 471 106 2,784 650
INDIANA 915 660 735 471 895 174 6,399 163
IOWA 267 120 151 56 152 74 1,207 321
KANSAS 46 43 32 18 28 13 304 165
KENTUCKY 778 554 641 387 471 72 4,544 91
LOUISIANA 97 17 50 30 41 22 424 459
MAINE 609 30 609 359 609 157 4,313 193
MARYLAND 101 75 71 67 63 12 588 4
MASSACHUSETTS 30 18 78 7 52 2 669 0
MICHIGAN 52 107 107 52 107 7 662 564
MINNESOTA 192 320 115 86 185 0 1,614 0
MISSISSIPPI 321 175 270 161 265 40 1,950 31
MISSOURI 820 496 528 424 792 4 4,436 60
MONTANA 36 23 28 11 14 0 205 10
NEBRASKA 100 100 100 100 0 . 571 172
NEVADA 28 30 28 13 20 5 232 1
NEW HAMPSHIRE 12 10 12 4 11 0 79 1
NEW JERSEY 291 188 225 107 228 24 1,793 123
NEW MEXICO 10 3 4 0 26 0 75 60
NEW YORK .

NORTH CAROLINA 912 674 848 328 749 2 5,637 155
NORTH DAKOTA 6 3 3 3 4 5 39 0
OHIO 946 765 945 309 877 16 5,755 478
OKLAHOMA 533 319 386 127 386 10 2,790 146
OREGON 43 37 27 11 22 10 282 15
PENNSYLVANIA 57 19 37 1 29 302 625 3,016
PUERTO RICO 4 3 6 1 9 2 29 25
RHODE ISLAND 3 0 8 0 0 0 11 73
SOUTH CAROLINA 613 438 551 236 459 8 3,570 105
SOUTH DAKOTA 11 4 4 1 4 17 67 17
TENNESSEE 314 163 216 108 217 31 1,490 149
TEXAS 985 821 410 85 821 1,149 7,299 100
UTAH 79 92 79 36 50 0 563 10
VERMONT 15 6 2 4 6 3 47 70
VIRGINIA 250 152 202 . 99 184 15 1,509 349
WASHINGTON 476 476 476 476 476 0 4,397 0
WEST VIRGINIA 365 333 310 16b 291 14 2,370 47
WISCONSIN 280 177 231 89 197 16 1,615 66
WYOMING 2 0 0 0 2 . 18
AMERICAN SAMOA 15 5 15 15 18 0 98 0
GUAR 20 5 1 0 0 0 43 2
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS 30 28 25 27 32 0 212 0
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 15,227 10,550 12,460 6,319 12,273 4,570 99.285 9,328

50 STATES, D.C. 4 P.R. 15,162 10,512 12,419 6,277 12,223 4,570 98,932 9,326

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTL(ANXXNX1A)
210CT92
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TABLE AE1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL, SYSTEM

DURING THE 1990-91 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

STATE

VOCATIONAL /
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-
KENT

EVALUATION
OF VR

SERVICES
OTHER
SERVICES

ALL NO SPECIAL
SERVICES SERVICES

ALABAMA 171 38 80 34 157 5 850 11
ALASKA 6 25 6 1 5 2 131 6
ARIZONA 104 95 96 79 74 6 837 13
ARKANSAS 5 4 3 1 5 1 32 1
CALIFORNIA 250 123 254 129 324 1,677 4,269 1,091
COLORADO 110 35 74 17 43 91 554 239
CONNECTICUT 60 75 0 51 25 47 435 0
DELAWARE 179 129 131 120 81 0 1,017 3
DISTRICT OF COLUMBIA 0 0 0 0 1 0 10 1
FLORIDA 243 267 196 264 347 94 2,374 288
GEORGIA 355 157 270 94 247 3 1,868 66
HAWAII 27 33 43 19 19 7 232 0
IDAHO 20 15 15 5 19 0 129 3
ILLINOIS 140 72 300 45 220 74 1,491 1,875
INDIANA 171 104 129 70 167 22 1,158 45
IOWA 173 51 61 23 76 138 781 405
KANSAS 24 3 4 7 14 13 96 0
KENTUCKY 132 53 54 28 83 0 622 2
LOUISIANA 26 1 10 5 10 5 96 322
MAINE 682 34 682 175 682 449 4,892 574
MARYLAND 32 15 21 13 30 0 151 8
MASSACHUSETTS 19 12 51 6 34 1 433 0
MICHIGAN 27 101 101 27 101 5 629 1,441
MINNESOTA 170 175 0 60 159 0 1.283 0
MISSISSIPPI 8 7 6 0 3 0 37 0
MISSOURI 716 234 412 278 458 402 4,516 20
MONTANA 38 72 63 31 32 0 456 4
NEBRASKA 19 19 19 19 0 133 139
NEVADA 17 15 15 1 8 0 113 12
NEW HAMPSHIRE 8 3 5 2 6 6 51 6
NEW JERSEY 457 147 355 109 354 31 ,794 519
NEW MEXICO 9 3 3 1 10 0 78 154
NEW YORK .

NORTH CAROLINA 289 289 259 123 336 0 2,123 101
NORTH DAKOTA 0 0 0 0 0 0 0 0
OHIO 162 85 116 39 84 15 896 23
OKLAHOMA 59 48 85 14 48 0 499 12
OREGON 11 24 7 0 4 6 95 9
PENNSYLVANIA 19 3 6 4 5 297 504 2,756
PUERTO RICO 164 130 156 11 187 319 1,696 1,498
RHODE ISLAND 0 0 2 0 0 0 7 143
SOUTH CAROLINA 104 56 96 34 88 1 645 43
SOUTH DAKOTA 0 2 2 0 0 10 26 2
TENNESSEE 64 24 26 9 25 100 624 28
TEXAS 1,000 1,000 500 200 1,020 1,427 8,049 0
UTAH 74 63 74 17 35 5 517 12
VERMONT 6 0 0 4 0 1 35 46
VIRGINIA 146 120 132 97 34 10 937 320
WASHINGTON 91 116 0 0 0 0 343 0
WEST VIRGINIA 89 47 46 39 62 2 435 29
WISCONSIN 384 166 249 53 215 15 1,589 276
WYOMING 3 0 0 0 4 23
AMERICAN SAMOA 0 0 0 0 0 0 0 0
GUAM 5 5 5 5 0 0 30 0
NORTHERN MARIANAS . .

PALAU .

VIRGIN ISLANDS 1 1 6 0 0 0 10 0
BUR. OP INDIAN AFFAIRS .

U.S. AND INSULAR AREAS 7,071 4,296 5,220 2.363 5,941 5,287 51,631 12,546

SO STATES. D.C. i P.R. 7,065 4,290 5,215 2,358 5,941 5.287 51,591 12,546

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1992.

SOURCE: ANNUAL.CNTWANXXNX1A)
210CT92

BEST COPY AVAILABLE
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TABLE AE1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF CJLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS

50 STATES, D.C. & P.R.

COUNSELING TRANS-
GUIDANCE PORTATION

19 44
8 12
15 20
14 18
68 136
28 18

0 21
13 13

0 4

. .

5 7

0 1

. .

25 41
0 16
3 2

25 18
0 2

213 110
20 25
3 8
4 4

0 0
3 4
4 8
4 3

0 7
3 2

0 0
111 68

2 0

7 12
0 0

111 184
21 36

0 0
9 1
0 0
2 5

1 2

16 15
12 75
17 18

0 0
31 29
18 8

0 0
156 127

0 0

0 0

4 3

995 1.127

991 1,124

TECHNO-
LOGICAL
AIDS

14
6

9

13
49
3

5
9

0

4

0

8

5

5
9

0
55
4

0
3

0
1
8
1

5

0

0
4

0

6

0
20
15

0
1
0
1

0
7
75
2

0
27
6

0
34

o

o

i

415

414

INTER-
PRETER

SERVICES

4

1

2

111

110

READER
SERVICES

1

8
4
0
3

3

1

0
0
.

2
0

1

1

0
0

i

72

71

PHYSICAL/
MENTAL
RESTO-
RATION

13
1

6

12
15
13
19
4
0

.

.

4
0
.

14
1

4

12
1

153
2

11
6
0
4
4
2
17
1

0
17
1

1 6
0 0
3 37
0 14

0
0
0
3

2
5
0
6
1

26
0
0

49

0 6
0 0

.

1 i

488

495

FAMILY
SERVICES

21
11
11
12
78
8

10
13
4
.

5
2

13
4

1

17
0

77
10
3
0
0
2
0
4
3

2

0
39
1

10
0
98
21

6
0'
0
3

0

12
120
22
0
27
95
0

50

0
0
.

2

812

809

INDE-
PENDENT
LIVING

29
8

12
12
73
22
10
10
4

.

4
3

8
2
6

18
0

121
10
2
1

0
3

2
4
0
5
0

74
0

12
0
98

8

0
0
0
7
2
9

100
25
0
29
8
0

126

0
0

2

870

868

MAIN-
TENANCE

23
1

9

9

67
41
8

15
4

.

7

2
.

18
6

6

13
0

121
5

15
0
0
2

4

4
0
2

0
44
0

8

0
94
22

6
0
0
6
1

11
90
26
1

28
8
0

162

0
0

2

883

881

RESI-
DEWEIAL
SERVICES

15
6

10
7

80
24
17
12
0

.

5
2

4

1

1

1

11

1

3

15

85
32

11

15
80

29
95

66

903

901

0

0
0
0

3

3

1

0

0
0

2

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTL(ANXXNX1A1
210CT92

BEST COPY AVAILABLE
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TABLE AE1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE

VOCATIONAL /
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIO:"/J,
PLACEMENT

POST
EMPLOY-
MET

EVALUATION
OF VR

SERVICES
OTHER

SERVICES
ALL NO SPECIAL

SERVICES SERVICES

ALABAMA 17 17 18 17 20 1 269 0
ALASKA 15 13 2 2 4 1 99 1

ARIZONA 27 17 16 11 23 7 201 10
ARKANSAS 14 13 13 9 12 4 162 0
CALIFORNIA 101 80 45 72 84 678 1,635 231
COLORADO 52 26 29 10 36 23 336 40
CONNECTICUT 28 30 0 21 8 24 202 0

DELAWARE 15 16 15 13 13 0 161 0

DISTRICT OF COLUMBIA 0 0 0 0 0 0 16 0
FLORIDA
GEORGIA .

HAWAII 6 6 6 6 6 2 76 0

IDAHO 2 2 2 1 1 0 18 1

ILLINOIS
INDIANA 25 20 10 9 37 21 295 7

IOWA 7 4 3 0 0 7 69 16
KANSAS 16 4 3 2 3 10 82 43
KENTUCKY 38 37 22 18 23 8 270 0

LOUISIANA 1 0 0 0 2 0 8 16
MAINE 174 9 174 121 174 64 1,738 59

MARYLAND 42 19 22 16 29 4 218 2
MASSACHUSETTS 3 2 8 0 5 0 69 0

MICHIGAN 0 2 2 0 2 0 34 24
MINNESOTA 0 0 0 0 0 0 0 0
MISSISSIPPI 4 9 10 5 9 1 69 0

MISSOURI 14 6 2 4 20 0 78 2

MONTANA 3 5 5 3 5 0 45 0
NEBRASKA 4 4 4 4 0 48 2

NEVADA 3 3 4 0 4 6 32 1

NEW HAMPSHIRE 0 0 0 0 0 0 0 0
NEW JERSEY 142 68 109 50 116 24 912 98
NEW MEXICO 5 1 1 1 3 0 15 10
NEW YORK
NORTH CAROLINA 26 12 22 9 24 1 169 7

NORTH DAKOTA 0 0 0 0 0 0 0 0
OHIO 220 199 140 111 188 12 1,603 15
OKLAHOMA 39 23 1, 1 21 0 267 9

OREG7'N .

PENNSYLVANIA 0 6 6 6 6 2 2 16
PUERTO RICO 3 2 1 0 3 4 28 30
RHODE ISLAND 0 0 0 0 0 0 0 4

SOUTH CAROLINA 8 9 4 2 4 3 68 0

SOUTH DAKOTA 4 1 0 0 2 9 27 0

TENNESSEE 17 11 9 6 19 0 154 4

TEXAS 90 90 80 50 100 173 1,145 0

UTAH 38 23 30 28 17 1 258 0

VERMONT 0 1 0 0 0 0 4 I

VIRGINIA 30 30 30 27 30 0 373 2
WASHINGTON 8 8 8 8 18 0 302 0

WEST VIRGINIA 0 0 0 0 0 0 0 0

WISCONSIN 328 183 196 108 206 27 1,858 128
WYOMING . . .

AMERICAN SAMOA 6 6 6 0 6 0 0 0

GUAM 0 0 0 0 0 0 0 0

NORTHERN MARIANAS . . . . . . .

PALAU . . . . .

VIRGIN ISLANDS 3 2 3 2 3 0 35 0
BUR. OF INDIAN AFFAIRS . . .

U.S. AND INSULAR AREAS 1,573 1,007 1,062 747 1,274 1.111 13,450 789

50 STATES, D.C. 6 P.R. 1,570 1,005 1,059 745 1,271 1,111 13,415 789

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OP OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTL(ANXXNX1A)
210CT92

BEST COPY AVAILABLE
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TABLE AE1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLtiM
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1990-91 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE

VOCATIONAL /
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

POST
VOCATIONAL EMPLOY-
PLACEMENT KENT

EVALUATION
OF VR

SERVICES
OTHER ALL NO SPECIAL
SERVICES SERVICES SERVICES

ALABAMA 6 4 4 8 61 14
ALASKA 2 2 1 1 22 1
ARIZONA 2 1 0 3 20 0
ARKANSAS 5 1 2 5 31 1
CALIFORNIA 85 34 4 16 134 95 1,859 1,122
COLORADO 0 0 0 0 0 0
CONNECTICUT 0 3 1 2 19 0
DELAWARE 0 0 0 0 0 0
DISTRICT OF COLUMBIA 0 0 0 0 0 0
FLORIDA 29 14 2 11 37 209 168
GEORGIA 15 12 1 6 13 95 13
HAWAII 5 5 2 2 46 0
IDAHO 5 4 2 2 7 36 3
ILLINOIS 3 4 14 0 7 44 36
INDIANA 7 3 3 3 2 41 2
IOWA 0 0 0 0 0 0 0
KANSAS 0 0 0 0 0 0 7
KENTUCKY 37 29 33 28 14 194 1
LOUISIANA 3 0 2 2 0 12 51
MAINE 30 2 30 12 30 3 257 41
MARYLAND 4 1 2 1 2 12 5
MASSACHUSETTS 2 1 5 0 3 42 0
MICHIGAN 0 0 0 0 0 0 17
MINNESOTA 8 10 0 16 14 108 0
MISSISSIPPI
MISSOURI
MONTANA

8

11
8

0
8 8
1 0

4

0
0 60
1 15

0
1

NE3RASKA 3 3 3 3 0 27 11
NEVADA
NEW HAMPSHIRE

4

0
3

0
4 2
0 0

4

0
0 41
1 1

0
0

NEW JERSEY 9 4 6 2 7 0 58 37
NEW MEXICO 1 0 0 0 1 0 3 2
NEW YORK
NORTH CAROLINA 68 36 56 32 47 0 430 32
NORTH DAKOTA 0 0 0 0 0 1 3 0
OHIO
OKLAHOMA 2. 1 3. 1 1 6 :6 6
OREGON 7 2 6 0 3 0 26 8
PENNSYLVANIA 0 0 0 0 0 0 0 0
PUERTO RICO 3 2 3 1 4 6 31 23
RHODE ISLAND 0 0 0 0 0 0 0 36
SOUTH CAROLINA 2 2 2 0 3 0 16 0
SOUTH DAKOTA 0 0 0 0 0 1 1 1
TENNESSEE 12 3 10 3 19 4 91 35
TEXAS 300 200 150 85 380 532 2,835 0
UTAH 6 4 4 2 5 0 35 2
VERMONT 0 0 0 0 0 0 0 4
VIRGINIA 3 3 4 2 4 2 36 18
WASHINGTON 202 202 162 0 202 0 1,083 0
WEST VIRGINIA 0 2 0 1 0 30 69 263
WISCONSIN 9 3 4 3 4 0 50 7
WYOMING 0 0 0 0 1 6
AMERICAN SAMOA
GUAM

0
1

0
1

0 0
1 0

0
1

0 0
0 5

0
3

NORTHERN MARIANAS
. . .

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

1 1 1 0 2 0 9
. .

0

U.S. AND INSULAR AREAS 900 610 610 252 976 1,583 8,056 1,965

50 STATES, D.C. 6, P.R. 898 608 608 252 973 1,583 8,042 1,962

PLEASE SEE DATA N7TFJ FOR AN EXPLANATION OF ENG/VIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1992.

SOURCE: ANNUAL.CNTLIANYMX1A)
210CT92

BEST COPY AVAILABLE
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TABLE AF1

ESTIMATED RESIDENT POPULATION FOR CHILDREN AGE 3-21

NUMBER
CHANGE IN

NUMBER

1992-93
LESS

1992-93
LESS

PERCENTAGE
CHANGE

IN NUMBER

1992-93
LESS

1992-93
LESS

STATE 1976-77 1991-92 1992-93 1976-77 1991-92 1976-77 1991-92

ALABAMA 1.276.000 1,159,000 1.155.768 -120,232 -3,232 -9.42 -0.28

ALASKA 171,000 178,000 184.188 13,188 6,148 7.71 3.46

ARIZONA 788,000 1,042,000 1,065,950 277,950 23.950 35.27 2.30

ARKANSAS 704,000 669,000 670,305 -33,695 1,305 -4.79 0.20

CALIFORNIA 7,092,000 8.325,000 8,404,782 1,312,782 79,782 18.51 0.96

COLORADO 900.000 924,000 942,826 42,826 18,826 4.76 2.04

CONNECTICUT 1,021.000 803,000 794 300 -226,700 -8,700 -22.20 -1.08

DELAWARE 205.000 178,000 178,772 -26,228 772 -12.79 0.43

DISTRICT OF COLUMBIA 227.000 134,000 125,646 -101,354 -8.354 -44.65 -6.23

FLORIDA 2,525.000 3,126.000 3,194,673 669,673 68,673 26.52 2.20

GEORGIC. 1,778.000 1.882,000 1,890.573 118.573 34,573 6.67 0.77

HAWAII 321,000 299,000 302.533 -18,467 3,533 -5.75 1.13

IDAHO 297.000 333,000 340,956 43,956 7,906 14.80 2.39

ILLINOIS 3,802,000 3.142,000 3,140.735 -661,265 -1,265 -17.39 -0.04

INDIANA 1,854.000 1,580.000 1,565,409 -288,591 -14,591 15.57 -0.92

IOWA 970,000 778,000 779,259 -190,741 1,259 -19.66 0.16

KANSAS 763,000 706,000 708,859 -54,141 2,859 -7.10 0.40

KENTUCKY 1,181,000 1,042,000 1,042,456 -138,542 458 -11.73 0.04

LOUISIANA 1,444,000 1,302,000 1,299.403 -144,597 -2,597 -10.01 -0.20

MAINE 368,000 333,000 327,976 -40,024 -5,024 -10.88 -1.51

MARYLAND 1,437,000 1,241,000 1.248,747 -188,253 7,747 -13.10 0.62

MASSACHUSETTS 1,930,000 1,479,000 1,453,544 - 476,456 -25,456 -24.69 -1.72

MICHIGAN 3,267,000 2,630.000 2,629,520 -637,480 -480 -19.51 -0.02

MINNESOTA 1.393,000 1,237,000 1,247,292 -145,708 10.292 -10.46 0.83

MISSISSIPPI 882,000 812,000 804,162 -77,838 -7,838 -8.83 -0.97

MISSOURI 1,587,000 1,415.000 1.414,507 -172,493 -493 -10.87 -0.03

MONTANA 265.000 233.000 237,166 -27,834 4,166 -10.50 1.79

NEBRASKA 528.000 457,000 460,216 -67,784 3,216 -12.84 0.70

NEVADA 211,000 325,000 336,618 125,618 11.618 59.53 3.57

NEW HAMPSHIRE 281,000 293,C00 292,214 11,214 -766 3.99 -0.27

NEW JERSEY 2,398,000 1,916,000 1,914.046 -483,954 -1,954 -20.18 -0.10

NEW MEXICO 447,000 472.000 480,608 33,608 9,608 7.52 1.82

NEW YORK 5,814,000 4,601.000 4,574,769 -1,239,231 -25,231 -21.31 -0.57

NORTH CAROLINA 1,883,000 1.794.000 1,789,361 -93,639 -4,639 -4.97 -0.26

NORTH DAKOTA 230,000 187,000 183,594 -46,406 -3.406 -20.18 -1.82

OHIO 3,687,000 3.000.00C 2,982,279 -704,721 -17,721 -19.11 -0.59

OKLAHOMA 906,000 902,000 910,566 4,566 8,566 0.50 0.95

OREGON 752,000 782,000 796,281 44,281 14,281 5.89 1.83

PENNSYLVANIA 3,793,000 3,041,000 3,018,856 -774,144 -22,144 -20.41 -0.73

PUERTO RICO
RHODE ISLAND 308,000 254.000 248,603 -59,397 -5,397 -19.28 -2.12

SOUTH CAROLINA 1,035,000 1,016.000 1.013.215 -21,785 -2,785 -2.10 -0.27

SOUTH DAKOTA 241,000 209.000 212,441 -28,559 3,441 -11.85 1.65

TENNESSEE 1,413,000 1,330.000 1,335,112 -77,888 5,112 -5.51 0.38

TEXAS 4,446,000 5,181,000 5.237,382 791,382 56,382 17.80 1.09

UTAH 481.000 661,000 675,822 194,822 14,822 40.50 2.24

VERMONT 168,000 157,000 154,802 -13,198 -2,198 -7.86 -1.40

VIRGINIA 1,754,000 1,658,000 1,658,593 -95,407 593 -5.44 0.04

WASHINGTON 1,217,000 1,362,000 1,393,256 176,266 31,266 14.48 2.30

WEST VIRGINIA 592,000 489,000 487,541 -104.459 -1,459 -17.65 -0.30

WISCONSIN 1.613,000 1,387,000 1,396,590 -216,410 9,590 -13.42 0.69

WYOMING 136,000 142,000 145,920 9,920 3,920 7.29 2.76

AMERICAN SAMOA . . . , .

GUAM
.

NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

50 STATES AND D.C. 72,782,000 68,598,000 68,855,004 -1,926,996 257,004 -5.40 0.37

POPULATION COUNTS ARE. JULY ESTIMATES FROM THE U.S. BUREAU OF THE CENSUS.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1. 1993.

SOURCE: ANNUAL.CNTL(RPXXZZIA)
190CT93
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TABLE AF2

ESTIMATED RESIDENT POPULATION FOR CHILDREN BIRTH THROUGH AGE 2

NUMBED
CHANGE IN

NUMBER

1992-93
LESS

1992-93
LESS

PERCENTAGE
CHANGE

IN NUMBER

1992-93
LESS

1992-93
LESS

STATE 1976-77 1991-92 1992-93 1976-77 1991-92 1976-77 1991-92

ALABAMA 168,571 1800.,:0 181,666 13,095 1,666 .7.77 0.93
ALASKA 22,985 35,V.6 34,685 11,700 -315 50.90 -0.90
ARIZONA 119,758 192,001 197,480 77,722 5,480 64.90 2.85
ARKANSAS 101,600 103.000 103,552 1,952 552 1.92 0.54
CALIFORNIA 905,356 1,671.000 1,741,441 836,085 70,441 92.35 4.22
COLORADO 119,945 155,000 157,567 37,622 2,567 31.37 1.66
CONNECTICUT 107,425 145,000 144,671 37,246 -329 34.67 -0.23
DELAWARE 24,031 31,000 31.959 7,928 959 32.99 3.09
DISTRICT OF COLUMBIA 21,879 29,000 26,056 4,177 -2,944 19.09 -10.15
FLORIDA 326,497 563,000 575,384 248,887 12,384 76.23 2.20
GEORGIA 238,240 321.000 323,000 84,760 2.000 15.58 0.62
HAWAII 44,038 56,000 57,181 13,143 1,181 29.84 2.11
IDAHO 48,199 49,000 49,643 1,444 643 3.00 1.31
ILLINOIS 480.209 547,000 552,410 72,201 5,410 15.04 0.99
INDIANA 241,571 247,000 245,922 4,351 -1,078 1.80 -0.44
IOWA 120.258 116,000 115,341 -4,917 -659 -4.09 -0.57
KANSAS 97.703 114.000 111,450 13,747 -2,550 14.07 -2.24
KENTUCKY 159,859 155,000 156,245 -3,614 1,245 -2.26 0.80
LOUISIANA 191.706 206,000 206,207 14,501 207 7.56 0.10
MAINE 45,342 51,000 49,222 3,880 -1,778 8.56 -3.49
MARYLAND 151,497 231,000 234,092 82.595 3,092 54.52 1.34
MASSACHUSETTS 199.539 266,000 265,433 65,894 -567 33.02 -0.21
MICHIGAN 398,356 436.000 438.780 40.424 2,780 10.15 0.64
MINNESOTA 168.494 202,000 198,788 30,294 -3.212 17.98 -1.59
MISSISSIPPI 124,496 124,000 123,935 -561 -65 -0.45 -0.05
MISSOURI 199,462 228,000 227,047 27,585 -953 13.83 -0.42
MONTANA 35,337 34,000 34,073 -1.264 73 -3.58 0.21
NEBRASKA 68,482 72,000 71,060 2,578 -940 3.76 -1.31
NEVADA 27,087 63,000 64,567 37,480 1,567 138.37 2.49
NEW HAMPSHIRE 34,650 51,000 48.700 14,050 -2,300 40.55 -4.51
NEW JERSEY 274,354 348,000 356,843 76,489 2.843 27.88 0.82
NEW MEXICO 62,481 79,000 80,656 18,175 1,656 29.09 2.10
NEW YORX 671,964 931,000 841,709 169,745 10,709 25.26 1.29
NORTH CAROLINA 241,141 298,000 298,811 57,670 811 23.92 0.27
NORTH OAKOTA 29,281 27,000 26,300 -2,981 -700 -10.18 -2.59
OHIO 455,603 482.000 477,953 22,350 -4,047 4.91 -0.84
OKLAHOMA 126,448 138.000 139,809 13.361 1,809 10.57 1.31
OREGON 102,271 126,000 126,503 24,232 503 23.69 0.40
PENNSYLVANIA 436,681 494,000 489,512 52,831 -4,488 12.10 -0.91
PUERTO RICO
RHODE ISLAND 31,948 43,000 43,339 11,391 339 35.65 0.79
SOUTH CAROLINA 137,829 166.000 166.738 28,909 738 20.97 0.44
SOUTH DAKOTA 32,129 32,000 32,353 224 353 0.70 1.10
TENNESSEE 186,466 212,000 215,804 29,338 3,804 15.73 1.79
TEXAS 625.199 890,000 913,846 288,647 23,846 46.17 2.68
UTAH 92,796 106.000 106,058 13,262 58 14.29 0.05
VERMONT 20,577 25,000 23,578 3,001 -1,422 14.58 -5.69
VIRGINIA 210.395 282,000 285,578 75,183 3,578 35.73 1.27
WASHINGTON 153,444 232,000 235,129 81,685 3,129 53.23 1.35
WEST VIRGINIA 82,782 63,000 65,503 -17,279 2,503 -20.87 3.97
WISCONSIN 193.983 215,000 213,558 19,575 -1,442 10.09 -C.67
WYOMING 20,624 20,000 20,244 -380 244 -1.84 1.22
AMERICAN SAMOA . . . . . . .

GUAM . . . . . .

NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

50 STATES AND D.C. 9.180,968 11,782,000 11.921,381 2,740,413 139,381 29.85 1.18

POPULATION COUNTS ARE JULY ESTIMATES FROM THE U.S. BUREAU OF THE CENSUS.

THE 1976-77 DATA WERE ESTIMATED FROM THE 3-21 YEAR OLD GROUP.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(RPXXZZ1A)
190CT93
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TABLE AF3

ESTIMATED RESIDENT POPULATION FOR CHILDREN AGE 3-5

NUMBER
CHANGE IN

NUMBER

1992-93
LESS

1992-93
LESS

PERCENTAGE
CHANGE

IN NUMBER

1992 93
LESS

1992-93
LESS

STATE 1976-77 1991-92 1992-93 1976-77 1991-92 1976-77 1991-92

ALABAMA 175,341 173,000 173,752 -1,589 752 -0.91 0.43

ALASKA 24,068 33,000 33,856 9,788 856 40.67 2.59

ARIZONA 120,127 176,000 182,879 62,752 6,879 52.24 3.91

ARKANSAS 101,569 100,000 100,601 -968 601 -0.95 0.60

CALIFORNIA 909,219 1,454,000 1,507,154 597,935 53,15' 65.76 3.66

COLORADO 120,145 155,000 156,671 36,526 1,671 30.40 1.08

CONNECT -CUT 113,358 137,000 139,725 26,367 2.725 23.26 1.99

DELAWARE 25,241 29,000 30,084 4,843 1,084 19.19 3.74

DISTRICT OF COLUMBIA 27,938 21,000 21,435 -6,503 435 -23.28 2.07

FLORIDA 344,352 525,000 546,418 202,066 21,418 58.68 4.08

GEORGIA 249,132 301,00i 308,223 59,091 7,223 23.72 2.40

HAWAII 45,097 50.000 50,608 5,511 608 12.22 1.22

IDAHO 44,631 50,000 50,384 5,753 384 12.89 0.77

ILLINOIS 499,178 509,000 515,166 15,988 6,166 3.20 1.21

INDIANA 246,507 240,000 238.635 -7,872 -1,365 -3.19 -0.57

IOWA 118,766 118,000 117,669 -1,097 -331 -0.92 -0.28

KANSAS 96,784 115,000 114,213 17,429 -787 18.01 -0.68

KENTUCKY 162,249 152,000 153,016 -9.233 1,016 -5.69 0.67

LOUISIANA 198,917 203,000 200,627 1,710 -2,373 0.86 -1.17

MAINE 47,644 53,000 51,248 3,604 -1,752 7.57 -3.31

MARYLAND 164,831 216,000 221,118 56,287 5,118 34.15 2.37

MASSACHUSETTS 213,304 245,000 249,466 35,162 4,466 16.95 1.82

MICHIGAN 413,467 421,000 425,524 12,057 4,524 2.92 1.07

MINNESOTA 166,645 206,000 205,422 38,777 -578 23.27 -0.28

MISSISSIPPI 130.900 119.000 117,482 -13,418 -1,518 -10.25 -1.28

MISSOURI 205,393 226,000 224,903 19,510 -1,097 9.50 -0.49

MONTANA 35,214 37,000 36,135 921 -865 2.62 -2.34

NEBRASKA 69,511 73,000 72,741 3,230 -259 4.65 -0.35

NEVADA 27,838 58,000 60,734 32,896 2,734 118.17 4.71

NEW HAMPSHIRE 34,881 50,000 50,361 15,480 361 44.38 0.72

NEW JERSEY 290,746 121,000 329,352 38,606 8.352 13.28 2.60

NEW MEXICO 64,122 78,000 78,167 14,045 167 21.90 0.21

NEW YORK 502,865 757,000 775,304 72,439 18.304 10.31 2.42

NORTH CAROLINA 252,156 278,000 285,193 33,037 7,193 13.10 2.59

NORTH DAKOTA 30,231 29,000 27,888 -2,343 -1.112 -7.75 -3.83

OHIO 470,129 473,000 471,081 952 -1,919 0.20 -0.41

OKLAHOMA 126,173 138,000 138,529 12.356 529 9.79 0.38

OREGON 98.561 125,000 127,337 28,776 2.337 29.20 1.87

PENNSYLVANIA 460,377 483,000 485,208 24,831 2,208 5.39 0.46

PUERTO RICO .

RHODE ISLAND 35,362 40,000 40,984 5,622 984 15.90 2.46

SOUTH CAROLINA 144,888 156,000 158,176 13,488 2,376 9.31 1.52

SOUTH DAKOTA 32,481 33,000 33,361 880 361 2.71 1.09

TENNESSEE 192,024 201,000 204,955 12,931 3,955 6.73 1.97

TEXAS 634,321 851,000 860,885 226,564 9.885 35.72 1.26

UTAH 81,356 101,000 104,489 23,133 1,489 28.43 1.45

VERMONT 20,524 25,000 24,805 4,281 -195 20.86 -0.78

VIRGINIA 216,877 267,000 271,573 54,696 4,573 25.22 1.71

WASHINGTON 147,905 227,000 231,628 83,723 4,628 56.61 2.04

WEST VIRGINIA 84,025 65,000 64,828 -19,197 -172 -22.85 -0.26

WISCONSIN 192,191 222,000 221,142 28,951 -858 15.06 -0.39

WYOMING 19,946 21,000 21,230 1,284 230 6.44 1.10

AMERICAN SAMOA . . . . .

GUAM . . .
.

NORTHERN MARIANAS . . .
.

PALAU . .
.

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

50 STATES AND D.C. 9,429,510 11,138,000 11,312,565 1.883.055 174,565 19.97 1.57

POPULATION COUNTS ARE JULY ESTIMATES FROM THE U.S. BUREAU OF THE CENSUS.

THE 1976-77 DATA WERE ESTIMATED FROM THE 3-21 YEAR OLD GROUP.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(RPXX221A)
190CT93
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TABLE AP4

ESTIMATED RESIDENT POPULATION FOR CHILDREN AGE 6-17

-NUMBER
CHANGE IN

NUMBER

1992-93
LESS

1992-93
LESS

PERCENTAGE
CHANGE

IN NUMBER

1992-93
LESS

1932-93
LESS

STATE 1976-77 1991-92 1992-93 1976-77 1991-92 1976-77 1991-92

ALABAMA 812,953 718,000 720,395 -92,558 2,395 -11.39 0.33
ALASKA 102,411 .112,000 117,076 14,665 5,076 14.32 4.53
ARIZONA 490.548 641.000 667,169 176,621 26,169 36.00 4.08
ARKANSAS 450,431 423,000 424,768 -15,663 1,768 -5.70 0.42
CALIFORNIA 4,446,498 5,037,000 5,174,445 727,947 137,445 16.37 2.73
COLORADO 551.093 573,000 594,632 43,539 21,632 7.90 3.78
CONNECTICUT 671.319 482,000 486,970 -184,349 4,970 -27.46 1.03
DELAWARE 128,764 107,000 109,762 -19,002 2,762 -14.76 2.58
DISTRICT OF COLUMBIA 136,585 72,000 69,056 -67,529 -2,944 -49.44 -4.09
FLORIDA 1.586,530 1,910.000 1.984,024 397,494 74,024 25.05 3.88
GDORGIA 1,120,109 1.152,000 1,169.452 49,343 17,452 4.41 1.51
HAWAII 191,110 182.000 185,427 -5,683 3,427 -2.97 1.88
IDAHO 186.590 219,000 221,718 37,128 4,718 19.90 2.15
ILLINOIS 2,429.966 1.942,000 1,961,845 -468,121 19,845 -19.26 1.02
INDIANA 1,182.681 978.000 976.776 -205,905 -1,224 -17.41 -0.13
IOWA 632,399 492,000 501,793 -130,606 9,793 -20.65 1.99
KANSAS 473.180 444,000 452,519 -20,661 8.519 -4.37 1.92
KENTUCKY 746,989 651,000 654,876 -92.113 3,876 -12.33 0.60
LOUISIANA 923,076 825,000 830,967 -92,109 5,967 -9.98 0.72
MAINE 237.130 206,000 205,832 -31,298 -168 -13.20 -0.08
MARYLAND 928.271 753,000 771.210 - 157,061 18,210 -16.92 2.42
MASSACHUSETTS 1,242,391 863,000 869.279 -173,112 6,279 -30.03 0.73
MICHIGAN 2,095,777 1,627,000 1,644,326 - 451,401 17,326 -21.54 1.06
MINNESOTA 898.231 782.000 801,948 -96,283 19,948 -10.72 2.55
MISSISSIPPI 562.604 509.000 506,381 -56,221 -2,619 -9.99 -0.51
MISSOURI 1,003.075 887,000 897,841 -105,234 10,841 -10.49 1.22
MONTANA 169,330 152,000 155,287 -14,043 3,287 -8.29 2.16
NEBRASKA 332,339 291,300 295,737 - 36,602 4.737 -11.01 1.63
NEVADA 135.073 201,000 211,867 76.794 10,867 56.85 5.41
NEW HAMPSHIRE 183,785 178,000 181,093 -2,692 3,093 -1.46 1.74
NEW JERSEY 1,587.994 1,173.000 1,183,315 -404,679 30,315 -25.48 0.88
NEW MEXICO 280,878 302,000 309.432 28,554 7,432 10.17 2.46
NEW YORK 3.793,733 2,779,000 2,805,033 -988,700 26,033 -26.06 0.94
NORTH CAROLINA 1.181,836 1,067,000 1.078,431 -103,405 11,431 -8.75 1.07
NORTH DAKOTA 144,042 118,000 117,822 -26,220 -178 -18.20 -0.15
OHIO 2,355,041 1,864,000 1,870.741 -484,300 6,741 -20.56 0.36
OKLAHOMA 564,589 568,000 579,218 14,629 11,218 2.59 1.97
OREGON 478.903 498,000 512,891 33,988 14,891 7.10 2.99
PENNSYLVANIA 2,454,642 1,853,000 1,869,714 -584,928 16,714 -23.83 0.90
PUERTO RICO . . . .

RHODE ISLAND 199,207 147.000 148.312 -50,895 1,312 -25.55 0.89
SOUTH CAROLINA 645,989 616.000 620,164 -25.825 4,164 -4.00 0.68
SOUTH DAKOTA 151,333 135.000 138.225 -13,108 3,225 -8.66 2.39
TENNESSEE 899.154 816,000 825,792 -73,362 9,792 -8.16 1.20
TEXAS 2,779,661 3,227.000 3,296,986 517,325 69,986 18.61 2.17
UTAH 286.294 434.000 443.297 157,003 9,297 54.84 2.14
VERMONT 108,007 95,000 95,349 -12.658 349 -11.72 0.37
VIRGINIA 1,090,502 989,000 1,004,861 -85.641 15,861 -7.85 1.60
WASHINGTON 776,411 855,000 887,849 111.438 32,849 14.35 3.84
WEST VIRGINIA 380,112 308,000 307,838 -72,274 -162 -19.01 -0.05
WISCONSIN 1.043,493 874.000 895.193 -148.300 21,193 -14.21 2.42
WYOMING 84,744 94,000 96.391 11,647 2,391 13.74 2.54
AMERICAN SAMOA . .

GUAM . . .

NORTHERN MARIANAS . . .

PALAU . . .

VIRGIN ISLANDS . .

BUR. OF INDIAN AFFAIRS

50 STATES AND D C. 46,337,802 42,221,000 42.933,325 -3.404,477 712,325 -7.35 1.69

POPULATION COUNTS APE J1.1LY ESTIMATES FIC)M THE U.S. BUREAU OF THE CENSUS

THE 1976-77 DATA WERE ESTIMATED FROM THE' 3-21 YEAR OLD GIV,DF

PLEASE SEE DATA NOTES F:P AN EXPLANATION OF IN1LIVIDUAL STATE DIFFERE34CES

DATA AS CF OCD711EN 1, 1991.

SOURCE: ANNUAL tNTLIRPXXZZiA:
190CT93

BEST COPY AVAH ARI E
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TABLE AF5

ESTIMATED RESIDENT POPULATION FOR CHILDREN AGE 18-21

NUMBER
CHANGE IN
-NUMBER

1992-93
LESS

1992-93
LESS

PERCENTAGE.
CHANGE

IN NUMBER

1992-93
LESS

1992-93
LESS

STATE 1976-77 1991-92 1992-93 1976-77 1991-92 1976-77 1991-92

ALABAMA 287,706 268,000 261,621 -26,085 -6,379 -9.07 -2.38

ALASKA 44,521 33.000 33,256 -11,265 256 -25.30 0.78

ARIZONA 177,325 225,000 215,902 38,577 -9,098 21.76 -4.04

ARKANSAS 152,000 146,000 144,936 -7,064 -1,064 -4.65 -0.73

CALIFORNIA 1,736,283 1,834,000 1,723,183 -13,100 -110,817 -0.75 -6.04

COLORADO 228,763 196,000 191,523 -37,240 -4,477 -16.28 -2.28

CONNECTICUT 236,324 184,000 167.605 -68,719 -16,395 -29.08 -8.91

DELAWARE 50,995 42,000 38,926 -12,069 -3,074 -21.67 -7.32

DISTRICT OF COLUMBIA 62.477 41,000 35,155 -27,322 -5,845 -43.73 -14.26

FLORIDA 594,118 691,000 664,231 70,113 -26,769 11.80 -3.87

GEORGIA 408,759 429,000 418,838 10,139 -10,102 2.48 -2.35

HAWAII 84,792 67,000 66,498 -18,294 -502 -21.58 -0.75

IDAHO 65,779 64,000 66,854 1,075 2,854 1.63 4.46

ILLINOIS 872,856 691,000 663.724 -209,132 -27,276 -23.96 -3.95

INDIANA 424,812 362,000 349,998 -74,814 -12,002 -17.61 -3.32

IOWA 218,835 168.000 159.797 -59,038 -8,203 -26.98 -4.88

KANSAS 193,036 147,000 142,127 -50.909 -4,873 -26.37 -3.31

KENTUCKY 271,761 239,000 234,566 -37,195 -4,434 -13.69 -1.86

LOUISIANA 322.007 274,000 267,809 -54,198 -6.191 -16.83 -2.26

MAINE 83,226 74,000 70,896 -12.330 -3,104 -14.82 4.19

MARYLAND 343,897 272,000 256.419 -87,478 -15,581 -25.44 -5.73

MASSACHUSETTS 474,305 371.000 334.799 -139,506 -36,201 -29.41 -9.76

MICHIGAN 757,757 582,000 559,670 -198,087 -22,330 -26.14 -3.84

MINNESOTA 328,124 249,000 239 922 -88,202 -9,078 -26.88 -3.65

MISSISSIPPI 188.496 184,000 180,299 -8,197 -3,701 -4.35 -2.01

MISSOURI 378,532 302,000 291.763 -86.769 -10,237 -22.92 -3.39

MONTANA 60,456 44,000 45.744 -14,712 1.744 -24.34 3.96

NEBRASKA 126,150 93,00J 91,738 -34.412 -1,262 -27.28 -1.36

NEVADA 48.088 66,000 64,017 15.929 -1,983 33.12 -3.00

NEW HAMPSHIRE 62,335 65,000 60,760 -1,575 -4,240 -2.53 -6.52

NEW JERSEY 519,260 422.000 401,379 -117,881 -20,621 -22.70 -4.89

NEW MEXICO 102,000 92,000 93,009 -8,991 1.009 -8.81 1.10

NEW YORK 1,317.403 1,065.000 994.432 -322,971 -70.568 -24.52 -6.63

NORTH CAROLINA 449.008 449,000 425,737 -23,271 -23,263 -5.18 -5.18

NORTH DAKOTA 55,727 40,000 37,884 -17,843 -2,116 -32.02 -5.29

OHIO 861,830 663,000 640,457 - 221,373 -22,543 -25.69 -3.40

OKLAHOMA 215,238 196.000 192,819 -22,419 -3,181 -10.42 -1.62

OREGON 174,536 159,000 156,053 -18,483 -2,947 -10.59 -1.85

PENNSYLVANIA 877,981 705,000 663,934 -214,047 -41,066 -24.58 -5.82

PUERTO RICO .

.

RHODE ISLAND 73,430 67,000 59,307 -14,121 -7,693 -19.23 -11.48

SOUTH CAROLINA 244,123 244,000 234,675 -9.448 -9,325 -3.87 -3.82

SOUTH DAKOTA 57.186 41,000 40,855 -16.331 -145 -28.56 -0.35

TENNESSEE 321.822 313,000 304,365 -17,457 -8.635 -5.42 -2.76

TEXAS 1,032,018 1,103,000 1.079,511 47,493 -23.489 4.60 -2.13

UTAH 113.350 124,000 128,036 14,686 4,036 12.96 3.25

VERMONT 39.470 37,000 34.648 -4,822 -2,352 -12.22 -6.36

VIRGINIA 446,620 402,000 382,159 -64,461 - 19,841 -14.43 -4.94

WASHINGTON 292,683 280,000 273,789 -18,894 -6,211 -6.46 -2.22

WEST VIRGINIA 127,864 116.000 114,875 -12,989 -1,125 -10.16 -0.97

WISCONSIN 377.316 291.000 280,255 -97,061 -10,745 -25.72 -3.69

WYOMING 31,309 27.000 28,299 -3,010 1,299 -9.61 4.81

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OP INDIAN AFFAIRS

50 STATES AND D.C. 17,014.688 15,239,000 14.609,114 .-2,405.574 -629,886 -14.14 -4.13

POPULATION COUNTS ARE JULY ESTIMATES FROM THE U.S. BUREAU OF THE CENSUS

THE 1976-77 DATA WERE ESTIMATED FROM THE 3-21 YEAR OLD GROUP.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE, ANNUAL.CNTL(RPXXZZIA)
190CT93

REST COPY AVAILABLE
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TABLE AF6

ENROLLMENT FOR STUDENTS IN GRADES PRE-KINDERGARTEN THROUGH TWELVE

NUMBER
CHANGE IN

NUMBER

1992-93
LESS

1992-93
LESS

PERCENTAGE
CHANGE

IN NUMBER

1992-93
LESS

1992-91
LESS

STATE 1976-77 1991-92 1992-93 1976-77 1991-92 1976-77 1991-92

ALABAMA 752,507 726,115 727,533 -24,974 1,418 -3.32 0.20
ALASKA 91,190 115,277 119,528 28,338 4,251 31.08 3.69
ARIZONA 502,817 673,801 672,679 169.862 -1,122 33.78 -0.17ARKANSAS 460,591 437,616 440,761 -19,832 3,145 -4.31 0.72
CALIFORNIA 4,380,300 5,140,000 5,200,000 819.700 60,000 18.71 1.17
COLORADO 570,000 593,030 612,635 42,635 19,605 7.48 3.31
CONNECTICUT 635,000 478.300 488,400 -146,600 10,100 -23.09 2.11
DELAWARE 122,273 101,543 104,799 -17,474 3,256 -14.29 3.21
DISTRICT OF COLUMBIA 125,848 80,092 80,937 -44,911 845 -35.69 1.06
FLORIDA 1,537,336 1,932,293 1,981,887 444,551 49,594 28.92 2.57
GEORGIA 1,095,142 1,177,324 1,203,620 108,478 26,296 9.91 2.23
HAWAII 174,943 174,249 176,923 1,980 2,674 1.13 1.53
IDAHO 200,005 225,680 231,668 31,663 5,988 15.81 2.65
ILLINOIS 2,238,129 1,851,000 1,814,798 -423,331 -36.202 -18.91 -1.96
INDIANA 1,163,179 958,240 958,397 -204,782 157 -17.61 0.02
IOWA 605,127 491,363 493,691 -111,436 2,328 -18.42 0.47
KANSAS 436.526 445.774 452,071 15,545 6.297 .3.56 1.41
KENTUCKY 694,000 634,200 640,477 -53,523 6,277 -7.71 0.99LOUISIANA 839,499 695.379 746,889 -92.610 51,510 -11.03 7.41
MAINE 248,822 216,887 217,042 -31,780 155 -12.77 0.07
MARYLAND 860,929 736,238 751,604 -109,325 15,366 -12.70 2.09
MASSACHUSETTS 1,172,000 841,785 858,095 -313,905 16,310 -26.78 1.94
MICHIGAN 2,035.703 1.587,082 1,595.100 -440.603 8,018 -21.64 0.51
MINNESOTA 862,591 775,567 784,420 -78,171 8,853 -9.06 1.14
MISSISSIPPI 510.209 501,525 504,013 -6.196 2,488 -1.21 0.50
MISSOURI 950,142 822,593 838,758 -111,384 16,165 -11.72 1.97
MONTANA 170,552 153,075 158,031 -12,521 4,956 -7.34 3.24
NEBRASKA 312.024 277,652 281,813 -30,211 4,161 -9.68 1.50
NEVADA 141,791 211,810 222.846 81.055 11,036 57.17 5.21NEW HAMPSHIRE 175,496 173,881 175,979 483 2,098 0.28 1.21
NEW JERSEY 1,427,000 1,109.604 1,129.883 -297,117 20,279 -20.82 1.83NEW MEXICO 284,719 297,006 303,417 18,698 6,411 6.57 2.16
NEW YORK 3,378,997 2.645.000 2,670,800 -708,197 25,800 -20.96 0.98
KORTH CAROLINA 1,191,316 1,092,447 1,106,876 -34,440 14,429 -7.09 1.32
NORTH DAKOTA 129,106 117,719 118,930 -10,176 1,211 -7.88 1.03
OHIO 2.249,440 1,758,071 1.780,000 -469,440 21,929 -20.87 1.25
OKLAHOMA 597,665 579,200 591,000 -6,665 11.800 -1.12 2.04
OREGON 474,707 498,608 510,229 35,522 11,621 7.48 2.33
PENNSYLVANIA 2,193,673 1,667,087 1,716,670 -477,003 49,583 -21.74 2.97
PUERTO RICO 688.592 642.579 640,059 -48,533 -2.520 -7.05 -0.39
RHODE ISLAND 172,373 140,915 143,043 -29,330 2,128 -17.02 1.51
SOUTH CAROLINA 620.711 627,471 633.424 12.713 5,953 2.05 0.95
SOUTH DAKOTA 148,080 131,576 134,573 -13,507 2,997 -9.12 2.28
TENNESSEE 841,974 832,330 845,328 3,354 12,998 0.40 1.56
TEXAS 2,822,754 3,435,749 3,235,052 412,298 -200,697 14.61 -5.84
UTAH 314,471 454,218 461,259 146,788 7,041 46.68 1.55
VERMONT 104,356 96,802 98,532 -5,824 1,730 -5.58 1.79
VIRGINIA 1,100.723 1,016,017 1,032,058 -68,665 16,041 -6.24 1.58
WASHINGTON 780.710 868,551 899,990 119.260 31,439 .15.28 3.62
WEST VIRGINIA 404,771 320,249 317,719 -87,052 -2,530 -21.51 -0.79
WISCONSIN 945,337 821,550 830,964 -114,373 9,414 -12.10 1.15
WYOMING 90,587 99,330 100,313 9.726 983 10.74 0.99
AMERICAN SAMOA 9,950 13,360 13,862 3,912 502 39.32 3.76
GUAM 28,570 27,421 29,342 772 1,921 2.70 7.01
NORTHERN MARIANAS . 6,817 7,310

. 493 7.23
PALAU

.

VIRGIN ISLANDS 25,026 23,344 22,749 -2,277 -595 -9.10 -2.55
BUR. OF INDIAN AFFAIRS .

U.S. AND OUTLYING AREAS 45,090,301 42.552,392 42,908,776 -2,181.525 156,384 -4.84 0.84

50 STATES. D.C. i P.R. 45,026,755 42,481,450 42,835,513 -2,191.242 354,063 -4.87 0.33

ENROLLMENT COUNTS ARE FALL MEMBERSHIP COUNTS COLLECTED BY NCES.

DATA FOR SCHOOL YEARS 1991-92 AND 1992-93 ARE ESTIMATES FROM NCES.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OF INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993

SOURCE: ANNUAL.CNTL(RPX.X221A)
190CT93

BEST COPY AVAILABLE
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TABLE AG1

STATE GRANT AWARDS UNDER IDEA, PART B. CHAPTER 1 OF ESEA (SOP).
PRESCHOOL GRANT PROGRAM AND PART H

APPROPRIATION YEAR 1993
ALLOCATION YEAR 1993-1994

STATE
IDEA,
PART B

CHAPTER 1 OF
ESEA (SOP)

PRESCHOOL
GRANT
PRCGRAM PART H

ALABAMA 39,318,893 631,296 5,695,812 3,046,905
ALASKA 5.725,985 1,693,021 1,100,462 1.042,702
ARIZONA 26,143,705 594,186 4,387,813 3,312,138
ARKANSAS 19,783,737 1,186,401 3,593,118 1,736,776
CALIFORNIA 209,353,847 1,519,768 34,437,799 29,207,477
COLORADO 24,489,103 1,566,912 3,955,753 2,642,716
CONNECTICUT 27,952,797 2,390,118 4,507,461 2,426,424
DELAWARE 4,776,037 1,203,731 1,307,998 1,042,702
DISTRICT OF COLUMBIA 945,018 2,351,528 187,595 1,042,702
FLORIDA 104,592,488 4,477,931 12.757,968 9,650,350
GEORGIA 46,625.933 848,819 7,353,890 5,417,361
HAWAII 5.563,277 426,080 664,708 1,042,702
IDAHO 9,082,030 391,839 1,898,850 1,042,702
ILLINOIS 82,807,368 24,421,649 17,072,663 9,265,02S
INDIANA 47,531,918 3,276,474 6,566,579 4,124,608
IOWA 25.136,645 508,217 4,020,008 1.934,501
KANSAS 18,881,451 1,148,308 3,389,274 1.869,241
KENTUCKY 32,460,531 910,991 9.329,550 2,620,544

LOUISIANA 31,975,285 1,476.982 5,868,636 3,458,507
MAINE 11,505,794 468,306 1,940,948 1,042,702
MARYLAND 37.256,290 2.362,907 5,816,198 3,926.195
MASSACHUSETTS 56.209.644 12,011,939 7,590.969 4,451,846
MICHIGAN 66,435,966 7,151,727 11,087,334 7,359,225
MINNESOTA 34,337,829 1,134,043 7,114,595 3.334,075
MISSISSIPPI 25,525,335 278.377 3,706,118 2,078.640
MISSOURI 43,544,354 1,184,871 4,540,696 3,808,036
MONTANA 7,551,512 199,459 1,375,946 1,042,702
NEBRASKA 14.836,365 325,761 2,180,982 1,191,819
NEVADA 9,204,471 245,549 1,706,085 1,082,919
NEW HAMPSHIRE 8,429,146 856,646 1,019,958 1.042,702
NEW JERSEY 74,901,640 3,119.868 11,062,223 5,884,344
NEW MEXICO 16,691,475 99,609 2,265,178 1,352,764
NEW YORK :30,780,157 8,784,711 23,973,074 14,117,157
NORTH CAROLINA 53,614,133 833,572 9,382,727 0,011,663
NORTH DAKOTA 4,906,695 293,549 724,532 1,042,702

OHIO 86,845.058 2,184,179 11,527,519 8,016,235
OKLAHOMA 28,672,243 600,292 4,069,492 2,344.879
OREGON 21,907,150 4,966,453 3,618,967 2,121,710
PENNSYLVANIA 76.765,830 11,398,949 11,541,552 8,210,103
PUERTO RICO 12.700,625 0 3,231.221 3,045,563
RHODE ISLAND 8,719,636 612,496 1,386,286 1,042,702
SOUTH CAROLINA 32,494,223 E96,604 6,328,762 2,796,532
SOUTH DAKOTA 6,121,659 210,102 1,669,156 1,042,702
TENNESSEE 46,191,225 927,154 6,728,325 3,619.468
TEXAS 154,128,665 5,190,669 19.509,927 15.327.041
UTAH 20,284,596 866,135 2,837,566 1,778,806

VERMONT 3,810,064 851,458 691,297 1,042,702
VIRGINIA 50.967,673 1,511,479 8.310,331 4.789,719
WASHINGTON 37,610,466 1,911,810 7,851,682 3,943,587
WEST VIRGINIA 17,932,324 657,683 2,649,232 1,098,617

WISCONSIN 38,469.610 3,005,403 8,991,288 3,581,798

WYOMING 4,816,302 229,383 1,022,174 1.042,702
AMERICAN SAMOA 2,304,814 11,874 25,111 400,457
GUAM 5,568,393 67,080 123,340 880,891

NORTHERN MARIANAS 1.421,321 81.754 11,078 249,519

PALAU 649.032 67,285 8,863 79,593

VIRGIN ISLANDS 4,221,664 70.309 56,131 522,340
BUR. OP INDIAN AFFAIRS 25,342,342 . 2.606,756

U.S. AND OUTLYING AREAS 2,046,821.809 126,393,696 325,772,800 213,280,000

50 STATES, D.C. i P.R. 2.007,314,243 126,095,394 325,548.277 208.540.444

STATE GRANT AWARDS ARE INITIAL ALLOCATIONS FOR THE 1993 APPROPRIATION.

PLEASE SEE DATA NOTES FOR AN EXPLANATION OP INDIVIDUAL STATE DIFFERENCES.

DATA AS OF OCTOBER 1, 1993.

SOURCE: ANNUAL.CNTL(GFXXNX1A)
190CT93
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NOTES FOR APPENDIX A

Notes to the tables found in Appendix A contain information on the ways in which
States collected and reported data differently from the OSEP data formats and
instructions. In addition, the notes provide explanations of significant changes in the
data from the previous year. The chart below summarizes differences in collecting and
reporting data for eleven States. These variations affected the way data were reported
for the IDEA, Part B and the Chapter 1 ESEA (SOP) child counts, and the educational
environment, personnel employed and needed, exiting and anticipated services
collections. Additional notes on how States reported data for specific data collections
follow this chart.

Table'A 1 State Reporting Patterns
Child Count Data 1992-93. Other D.4ta 1991-92

..,.... 3, ., ,

,...,

States

F.

. :Differences frOinoSEI) ReportingCategories
. ,

Where:,II '' = , :Reported in the hearing iinpairments.icategory
... ..!....,= -,. Reported in the multiple disabilities category

:Reported in the., orthOpedic,iinpairMents category
, *, Report-A hi the primary diiabilitY.category

: '.:,,Reportt4:1 in other disability categorieS

Multiple :

Disabilities
: Other Health
Impairments

' Deaf-
Blindness

Traumatic
Brain Injury

Arizona M

Colorado 0

Delaware P

Florida P' R

Georgia P

Michigan

Minnesota P

Mississippi

North Dakota ' P

Oregon P

West Virginia P

Wyoming PZ

Florida reported counts of teachers employed and needed for students with multiple disabilities under the count for cross categorical teachers.

Wyoming reported in this fashion for all tables except the table for the number of special education teachers employed and needed. In this table,

teachers were reported only in two categories: speech and language Impairments and cross categorical.
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Tables AA1-AA27: Child Count

IDEA Part B

Arizona The State reported that the increase in the number of 3- through 5-year-old
students served from 1991-92 to 1992-93 was probably the result of an extensive effort
to assist school districts and Indian reservations in identifying and providing services
to preschool students. The increase in the number of students with other health
impairments was probably due to increased service provision to students with attention
deficit disorder (ADD).

Arkansas The State indicated that the increase in the number of students with other
health impairments who received services under Part B from 1991-92 to 1992-93 was
probably due to increased service provision to students with ADD.

Bureau of Indian Affairs The Bureau of Indian Affairs did not report data for 3-
through 5-year-old students. The BIA indicated that the responsibility for providing
preschool services has shifted from the BIA to the tribes. The tribes have assumed
responsibility for reporting these data. However, procedures for collecting and
reporting the data have not been implemented.

Colorado The State indicated that the increase in the number of 3- through 5-year-old
students served from 1991-92 to 1992-93 was a result of the implementation of
Colorado's preschool mandate.

Connecticut The State indicated that the increase in the number of students with
other health impairments from 1991-92 to 1992-93 was probably due to increased
service provision to students with ADD.

Georgia -- The State indicated that the increase in the number of 3- through 5-year-old
students served from 1991-92 to 1992-93 was probably due to a legislative mandate
requiring statewide services for three- and four-year-olds. The primary factors that
contributed to the increase in the number of students with other health impairments
were the increased service provision to students with ADD, students with other
neurologically based impairments where other health impairments eligibility has been
determined (e.g., tourette's syndrome), and students who need special education but
do not fit the typical profiles of other categories.

Illinois The State did not report counts of students with multiple disabilities. The
data were presented under the students' primary disabilities.

Kansas The State indicated that the increase in the number of students with other
health impairments who received services under Part B from 1991-92 to 1992-93 was
probably due to increased service provision to students with ADD and attention deficit
hyperactivity disorder.
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Maryland -- The State postulated that the increase in the number of students with other
health impairments from 1991-92 to 1992-93 was due to increased service provision to
students with ADD in the 6 through 11 age group.

Massachusetts - The State indicated that the changes in the number of students with
various disabilities who received services under Part B were a result of the application
of a new formula for the distribution of students by disability condition. Massachusetts
is prohibited by state law from collecting data by disability condition. The addition of
the new disability conditions, autism and traumatic brain injury, necessitated the
development of a formula that incorporated these categories.

Missouri - The State postulated that the increase in the number of students with other
health impairments was due to increased service provision to students with ADD and
attention deficit hyperactivity disorder.

Nebraska - The State combined counts of students with traumatic brain injury with
counts of students with other health impairments.

Nevada -- The State indicated that the increase in the number of 3- through 5-year-old
students served from 1991-92 to 1992-93 was a result of the implementation of Nevada's
preschool mandate. The decrease in the number of students with orthopedic
impairments and the increase in the number of students with other health impairments
were due to the modification of the state's disability categories. Nevada commenced
collection of district-level information on students with other health impairments and
orthopedic impairments. In the past, Nevada did not collect data on these categories.
Students in these categories were reported under the physical impairments category.
Students in the physical impairments category were cross-walked into the Federal
disabilities categories based on placement indicators. Currently, data on students with
these disabilities are collected at the district level.

New Hampshire -- The State indicated that the increase in the number of students with
other health impairments from 1991-92 to 1992-93 was probably due to increased
identification of and service provision to students with ADD.

New Mexico - The State indicated that the increase in the number of students with
other health impairments from 1991-92 to 1992-93 was partially due to an increase in
the number of medically fragile students who entered the school system. Another
contributing factor was a recent growth in the number of preschoolers receiving special
education services. Many of these preschoolers were identified as having other health
impairments when they entered elementary school.

North Carolina - The State indicated that the increase in the number of students with
other health impairments from 1991-92 to 1992-93 was probably due to increased
inclusion of students with ADD in the other health impairments category.

Ohio - The State indicated that the increase in the number of 3- through 5-year-old
students served from 1991-92 to 1992-93 was probably due to the enactment of a
preschool mandate. Ohio indicated that the increase in the number of students with
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other health impairments and the decrease in the number of students with orthopedic
impairments were primarily due to the separate reporting of data in these categories.
Prior to the 1992-93 school year students with other health impairments were reported
in the orthopedic impairment category.

Tennessee The State thought that the increase in the number of students with other
health impairments from 1991-92 to 1992-93 was the result of recent Federal guidelines
regarding students with ADD and attention deficit hyperactivity disorder.

Virginia The State postulated that the increase in the number of students with other
health impairments from 1991-92 to 1992-93 was due to increased service provision to
students with ADD.

Wisconsin The State indicated that the increase in the number of students with other
health impairments from 1991-92 to 1992-93 was probably due to increased service
provision to students with ADD and attention deficit hyperactivity disorder.

Chapter 1 (SOP)

Colorado The State indicated that the decrease in the number of 3- through 5-year-old
students who received services under Chapter 1 (SOP) from 1991-92 to 1992-93 was a
result of its preschool mandate. One result of chis mandate was a shifting of the
majority of preschoolers from state-supported pres& -ol programs to local public school
programs.

Illinois The State did not report counts of students with multiple disabilities. The
data were presented under the students' primary disabilities. Illinois indicated that the
increase in the number of birth through 2-year-old students served from 1991-92 to
1992-93 was probably due to a continuing effort to identify and provide services to
infants and toddlers with disabilities. The State suggested that the increase in the
number of students with speech or language disabilities was probably due to an
increased number of students who became eligible under state categorical
reimbursements.

Massachusetts The State indicated that the changes in the number of students with
various disabilities who received services under Chapter 1 (SOP) from 1991-92 to 1992-
93 were due to the application of a new formula for the distribution of students by
disability condition. Massachusetts is prohibited by state law from collecting data by
disability condition. The addition of the new disability conditions, autism and
traumatic brain injury, necessitated the development of a formula that incorporated
these categories.

Nebraska The State combined counts of students with traumatic brain injury with
counts of students with other health impairments.
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New York The State indicated that the increase in the number of birth through 2-
year -old students served from 1991-92 to 1992-93 was probably due to the lead agency
for Part H, the Department of Health, becoming recognized as an Chapter 1 (SOP)
agency. The State thought that the decrease in the number of students with SED was
a result of increased monitoring of assessments in New York City, where there had
been concern over the disproportional number of black students assigned to this
category. The decrease in the number of students with other health impairments was
probably due to the separate reporting of students with autism. In the past, students
with autism had been reported in the other health impairments category.

Oklahoma The State indicated that the increase in the number of birth through 2-
year -old students served from 1991-92 to 1992-93 was probably due to increased
identification and service provision to infants and toddlers as a result of the
introduction of uniform standards for identification by the State legislature.

South Carolina -- The State indicated that the increase in the number of birth through
2-year-old students served from 1991-92 to 1992-93 was probably due to the increased
identification and service provision to infants and toddlers with disabilities.

Texas The State indicated that the decrease in the number of students with multiple
disabilities from 1991-92 to 1992-93 was a result of more accurate reporting of students
by disability categories. In the past, many students were incorrectly classified as having
multiple disabilities.

Wisconsin The State indicated that the increase in the number of birth through 2-
year -old students from 1991-92 to 1992-93 was primarily due to the lead agency for
Part H, the Department of Health and Social Services (DHSS), becoming eligible for
Chapter 1 (SOP) funding.

Tables AB1-AB24: Educational Environments

Alabama -- The State did not report any students in parent-initiated private school
placements. Alabama did not report placement data for 3-through 5-year-old students.
The missing data was submitted after the production of this report.

American Samoa American Samoa noted that students with mental retardation who
were served in regular classes and resource rooms had mild disabilities. American
Samoa has noncategorical eligibility and placement. American Samoa also indicated
that as a unitary system, i.e., the SEA and LEA are the same, the distinction between
students served under Chapter 1 (SOP) in state-operated or state-supported programs
and students served under Chapter 1 (SOP) in local education agency programs was
not applicable.

California The State did not have a mechanism for reporting students served in
private residential facilities in 1991-92, hov rever, these data were collected in the 1992-93
school year. California did not report students served in parent-initiated private school
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placements and did not report the educational placement of students served under
Chapter 1 (SOP) in local educational agency programs.

Illinois The State did not report counts of students with multiple disabilities. The
data were presented under the students' primary disabilities. Illinois did not report
placement data for 3- through 5-year-old students. The State said that it did not collect
the data necessary to report the educational placement of students who received special
education services under Chapter 1 (SOP) in local education agencies.

Indiana The State indicated that the increase in the number of students served under
Part B in resource rooms, public separate facilities, and private schools, and the
decrease in Chapter 1 (SOP) public separate school facility placements from 1990-91 to
1991-92 were due to legislation passed in 1991 by the Indiana General Assembly that
required local public school districts to provide services to early childhood (age 3-5)
students with disabilities.

Kansas The State indicated that the shift in homebound/hospital placements from
Chapter 1 (SOP) to Part B was the result of a state policy encouraging LEAs to serve
preschool students in local school districts.

Massachusetts The State indicated that data were not available for students served
in parent-initiated private school placements.

Michigan The State reported that there are no private separate school facilities within
the State.

Minnesota The State did not report any students served in parent-initiated private
school placements.

Missouri The State indicated that sampling was employed in the collection of
placement data.

Montana The State did not report students in parent-initiated private school
placements.

North Dakota The State did not report students in parent-initiated private school
placements.

O'io The State combined placement data for the other health impairments and
orthopedic impairments categories. The data were presented under the orthopedic
impairments category. Ohio did not report students in parent-initiated private school
placements. State law prohibits districts from placing students in private residential
facilities. Ohio indicated that the increase in Part B resource room placements and the
decrease in Part B separate class placements were due to efforts by the state to serve
students in more integrated settings. Ohio also stated that the decrease in the
Chapter 1 (SOP) public separate school facility placements was a result of Ohio's
preschool mandate, i.e., this mandate has resulted in more preschool students receiving
services in resource rooms rather than in separate facilities.

5

A-280 16TH ANNUAL REPORT TO CONGRESS: APPENDIX A



Oregon -- The State did not report any students in parent-initiated private school
placements.

Puerto Rico Puerto Rico did not report placement data for 3- through 5-year-old
students.

Texas The State did not report students in correctional facilities. Texas indicated that
they were unable to report placement data for students who received services under
Chapter 1(SOP) in state-operated or state-supported programs separately from students
who received services under Chapter 1 (SOP) in local educational agency programs.
They stated that approximately 80 percent of Chapter 1 (SOP) students receive services
in local educational agency programs.

Wyoming -- The State did not report placement data for 3- through 5-year-old students.
The State did not report students in parent-initiated private school placements.

Tables AC1 -AC3: Personnel

Personnel Employed

Illinois The State combined counts of teachers of students having other health
impairments and teachers of students having serious emotional disturbance. The data
were preseAted under the latter category. Illinois did not include data on teachers of
students with deaf-blindness because students with deaf-blindness were combined with
either students with hearing impairments or students with visual impairments. Illinois
did not report counts of work-study coordinators. The State indicated that the increase
in the number of counselors from 1990-91 to 1991-92 was probably due to a change in
the City of Chicago reporting procedures for this category.

Kansas -- The State combined counts of teachers of students with deaf-blindness with
teachers of students with multiple disabilities and presented the data under the
multiple disabilities category. Student counts were combined in the same fashion.

Massachusetts The State is prohibited by State law from collecting data by disability
condition. The State reported all teachers as serving students in cross-categorical
classrooms. Massachusetts did not report counts of work-study coordinators,
audiologists, recreation therapists, other diagnostic staff, supervisors/administrators
(SEA), and non-professional staff.

Michigan The State did not report counts of other diagnostic staff, counselors, and
non-professional staff.

Minnesota -- The State indicated that the increase in the number of vocational education
teachers from 1990-91 to 1991-92 was probably due to an expansion of the category to
include other vocational staff that work with special needs students, e.g., evaluation
and placement specialists.
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Montana All Montana schools use cross-categorical spec;a1 education classrooms.
Therefore, the full-time equivalencies of the teachers employed to serve students with
each disability are an estimate based on contact hours per week.

New York The State combined counts of teachers of students with deaf-blindness
with teachers of students with multiple disabilities. The data were presented under the
multiple disabilities category. Also, the State did not report data for personnel
employed as vocational education teachers, work-study coordinators, school social
workers, other diagnostic staff, counselors, and non-professional . staff. New York
indicated that the decrease in the number of physical education teachers employed to
serve students with disabilities was probably due to more accurate reporting. In the
past, school districts reported the number of positions instead of reporting the number
of FTE employed.

Northern Marianas The Northern Marianas-only reported counts of teachers serving
students in cross-categorical classrooms.

Ohio Prior to the 1992-93 school year, the State did not report counts of teachers of
students with other health impairments because students with other health impairments
were reporte I in the orthopedic impairment category.

Oregon The State indicated that the increase in the number of teacher aides from
1990-91 to 1991-92 was probably due to the expanded use of instructional assistants to
support educational efforts.

South Dakota -- The State reported all teachers as serving students in two categories:
speech or language impairments and cross categorical programs. The State indicated
that the decrease in the total number of personnel employed reflected efforts by the
SEA to get LEAs to report the FTE personnel providing special education services
rather than the total number of personnel.

Texas -- The State reported all teachers as serving students with hearing impairments,
speech-language impairments, or as serving students in cross-categorical classrooms.

Washington -- The State reported all teachers as serving students in two categories:
speech or language impairments and cross-categorical programs. Washington also did
not report counts of vocational education teachers, physical education teachers, work-
study coordinators, audiologists, recreation therapists, and other diagnostic staff.

Wisconsin -- The State combined the counts of teachers of students with other health
impairments with teachers of students with orthopedic impairments. The data were
presented under the orthopedic impairments category. Wisconsin reported the count
of teachers of students with multiple disabilities under the count of teachers of students
in cross-categorical programs.

Wyoming -- The State did not report counts of vocational education teachers and
work-study coordinators because the State does not fund these positions for special
education.

r:-

ti

A-282 16TH ANNUAL REPORT TO CONGRESS: APPENDS,: A



Personnel Needed

Illinois The State combined counts of teachers of students having other health
impairments and teachers of students having SED. The data were presented under the
latter category. Also, Illinois did not include data on teachers of students with
deaf-blindness because students with deaf-blindness were combined with either
students with hearing impairments or students with visual impairments.

Kansas -- The State combined counts of teachers of students with deaf-blindness with
teachers of students with multiple disabilities and presented the data under the
multiple disabilities category. Student counts were combined in the same fashion.

Maryland -- The State did not report counts of work-study coordinators, counselors,
and supervisors/administrators (SEA).

Massachusetts The State only reported counts of teachers serving students in cross-
categorical classrooms due to state law prohibiting data collection by disability.
Massachusetts also did not report counts of work-study coordinators, audiologists,
teacher aides, recreation therapists, other diagnostic staff, supervisors/administrators
(SEA), and non-professional staff. The State indicated that the decrease in the number
of teachers needed was probably due to efforts by the State to report more accurate
data.

Michigan -- The State did not report counts of other diagnostic staff, counselors, and
non-professional staff.

Minnesota The State did not report teachers of students with multiple disabilities
because students with multiple disabilities were reported under the students' primary
disabilities.

Montana -- Montana schools use only cross-categorical special education classrooms.
Therefore, the counts of teachers needed to provide special education services were
reported under cross-categorical programs.

New York The State combined counts of teachers of students with deaf-blindness
with teachers of students with multiple disabilities. The data were presented under the
multiple disabilities category.

North Dakota The State only reported counts of teachers of students in the disability
categories of mental retardation, speech or language impairments, visual impairments,
SED, and learning disabilities. North Dakota also did not report counts of physical
education teachers, work-study coordinators, occupational therapists, audiologists,
recreation therapists, other diagnostic staff, physical therapists,
supervisors/administrators (SEA), and non-professional staff.

Ohio Prior to the 1992-93 school year, the State did not report counts of teachers of
students with other health impairments because students with other health impairments
were reported in the orthopedic impairment category.
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South Dakota -- The State reported all teachers as serving students in two categories:
speech or language impairments and cross categorical programs. The State indicated
that the decrease in the total number of personnel needed reflected efforts by the SEA
to get LEAs to report the FTE personnel providing special education services rather
than the total number of personnel.

Table AD1 and AD2: Exiting

California The State indicated that the changes in the number of students with
various disabilities exiting the educational system from 1990-91 to 1991-92 were a result
of the use of an unit record system to collect and report data at the disability level. In
the past, the total number of students exiting were apportioned among the disability
categories according to their distribution in the child count.

Colorado The State indicated that the reported data represents students who exited
during a six-month period.

Connecticut The State indicated that calculation and coding errors resulted in
information being submitted for the 1990-91 and 1991-92 school years that substantially
exceeded the actual dropout rate. Corrected data addressing these issues were
submitted after the production of the tables in this report.

Illinois -- The State did not report exiting data for students with multiple disabilities.
The data were presented under the students' primary disabilities.

Massachusetts -- The State did not collect data for "graduation through certificate or
completion of IEP requirement" because all students graduate with diplomas. The State
did not collect data for "status unknown." Massachusetts is prohibited by state law
from collecting data by disability. Assignment to disabilities is based on a formula.

New Jersey -- The State did not report exiting data for 14- and 15-year-old students
because state law mandates that students cannot leave the educational system until they
are 16 years old. New Jersey did not collect data for "graduation through certification
or completion/fulfillment of IEP requirement" since all students who graduate receive
a diploma. The State indicated that exiting data represented a weighted sample
comprised of half of the school districts in the state. Each school district reports exiting
data every other year. The three largest districts report exiting data every year.

Ohio The State corthined exiting data for the other health it tpairments and
orthopedic impairments categories. The data were presented under the orthopedi .

impairments category.

Pennsylvania -- The State indicated that "graduation with a certificate" was not a valid
basis of exit in the State.
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Table AE1: Anticipc-Jci Services

Illinois The State did not report data on anticipated services for the multiple
disabilities category. The data were reported under the students' primary disability.

Ohio Ohio combined counts of students served as having other health impairments
with counts of students served as having orthopedic impairments. The data were
presented under the orthopedic impairments category.
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NOTES FOR IDEA, PART H DATA

Notes for State data on infants and toddlers served under the Part H program (as
reported in Chapter 2) contain information on the ways States collected and reported
data differently from the OSEP data collection formats and instructions. Year-to-year
changes have not been tracked for data other than child count because many States had
not yet fully implemented Part H.

Counts of Infants and Toddlers Served (1992-93)

Pennsylvania -- The December 1 child count for the Chapter 1 program included 47
children counted Exclusively under P.L. 99-457.

Vermont The number of children waiting services was actually the number of
estimated children eligible for Part H services. There was no waiting list for entry to
services.

Early Intervention Services (1991-92)

California -- Other early intervention services included vision services and assistive
technology services. The State reported that the count of early intervention services
provided was complicated due to the collection of data across departments.
Confidentiality requirements made it impossible to accurately determine the overlap in
clients and service counts between the Departments of Education (CDE) and
Pevelopmental Services (DDS). Consequently, the State was unable to provide an
accurate, unduplicated count. Departments' data systems have different definitions of
the specific services required by OSEP. The methods by which services are captured
and coded vary between departments. Not all services provided to a client would
necessarily be available in a State-level database. Not all services provided by local
educational agencies were reported to CDE. Only the first four services provided were
available in State databases. For DDS, only services purchased through a vendored
program would be captured in the DDS data systems, while services provided at the
DDS regional centers would be identified in the client's case records and were not
directly available for counting. Each department uses a few reporting codes to report
more than one early intervention service. The lead agency made assumptions for
grouping service codes in order to complete this report.

Colorado -- Other early intervention services included assistive technology devices
services and vision services.

Connecticut -- Other services included translators, play groups for siblings, and
parenting groups.

A-286 16TH ANNUAL REPORT To CONGRESS: APPENDIX A



Florida Counts did not include data from the Florida Department of Health and
Rehabilitative Services (HRS), which served the largest portion of this target population.

Kentucky -- The count of children receiving services was based on a March 1, 1992
c.mt rather than December 1.

Massachusetts The State did not provide early intervention services based upon
provider categories. Rather, all disciplines may provide State-defined early intervention
services. For the purposes of this table, service allocation was determined primarily by
the ratio of specific discipline to total number of staff.

Michigan Data on services were estimated. Michigan assumed that the 1991 and 1992
populations and services were approximately the same and weighted the data from a
partial count of children in 1992 on the basis of 1991 counts.

Minnesota Data were not available.

Missouri Other early intervention services included vision services.

Montana -- Other early intervention services included support coordination.

New Hampshire Other early intervention services included transdisciplinary services.

New Jersey -- Services were reported under Chapter 1.

North Carolina Data were reported only from eight of the 41 area early intervention
programs.

Washington -- These numbers represented two months of Year 4 participation.

Wisconsin -- Other early intervention services included vision services and assistive
technology. Data did not reflect all early intervention services under public
supervision. Some county and city public health agencies provided services to this
population as well. Respite care was provided outside of the early intervention system.
Speech and language pathology was not identified as a separate service in Chapter 1
data. Therefore, the data have been extrapolated from the primary diagnosis. Other
agencies providing ca rly intervention services that were not included in these reports
were not "under public supervision" in that they were not under contract with the
county.

Service Settings (1991-92)

California -- Accurate age breakouts were not available. Current procedures for local
reporting of data complicated the determination of the primary location in which
services are provided. The California Education Code, for example, required that
infants and toddlers receive both home -based and group-based (i.e., center-based)
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services, although the specific amount of time in each location was not reported to the
State. As a general practice, infants up to age 18 months were to receive services
primarily in the home. Therefore, for the purposes of this report, infants under the age
of one year were reported as receiving services in a home-based setting. For the
Department of Developmental Services (DDS), many children receive services regularly
and primarily in an Infant Development Program. These children were reported under
the category of early intervention classroom/center. All other DDS clients under age
three received at least some services at the regional centers, although they may also
receive one or more vendored services at other locations. These children were reported
under the category of outpatient service facility. The State was unable to provide an
unduplicated count because confidentiality and data system requirements precluded an
accurate count. Furthermore, counts for DDS clients were not broken down by age,
although, as noted, education settings are essentially age-specific.

Florida Other settings included Redlands Migrant Association and subsidized child
care.

Georgia Other settings included Department of Family and Children's Services,
private child care center, city library, and Department of Mental Health and Mental
Retardation Services.

Kentucky -- Data did not include home sites or other off-agency sites.

Massachusetts Virtually all families enrolled receive services in a variety of settings
appropriate to the families needs and desires. This cannot be shown without
duplicating the count. All placements reported in home.

Michigan -- Data on services were estimated. Michigan assumed that the 1991 and 1992
populations and services were approximately the same and weighted the data from a
partial count of children in 1992 on the basis of 1991 counts.

Minnesota Minnesota did not have a system in place which enabled the State to
determine breakdowns of children being served by age in various settings.

New Hampshire -- Counts by discrete ages were not available.

New Jersey -- Settings were reported under Chapter 1 (SOP).

Washington -- These numbers represent two months of Year 4 Part H participation.
The residential setting is not used for infants in Washington.

Wisconsin Data were estimated based on location of special education only. Different
services may be offered to a specific child or family in different settings. In order to
accurately report this information, the setting needs to be coded for each individual
service. For the Chapter 1 (SOP) programs, the data represent the primary setting in
which children and families receive most of their services. The State was unable to
break out the settings by age groups, although the State is aware that many center-
based programs offer a home-based model for children under 18 months.
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OSEP SPECIAL EDUCATION PERSONNEL
TRAINING ACTIVITIES
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Table B.1 Full- and Part-Time Students Enrolled in Preservice
Training Funded by Division of personnel
Preparation (DPP): Number and Distribution,
FY 1992 a.

Type of Special Education Training
Number of
Students

Percentage of
All DPP Funded

Students

Adaptive physical education 144 1.69

Art therapy 0 0.00

Audiology 164 1.93

Autism 8 0.09

Counseling 69 0.81

Cross-categorical 269 3.16

Deaf-blindness 32 0.38

Early intervention 1,257 14.79

Health services 1 0.01

Hearing impairments 405 4.76

Instructional/assistive technology 76 0.89

Interpreting 58 0.68

Mental retardation 311 3.66

Multiple disabilities 124 1.46

Occupational therapy 108 1.27

Orientation and mobility 27 0.32

Orthopedic impairments 57 0.67

Other professions 30 0.35

Other non-instructional 1 0.01

Other diagnostic 3 0.04

Other health impairments 6 0.07

Paraprofessional 201 2.36

Physical therapy 103 1.21

Psychology 254 2.99

Recreational therapy 72 0.85

Regular education 135 1.59

Respite care 0 0.00

Serious emotional disturbance 513 6.03

Severe disabilities 302 3.55

Social work 10 0.12

Special education (generalY-/ 1,184 13.93

Specific learning disability 497 5.85

Speech or language impairments 1,344 15.81

Supervision /administration 33 0.39

Teacher aide 9 0.11
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Tablt3.1 (cont'd)

Type of Special Education Training
Number of
Students

Percentage of
All DPP Funded

Students

Traumatic brain injury 0 0.00
Visual impairments 313 3.68
Vocational education 30 0.35
Work study coordination 16 0.19

Other (specify) 335 3.94

Taal 8,501 100.00

a/ This category reports individuals who are receiving dual certification, or are certified in more than one area

Note: The data collection intrument has a new format with an expanded list of training categories.

Source: Department of Education, Office of Special Education Programs, Division of Personnel Preparation (DPP).

0313
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Table B.2 Degree Recipients I.Q Progranis Funded by DPP
Wm-ter and Distribution. FY 1992

Grants:

Category

Number
of

Students

Percentage
of all DPP
Funded
Students

Number
of

Doctoral
Students

Percentage
of all DPP
Funded
Students

Adaptive physical education 41 1.40 2 4.26

Art therapy 0 0.00 0 0.00

Audiology 84 2.86 2 4.26

Autism 1 0.03 0 0.00

Counseling 92 3.14 0 0.00

Cross-categorical 42 1.43 3 6.38
Deaf-blindness 5 0.17 0 0.00

Early intervention 282 9.61 3 6.38

Health services 0 0.00 0 0.00

Hearing impairments 155 5.28 7 14.89

Instructional/assistive technology 6 0.20 0 0.00

Interpreting 2 0.07 0 0.00

Mental retardation 116 3.95 0 0.00

Multiple disabilities 22 0.75 0 0.00

Occupational therapy 33 1.12 0 0.00

Orientation and mobility 7 0.24 0 0.00

Orthopedic impairments 55 1.87 0 0.00

Other non-instructional 0 0.00 0 0.00

Other diagnostic 0 0.00 0 0.00

Other professions 1 .0.03 0 0.00

Other health impairments 5 0.17 0 0.00

Paraprofessional 71 2.42 0 0.00

Physical therapy 70 2.39 0 0.00

Psychology 498 16.97 3 6.38

Recreation therapist 11 0.37 2 4.26

Regular education 33 1.12 0 0.00

Respite care 0 0.00 0 0.00

Serious emotional disturbance 144 4.91 5 10.64

Severe disabilities 78 2.66 1 2.13

Social work 122 4.16 0 0.00

Special education (general)2/ 244 8.32 6 12.77

Specific learning disabilities 102 3.48 7 14.89

Speech or language impairments 465 15.85 3 6.38

Supervision / administration 24 0.82 2 4.26

Teacher aide 30 1.02 0 0.00

Traumatic brain injury 0 0.00 0 0.00

r ,,
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Table B.2 (cont'd)

Category

Number
of

Students

Percentage
of all DPP
Funded
Students

Number
of

Doctoral
Students

Percentage
of all DPP

Funded
Students

Visual impairments
Vocational education
Work study coordination

53
8

4

1.81

0.27
0.14

1

0

0

2.13
0.00
0.00

Other (specify) 28 0.95 0 0.00

Total 2,934 100.00 47 100.00

a/ This category reports individuals who are receiving dual certification, or are certified in more than one area.

Note: The data collection instrument has a new format with an expanded list of training categories.

Source: Department of Education, Office of Special Education Programs, Division of Personnel Preparation (DPP).
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Table` B.3 State or Professional Certification Recbiyed in
Programs Funded by DPP Grants:
Distribution, FY 1992

Numb'er and

Percentage of all
DPP Funded

StudentsCategory
Number of
Students

Adaptive physical education 31 0.8
Art therapy 0 0.0

Audiology 25 0.6

Autism 0 0.0

Counseling 11 0.3

Cross-categorical 66 1.6

Deaf-blindness 7 0.2
Early intervention 488 12.2

Health services 1 0.0

Hearing impairments 170 4.2
Instructional/assistive technology 0 0.0

Interpreting 11 0.3

Mental retardation 39 1.0

Multiple disabilities 38 0.9

Occupational therapy 25 0.6

Orientation and mobility 14 0.3

Orthopedic impairments 57 1.4

Other diagnostic 0 0.0

Other professions 0 0.0

Other non-instructional 0 0.0

Other health impairments 5 0.1

Paraprofessional 75 1.9

Physical therapy 60 1.5

Psychology 44 1.1

Recreational therapy 6 0.1

Regular education 5 0.1

Respite care 0 0.0

Serious emotional disturbance 176 4.4

Severe disabilities 92 2.3

Social work 0 0.0

Special education (general}' 1,690 42.1

Specific learning disabilities 152 3.8

Speech or language impairments 567 14.1

Supervision /administration 14 0.3

Teacher aide 0 0.0
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Tabje B.3 (coht :d)

Category

Traumatic brain injury
Visual impairments
Vocational education
Work study coordination

Number of
Students

0

92
11

0

40

4,012

Percentage of all
DPP Funded

Students

0.0
2.3
0.3
0.0

1.0

100.0

a/ This category reports individuals who are receiving dual certification, or are certified in more than one area.

Note: The data collection instrument has a new format with an expanded list of training categories.

Source: Department of Education, Office of Special Education Programs, Division of Personnel Preparation (DPP).
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EVALUATION OF THE INDIVIDUALS WITH DISABILITIES
EDUCATION ACT: SPECIAL STUDIES CONTRACTS

56



This appendix summarizes the specific evaluation activities supported by Special
Studies monies from 1976 through the present. All Special Studies contracts are listed
and brief descriptions provided. The studies have been designed to provide
information concerning the impact and effectiveness of the IDEA, formerly EHA.

Title
Contractor and

Contract Number
Contract Period

and Amount

1. Assessment of State Information
Capabilities under P.L. 94-142

Management Analysis 9/30/76 - 9/30/77
Center (MAC), Inc. $298,840

Cambridge, MA
300-76-0562

Description: The purpose of this study was to determine the States' capacities to
respond to the new reporting requirements inherent in P.L. 94-142. MAC analyzed the
data requirements in the law and the reporting forms being developed by program staff.
After visiting 27 States to test their capacity to respond, MAC reported on State capacity
to provide information in four categories: children, personnel, facilities, and resources.
They found that capacity was relatively high in the first category and decreased across
the remaining categories. They recommended deleting requirements for fiscal data, since
States could not respond adequately to such requests.

2. Development of a Sampling
Procedure for Validating State
Counts of Handicapped Children

SRI International 10/1/76 - 9/30/77
Menlo Park, CA $267,790

300-76-0513

Description: The purpose of this study was to develop a sampling plan and a method
that could be used by program staff to validate the State counts. SRI International
evaluated all previously available data on the incidence of children with disabilities and
concluded that the data reported by States were at least as accurate as other data
sources, if not more so. SRI concluded that procedures for validating the information
should be incorporated into the counting procedures themselves. SRI developed a
handbook showing States how to do this.

3. An Analysis of Categorical
Definitions, Diagnostic Methods,
Diagnostic Criteria, and
Personnel Utilization in the
Classification of Handicapped
Children

Council for Exceptional 10/1/76 - 9/30/77
Children (CEC) $110,904

Reston, VA
300-76-0515

Description: The purpose of this study was to determine the extent to which State
policies (a) provided for services to children with disabilities other than those provided
for under IDEA, Part B, or (b) used varying definitions or eligibility criteria for the same
categories of children. CEC found that neither of the types of children served nor the
definitions varied widely. However, there were some instances in which eligibility
criteria did vary.
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Contractor and Contract Period
Title Contract Number and Amount

4. Implementation of the Individual David Nero & Associates 9/30/76 - 12/30/77
Education Program Portland, OR $433,000

300-74-7915

Description: The purpose of this study was to estimate the difficulty of implementing
the IEP provision of the IDEA. The work was performed by Nero and Associates and
by internal staff. Four States were visited and a variety of individuals affected by the
Act were interviewed. The study revealed that (a) similar concerns were identified both
in States that already had provisions and in those that did not, and (b) similar concerns
were raised by both special education and regular teachers. The findings were used to
design technical assistance and in- service training programs.

5. Analysis of State Data Team Associates 9/29/76 - 9/11/77
Washington, D.C. $192,698

300-76-0540 9/12/77 - 6/30/78
$175,396

Description: The purpose of this study was to analyze data already available from the
States. The work was performed by TEAM Associates and by internal staff. The State
data contained all numerical information required in the Act as well as extensive
information on policies and procedures. Analysis of the information contained in these
State documents and information obtained from Special Studies form the backbone of
the Annual Report to Congress.

6. Longitudinal Study of the impact SRI International 1/16/77 - 9/16/78
of P.L. 94-142 on a Select Menlo Park, CA $197,707
Number of Local Educational 300-78-0030 9/16/78 - 9/15/79
Agencies $566,838

9/15/79 - 2/28/81
$498,112

2/28/81 - 10/31/81
$249,993

11/1/81 - 12/15/82
$250,006

Description: The purpose of this study was to follow a small sample of school systems
over a 5-year period to observe their progress in implementing the Act. Because
Congress asked that the Annual Report describe progress in implementation, this in-depth
study of processes was designed to complement the national trends reported by States.
In this study, SRI International described the implementation process for the school
districts and identified problem areas.
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Contractor and Contract Period
Title Contract Number and Amount

7. Criteria for Quality Thomas Buffington 5/19/77 - 2/28/79
Associates $395,162

Washington, D.C.
300-77-0237

Description: This study was designed to lay the groundwork for future studies of the
quality and effectiveness of P.L. 94-142's implementation. It was conducted by internal
staff with the assistance of Thomas Buffington Associates. The study focused on four
principal requirements of the law: provision of due process, least restrictive placements,
individualized education programs, and prevention of erroneous classification. The
study solicited 15 position papers on evaluation approaches for each requirement for
LEA self-study guides. Four monographs addressing the evaluation of these four
provisions of the law were produced. Each monograph included the relevant papers and
a review by a panel of education practitioners.

8. National Survey of Individ-
ualized Education Programs

Research Triangle 1/16/77 - 9/16/78
Institute (RTI) $197,707

Research Triangle 10/1/78 - 9/30/79
Park, NC $661,979
300-77-0529 10/1/79 - 10/30/80

$125,181

Description: The purpose of this study was to determine the nature and quality of the
individualized education programs being designed for children with disabilities. These
programs are at the heart of the service delivery system, and the Congress asked for a
survey of them. RTI spent the 1977-78 school year designing a sampling plan and
information-gathering techniques. Data collected in school year 1978-79 provided
descriptive information about IEP documents. The study found tnat 95 percent of
children with disabilities have IEPs. Most IEPs meet minimal requirements of the Act,
except for the evaluation component.

9. A Descriptive Study of Teacher Roy Littlejohn &
Concerns Said to be Related to Associates
P.L. 94-142 Washington, D.C.

7/9/76 - 10/30/78
$328,758

Description: The purpose of this study was to assess the array of concerns raised by
teachers regarding the effects of the Act on their professional responsibilities. Several
concerns were raised by teachers during the course of the FY 1976 study on the
implementation of the individualized education program, and several have been raised
by national teachers' organization. Roy Littlejohn & Associates organized the concerns
into general types and analyzed the relationships between these categories of concerns
and the requirements of the Act. They visited six school districts to analyze in detail a
small number of examples. Recommendations were made for school districts to provide
teachers with more information about P.L 94-142.

t) 3 j
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Contractor and Contract Period
Title Contract Number and Amount

10. Case Study of the Implementation Education Turnkey Systems 9/30/77 - 5/31/79
of P.L. 94-142 Washington, D.C. $484,452

300-77-0528

Description: The purpose of this study was to assess the first year of implementation
of the Act. Education. Turnkey Systems observed nine local school systems during the
1977-78 school year and the first half of the 1978-79 school year to determine how
priorities were established and how implementation decisions were made at each level
of the administrative hierarchy. P.L. 94-142's implementation was observed to be well
under way at each LEA despite varying levels of resources and organizational
differences among sites. Problem areas were identified.

11. Clarification of P.L. 94-142 for
the Classroom Teacher

Research for Better Schools 10/1/77 - 1/31/78
Philadelphia, PA $24,767

300-77-0525

Description: The purpose of this project was to provide regular teachers with accurate
information about P.L. 94-142 and its probable effects on their classrooms. A field-tested
guide entitled Clarification of P.L. 94-142 for the Classroom Teacher was produced by
Research for Better Schools for this purpose. The guide contains (1) a self-evaluation
pretest; (2) an explanation of the law, its background, purpose, and major provisions; (3)
questions most frequently asked by teachers about P.L. 94-142 and their answers; (4)
activities to help classroom teachers prepare themselves and their students for
implementation of the law; and (5) two appendices, one containing the P.L. 94-142
regulations, and the other an annotated bibliography.

12. Study for Determining the Least Applied Management 9/12/78 - 1110/80
Restrictive Environment Place- Sciences (AMS) $369,770
ment of Handicapped Children Silver Spring, MD

300-78-0427

Description: The purpose of this study was to investigate the rules or criteria used by
the courts and State hearing officers to determine the placements of children with
disabilities, the guidance given by States to school districts in making placement
decisions, and the actual placement procedures used by school districts. Placement
decision rules and interpretations of the Act's least restrictive environment requirement
were compared across arenas. Exemplary practices at the State and local educational
agency levels were described.
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Contractor and Contract Period
Title Contract Number and Amount

13. Special Teens and Parents: ABT Associates, Inc. 10/1/78 - 9/30/79
Study of P.L. 94-142's Impact Washington, D.C. $47,220

300-78-0462 10/1/79 - 9/30/80
$53,687

Description: This case study was originally intended to continue for five years, but was
terminated at the end of the second year because of a cutback in Special Studies money.
The study examined the impact of P.L. 94-142 on secondary students with learning
disabilities and their families. For four requirements of the law -- protection in
evaluation, individualized education programs, least restrictive environment, and
procedural safeguards the study investigated how the requirements were implemented
by the secondary school special education program, the impact of the school program
and practices on the students, and the implications of the experiences of the students for
those concerned with the education of adolescents with learning disabilities.

14. Activist Parents and Their American Institutes for 10/1/78 - 9/30/79
Disabled Children: Study of Research (AIR) $55,641
PI . 94-142's Impact Cambridge, MA 10/1/79 - 9/30/80

300-78-0463 $63,374

Description: This case study was originally intended to continue for five years, but was
terminated at the end of the second year because of a cutback in Special Studies money.
The study focused on parents who responded energetically to the invitation to activism
offered by P.L. 94-142, and examined the benefits of parent activism for the child.
Effective strategies were identified and the history of their development described. The
cost of parental involvement was described in emotional and economic terms, and
program benefits to children were shown.

15. The Quality of Educational Huron Institute 10/1/78 - 9/30/79
Services: Study of P.L. 94-142's Cambridge, MA $51,239

Impact 300-78-0465 10/1/79 - 8/31/80
$60,000

Description: This case study was originally intended to continue for five years, but was
terminated at the end of the second year because of a cutback in Special Studies money.
The study examined the extent to which school district implementation of P.L. 94-142
results in quality educational services to children with disabilities and the consequences
to the child and family. The first year focused on entry into special education during
the preschool years, the emotional consequences of the diagnostic process, parental
education about P.L. 94-142, and early programming for preschoolers. The second year
focused on factors that influence mutual adaptation between families and school staff.

5D1
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Contractor and Contract Period
Title Contract Number and Amount

16. Children with Different Handi- Illinois State University 9/1/78 - 8/31/79
capping Conditions: Study of Normal, IL $46,060
P.L. 94-142's Impact 300-78-0461 9/1/79 - 8/31/80

$55,295

Description: This case study was originally intended to continue for five years, but was
terminated at the end of the second year because of a cutback in Special Studies money.
It focused on differences in the impact of P.L. 94-142 implementation on children with
various disabilities and their families. The study looked at the consequences to families
from five theoretical perspectives and related these to the provisions and implementation
of the Act.

17. Institutional Responses and High/Scope Educational 10/1/78 - 9/30/79
Consequences: Study of Research Foundation $48,387
P.L. 94-142's Impact Ypsilanti, MI 10/1/79 - 9/30/80

300-78-0464 $56,228

Description: This case study was originally intended to continue for five years, but was
terminated at the end of the second year because of a cutback in Special Studies money.
The study investigated the relationship of school district responses to P.L. 94-142 to child
and family outcomes, such as self-concept, social skills and competencies, academic
achievement, and economic activity.

18. Project to Provide Technical
Assistance in Data Analysis

Decision Resources 10/1/78 - 9/30/79
Corporation $142,614

Washington, D.C. 10/1/79 - 9/30/80
300-78-0467 $199,714

10/1/80 - 5/31/81
$ 89,919

300-82-0001 10/1/82 - 9/30/83
$125,071

10/1/83 - 9/30/84
$144,171

300-84-0246 10/1/84 - 9/30/85
$196,632

10/1/85 - 9/30/86
$348,564

10/1/86 - 10/31/87
$215,797

9
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Contractor and Contract Period
Title Contract Number and Amount

Technical Assistance in Data Westat, Inc. (formerly
Analysis, Evaluation, and Report Decision Resources
Preparation Corporation)

Rockville, MD
300-87-0155

HS92035001

10/1/87 - 9/30/92
$5,908,246

10/1/92 - 9/30/93
$1,000,000

10/1/93 - 9/30/94
$1,321,000

10/1/94 - 9/30/95
$ 976,820

Description: The purpose of this project in its early years was to analyze data already
available from States. State data submitted to OSEP each year contain all numerical
information required in the Act as well as extensive information on policies and
procedures. State data were analyzed throughout the years of the contract period for
dissemination to the field and for inclusion in the Annual Report to Congress.

The current project expands on the prior technical assistance contract. The purposes of
the project are to (1) assist OSEP in developing the capacity to collect and analyze valid,
reliable, and comparable data for reporting, program planning, and evaluation; (2)
conduct studies to analyze significant and emerging issues in special education; (3) assist
OSEP in providing guidance to State and local educators regarding educational reform
issues; (4) assist States to build the capacity to collect valid and reliable data and to
perform evaluations of the impact and effectiveness of services provided under IDEA;
(5) facilitate information exchanges among Federal, State, and local special educators to
discuss common concerns and goals; and (6) obtain, organize, and analyze information
from multiple sources for reporting on the status of IDEA implementation, and the
impact and effectiveness of IDEA implementation.

19. Identification of Future Trends Newtek Corporation 6/1/78 - 9/30/78
in the Provision of Services to Reston, VA $10,000
Handicapped Students 300-78-0302

Description: This project was designed to provide information on potential future
changes in values, economics, social institutions, technology, and medicine that may
affect the provision of services to children with disabilities. In 1978, at a conference held
by Newtek Corporation, experts in those five areas discussed the trends and the
implications of those trends with panel members representing various aspects of services
to children with disabilities. Although in many cases the projected trends were too
speculative to guide policy making, the conference highlighted some potentially
important trends about which policy makers should be aware. A summary of the
conference was published in Focus on Exceptional Children.
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Title
Contractor and

Contract Number
Contract Period

and Amount

20. A Project to Develop BEH Waiver Planning and Human 5/1/78 - 12/15/78
Requirements, Procedures, and Systems, Inc. $64,500
Criteria. Washington, D.C.

300-78-0128

Description: States that provide clear and convincing evidence that all children with
disabilities have a free appropriate public education available to them may receive a
partial waiver of the law's fiscal nonsupplant requirement. A six-month study was
undertaken by Planning and Human Systems in 1978, to develop guidelines to be used
in reviewing a State's request for a waiver. Development of the guidelines was based
on (1) an evaluation of experiences in conducting a review of a request by Massachusetts
for a waiver in 1978; (2) information provided by Federal, State, and local agencies and
by State consumer, advocacy, and professional associations; and (3) a review of
monitoring procedures used by other Federal agencies.

21. A Study to Evaluate Procedures
Undertaken to Prevent Erroneous
Classification of Handicapped
Children

Applied Management
Sciences (AMS)

Silver Spring, MD
300-79-0669

10/1/79 - 9/30/80
$200,403

10/1/80 - 9/30/81
$480,092

10/1/81 - 9/30/82
$179,906

10/1/82 - 3/31/83
$ 37,310

Description: This study described LEA procedures for identifying, assessing, and placing
students to determine whether or not procedures were in place to prevent the erroneous
classification of children, particularly misclassification on the basis of racy or culture.
AMS collected data from 500 schools in 100 school districts and reviewed selected
documents for 10,000 individual students. Five topics were addressed: (a) the extent to
which LEAs use evaluative data such as adaptive behavior and classroom observations
in their assessments; (b) a comparison of evaluation procedures for minority and
nonminority students; (c) assessment training needs as identified by the respondents; (d)
the extent to which school staff members document evaluation decisions; and (e) the
extent to which school systems have students waiting to be evaluated.

22. Survey of Special Education
Services

Rand Corporation 10/1/80 - 9/30/81
Santa Monica, CA $225,402

300-79-0733

Description: The purpose of this study was to survey and describe the services provided
by school districts and the number and nature of services actually received by children
with disabilities. As a result of cutbacks in Special Studies money, however, this contract
was terminated at the end of the first year.

53,1
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Contractor and Contract Period
Title Contract Number and Amount

23. Study of Student Turnover SRI International 10/1/79 - 3/31/81
Between Special and Regular Menlo Park, CA $220,299
Education 300-79-0660

Description: The purpose of this study was to provide information about student flow
between special and regular education. SRI International (1) described the characteristics
of children leaving special education and the reasons for their departure, (2) identified
the extent to which children with disabilities transfer successfully into regular education
programs, and (3) identified children who may receive treatment of short duration and
therefore may not be receiving services when Federal counts are taken.

24. Legal Conference on the Federation for Children 5/1/79 - 8/31/79
Surrogate Parent Requirement with Special Needs $35,358

Boston, MA
310-1-76-BH-02

Description: This project investigated the legal issues surrounding the surrogate parent
requirement of P.L. 94-142 and explored as many approaches as possible for responding
to these issues. The Federation for Children with Special Needs held a conference in
July 1979 that included four State representatives involved in the legal aspects of
implementing the parent surrogate requirements, two persons from national
organizations, and representatives from the General Counsel's Office of HEW, the Justice
Department, and program staff. Information provided at this conference, reports of
several States on their experience in implementing the parent surrogate requirement, and
independent legal research formed the basis for analyzing the issues involved. The
analysis was used to review the need for policy clarification.

25. Analysis of State and Local Newtek Corporation
Implementation Efforts Reston, VA

300-79-0722

10/1/79 - 5/15/80
$31,854

Description: This study was designed to provide information on the budgetary factors
at State and local levels that affect the implementation of P.L. 94-142. The study,
conducted by Newtek Corporation, (1) investigated the special education budgetary
process at the State level and (2) examined in detail budgetary processes in four LEAs,
selected on the basis of demography. A guidebook was produced describing the Federal
funding process for P.L. 94-142 as well as State and local funding processes for special
education.
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Title
Contractor and

Contract Number
Contract Period

and Amount

26. State/Local Communication
Network for Exploring Critical
Issues Related to P.L. 94-142

National Association of
State Directors of Special
Education (NASDSE)

Washington, D.C.
300-79-0721

10/1/79 - 9/30/80
$159,175

1011/80 - 9/30/81
$195,759

10/1/81 - 9/30/82
$151,320

10/1/82 - 9/30/83
$192,249

10/1/83 - 9/30/84
$183,505

10/1/84 - 9/30/85
$186,129

10/1/85 - 9/30/86
$195,051

10/1/86 - 9/30/87
$203,800

Description: The Forum project, conducted by NASDSE, provided a communication
network for local, State, and Federal levels. All 50 SEAs and more than 100 LEAs were
Forum participants. The project conducted analyses of important issues and practices
in SEAS and LEAs in order to assist OSEP in providing technical assistance to the field
as specified under Section 617 of IDEA. The communication network also operated as
a mechanism to enable OSEP to obtain timely feedback on current and emerging trends
related to issues and practices in providing a free appropriate public education to all
children with disabilities. The project also provided technical assistance to participating
SEAs and LEAs through the communication network.

27. SEA/LEA Technical Assistance TRISTAR
Training University of North

Carolina
Chapel Hill, NC

300-79-0661

10/1/79 - 9/30/80
$87,000

10/1/80 - 9/30/81
$73,937

Description: In response to needs identified by SEAS and LEAs for information in
specific areas of implementation of P.L. 94-142, OSEP funded TRISTAR (a cooperative
organization of the North Carolina Department of Public Instruction, the University of
North Carolina, and the Wake County Public Schools) in FY 80 and FY 81. During its
first year, TRISTAR conducted two conferences for SEAs, LEAs, and the Regional
Resource Centers on problems and successful practices in the following areas: child
count, Child Find, individualized education programs, and interagency cooperation. The
contractor then provided follow-up technical assistance to participants who requested
it. In its second year, TRISTAR focused on providing information to educational
agencies on how to reduce adversarial relationships between parents and schools.
Technical assistance materials were developed by the project, other resources were
identified, and a national topical conference was conducted in June 1980.
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Contractor and Contract Period
Title Contract Number and Amount

28. Verification of Procedures to
Serve Handicapped Children

Applied Management 10/1/79 - 8/31/80
Sciences (AMS) $97,939

Silver Spring, MD 9/1/80 - 8/31/81
300-79-0702 $70,000

Description: This study had two parts: an assessment component and a secondary
school component. The assessment component investigated three processes that
influence the timeliness with which a school system conducts evaluations for students
who have been identified as potentially having disabilities: referral/screening, case
coordination, and quality control. This component of the study was conducted in .the
school districts of three cities of moderate size. A total of 94 personnel involved with
the evaluation process participated in the study. The secondary school component was
conducted in two phases. The first phase examined the class schedules of 458 students
with disabilities in 11 public high schools in two States. Data were collected concerning
the number of students with disabilities that received services, the type of coursework
taken, the extent to which students received services in integrated settings, and the
extent to which they received services comparable to those of students without
disabilities. In this phase, AMS identified and documented promising strategies for
serving secondary students with disabilities. Strategies were grouped into the following
topics: personnel utilization, special education curriculum development, internal special
education strategies, regular education teacher preparation/support, special education
student preparation/support, and vocational options.

29. Special Study on Terminology SRA Technologies
Mountain View, CA

300-84-0144

5/21/84 - 2/21/85
$209,670

Description: This nine-month study was undertaken to respond to the data requirements
of Section 17 of P.L. 98-199 for a "Special Study on Terminology." The purpose of the
contract was to conduct a review and assessment of the impact of the terms "serious
emotional disturbance" (SED) and "behavioral disorder" (BD), and their definitions on
several service issues: (1) the number and type of children and youth currently being
served (and anticipated to be served) in special and regular education programs;
(2) identification, assessment, special education, and related services provided and the
availability of such services; (3) settings in which special education and related services
are provided; (4) attitudes of and relationships among parents, professionals, and
children and youth; and (5) training of professional personnel providing special
education services. The study also provided examples of SED children who were
effectively and ineffectively served.
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Contractor and Contract Period
Title Contract Number and Amount

30. Longitudinal Study on a Sample SRI International 9/27/84 - 9/27/85
of Handicapped Students Menlo Park, CA $285,409

300-84-0258 4/10/85 - 4/30/86
Design $212,103

6/3/85 - 4/30/86
$ 48,051
5/1/86 - 7/28/86

$100,000
7/29/86 - 10/15/86

$ 71,526
300-87-0054 4/22/87 - 4/30/90
Implementation $2,963,602

5/1/90 - 4/21/92
$2,129,845

5/1/92 - 1/31/94
$388,069

Description: This contract was developed in response to the 1983 Amendments to EHA,
now IDEA, which stipulates that a longitudinal study of a sample of secondary special
education students be conducted to examine their occupational, educational, and
independent living status after leaving secondary school. Due to the magnitude and
importance of the proposed five-year longitudinal study, a design contract was awarded
to develop a study design, sampling plan, and study instrumentation. The
implementation contract includes data collection, analysis, and report development. In
1987, data were collected for the first time on a nationally representative sample of more
than 8,000 youth with disabilities. Data were collected again on these same youth in
1990. Analyses are examining outcomes and related factors.
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Title
Contractor and

Contract Number
Contract Period

and Amount

31. Survey of Expenditures for
Special Education and Related
Services at State and Local
Levels

Decision Resources
Corporation

Washington, D.C.
300-84-0257

9/30/84 - 9/29/85
$505,309

9/30/85 - 9/29/86
$506,465

9/30/86 - 9/29/87
$722,614

9/30/87 - 3/31/88
$167,341

4/01/88 - 2/28/89
$ 65,921

Total: $1,967,650

Description: This congressionally-mandated study was designed to provide OSEP with
detailed expenditure data and to provide SEAs and LEAs with precise special education
expenditure data with which to conduct program planning and budgeting activities.
Data were collected on site from approximately 60 LEAs in 18 States. Using a resource-
cost approach, data were collected to estimate expenditures for special education
instructional programs and services, and by disabilities and age grouping. Analyses
focused on national expenditure estimates, service descriptions, and how Federal funds
are used.

32. Technical Assistance to State
Educational Agencies Participa-
ting in the State Educational
Agency/Federal Evaluation
Studies Program

Research Management 4/30/85 - 5/30/87
Corporation $313,924

Fall Church, VA
300-85-0098

Description: Section 618(d)(3) of P.L. 99-457 authorizes the provision of technical
assistance to State agencies in the implementation of the design, analysis, and reporting
procedures of studies funded by the State Agency/Federal Evaluation Studies Program.
A 25-month contract was awarded to Research Management Corporation to provide
technical assistance to State educational agencies participating in the program. Based
upon the contractor's needs assessment of each project's study proposal, State
educational agencies were offered consultation, critical analysis of reports, information
search, on-site technical assistance, and participation in a series of invitational forums.
Topics ranged from broad issues of research methodology, (for example, quasi-
experimentation, sampling, instrumentation, and case study research) to specific issues
of participatory testing, survey methodology, questionnaire development, and rating
scales. The final forum focused on the dissemination and utilization of study results that
emanated from the 21 projects funded in 1984 and 1985. A synthesis report was
prepared on the six 1984 studies that evaluated the impac and effectiveness of
educational services for children with learning disabilities served within the regular
education environment.
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Title
Contractor and

Contract Number
Contract Period

and Amount

33. A Study of Programs of Instruc-
tion for Handicapped Children
and Youth in Day and Residential
Facilities

34.

Mathematica Policy
Research

Princeton, NJ
300-85-0190

9/1/85 - 5/31/86
$331,189

6/1/86 - 2/28/87
$529,246

3/1/87 - 11/30/87
$283,564

12/1/87 - 8/31/88
$182,025

9/1/88 - 2/28/89
$ 79,971

Total: $1,405,995

Description: This project provided previously unavailable data on (1) the characteristics
of the populations served in State, private, and LEA-operated d, y and residential schools
operated exclusively or primarily for persons with disabilities, (2) the characteristics of
the instructional programs offered to persons age 21 or younger in these facilities, and
(3) the changes that have occurred in the number and characteristics of these facilities
since the Office of Civil Rights Survey of Special Purpose Facilities was conducted in 1978-
79. The findings of this study were summarized in chapter 3 of the 1991 Annual Report
to Congress.

State/Federal Information
Forum for Program Improvement

National Association of
State Directors of Special
Education (NASDSE)

Alexandria, VA
HS92015001

10/1/92 - 9/30/93
$451,522

10/1/93 - 9/30/94
$473,453

Project FORUM will assist OSEP in developing and implementing a plan for the
identification of State and local educational agency information for program
improvement; assist OSEP in developing and implementing a plan that will organize,
synthesize, interpret, and integrate information for program improvement; facilitate the
ongoing communication of program and policy information between OSEP and State and
local educational , ,genies; assist OSEP and State and local administrators by conducting
arkalyses of critical and emerging issues that can be utilized to support policy and
implementation decisions; and promote and facilitate the use of information for program
improvement at all levels.
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THE ABILITIES PROJECT:
DEVELOPING DESCRIPTORS FOR CHARACTERIZING

INFANTS AND PRESCHOOLERS WITH DISABILITIES

North Carolina Department of Human Resources, FY 1990

The ABILITIES project was a cooperative effort between the NorthCarolina Department
of Human Resources, Developmental Disabilities Section, and the Frank Porter Graham
Child Development Center of the University of North Carolina at Chapel Hill. The
purpose of the project was to investigate the utility of the ABILITIES Index, an
alternative instrument for describing the functional abilities and limitations of young
children with disabilities, independent of etiologic bases and/or manifestations of
handicapping conditions. The project consisted of five related studies to examine the
reliability, utility, and consumer perceptions of the instrument for use in early
intervention.

Reliability Study

This study examined the extent to which parents and various professionals consistently
rated children with the ABILITIES Index. The two central questions addressed the
extent to which ABILITIES ratings are consistent across raters, and for an individual
rater, how consistent they are across time. The sample included 254 children, 213
parents, 133 teachers, and 135 specialists (i.e., speech and language pathologists,
physical therapists, occupational therapists, and psychologists). There were no
significant differences in percent of agreement for any of the three combinations (i.e.,
parents-teachers, teachers-therapists, and parents-therapists); raters who varied
considerably in expertise, discipline, and relationship to the child generally agreed as
to the child's presenting characteristics. Ratings appear to be stable over a short period
(i.e., five weeks), and for most domains, also over a long period. While the index
overall provides a highly reliable "picture" of the child, caution should he exercised in
using individual item rankings for research or diagnostic purposes.

Team Consensus Study

The Team Consensus Study more fully examined the reliability of the ABILITIES Index
among a group of experts from different disciplines. Two questions were addressed:
1) Do members of an interdisciplinary assessment team rate :I.,- same child in the same
way? and 2) What is the relationship between individual team member ratings and a
team consensus rating? A sample of 72 professionals from nine developmental
evaluation centers participated. Respondents rated each child individually and then
discussed the ratings at the child's staffing to develop a consensus rating. Perhaps due
to the heterogeneous background of the raters or the limited time spent with the child,
interrater reliability was found to be lower in this study than in the Reliability Study.
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With regard to the second question, it was hypothesized that the ratings of individuals
with expertise in a particular domain would more closely correspond to the team
consensus rating than would the ratings of nonexperts. Mean ratings for several expert
groups (medical professionals, occupational therapists, physical therapists,
psychologists, and speech-language therapists) bore out the hypothesis, suggesting that,
in coming to consensus, team members may "follow the lead" of the member perceived
to have the greatest expertise in a given domain.

Criterion Study

To establish the validity of the ABILITIES Index, this study sought to determine the
extent to which ratings on the ABILITIES Index could account for variability in
developmental markers, intervention variables (mainstreamed versus self-contained
placements) and traditional categorical labels (e.g, developmentally delayed). Two
questions were addressed: 1) What is the relationship between functional
characteristics, as measured by the ABILITIES Index, and developmental markers,
assessed by the Battelle Developmental Inventory? and 2) To what extent can the
ABILITIES Index complement or extend the differentiation of children grouped on the
basis of traditional descriptors such as categorical labels or etiological markers? A total
of 69 children from self-contained programs and 93 children from mainstreamed
programs participated in the Time 1 testing; 50 children from self-contained settings
and 23 children from mainstreamed settings were tested the second time. Correlations
between ABILITIES domain scores and relevant BDI scores ranged from .53 to .73.
Graphs based on aggregate ABILITIES ratings clearly differentiate children by
intervention groups and by traditional categorical labels in terms of functional
characteristics. These findings suggest that the ABILITIES Index is valid insofar as its
ratings correspond to those of other systems of characterizing children. A third
question was posed (i.e., Are functional characteristics of infants and preschoolers with
disabilities associated with mainstreamed success?) but the nonrandom assignment of
children to mainstreamed and self-contained groups, the small number of
mainstreameri children who could be evaluated the second time, and the change in
program status experienced by many of the children made it impossible to examine
"mainstreamed success."

Consumer Validation Study

This study was conducted to determine the extent to which consumers perceive the
ABILITIES Index to be understandable, acceptable, and useful. Two surveys were
developed, one for parents and early intervention service providers (i.e., teachers,
therapists, and DEC diagnostic specialists), and one for State agency representatives.
A total of 209 parents, 91 teachers, 93 therapists, 55 diagnostic experts, and 71 state
agency representatives participated. Mean ratings for all groups were positive, but
there were statistically significant differences between groups, with parents consistently
rating the index more positively. Parents' positive responses may indicate that the
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Index will be particularly helpful as a way to involve families more meaningfully in the
assessment process.

Descriptive Study

The purpose of this study was to use the index to describe all the children in a given
service delivery system. The ABILITIES Index was used to describe two populations
of infants and toddlers served in early intervention programs. ABILITIES Indexes and
demographic information were collected for all children (n=323) in North Carolina's
CASSP evaluation study programs and for a sample of children (n=379) served by
Louisiana's part H programs. ABILITIES data were aggregated and graphed to present
a visual representation of the functional needs of each population. Such population
profiles could be useful to facilitate state and local program planning. Additionally,
samples of children with hearing (n= 46) and physical disabilities (n=83) from the
People's Republic of China were described using the Index, indicating potential for
extending the use of the Index to the international level.

Conclusions

The ABILITIES project consisted of a series of five related studies. The ABIL111ES
Index was found to be a reliable, valid, useful, and acceptable way to describe the
functional needs of children with disabilities. At a systems or population level,
aggregate ratings on the ABILITIES Index can be used to describe populations in such
a way that groups with different characteristics can be clearly differentiated from one
another based on functional characteristics. Findings from this project also suggest that
a system such as the ABILITIES Index could be used at the individual level as an
alternative to categorical labeling.
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DETERMINING THE UTILITY OF USING SPECIAL EDUCATION
STUDENT OUTCOME PROFILES TO EVALUATE THE EFFECTIVENESS

AND IMPACT OF SPECIAL EDUCATION SERVICES

New Hampshire State Department of Education, FY 1992

The Bureau for Special Education Services of the New Hampshire Department of
Education conducted this feasibility study designed to determine the utility of special
education student outcome profiles for evaluating the effectiveness and impact of
special education services. The feasibility study examined how methodology and data
profiles provided through a computerized school-based Student Outcome Information
System (SOIS) could be used by local educators to systematically monitor the outcomes
of students with disabilities and to evaluate the effectiveness of programs and services
for these students.

The study objectives were:

1. To conduct pilot studies in two high schools and five
elementary schools to determine how special education student
outcome profiles can be used to evaluate the effectiveness and
impact of special education services.

2. To identify the types of deci-ions that can be made to improve
programs and services for students through the use of special
education student outcome profiles.

From a methodological perspective, this feasibility study was designed to determine:
1) the types of variables that both special and regular education administrators felt were
important in evaluating programs and services for students with disabilities; 2) data
availability and accessibility for these variables; 3) the extent to which data for selected
variables could be effectively imported from schools' administrative software; and, 4)
how information in data profiles can be used by special and regular education staff for
monitoring student performance and evaluating program effectiveness.

Through a structured process conducted by the study team, the special and regular
education staff at each site achieved consensus on the variables they felt would allow
them to monitor student performance and evaluate program effectiveness. Bringing the
special and regular educators together to achieve consensus on the study variables was
an essential element of creating understanding and ownership of a process that
focussed on evaluation capacity at the local level. The meetings resulted in agreement
on outcome variables (e.g., attendance rates, discipline/suspension rates, drop-out rates
etc.), student variables (e.g., gender, grade level, family structure, disability etc.) and
educational/process variables (e.g., regular education, special education, previously
retained, reading level, math level etc.).
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The feasibility study included the total population of special and regular education
students from the five elementary schools. At the high school level, data were collected
for two grade levels selected by the administrators. Data was collected on 2,373
students at the elementary level of which 196 were students with disabilities and data
was collected on 2,617 students at the high school level of which 256 were students
with disabilities. The data was collected from school records and New Hampshire's
Special Education Information System (SPEDIS).

The SOIS provides almost unlimited capability to disaggregate data and depict
outcomes by pertinent student and process variables. An array of SOIS profiles was
generated through the feasibility study in order to determine their utility for monitoring
student performance and examining program effectiveness in each of the participating
schools. The types of profiles generated through the feasibility study included the
following:

Population Profiles. The population profiles depict the
percentages of students in the school population that reflect the
pertinent student and educational process variables. A
population profile can be generated for any of the population
sub-groups and depicts the specific characteristics of this
population by all of the variables of interest.

Absence Profile. The absence profile depicts absence rates by
pertinent variables, and can be generated for any group (e.g.,
total school or by special education).

Disciplinary Incidents Profile. This profile depicts the
discipline rates of the population groups. For each population
group, the number and percent of students involved in at least
one disciplinary action or several disciplinary actions are
depicted.

Grade Performance and Grade Distribution Profiles. There
are three types of grade profiles. Grade Performance Profiles
depict the number and percent of students receiving 2 or more
A's (i.e., experiencing positive progress in school) across their
subject areas and the number and percent of students receiving
2 or more D's /F's e., where grades suggest they are at risk
of school failure) across their subject areas. Subject Area Grade
Distribution Profiles depict grade distributions for designated
populations by subject area, such as mathematics and show the
proportion of grades received by the student sub-groups that
were above satisfactory (A or B), satisfactory (C), or below
satisfactory (D or F). Course Grade Distribution Profiles are
generated for a single specific population and depict the
proportion of students in that population enrolled in specific
courses and the distribution of grades for each course.
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9 Dropout Rate Profile. The dropout rate profile depicts the
percentage of students in each population group who dropped
out and didn't return to school, as well as the students who
dropped out and then re- entered.

For most of the variables, the feasibility study indicated that data were available and
could be accessed efficiently from manual school records or administrative software.
However, across the schools, the efficiency of accessing data varies according to the
extent to which the school had instituted an integrated recordkeeping system, with
most data computerized or easily located in a central location. The two high schools
were far more advanced in this regard than the elementary schools.

Determining the utility of the profiles involved a focus on the extent to which the
disaggregated data depicted in the profiles: 1) enabled local district staff to determine
the extent to which students with disabilities and subgroups of this population were
achieving satisfactory outcomes as compared to their peers; 2) enabled staff to identify
variables which appeared to have either a positive or negative influence on student
outcomes; and 3) addressed their evaluation questions.

The feasibility study contributed to a shared understanding among the participating
special and regular education administrators of the combination of factors that must be
considered in planning inclusive services for students with disabilities and in evaluating
their effectiveness. The use of the SOIS to generate the profiles empowers local
educators to identify program evaluation questions that are meaningful to them and to
acquire the data that addresses these questions.
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Programs Funded in FY 92
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DELAWARE DEPARTMENT OF PUBLIC INSTRUCTION AND THE OHIO VALLEY
EDUCATIONAL CONSORTIUM (KENTUCKY)

"Project PASS*PORT"

Project Director. Vaughn K. Lauer

Cost: Federal Share = $149,031

Agency Share = $183,381

Total = $332,412

Project Period: October 1992 to May 1994

Abstract:

Monitoring of IEPs has resuiied in increased compliance with State and Federal
regulations. Compliance with procedural regulations, however, does not assure that
students achieve short-term goals and objectives or long-term valued outcomes.
Moreover, the relationship among IEP content, children's needs and classroom
instruction is unclear. If IEPs are to become tools of outcome assessment and
accountability, they need to direct activities other than compliance with procedural
regulations; that is, they should guide instruction and result in students' achievement
of valued outcomes. The purpose of this study is to determine the feasibility of
establishing a relationship among State and nationally identified outcome measures and
IEPs so that IEPs may be used to direct student achievement of valued outcomes.

To redirect how IEPs are used will necessitate that IEPs have objectives related to
valued outcomes and that measures of student achievement of these valued outcomes
exist. The Performance Assessment for Self-Sufficiency (PASS) was developed by the
American Institutes for Research for the Office of Special Education Programs (OSEP)
to assess the functional skills and behaviors of students with disabilities who are exiting
the educational system. An expert system is under development that will predict the
services these students will need after they leave school. PASS may be useful to assess
educational outcomes for students with disabilities if the outcomes measured
correspond to valued outcomes at the national, State, or local level. The National
Center for Educational Outcomes (NCEO), another OSEP sponsored project, has
developed a model of educational outcomes for students with disabilities that specifies
enabling outcomes (presence/ participation; accommodation/adaptation/compensation)
and educational outcomes (literacy, satisfaction, contribution/citizenship,
physical/mental health, independence/responsibility, and social/behavioral skills).

Kentucky developed a set of valued outcomes under the Kentucky Education Reform
Act (KERA); student IEPs are to address these outcomes. Delaware does not have a set
of valued outcomes but rather a system for collecting data on special education
outcomes, the Special Education Effectiveness Development System (SEEDS).

6

16TH ANNUAL REPORT To CONGRESS: APPENDIX E E 1



Three major questions will be addressed:

1. Is it feasible to establish a correspondence among the NCEO model,
the PASS instrument, and outcome measures commonly used in
Delaware and Kentucky?

2. Is it feasible to obtain PASS data from existing student records,
namely IEPs?

3. Is it feasible to link IEP components, student demographics,
and PASS items to State and national outcomes?

Both States will involve stakeholders in crosswalking the NCB() outcomes, the State
outcomes/measures, and the PASS instrument; the stakeholders will also be involved
in assessing the relationship between IEPs and the dimensions resulting from the
crosswalking of the national and State outcomes and the PASS instrument. Teachers
will be trained in using Project PASS. IEPs developed after the training will be
assessed to determine the feasibility of linking IEPs to outcomes.
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HAWAII DEPARTMENT OF HEALTH

"A Feasibility Study for an Evaluation of Part H Outcomes"

Project Director: Jean Johnson

Cost: Federal Share = $50,000

Agency Share = $33,3333

Total = $83,333

Project Period: January 1, 1993 to October 31, 1993

Abstract:

The first goal of America 2000 is that all children should start school ready to learn.
This study seeks to address this goal by determining the feasibility of examining
educational outcomes for children served with Part H funds. More particularly, it will
assess the feasibility of evaluating the effectiveness of services provided to three groups
of young Hawaiian childrenthose who are developmentally delayed, biologically at
risk, and environmentally at risk- -after they leave the Part H programs and before they
enter school.

For comparative purposes, Hawaii is a particularly interesting State for a Part H study
because it has the most inclusive definition of environmental risk of any State, and
offers a broad array of services for environmentally at-risk children, who constitute the
great majority of Part H eligible children in the State. Hawaii also maintains a
computerized tracking system which follows children through early intervention and
records transition and referral information.

This study will begin to address the question of what happens to children who age out
of Part H. Of 59,000 children in Hawaii age zero to three, 2,800 are served under
Part H. Twenty-two percent of children exiting Part H programs are referred to Part B
programs. How many of these actually enroll in Part B is currently unknown, while
even less information exists about receipt of services by, and educational and
developmental outcomes for, the remaining 78 percent. However, determining how
best to follow these children after they leave Part H requires more information than is
presently available to the State concerning which data already exist, and in what form,
across agency recordkeeping systems.

The goals of this feasibility study are to:

1. Determine, for each of the three Part H populations, the best
way to follow children after they leave Part H;
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2. Estimate the feasibility and costs of identifying services and
developmental and/or educational outcomes for children after
they exit Part H programs;

3. Estimate the expense of measuring developmental outcomes if
these are not available;

4. Assess the possible barriers to the full evaluation project,
design ways to minimize them, and estimate the probability of
success in obtaining needed information for the evaluation; and

5. Develop the design for a full evaluation if adequate information has been
generated.

The following activities will be conducted: literature and multi-agency records review;
facilitation of interagency collaboration; devising a strategy to measure outcomes;
developing a data collection and analysis plan; and conducting a pilot study.
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MAINE DEPARTMENT OF EDUCATION

"Kids in the Middle: A Study of the Status of Children Aged 11-15, Diagnosed as
Seriously Emotionally Disturbed"

Project Director: Susan D. Mackey-Andrews

Cost: Federal Share = $127,524

Agency Share = $115,347

Tot 41 = $242,871
Project Period: January 1, 1993 to December 31, 1994

Abstract:

Pressures to reform the nation's schools embodied in initiatives such as the National
Education Goals, combined with provisions for greater inclusion of students with
disabilities in regular educational settings contained in such measures as the Americans
with Disabilities Act (ADA) and the Individuals with Disabilities Act (IDEA), has
focused particular attention on students diagnosed with seriously emotional disturbance
(SED). Nationally, during the 1989-90 school year, 52 percent of children reported with
SED were concentrated in the 11-15 year old age group. Although even more likely
than their peers with other disabilities to drop out of school, these adolescents can be
as much as 10 times more expensive to educate than the average student. As a group,
they were also more likely to be affected by poverty and neglect, adolescent pregnancy
and drug use, and to be involved with the juvenile justice system.

The Maine Department of Education, in collaboration with the University of Maine at
Orono, will conduct a study aimed at better understanding this key population. The
proposed study will address the following questions about the State's student
population of middle school age with serious emotional disturbance, between 11 and
15 years old:

1. What the characteristics of students with SED in Maine in
terms of: age at identification, gender, years in special
education, educational placement, exit status, rate of GED
receipt, reclassification to/from another disability,
socioeconomic status, and district of residence?

2. What are the factors associated with varying identification rates
for SED in Maine?

a. Are eligibility criteria for SED being applied
uniformly in the State. If not, do criteria
correlate with the rate of SED identification?
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b. Does the availability of specialized diagnostic or
treatment resources correlate with the rate of
identification of SED?

c. What are the characteristics of the middle school
model and to what extent does the presence of
middle school features correlate with the rate of
identification for SED?

d. To what extent is the use of student assistance
teams (SATs) correlated with the rate of
identification of SED students?

e. To what extent does district poverty correlate
with the SED identification rate?

3. Among those factors associated with varying identification
rates of SED, which are seen by local staff as most critical, and
why?

4. How do schools /districts differentiate behaviors associated
with emerging development from deviational behaviors
associated with SED?

5. What needs, met or unmet, do parents of children 1.1-15 with
SED have, in relation to the identification and special education
process?

To answer these questions, a literature review will be performed, existing data will be
obtained from the Maine Department of Education and from student records, and
selected interviews will be conducted. Student specific information for students with
SED served through Part B, IDEA, and Chapter 1 will be collected on age, placement
(residential treatment facilities or similar special facilities) and exit status.
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MARYLAND DEPARTMENT OF EDUCATION

"Services for Outcomes and Performance Assessment for Disabled Students"

Project Director: John Haigh

Cost: Federal Share = $167,923

Agency Share = $ 61,346

Total = $229,269

Project Period: October 1, 1992 to September 30, 1994

Abstract:

America 2000 focused the nation's attention on the need to change our approach to
education. Six goals and four strategies were identified to improve the quality of
education, including the need to better evaluate student progress. In response to this,
the Maryland State Department of Education (MSDE) and the University of Maryland
will conduct a study to identify educational outcomes and develop assessment devices
for Maryland students with disabilities who have been exempt from the types of
assessments given to students in general education.

The study's twin goals are to identify a viable set of educational outcomes for these
students and to develop standards and procedures which the State can use to measure
the effectiveness of the special education programs. The study will address the
following questions:

1. What are the desired educational outcomes for the target
students, who, due to their educational program, are exempted
from the Maryland School Performance Assessment Program?

2. What are the indicators of those outcomes and how can they
be validly and reliably measured at different points in time to
draw comparisons and judgements about programs?

3. What resources and procedures are needed to support
implementation of the assessment system by LEAs?

The assessment strategy will be dynamic and address an array of student performance
attributes. To ensure that the resulting strategy is reliable, valid, and efficient, a task
force comprising master teachers from urban, suburban, and rural schools, along with
project personnel from the University of Maryland and MSDE, will provide input.
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NEW HAMPSHIRE DEPARTMENT OF EDUCATION

"Determining the Utility of Using Special Education Student Outcome Profiles to
Evaluate the Effectiveness and Impact of Special Education Services"

Project Director: Jane Weissmann

Cost: Federal Share = $49,858

Agency Share = $32,223

Total = $82,081

Project Period: October 1, 1992 to September 30, 1993

Abstract:

Since the passage of the Individuals with Disabilities Act (IDEA) and the America 2000
initiatives, there has been a growing awareness of the need for State and local education
agencies to demonstrate the effectiveness of their educational programs. Few States,
though, have developed the ability to track, use, and report student outcomes. Over
the past year, New Hampshire and the Center for Resource Management have
developed a data base containing most of the information necessary to monitor student
progress. The goal of this current project is to study the viability of using this data
base to monitor the performance of special education students.

The project's objectives are to:

conduct pilot studies in two high schools and four elementary
schools to determine how special education student outcome
profiles can be used to evaluate the effectiveness and impact of
special education services; and

identify the types of decisions that can be made to improve
programs and services for students through the use of special
edvr.ation student outcome profiles.

The database includes outcomes drawn from the literature and considered important
in measuring a program's overall effectiveness, including: attendance rates,
discipline/suspension rates, course participation, extracurricular participation, criterion-
referenced measures, grades or other indicators of mastery in courses/core learning
areas, test scores, personal development assessment results, and drop-out rates. These
data formed the basis of a profile for each special education student by grade level,
gender, disability, program placement, hours of service per week, related service,
previous school attended, prior retention, participation in early intervention programs,
and other nonspecial education programs.
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To evaluate the use of the data base in examining the effectiveness of special education
programs at the local level, and to make decisions about program improvements, pilot
studies are being conducted and meetings will be held with administrators to refine
program evaluation questions that can be addressed through the special education
outcome profiles.

GIS
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NORTH CAROLINA DEPARTMENT OF HUMAN RESOURCES

"An Evaluation of Family-Centered Coordinated Part H Services in North Carolina"

Project Director: Pat Vandiviere

Cost: Federal Share = $21:." 247

Agency Share = $145,644

Total = $358,891

Project Period: October 1, 1992 to September 30, 1994

Abstract:

Part H of the Individuals with Disabilities Act (IDEA) requires that all intervention
services provided to at-risk infants and toddlers be family-centered and coordinated
across disciplines and agencies. North Carolina, as part of its continued support for
and participation in Part H of IDEA, is attempting to revise its early intervention
services to better reflect these two elements of the Act.

The overarching goal of this study is to assess the implementation of the revised service
delivery system in the State, in particular, with respect to family-centered services and
the quality of local interagency coordination.

Data will be collected from parents and service providers using questionnaires,
individual interviews, focus groups and analysis of Individualized Family Service Plans
(IFSPs) and local interagency agreements. The study will:

1. describe the status of the implementation of family-centered
service coordination;

2. identify enablers and barriers to family-centered and
coordinated service delivery;

3. improve policies and practices; and

4. develop new instruments and utilize existing instruments for
the purpose of statewide evaluation.

The information gained will be used to supplement the various program evaluation
efforts currently underway in the State and to provide information to parents, service
providers, policy makers, and preservice and in-service trainers. Changes in policy will
result if the results of the evaluation indicate a need for change.
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NORTH CAROLINA DEPARTMENT OF PUBLIC INSTRUCTION

"A Study of the Feasibility of Establishing Statewide Evaluation of IDEA"

Project Director: Lowell Harris

Cost: Federal Share =.. $50,000

Agency Share ------ $22,900

Total . $72,900

Project Period: September 1, 1992 to August 31, 1993

Abstract:

Since the passage of the Individuals with Disabilities Act (IDEA) and the America 2000
initiatives, there has been a growing awareness of the need to take a serious look at the
quality of education and to justify the high cost of special education. Professional
educators, parents, and policy makers have become dissatisfied with the practice of
documenting inputs, processes, and compliance, and are increasingly interested in
demonstrating program effectiveness by showing that students are learning.

This feasibility study is the first phase of a multi-phase study to develop a
comprehensive evaluation system for programs for children with disabilities in North
Carolina. The goal of the study will be to develop a conceptual framework and study
design.

Tasks to be undertaken during the study will include:

1. conducting a comprehensive literature review;

2. developing a conceptual framework;

3. generating study questions;

4. developing a design and a list of participants and procedures;

5. developing analytic procedures;

6. facilitating an expert review of the conceptual framework; and

7. conducting a pilot study.

The results of the study are intended to provide the basis for a future proposal to
conduct a full-blown evaluation that will aim to establish an effective statewide
evaluation system for all public schools in North Carolina.
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OREGON DEPARTMENT OF EDUCATION

"Evaluation of the Oregon Supported Education Plan and Local Systems Change"

Project Director: Patricia Jackson

Cost: Federal Share = $176,471

Agency Share = $ 86,399

Total = $262,870

Project Period: October 1, 1992 to September 30, 1994

Abstract:

This study will assess the impact of State and local educational reform policies and
practices on the outcomes of special education restructuring initiatives for Supported
Education. The Oregon Department of Education's (ODE) 1990 comprehensive
education plan, which called on LEAs to support inclusion of students with IEPs in
regular school settings, also required the Department to evaluate the effects of inclusion
on instruction and learning. While this plan was being implemented, the State's
politicians and educators were making other reforms in the educational system.
However, no evaluation component was included to monitor the impact of these
various reforms on the State's special education students. This study is designed to fill
this void by evaluating the effect of these restructuring reforms and their impact on
inclusion of all students in regular education settings.

The study's conceptual framework and technical design will be based on one developed
during an earlier feasibility study. For this study, 25-30 teams of school personnel
representing a cross-section of those Oregon school districts which were involved in the
1990-1993 ODE Comprehensive Plan will receive surveys. These teams will be trained
by ODE to provide Supported Education to students with IEPs in regular education.
In addition, 14 of the teams will also be interviewed and observed.

The goals of the study are to:

1. modify the 1991-92 feasibility study's conceptual framework,
evaluation design, and measurement instruments, as needed,
for the full evaluation study;

2. describe and analyze the impact and effectiveness of the ODE
Comprehensive Plan on LEA policy, ODE activities, level of
supported education, teacher instruction, and student
outcomes;
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3. analyze the LEA data to identify barriers to supported
education and strategies to overcome these barriers, and
determine the effects of implementing Supported Education
over time; and

4. produce a report of the impact of the ODE Supported
Education Goals on the LEA teams and their students.

This evaluation will use a participant-oriented design employing, observation,
interviews, and survey methods to provide feedback to the ODE on the 30 LEAs.

GP )
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OREGON DEPARTMENT OF EDUCATION

"The Oregon NTE Feasibility Study"

Project Director: Karen Brazeau

Cost: Federal Share = $79,587

Agency Share = $72,578

Total = $152,165

Project Period: October 1, 1992 to September 30, 1993

Abstract:

Oregon, like many other States, is caught in a dilemma. On the one hand, it faces a
potential teacher shortage by the year 2000, when it is projected that 60 percent of its
teachers will retire. On the other, it must ensure that an adequate supply of qualified
general and special education teachers will be available and that student performance
will improve by the end of the decade. Currently, there are two endorsements for
special education teachers in Oregon. One is for severely handicapped learners and
enables teachers to teach severely handicapped students only. The other endorsement,
for handicapped learners, allows them to teach all students with Individual Education
Program (IEPs).

The Oregon Teachers Standards and Practices Commission (TSPC) is attempting to
assure the supply of special education teachers by increasing the available pool by
offering the handicapped learner special education endorsement to any general
education teacher holding a valid Oregon teaching certificate who has passed the
special education subtests of the National Teachers Examination (NTE). Since this is
a nontraditional certification process, the State is interested in its effectiveness.

The goals of this feasibility study are to collect a preliminary set of data to inform the
State on this issue and to design a full-blown study to assess the effectiveness of these
uniquely certified teachers.

To achieve the goals the study will:

1.

2.

3.

gather demographics data;

conduct surveys; and

develop an appropriate research design.

The study will review existing data, identify additional data needs, design appropriate
and effective ways to gather additional information, formulate research questions, and
pilot test designs which may be useful in making policy decisions.
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State Agency/Federal Evaluation Studies
Programs Funded in FY 93



COLORADO DEPARTMENT OF EDUCATION

"A Feasibility Study for a State Evaluation of the Degree of Implementation and
Effectiveness of Three Service Configurations, General/Special Education"

Project Director: Lois Adams

Cost: Federal Share = $ 75,245

Agency Share = $ 37,341

Total = $112,586

Project Period: January 1, 1994 - December 31, 1994

Abstract:

The major purpose of this project is to determine the feasibility of developing a
conceptual framework that can be used effectively to examine three configurations of
special education services. At present, most special education services are organized
around a continuum of services from least to most restrictive placement. Each level of
the continuum has a unique set of roles and responsibilities that are shared between the
special and general educators. The conceptual framework developed for the feasibility
study will focus on teacher roles and responsibilities, curricui.um, instructional methods,
and environmental components (e.g., student-student interaction, classroom climate,
time-on-task etc.) in three instructional settings (i.e., services in general education
classes with special education consultation, services in co-taught classes, and services
in resource classes). The framework will attempt to identify the critical attributes that
allow individualization of instruction for students with learning disabilities, mild
mental retardation, or emotional disturbance while maintaining the instructional flow.

Once the conceptual framework has been developed, instruments will be developed
that will differentiate the instructional practices for students with special needs among
the three instructional configurations. A small scale pilot study will be conducted in
at least one school to provide initial data and insight into the clarity and utility of the
instruments.

The results of this feasibility study will provide: 1) a refined or revised framework for
a more in-depth fullscale evaluation of the quality of service provided to special
education students; and 2) instrumentation to compare and contrast service delivery
modes for students with mild to moderate disabilities. The instruments, once
appropriately revised in light of the feasibility study, are also likely to become part of
a future state evaluation to investigate the "opportunities to learn" and related benefits
of special education support within the regular education environment.
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COLORADO DEPARTMENT OF EDUCATION

"Feasibility Study: Social Competence Outcomes and Indicators of Progress for
Students with SED"

Project Director: Kay Cessna

Cost: Federal Share = $49,893

Agency Share = $32,014

Total = $81,907

Project Period: January 1, 1994 - December 31, 1994

Abstract:

The purpose of this feasibility study, to be conducted by the Colorado Department of
Education, is to develop a model for measuring social competence and to determine the
feasibility of constructing a measurement system to evaluate progress toward social
competence for students identified as seriously emotionally disturbed. The model for
measuring social competence will be based on the concept that the motivation of the
student and the context of the social task interact to produce a set of probable behaviors
with varying degrees of social value.

In previous evaluation studies, the Colorado Department of Education has attempted
to determine the level of program implementation that students with severe emotional
disturbance were receiving in Colorado. The data collected on programs have provided
a picture of the resources, practices, and instruction that are currently used with
seriously emotionally disturbed students. Efforts have been made to connect those data
with information about the effects of the programs, i.e., the outcomes of the learners.
This has been a great challenge, since the tools available to collect student outcome data
related to the social, emotional, and behavioral IEP goals that apply to seriously
emotionally disturbed students have not been adequate. The availability of
measurement models and tools in the area of social competence would greatly enhance
the ability to evaluate student progress and, ultimately, program effectiveness.

The proposed study consists of the following major activities: 1) development of a
model for measuring social competence; 2) development of items which incorporate the
interactive relationship of the identified specific social intents of students and the
requirements of the social context; and 3) determination of the feasibility of constructing
an instrument to measure progress toward social competence utilizing these items.

The development of social competence outcomes and a system to measure them as
proposed by this project would be important in assisting the Colorado Department of
Education and other state and local education agencies involved in school restructuring.
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DISTRICT OF COLUMBIA PUBLIC SCHOOLS

"Feasibility of Using an Outcome-Based Model to Evaluate Educational Effectiveness
in the District of Columbia"

Project Director: Lila Vanderhorst

Cost: Federal Share = $ 49,018

Agency Share = $ 51,684

Total = $100,702

Project Period: January 1, 1994 to June 30, 1995

Abstract:

This study will be performed by the District of Columbia State Office of Special
Education in collaboration with the Department of Psychoeducational Studies at
Howard University and the National Center on Educational Outcomes (NCEO) at the
University of Minnesota. The purpose of the study is to examine the feasibility of using
the NCEO conceptual model of educational outcomes and indicators to develop
outcome measures for special needs students in the District of Columbia public schools.
Consideration will also be given, throughout this feasibility study, to opportunities for
measuring outcomes for the entire student population in the District of Columbia public
schools and for comparing data with results obtained in other states.

Involvement of NCEO in this study is a key factor; NCEO has already initiated work
with state and federal agencies to enhance and expand data collection on students with
disabilities. One result of NCEO's work is the development of a model of outcomes
and indicators for disabled students. Field testing of this model is planned, and the
District of Columbia public schools will serve, through the current study, as a test sit
for implementation of the NCEO model.

The current feasibility study in the District of Columbia will involve an Advisory
Council and a series of stakeholder meetings, and will include the following tasks:

a literature search regarding outcomes and indicators;

a review of the particular outcomes and indicators appearing
in the NCEO model;

development and administration of a questionnaire to identify
potential problems in evaluating special education programs in
the District of Columbia;

collection of data on students from teachers; and
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analysis of data and production of a technical report describing
the development of the study, the steps undertaken in the
feasibility study, and the results of the data collection and
analysis.

The study will result in a recommended set of procedures for implementing an
evaluation of special education programs and service delivery in the District of
Columbia.
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HAWAII STATE DEPARTMENT OF HEALTH

"A Feasibility Study for an Evaluation of Family Needs in Early Intervention"

Project Director: Jean Johnson

Cost: Federal Share = $50,000

Agency Share = $33,333

Total = $83,333

Project Period: January 1, 1994 to September 30, 1994

Abstract:

The Hawaii Department of Health Zero to Three Project, in collaboration with the
Hawaii University Affiliated Program, will conduct a feasibility study to determine the
best ways to identify needs of families involved in early intervention programs under
Part H of the Individuals with Disabilities Education Act (IDEA). The study will also
evaluate the relative merits of different ways of tracking how well these needs are
being addressed through the existing system of early intervention services. Research
currently underway, also funded through the State Agency/Federal Evaluation Studies
(SAFES) Program, has demonstrated that Individual Family Service Plans (IFSPs) do not
adequately document family needs or specific responses to these needs. If a planned
full-scale evaluation of Part H outcomes is to be successful, it will require better
definition and specification of these family level variables, as well as alternative sources
of data for them. The present feasibility study is designed to lay one part of the
groundwork for this future evaluation effort.

The importance of evaluating family outcomes under Part H is underscored by the shift
in emphasis from individual-centered to family-focused approaches to early
intervention. Although Hawaii has moved rapidly to train program staff and
encourage programs to incorporate a family focus, as well as cultural competence, into
their practice, little is known about how this process is working. Moreover, with three
different populations of children being served (delayed, biologically at-risk and
environmentally at-risk) and a variety of service models in use, it will be critical to
examine differential impacts by service model for different populations and
racial/ethnic groups.

The goals of the feasibility study are: 1) to create operational definitions of family
culture, family needs, program responses and the extent to which needs are being met;
2) to determine the best way to document these variables; 3) to determine the feasibility
and estimate the expense of acquiring information on these variables from current
Part H programs and/or families and also of acquiring this information for families
who have exited Part H; 4) to identify methods of analysis that will maximize the
validity and usefulness of the results.
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Methods to be used in the feasibility study will include a literature review, focus
groups or interviews with program staff and families, creation of an interagency
working group, and a pilot test of identified measures.

6J
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KANSAS STATE BOARD OF EDUCATION

"A Feasibility Study of Outcomes Assessment for Kansas Students with Disabilities"

Project Director: Betty Weithers

Cost: Federal Share = $ 88,538

Agency/Other Share = $ 62,484

Total = $151,023

Project Period: October 1, 1993 to May 30, 1994

Abstract:

This feasibility study is being conducted by the Kansas State Board of Education in
conjunction with the Center for Educational Testing and Evaluation (CETE) at the
University of Kansas. The overall purpose of the study is to determine the feasibility
and validity of using existing statewide student assessment procedures and practices
to test students with disabilities. While current legislation calls for inclusion of disabled
students in the statewide testing program, implementation guidelines for the program
permit local discretion in determining the particular students with disabilities who are
actually tested.

Recent test data indicate that students with disabilities are underrepresented (and
possibly not covered at all) in the statewide testing initiative. The goal of the current
study is to explore the reasons for this, determine the extent to which students with
disabilities and the programs provided to them could benefit from the state testing
program, and to recommend any necessary modifications so that the testing program
can be effective for students with disabilities as well as for all students.

Three basic questions will be explored through this feasibility study:

Could the current state-mandated assessment system
potentially produce useful and valid program information
regarding students with disabilities and the services they
receive?

If the current system is determined to be valid for assessment
of students with disabilities, what modifications to system
policies and practices should be recommended to produce
maximum benefit for students with disabilities and the
associated education programs and services?
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Is the format of the existing test adequate and appropriate for
capturing assessment/accountability data regarding students
with disabilities?

Data gathered in examining these three questions will be compiled and analyzed to
address the primary feasibility question of recommending and implementing
modifications to the current state-mandated assessment system to ensure maximum and
meaningful benefit for students with disabilities and the associated programs.

3 12
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NEW HAMPSHIRE STATE DEPARTMENT OF EDUCATION

"A Study of Factors that Influence the Outcomes of High School Students with
Disabilities in Regular Education Placements"

Project Director Jane Weissmann

Cost: Federal Share = $159,862

Agency Share = $106,624

Total = $266,486

Project Period: October 1, 1993 to September 30, 1995

Abstract:

This study will be conducted by the Bureau for Special Education Services of the
New Hampshire Department of Education in collaboration with the Center for Resource
Management, Inc. (CRM). The purpose of the project is to establish an ongoing system
that will enable local school districts to: (1) monitor the outcomes of high school
students with disabilities in regular education placements; and (2) identify those factors
associated with student success. The study has been designed to address national and
state initiatives that have emphasized the need for increased accountability at the school
level in monitoring student performance and outcomes and assessing the
positive/negative impacts of various factors.

The study will build upon a previous feasibility study that resulted in the identification
of variables important to the present evaluation and yielded information as to the
accessibility of those variables particularly at the local school level. The feasibility
study allowed the researchers to select variables for the current study, develop the
range of questions to be addressed, and decide how data will be profiled in the current
study.

The current study will be conducted in five New Hampshire high schools. Data will
be collected, at the end of the 1993-1994 school year, on approximately 700 students
with disabilities in regular school placements and about 4,500 regular education
students. This will allow comparisons of the extent to which outcomes of high school
students with disabilities in regular education placements are comparable to outcomes
of their peers without disabilities. The data will include: student variables
(socioeconomic measures and time spent in certain activities) obtained through the
schools' administrative software, New Hampshire's Special Education Information
System (SPEDIS), and a student survey; educational process variables (course of study,
placements, services, etc.) gathered through the schools' administrative software,
SPEDIS, Chapter 1 program rosters, students' cumulative records, and codes requested
from special education administrators; and outcome variables (grades, attendance,
dropout status, etc.) obtained through the schools' administrative software. Analysis
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of these data will result in a study report that describes and documents the process for
improving monitoring capacity at each site; a separate report documenting local
findings will also be provided to each site.
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NORTH CAROLINA STATE DEPARTMENT OF HUMAN RESOURCES

"An Evaluation of the Impact of North Carolina's Early Childhood Initiative on the
Inclusion of Preschoolers with Disabilities and. Their Families"

Project Director: Patricia Porter

Cost: Federal Share = $ 99,146

Agency Share = $ 56,833

Total = $155,979

Project Period: January 1, 1994 to December 30, 1995

Abstract:

North Carolina has implemented a comprehensive early childhood program called
Smart Start. Major components of the program include: 1) improving standards and
incentives for early childhood programs across the state and making these programs
more affordable for families; 2) creating a nonprofit public-private partnership to devise
a plan for providing better early childhood education; and 3) establishing local
partnerships which will consider the characteristics of individual communities in
developing early childhood programs.

While Smart Start is aimed at all children under 5 years of age, the present study will
focus only on infants, toddlers, and preschoolers with disabilities, and their families,
who receive early intervention services under Part H or Part B of IDEA. It is part of
the effort to evaluate the overall initiative. The fundamental question addressed by the
present study is: What happens to preschoolers with disabilities and their families as
a function of community early childhood programs developed by the local partnerships
(the third component of the state's initiative)? The inclusion of young children with
disabilities and their families into the comprehensive system of services will be assessed
using the following outcomes: 1) access to inclusive programming for young children
with disabilities and their families; 2) the appropriateness and quality of child care
arrangements for children with disabilities; 3) the involvement and coordination of
agencies providing special services to these children and their families; and 4) family
participation in community planning and satisfaction with general early childhood
services.

In 1593, Smart Start was implemented in 12 pilot counties in the state. The inital
counties were selected to represent the diversity within the state on variables such as
size, resources, and geographic location. For this project, six of the counties will be
selected as demonstration sites and the other six counties will serve as comparison sites,
matched on several key variables.
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Data collection will be linked to the overall evaluation of the program and will proceed
on three levels conducting a document review of local plans, documenting the
implementation of the service plans, and assessing change on outcome variables over
time. A variety of quantitative and qualitative assessment methods will be used
including qualitative interviews, focus groups, rating scales, and questionnaires.
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OHIO STATE DEPARTMENT OF HEALTH

"Evaluating Ohio's Infant Hearing Screening and Assessment Program: 1990-1993"

Project Director. Cindy Oser

Cost: Federal Share = $50,000

Agency Share = $33,334

Total = $83,334

Project Period: October 1, 1993 to September 30, 1994

Abstract:

In February 1990, Ohio implemented the Infant Hearing Screening and Assessment
Program (IHSAP) requiring hospitals to use a questionnaire to identify infants at risk
for hearing loss. Hospitals must then either provide hearing assessments of all at-risk
infants or give their parents a list of facilities performing these assessments.

The Ohio Department of Health (ODH) wants eventually to conduct a full-scale
evaluation of IHSAP that will answer the following questions:

Is IHSAP successful in identifying infants who are at risk for
hearing impairment?

Is Ohio's early intervention system working to ensure that
infants identified with hearing impairment are enrolled in
services by the time they are twelve months of age?

In the current project, Ohio is conducting a feasibility study to determine the best
approach for conducting the full-scale study. The study will examine the
relative merits of two approaches to the full study, re 6pective and prospective.

The tasks of the feasibility evaluation will be to: 1) decide which data would be needed
to effectively evaluate IHSAP using both a retrospective and a prospective approach;
2) determine whether these data are available/retrievable; 3) if it is determined that
appropriate data can be obtained for either or both approaches, estimate the cost that
would be involved and the time that would be required to perform either or both of
these types of evaluations; 4) decide, in conjunction with ODH personnel, which
method should be used.

The final task of the feasibility study will be the preparation of a prospectus for the full
evaluation study, including criteria for selection of subjects, data collection methods,
and methods for analyzing and reporting data. The final version of this prospectus will
reflect the input of various groups, including the IHSAP Subcommittee; the Ohio
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Interagency Early Intervention Coordinating Council (OIEICC), the statewide
interagency coordinating council for Part H; and a stakeholder group that will be
created to advise the project, which will include parents, hospital administrators,
audiologists, teachers and others, and will meet q:tarterly throughout the project period
to review completed activities, provide feedback, and discuss future plans. The
feasibility final report will incorporate this prospectus, as well as a discussion of the
data and criteria used in weighing whether to recommend a prospective or a
retrospective design.
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OREGON DEPARTMENT OF EDUCATION

"A Feasibility Study to Identify and/or Develop a Process to Measure Direct Student
Outcomes for Academic, Functional and Social Performance for Evaluation of the
Oregon Supported Education Plan"

Project Director. Patricia Jackson

Cost: Federal Share = $57,312

Agency Share = $58,930

Total = $116,242

Project Period: October 1, 1993 to September 30, 1994

Abstract:

This feasibility study, conducted by the Oregon Department of Education in
collaboration with Portland State University, is designed to build upon Oregon's still
ongoing full evaluation study of the Oregon Department of Education's Comprehensive
Program Plan for Supported Education. This full evaluation is using information from
observations, interviews and surveys to identify attitudes and perceived outcomes for
students with disabilities who receive special education and related services in regular
education settings in a sample of 25 schools across Oregon. That study is also
identifying perceived barriers to supported education and strategies to overcome such

barriers.

The purpose of the current feasibility study is to extend the full study beyond an
examination only of attitudes and perceptions by exploring the feasibility of measuring
direct student outcomes and comparing/contrasting the effects of supported education
using outcome measures. The result of the feasibility study will be to specify a process
for measuring direct student outcomes in academic, social, and functional performance,
and to revise the framework /design of the full evaluation study.

Through the feasibility study, information will be gathered from the 25 teams of local
school district personnel who participated in the previous full evaluation study. These
data will be used to assess the potential for measuring direct outcomes for students
with disabilities participating in the state's inclusive education initiative. The outcome
measures considered will include academic achievement, functional skills, social

competence, attendance, grades, and assessment of classroom assignments. Also,

consideration of the conceptual model developed by the National Center for
Educational Outcomes will be incorporated into the planning process of the feasibility

study.
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Four goals have been established for the feasibility study. These are to:

specify a process for measuring direct student outcomes for
three groups -- students with mild disabilities, severe
disabilities, and behavioral disorders;

extend the framework/clesig,, established in the Oregon
Supported Education Study: (1) to use direct outcome measures
to test the validity of teacher and parent perceptions of student
performance; and (2) to permit comparisons of outcomes for
students in supported education sites with those for students
in non-supported education sites (special education self-
contained);

conduct a pilot test of the process for collecting outcome data
to support the extension of the evaluation design; and

produce a feasibility report for extending the Oregon
Supported Education Study.

6.10
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OREGON STATE DEPARTMENT OF EDUCATION

"The Oregon NTE Study"

Project Director. Karen Brazeau

Cost: Federal Share = $ 92,981

Agency Share = $ 77,634

Total = $170,615

Project Period: October 1, 1993 - September 30, 1995

Abstract:

The Oregon State Department of Education, in cooperation with the state licensing
authority (Teachers Standards and Practices Commission) and Western Oregon State
College's Teaching Research Division, will evaluate the effectiveness of the National
Teacher Examination (NTE) as a vehicle to add special edu( .ition endorsements to the
basic teaching certificate. Oregon has two endorsements, in addition to a regular

teaching certificate, which are required to teach special education students:
handicapped learner and severe handicappc.,'. learner. The "severe" endorsement allows
the teacher to teach only the severely handicapped students while the "handicapped
learner" allows teaching in all special education programs. The "severe" endorsement
cannot be earned through NTE testing. Thus, this study will focus only on the
handicapped learner endorsement. The present study builds upon the results of a
feasibility study conducted to identify a usable data base and to provide the foundation
for a comprehensive evaluation effort.

The present study will employ a three-pronged approach in which quantitative research
methods, qualitative research methods, and an active advisory design group all
contribute to the synthesis of multiple perspectives on traditional and alternative
professional development for special educators. The quantitative approach will be used

to explore relationships between teacher characteristics and performance. The

qualitative case studies will contribute texture, depth, and theory development to the
quantitative findings. The Advisory Design Group will assist in maintaining a
pragmatic focus, formulating explanations and implications of findings and directing
conclusions and recommendations toward an informed and comprehensive personnel
development plan for Oregon.

This evaluation study is important because of its implications for the recruitment and
retention of qualified teachers in special education; the provision of quality educational
services to students with disabilities in rural areas (feasibility study findings suggest
that a large portion of teachers who enter special education through non-traditional
paths work in rural parts of the state); and assessment of alternative methods of teacher

training and preparation.
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PENNSYLVANIA DEPARTMENT OF PUBLIC WELFARE

"Differential Characteristics and Effects of Family-Oriented Approaches to Early
Intervention"

Project Director: Jacqueline Epstein

Cost: Federal Share = $79,519

Agency Share = $531217

Total = $132,736

Project Period: October 1, 1993 to September 30, 1995

Abstract:

Part H of the Individuals With Disabilities Education Act (P.L. 99-457) mandated that
families play a significant role in all aspects of developing and implementing early
intervention programs for infants and toddlers. The Act also specifically called for
states to adopt family-focused practices in these programs, in the belief that this will
have a stronger and more beneficial effect than more traditional approaches to early
intervention. However, the implementation of the Act has translated into a variety of
actual program models and practices. The present study, conducted by the
Pennsylvania Department of Public Welfare, Office of Mental Retardation, in
conjunction with the Allegheny-Singer Research Institute, will clarify the nature and
consequences of this variety by evaluating the differential characteristics and effects of
different family-oriented approaches to early intervention in the state of Pennsylvania.

The twin purposes of the study are to: 1) operationally differentiate among at least
three family-oriented approaches (family-allied, family-focused and family-centered),
and 2) to relate these differences, in turn, to differences in child, parent, and family
functioning. The study will seek to determine whether different family-oriented
approaches do have differential outcomes and, if so, to discern some of the processes
underlying these differences.

Two sub-studies will be conducted over a 24-month period. The first will use multiple
sources and methods to place 75 early intervention programs on a continuum of family
orientation and then examine the effects of this placement on a variety of family and
child outcomes, including family well-being, parental locus of control, the distribution
of time spent in various activities, and child developmental status. A number of data
analysis strategies will be used to produce converging evidence to either support or
refute the contention that different family-oriented approaches to early intervention
have differential influences on child, parent and family functioning.

6 42

E-32 16TH ANNUAL REPORT To CONGRESS: APPENDIX E



The second sub-study, to be conducted with a purposive sob-sample from the first
study representing programs and participants with different types of family orientation,
will be a more in-depth investigation designed to elucidate the processes operating to
produce the relationships found in the first sub-study. This sub-study will use a variety
of qualitative and quantitative methods, including interviews, and will employ an
intensive case study approach.

The findings from this study will be used to inform policymakers about those aspects
of Part H program rules and regulations that need to be specified to insure that policy
gets translated into practice. The findings will also be translated into action steps that
program directors can follow to improve the delivery of early intervention services.
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SOUTH DAKOTA DEPARTMENT OF EDUCATION AND CULTURAL AFFAIRS,
OFFICE OF SPECIAL EDUCATION

"The Involvement and Impact on Special Education Programs, Personnel and Students
as a Result of Education Reform Efforts"

Project Director: Deborah Barnett

Cost: Federal Share = $88,438

Agency Share = $68,750

Total = $157,188

Project Period: October 1, 1993 to September 30, 1994

Abstract:

In 1991, South Dakota initiated a process of school restructuring throughout the state
in response to articulation of the National Education Goals. To date, 20 school districts
are involved in the initiative: 8 districts are beginning their third year of participation,
another 8 districts are entering their second year, and 4 districts are in their first year
of involvement with the program. The state intends that restructuring be achieved
within the whole school and on bel:alf of all students, including those receiving special
education services.

In conjunction with this statewide initiative, the current study sets forth an overall
objective to examine the extent to which special education programs and students are
involved in the reform efforts and to determine the effects of the reforms on special
education programs, services, instruction, personnel, and students. The ultimate
product of the evaluation study will be recommendations rEgarding factors that impact
individual student outcomes.

The evaluation design focuses on systemic issues at three levels state, district, and
building/classroom as guided by the following questions of interest.

To what extent do existing state policies, rules, and funding
mechanisms support the inclusion of special education in
educational reform efforts?

To what extent do current district-level education reform plans
and activities include special education issues and needs of
students with disabilities?

To what extent do current education reform plans and
activities at the school building/classroom level include special
education issues and needs of students with disabilities?
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To address these questions, data will be collected from state agencies and the 20 school
districts currently participating in the statewide school modernization initiative.
Information from state agencies will be included in the examination of both state-level
and district-level issues. Three school districts one each in its third, second, and first
year of reform implementation will provide in-depth qualitative data for an analysis
and local and classroom-level changes that impact special' education programs and
students.
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VERMONT DEPARTMENT OF EDUCATION

"State Education Agency Federal Evaluation Studies Project"

Project Director. Dennis Kane

Cost: Federal Share = $156,099

Agency Share = $104,168

Total = $266,267

Project Period: October 1, 1993 to September 20, 1995

Abstract:

This evaluation study is being conducted by the Vermont Department of Education
along with Trinity College and the University of Vermont. The evaluation is designed
in four parts: (1) to assess the impact of recent changes in state legislation and policy
on local school policies and practices; (2) to measure the impact of changes in local
policies and practices on delivery of special education services; (3) to determine the
impact of both state and local changes on outcomes for students with disabilities and
their families; and (4) to measure the success levels of students currently served
through special education programs. For parts (2) through (4) of the evaluation, three
groups of students will be studied: (a) at-risk students who would have been referred
to special education prior to the recent changes; (b) students who have been found
ineligible for special education; and (c) students who continue to receive special
education.

These evaluation goals will be addressed through a variety of data collection activities.
These activities will include:

A statewide survey of all (60) special education administrators
(all Supervisory Unions in the state).

In-depth case studies of two elementary, two middle, and two
secondary schools (using purposeful selection of specific
schools with the largest recent decreases in special education
enrollments).

Surveys designed to describe, in depth, a sample of 540
students referred to instructional support teams in a sample of
180 schools (60 each - elementary, middle, and secondary
schools). Data regarding the students will be obtained through
educational records as well as from interviews with students,
teachers, school principals, and parents. Data will also be
collected on each school's policies, procedures, and practices.
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Study results will be analyzed overall and separately for each school district. Specific
findings for each district will be provided to that district along with general findings
applicable to all districts. Follow-up with districts will be conducted and will include:
problem solving, development of an action plan, and provision of technical assistance
as indicated by the state.
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Technology, Educational Media, and Materials Program
Division of Innovation and Development

Office of Special Education Programs

I. Context for the Agenda Process

To set forth an agenda for the Technology, Educational Media, and Materials Program,
community members were asked to identify the advances needed for improving the
quality, use, and access of technology, educational media, and materials to achieve
better outcomes for children and youth with disabilities.

II. Components of the Agenda

Program Mission

To improve outcomes for individuals with disabilities by advancing the creation,
evaluation, and use of tools that enable students with disabilities for life-long learning,
inclusion, and productivity.

Targets for the Program

Enable the Learner. The Program will foster the creation of state-of-the-art instructional
environments, both in and out of school. Technology, educational media, and materials
will be used to enable students with disabilities to access knowledge, develop skills and
problem-solving strategies, and engage in educational experiences necessary for their
success to participate fully in our society.

Promote Effective Policy. The Program will promote supportive policy making at all
levels in government, schools, and business. Such policies should ensure accessibility,
availability, effective application, and consistent use of appropriate technology, media,
and materials. The policies will recognize that these tools are essential to achieving
better lifelong outcomes for individuals with disabilities.

Improve Use Through Professional Development. The Program will encourage
investigation of approaches and strategies for training and supporting teachers,
administrators, parents, and related service personnel on the uses of instructional and
assistive technologies. This broad group of consumers needs to know what is available
and how it can best be used for individuals with disabilities. Acting on such
knowledge, they can increase productive use of instructional time; prepare students
with disabilities for employment and citizenship; and promote their intellectual, ethical,
cultural, and physical growth.
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Create Innovative Tools. The program will encourage and support development of
varied and integrated technologies, media, and materials which open up and expand
the lives of those with disabilities. This can be accomplished by individuals,
corporations, or agencies dedicated to improving the educational, social, occupational,
and cultural opportunities for all students. Their work should enable individuals with
disabilities to achieve the outcomes expected of all students--independence, self-
determination, and a quality of life that is productive and personally satisfying.

III. Next Steps for the Agenda Process

Program staff will systematically align the strategies to foster the achievement of the
program targets. Program staff will gain momentum for the agenda by building
networks of communities committed to achieving the advances set forth in the agenda.
The program agenda will be published for final review and comment.
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Special Studies Program
Division of Innovation and Development

Office of Special Education Programs

I. Context for Agenda Process

To set forth an agenda for the Special Studies Program, community members were
asked to. identify the information needed to support broad systemic change for
achieving better outcomes for students with disabilities.

II. Components of the Agenda

Program Mission

To contribute to the creation of a comprehensive educational and support system in
which there is a collective responsibility for providing inclusive programs and
individually determined services as a means of meeting unique and diverse need., and
insuring successful outcomes for all children.

Program Information Needs

Management Regulatory Flexibility. In order to stimulate the integration and
participation of children with disabilities in a full variety of regular education settings,
promote continuity of services, serve a wider range of children at risk of educational
failure, and realize better outcomes for all children, management and regulatory
flexibility are needed.

Accountability for Outcomes. To enable the tracking of student progress and the
generating of feedback for ongoing system improvement, we need to inculcate into
educational systems accountability for the outcome of each child's schooling and
performance of a comprehensive, community based, family oriented system of
education and support.

Community Supported Schools. To meet the complex and varied needs of students and
their families, we need community supported schools that will become the focal point
for family participation in activities and services that foster the development of all
children.
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School Oriented Personnel Development Environment and Strategies. To expand the
capacity of schools to respond to the diversity of student characteristics and learning
requirements, we need to reconfigure the relationships and responsibilities of staff and
create a professional environment of continued development capable of improving the
learning of all children.

Interagency Collaboration. Families need to be able to enter a comprehensive system
of services at any point rather than separately access programs and services from
several agencies. In order to reduce gaps in services and realize the full use of existing
resources, we need to expand system capacity through interagency collaboration.

Technological Capacity. In order to meet the challenge of remaining current related to
an expanding professional knowledge base, developing professional networks, tracking
tasks and performance, and increasing responsiveness to informational requests, we
need to develop strategies that utilize the existing and emerging technological capacity
to obtain, store, analyze and generate knowledge bases.

Ill. Next Steps for the Agenda Process

Program staff will solicit input from organizations and communities to further confirm
the agenda for the Special Studies Program. The program agenda will be published for
final review and comment.
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Program for Children and Youth with Serious Emotional Disturbance
Division of Innovation and Development

Office of Special Education Programs

I. Context for the Agenda Process

In 1990, Congress authorized a new program for children and youth with serious
emotional disturbance (SED) under Part C (Section 627) of the Individuals with
Disabilities Education Act (IDEA). IDEA also mandated a participatory planning
process, involving multiple stakeholders in the development of program goals,
objectives, strategies, and priorities for all programs administered by the Office of
Special Education Programs (OSEP), including the new program for children and youth
with SED. Since 1990, OSEP's Division of Innovation and Development (DID) has
sponsored numerous meetings and discussions, including teleconferences and focus
groups, to implement this planning process and to develop, evaluate, and disseminate
a national agenda for achieving better results for children and youth with SED.

II. Components of the National Agenda

Mission and Vision

The Mission is: Achieving better results for students with serious emotional disturbance. The
Vision is: A reorientation and national preparedness to foster the emotional development and
adjustment of children and youth with or at risk of developing serious emotional disturbance,
as the critical foundation for realizing their potential at school, work, and in the community.

Program Targets

(1) Expand Positive Learning Opportunities and Results. To foster the provision of
engaging, useful and positive learning opportunities. These opportunities should be
result-driven and should acknowledge as well as respond to the experiences and needs
of children and youth with serious emotional disturbance.

(2) Strengthen School and Community Capacity. To foster initiatives that strengthen
the capacity of schools and communities to serve students with serious emotional
disturbance in the least restrictive environments appropriate.

(3) Value and Address Diversity. To encourage culturally competent and linguistically
appropriate exchanges and collaborations among families, professionals, students, and
communities. These collaborations should foster equitable outcomes for all students
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and result in the identification and provision of services that are responsive to issues
of race, culture, gender, and social and economic status.

(4) Collaborate with Families. To foster collaborations that fully include family
members on the team of service providers that implements family focused services to
improve educational outcomes. Services should be open, helpful, culturally competent,
accessible to families, and school- as well as community-based.

(5) Promote Appropriate Assessment. To promote practices ensuring that assessment
is integral to the identification, design, and delivery of services for children and youth
with SED. These practices should be culturally appropriate, ethical, and functional.

(6) Provide Ongoing Skill Development and Support. To foster the enhancement of
knowledge, understanding, and sensitivity among all who work with children and
youth with and at risk of developing serious emotional disturbance. Support and
development should be ongoing and aim at strengthening the capacity of families,
teachers, service providers, and other stakeholders to collaborate, persevere, and
improve outcomes for children and youth with SED.

(7) Create Comprehensive and Collaborative Systems. To Fomote systems change
resulting in the development of coherent services built around the individual needs of
children and youth with and at risk of developing serious emotional disturbance.
These services should be family-centered, community-based, and appropriately funded.

III. Next Steps for the Agenda Process

Program staff continue to sc. cit input from the practice and research communities to
validate the targets and define strategies for successfully implementing the agenda.
Current efforts include sharing, refining, and gaining support for the agenda through
meetings and discussions, both with other governmental agencies (e.g., mental health,
child welfare, and juvenile justice) and with associations and foundations, to assist
OSEP in strategic planning related to the Program for Children and Youth with Serious
Emotional Disturbance and to foster and provide national leadership and
encouragement for greater collaboration and cooperation among all the agencies and
institutions that can work together to improve results for children with SED and their
families.
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National Personnel Agenda
Division of Personnel Development

Office of Special Education Programs

I. Context for the Agenda

To set forth an agenda for the Personnel Preparation Program, community members
were asked to identify the needs, goals and objectives for achieving a pool of qualified,
diverse, and flexible personnel for serving children and youth with disabilities.

II. Components of the Agenda

Program Targets

Recruitment and Retention. To make sure that the special education and related
professions recruit and retain enough people of sufficient quality and diversity to meet
the needs of children with disabilities, and of their families.

Professional Preparation. To guide a profession in which each succeeding generation
of professionals has been rigorously and appropriately prepared, and is committed to
the highest quality of special education and other services for children with disabilities
for their families.

Professional Development. To foster efforts of continuing professional development
that respond to both emerging needs and new knowledge, and to make appropriate
professional development opportunities available to all who need them.

Leadership. To mobilize a system of resources and incentives, and the diverse, versatile
leaders needed to prepare and support those who are directly involved in educating
children with disabilities and their families.

Objectives to Achieve Goals

The objectives set forth the actions for leading to the achievement of one or more of the
program goals. Because of the mutual reinforcement of goals and objectives in this
agenda, the objectives are not necessarily tied directly to a single, individual targets.
Many of them apply across the program targets and are as follows.

6"""JO
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Recruitment and Retention:

Expand and maintain a valid, comprehensive body of knowledge on effective
recruitment and retention strategies.

Create outreach and information services that will encourage persons with ability and
commitment to explore and prepare for careers in special education, related services,
and early intervention. In particular, these information services si,;;;.:Id give attention
to culturally and linguistically diverse persons, and individuals with disabilities.

Identify and implement incentives for qualified persons to enter and persist in careers
in special education, related servi:es, and early intervention.

Identify and implement strategies to recruit and retain qualified personnel in a wide
range of difficult-to-fill positions.

Professional Development and Continuing Preparation:

Expand and Tr. aintain a comprehensive knowledge base that describes the personnel
needs of the profession, guides the tasks of preparing the next generation of leaders
and direct service providers, and shapes continuing professional development.

Increase the capabilities of professional preparation programs and systems to prepare
personnel and provide for continuing professional development beyond initial
preparation.

Assure that the content of programs of professional preparation and continuing
professional development is responsive to both the merging knowledge base of the field
and its anticipated needs, especially the needs of changing and diverse populations.

Design and deliver innovative, rigorous professional preparation and continuing
professional development programs.

Provide incentives for continuing professional development and effective practice.

Prepare all school personnel to provide appropriate services to students with
disabilities.

Develop consortia to plan and offer programs of professional preparation and
continuing professional development.

Standards for Professional Preparation and Certification:

Adopt rigorous national standards for awarding professional credentials.

Develop credential levels that promote career ladders and professional growth.
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Adopt national accreditation standards for programs of personnel preparation that
encourage flexibility in design.

Strengthening the Link between Knowledge and Practice:

Generate new knowledge that contributes to advance in practice and appropriately
serves the distinct needs of diverse populations.

Translate new knowledge into effective applications and apply new knowledge and
technologies in advancing professional practice.

Ensure that advances in practice are responsive to existing and newly identified
populations and that they incorporate innovative service delivery models.

Ensure that educators and related professionals have the knowledge and skills
necessary for effective coordination and collaboration at the classroom level.

III. Next Steps

Program staff will publish the agenda for final input and comment.
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Program for Children with Severe Disabilities
Division of Educational Services

Office of Special Education Programs

I. Context for the Agenda Process

To set forth an agenda for the Program for Children with Severe Disabilities, program
staff solicited input from the community members to refine the vision and
conceptualization of an integrated lifestyle for individuals with severe disabilities.

II. Components of the Agenda

Mission

The mission for the Program is to improve outcomes for individuals with severe
disabilities as measured by an integrated lifestyle.

In order for the Program for Children with Severe Disabilities to achieve this mission,
an operational definition of an integrated lifestyle was formed by program staff.
Community members who serve children with severe disabilities were asked to further
refine the definition. The operational definition of an integrated lifestyle includes
aspects and indicators.

Targets

Seven aspects define an integrated lifestyle. These aspects are: education; employment;
social relationships; self - determination; recreation and leisure; neighborhood and
community; and home. While the aspects serve to bind the concepts of an integrated
lifestyle, indicators operationalize the definition. See table F.1 for the aspects and
indicators of an integrated lifestyle for children with severe disabilities.

III.' Next Steps

To set forth program targets for an integrated lifestyle, program staff solicited input
from the community. Currently, they are analyzing the data to refine the program
agenda. Data analysis will contribute to addressing the following planning steps:

1. Identify the challenges associated with achieving each aspect
of an integrated lifestyle.
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2. Identify the action steps that should occur in the next five
years to achieve each aspect of an integrated lifestyle.

3. Identify how OSEP should facilitate the action steps associated
with each aspect of an integrated lifestyle.

4. Identify other organizations and agencies with key roles to
play in achieving an integrated lifestyle.

Following the analysis of the data, program staff will refine the strategic targets and
align the program strategies with the targets for the Program for Children with Severe
Disabilities.

16TH ANNUAL REPORT TO CONGRESS: APPENDIX F F-11

659



.
.

.

T
ab

le
-F

.1
ra

m
ew

or
k 

fo
r 

th
e 

P
ro

gr
am

 fo
r 

C
hi

ld
re

n 
w

ith
 S

ev
er

e 
D

is
ab

ili
tie

s
Pr

og
ra

m
 T

ar
ge

ts

.

A
sp

ec
t

D
es

cr
ip

tio
n

In
di

ca
to

rs
 o

f 
an

 I
nt

eg
ra

te
d 

L
if

es
ty

le

E
du

ca
tio

n
In

di
vi

du
al

iz
ed

 f
un

ct
io

na
l

cu
rr

ic
ul

a 
an

d 
ex

pe
ri

en
ce

s
w

ith
 s

tu
de

nt
s 

w
ith

ou
t

di
sa

bi
lit

ie
s.

H
om

e 
sc

ho
ol

 p
la

ce
m

en
t

In
cl

us
io

n 
in

 r
eg

ul
ar

 a
ge

 a
pp

ro
pr

ia
te

 c
la

ss
es

 a
nd

 a
ct

iv
iti

es

Fu
nc

tio
na

l c
ur

ri
cu

lu
m

C
om

m
un

ity
 r

ef
er

en
ce

d 
tr

ai
ni

ng

In
di

vi
du

al
s 

an
d 

th
ei

r 
fa

m
ili

es
 in

te
gr

al
 m

em
be

rs
 o

f 
th

e 
IE

P 
pl

an
ni

ng
 p

ro
ce

ss

In
di

vi
du

al
 r

ec
ei

ve
s 

tr
an

si
tio

n 
se

rv
ic

es
 a

nd
 h

as
 e

m
pl

oy
m

en
t e

xp
er

ie
nc

es
 p

ri
or

 to
 g

ra
du

at
io

n

In
di

vi
du

al
 e

ng
ag

es
 in

 r
ea

l w
or

k 
in

 r
ea

l w
or

kp
la

ce
 s

et
tin

gs

In
di

vi
du

al
 r

ec
ei

ve
s 

su
pp

or
t i

n 
th

e 
w

or
k 

en
vi

ro
nm

en
t

N
at

ur
al

 p
ro

po
rt

io
ns

 o
f 

in
di

vi
du

al
s 

w
ith

 a
nd

 w
ith

ou
t d

is
ab

ili
tie

s 
ar

e 
em

pl
oy

ed
 a

t t
he

 w
or

k
si

te

In
di

vi
du

al
 r

ec
ei

ve
s 

w
ag

es
 a

nd
 b

en
ef

its
 a

pp
ro

pr
ia

te
 to

 s
ki

lls
 a

nd
 q

ua
lif

ic
at

io
ns

In
di

vi
du

al
 c

om
m

un
ic

at
es

 w
ith

 p
ee

rs
 in

 th
e 

w
or

k 
en

vi
ro

nm
en

t

In
di

vi
du

al
 h

as
 tr

an
sp

or
ta

tio
n 

to
 a

nd
 f

ro
m

 w
or

k

In
di

vi
du

al
s 

ha
s 

fr
ie

nd
s 

in
 th

e 
co

m
m

un
ity

In
di

vi
du

al
 is

 in
cl

ud
ed

 in
 a

ft
er

 s
ch

oo
l a

nd
 o

ut
 o

f 
sc

ho
ol

 a
ct

iv
iti

es
 w

ith
 p

ee
rs

In
di

vi
du

al
 h

as
 in

fo
rm

al
 s

up
po

rt
 n

et
w

or
k 

of
 f

am
ily

 a
nd

 f
ri

en
ds

In
di

vi
du

al
 h

as
 lo

ng
 te

rm
, i

nt
im

at
e 

re
la

tio
ns

hi
ps

In
di

vi
du

al
 h

as
 s

up
po

rt
 in

 d
ev

el
op

in
g 

so
ci

al
 r

el
at

io
ns

hi
ps

In
di

vi
du

al
 h

as
 o

pp
or

tu
ni

tie
s 

to
 m

ak
e 

re
al

 li
fe

st
yl

e 
ch

oi
ce

s

In
di

vi
du

al
 p

re
fe

re
nc

es
 a

re
 v

al
ue

d 
an

d 
ac

te
d 

on
 in

 li
fe

st
yl

e 
de

ci
si

on
s

In
di

vi
du

al
 is

 in
vo

lv
ed

 in
 a

ll 
as

pe
ct

s 
of

 li
fe

st
yl

e 
pl

an
ni

ng

In
di

vi
du

al
 is

 s
up

po
rt

ed
 d

ur
in

g 
de

ci
si

on
-m

ak
in

g 
pr

oc
es

se
s

In
di

vi
du

al
 h

as
 a

bi
lit

y 
to

 a
ff

ec
t l

if
es

ty
le

 c
ha

ng
es

i

E
m

pl
oy

m
en

t
E

m
pl

oy
m

en
t, 

w
ith

 th
e

ne
ce

ss
ar

y 
su

pp
or

ts
, i

n
re

gu
la

r 
jo

b 
se

tti
ng

s.
-

So
ci

al
 R

el
at

io
ns

hi
ps

So
ci

al
 n

et
w

or
ks

 a
nd

fr
ie

nd
sh

ip
s 

th
ro

ug
ho

ut
th

e 
in

di
vi

du
al

's
 li

fe
.

M
ak

in
g 

ch
oi

ce
s 

th
at

af
fe

ct
 a

ll 
as

pe
ct

s 
of

lif
es

ty
le

.

Se
lf

-d
et

er
m

in
at

io
n

C
i



C
A

)

T
ab

le
 F

.1
 (

co
ne

d)
Pr

og
ra

m
 T

ar
ge

ts

A
sp

ec
t

D
es

cr
ip

tio
n

In
di

ca
to

rs
 o

f 
an

 I
nt

eg
ra

te
d 

L
if

es
ty

le

R
ec

re
at

io
n 

an
d 

L
ei

su
re

A
cc

e.
s 

to
 a

nd
m

em
be

rs
hi

p 
in

 c
lu

bs
,

gr
ou

ps
, h

ob
bi

es
, a

nd

In
di

vi
du

al
 h

as
 c

ho
ic

es
 a

bo
ut

 r
ec

re
at

io
n 

an
d 

le
is

ur
e 

ac
tiv

iti
es

In
di

vi
du

al
 p

ar
tic

ip
at

es
 in

 le
is

ur
e 

an
d 

re
cr

ea
tio

n 
ac

tiv
iti

es
 in

 th
e 

co
m

m
un

ity

cu
ltu

ra
l p

ur
su

its
 in

 th
e

co
m

m
un

ity
.

In
di

vi
du

al
 is

 a
 c

on
tr

ib
ut

in
g 

m
em

be
r 

of
 c

lu
bs

 a
nd

 g
ro

up
s 

of
 th

ei
r 

ch
oi

ce
 in

 th
e

co
m

m
un

ity

N
ei

gh
bo

rh
oo

d 
an

d
C

om
m

un
ity

A
cc

es
s 

to
 a

nd
 in

cl
us

io
n

in
 c

om
m

un
ity

 a
ct

iv
iti

es
In

di
vi

du
al

 u
se

s 
ne

ig
hb

or
ho

od
 a

nd
 c

om
m

un
ity

 s
er

vi
ce

s 
on

 a
 r

eg
ul

ar
 b

as
is

an
d 

se
rv

ic
es

.
In

di
vi

du
al

 p
ar

tic
ip

at
es

 in
 n

ei
gh

bo
rh

oo
d 

re
cr

ea
tio

n 
an

d 
le

is
ur

e 
ac

tiv
iti

es

In
di

vi
du

al
 E

du
ca

tio
n 

Pl
an

s 
in

cl
ud

e 
us

e 
of

 n
ei

gh
bo

rh
oo

d 
an

d 
co

m
m

un
ity

 s
er

vi
ce

s

H
om

e
A

pp
ro

pr
ia

te
 li

vi
ng

al
te

rn
at

iv
es

 a
nd

 f
am

ily
Pa

rt
ic

ip
at

es
 in

 th
e 

se
le

ct
io

n 
of

 a
 p

la
ce

 to
 li

ve

in
vo

lv
em

en
t a

t e
ac

h
In

di
vi

du
al

 s
el

ec
te

d 
a 

pl
ac

e 
to

 li
ve

 a
m

on
g 

a 
ra

ng
e 

of
 o

pt
io

ns

st
ag

e 
of

 th
e 

lif
e 

cy
cl

e.
In

di
vi

du
al

 s
el

ec
ts

 r
oo

m
m

at
es

 (
if

 r
oo

m
m

at
es

 w
er

e 
de

si
re

d)

N
ec

es
sa

ry
 s

up
po

rt
s 

w
er

e 
in

di
vi

du
al

ly
 d

et
er

m
in

ed

In
di

vi
du

al
 is

 p
le

as
ed

 w
ith

 li
vi

ng
 a

rr
an

ge
m

en
ts

Fa
m

ily
 is

 p
le

as
ed

 w
ith

 li
vi

ng
 a

rr
an

ge
m

en
ts

T
ra

ns
iti

on
 p

la
nn

in
g 

ef
fo

rt
s 

ad
dr

es
s 

w
he

re
 a

 p
er

so
n 

w
ill

 li
ve

C
ho

ic
es

 a
nd

 d
es

ir
es

 a
t h

om
e 

ar
e 

va
lu

ed
 a

nd
 r

es
pe

ct
ed

In
di

vi
du

al
 m

ak
es

 d
ec

is
io

ns
 a

bo
ut

 a
ll 

as
pe

ct
s 

of
 h

om
e 

ro
ut

in
es

 (
de

co
ra

tin
g,

 m
ea

l t
im

es
,

va
ca

tio
ns

)
an

ii

66
2

C
O

3



SUMMARY OF REGIO:L1L RESOURCE
CENTER ACTIV riEs

664



Regional Resource Center
Products Developed Between 1991-1993

Adaptive Physical Education

1991 MSRRC Resource Package: 504
1992 MSRRC Resource Package: Guidelines for Adaptive Physical Education
1992 MSRRC Resource Package: Guidelines for Curriculum for Adaptive Physical

Education--Secondary
1993 MSRRC Resource Package: MSRRC Sources of Information on Recreation

and Adaptive Physical Education

Comprehensive System for Personnel Development

1991 MSRRC Resource Package: State Efforts in Disseminating & Adopting
Promising Practices

1991 MSRRC Resource Package: State Special Education Certification
1992 MSRRC Resource Package: OT/PT Supply and Demand and Recruitment

and Retention
1992 WRRC The Alaska Plan for a Comprehensive System of Personnel

Development
1992 SARRC Building Based Support Teams - A Training Manual
1993 MSRRC Resource Package: OT/PT Guidelines
1993 MSRRC Resource Package: CSPD Issues
1993 SARRC Recruitment and Retention of Special Education Personnel
1993 GLARRC Strategies for Developing a Comprehensive Classroom Management

System: A Planning Guide
1993 GLARRC Training Guide--Process and Product: The IEP Challenge-- Maureen

L. Griffin, [sponsored by GLARRC for the Illinois Board of
Education]

Corrections

1993 WRRC Corrections Connection: Special Education in the Justice System
Topical Update WRRC

Cultural/Linguistic Diversity

1991 SARRC Culturally Diverse Children Drugs and Alcohol: Implications for
Early Intervention

1992 WRRC Celebrating Diversity: Notes Produced by the Western Regional
Resource Center from the TAPP/RRC Celebrating Diversity
Conference, January 27- 31

1993 SARRC Culturally and Linguistically Diverse Children with Disabilities
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Curriculum

1991 WRRC

1992 WRRC
1992 MSRRC
1993 MSRRC

Due Process

1992 MSRRC
1993 MSRRC

Early Childhood

1991 MSRRC
1991 MSRRC
1991 WRRC

1992 MSRRC
1992 MSRRC

1992 MSRRC
1992 MSRRC

1992 MSRRC

1992 SARRC
1992 SARRC
1993 MSRRC
1993 MSRRC

1993 SARRC

199? WRRC

Education Reform

Pohnpei Curriculum Development for Special Education in The
Department of Education Five Year Education Development Plan
(1990-1995)
Elements of Cooperative Learning
Resource Package: Art and Music for Students with Disabilities
Resource Package: Implications of Year Round Schools for Special
Education

Resource Package: Hearings and Complaints
Resource Package: Complaint System Managers

Resource Package: IFSP Training Materials
Resources Pertaining to Preschool LRE and Child Caic
Topical Update on the Individualized Family Service Plan and
Family-Centered Case Management
Kentucky Early Childhood Advisory Council 1992-93 Plan
Delaware Department of Public Instruction, Division for Exceptional
Children, Early Childhood Transition Document
Resource Package: Part H Compliance
Resource Package: Statewide Early Childhood Technical Assistance
Systems Survey
Resource Package: IFSP & Family Centered Resource KERA EC
Advisory Council Annual Plan for 1991-1992
Grant Writing Seminar - A Training Manual
Identification of Young Children with Developmental Disabilities
Facilitating Community-Based Services
KERA EC Advisory Council Fact Sheet KERA EC Advisory Council
Operating Procedures
Guidelines for SEA and LEAs in Developing Policies for Service
Providers
Thinking About What We Do: The Inclusion of Families,
Assessment in Play, Working in Early Childhood Settings

1993 SARRC Education Reform and Special Education: The Era of Change for
the Future (SARRC Lead)
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Effective Education Practices

1993 MPRRC

1993 MPRRC

1993 MPRRC

Effective Math and Science Instruction Using a Videodisc Program
in BIA Schools
Improving the Learning Environment Through Direct Observation
and Prescriptive Feedback
Managing the Classroom Environment to Facilitate Instruction, a
Video Training Package

Evaluation/Assessment

1991 MSRRC Resource Package:
of Students

1992 MSRRC Resource Package:
1993 MSRRC Resource Package:

Fiscal Management

1992 MPRRC
1992 WRRC

1992 MSRRC
1992 MSRRC
1992 MSRRC
1993 GLARRC

Inclusion

Evaluating and Grading Individual Performance

Assessment and Placement of ESL Students
Special Education Teacher Evaluation

State Special Education Funding Models
Report to the Legislature on Special Education-Safety Net: Section
501(4), Chapter 16, Laws of [19911 WRRC, First Extraordinary
Session
Resource Package: State Medicaid Information
Packet on Federal Program and Fund Flexibility
Resource Package: Resources Relating to State Finance Systems
Special Education Finance in the Great Lakes States

1991 WRRC "Integration: Making It Work!" Training Packet
1991 WRRC The Poway Integrated Resource Program (Video)
1992 MSRRC Resource Package: Alternative Scheduling (Four by Four

Programming)
1992 MSRRC Resource Package: Cost Factors/Benefits Related to Inclusion
1992 MSRRC Resource Package: Self-Assessment Inclusion Checklists
1993 MSRRC Resource Package: Selected State Systems Change Grants
1993 GLARRC Alternative Service Delivery Systems: Ohio Pilot Service Model

Evaluation
1993 GLARRC PerulsyrVania Gateways Systems Change Project Evaluation:

PreOioject Attitudes Survey
1993 GLARRC Pennsylvania Gateways Systems Change Project Evaluation:

Postproject Attitudes Survey
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Individualized Education Program

1991

1991
1992

MPRRC

MSRRC
MPRRC

Developing Effective Individualized Education Plans - Video
Training Program
Resource Package: IEPs and the Least Restrictive Environment
Iowa IEP Resource Manual and Participants Manual

1992 MSRRC Resource Package: Best Practice Related to Assessment/IEP
Linkages

1993 GLARRC Training GuideProcess and Product: The IEP Challenge Maureen
L. Griffin, [sponsored by GLARRC for the Illinois Board of
Education]

1993 MSRRC IEP Guides Supporting Inclusion for People with Disabilities
1993 MPRRC Individual Education Program - Self-Monitoring Checklist
1993 MPRRC Monitoring the Progress of Annual Goals and Short Term Objectives
1993 MPRRC Teacher and Support Staff Inservice on Appendix C or The Most

Frequently Asked Questions Regarding Individualized Education
Programs

1993 WRRC The Individualized Education Program: A Workshop for Teachers
and Parents

Least Restrictive Environment

1991 MSRRC Resource Package: Consultants for Interactive Video Training/LRE
1992 MSRRC Resource Package: Materials to Assist LEAs in Making LRE

Placement Decisions
1993 GLARRC Alternative Service Delivery Systems: Ohio Pilot Service Model

Evaluation
1993 GLARRC Training Guide -- Process and Product: The IEP Challenge-- Maureen

L. Griffin, [sponsored by GLARRC for the Illinois Board of
Education]

Local Education Agency(ies)

1991 WRRC Comprehensive Application for Project Funds - Northwest
Instructive Design - Wilson and Brodsky

1993 GLARRC Pennsylvania Statewide Support Initiative Evaluation Report:
School District Satisfaction

Minimum Competency Testing

1991 MSRRC

Outcomes

1992 WRRC

Summary of Outcome/Assessment Activity in Rcgion

Identifying and Measuring Student Outcomes
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Parent Participation

1991 SARRC Family Involvement Guides
1991 MSRRC Resource Package: Recent Parent's Rights Handbooks
1991 MSRRC Resource Package: Family Resource Centers
1992 MSRRC Vision for NPND
1992 MSRRC Resource Package: Parents Rights Materials in Spanish and

Kurdistan
1992 MSRRC Resource Package: Spanish Version of IDEA and 94-142
1992 SARRC Report on Alabama Family Inclusion Team Planning
1992 SARRC Family Involvement Model
1992 MPRRC South Dakota Parent Connection Public Service Announcements

(video)
1993 MSRRC Resource Package: Parents Rights
1993 MSRRC Requests for Proposals: Third Party Evaluation of the Kentucky

Parent Resource Center Program
1993 MPRRC Parent Professional Partnership - Belief Statement - Video Training

Package
1993 MPRRC Parent's Rights in Special Education Video
1993 NERRC Creating a Rich Mosaic
1993 NERRC Recommended Practices in Home/School Collaboration
1993 NERRC Parents Encouraging Parents (PEP)
1993 SARRC Inclusion of Parents and Families of Children with Disabilities in the

Educational Process
1993 SARRC A Synopsis of the New Mexico Connection: Family-School-

Community Partnership
1993 SARRC Involving All Families - An Annotated Bibliography of Translated

Material for Parents

.'olicies & Procedures

1991 WRRC Oregon Administrator's Manual for Special Education Services
1991 WRRC Special Education Administrative Policies and Procedures:

Federated States of Micronesia
1991 WRRC Special Education Administrative Policies and Procedures: Kosrae

State Department of Education
1992 WRRC Alaska Special Education Handbook (Update)
1992 WRRC Analysis of New IDEA Regulations
1992 WRRC Final Regulations: IDEA (P.L. 101-476) Secondary Transition

Components
1992 MPRRC The Individuals with Disabilities Act - What You Need to Know

Information Bulletin
1993 NERRC Special Education Law Up-date
1993 NERRC Assistive Technology: Legal and Policy Issues
1993 NERRC National School Reform Issues and Students with Disabilities
1993 NERRC Legal Up-Dates under the Individuals With Disabilities Education

Act
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1993 NERRC
1993 WRRC

Program Evaluation

Legal Aspects of Behavior Management and Student Discipline
Policies and Procedures Manual Draft

1991 GLARRC Pennsylvania Statewide Support Initiative Evaluation Report
1992 GLARRC Pennsylvania Statewide Support Initiative Evaluation Report
1992 SARRC Evaluation Information Report
1993 GLARRC Alternative Service Delivery Systems: Ohio Pilot Service Model

Evaluation
1993 GLARRC Pennsylvania Gateways Systems Change Project Evaluation:

Preproject Attitudes Survey
1993 GLA1-1:: 7 Pennsylvania Gateways Systems Change Project Evaluation:

Postproject Attitudes Survey
1993 GLARRC Pennsylvania Statewide Support Initiative Evaluation Report:

School District Satisfaction

Program Planning and Development

1991 GLARRC Pennsylvania Statewide Support Initiative Evaluation Report
1992 GLARRC Pennsylvania Statewide Support Initiative Evaluation Report
1992 GLARRC Working Together: Providing Vocational Instruction to Students

with Disabilities
1992 MSRRC Notes from the NASDSE/OSEP Part B State Plan
1992 WRRC California Visits Pennsylvania: A Look at Pennsylvania's

Instructional Support Process
1992 WRRC Restructuring Resource Packet
1992 WRRC Topical Update: Building Solutions for Educational Services
1992 MPRRC Kansas Section 504 Guidelines for Educators
1993 MPRRC Developing and Implementing Grant Proposals - A Training Manual

for BIA Educators
1993 WRRC A Snapshot of the "Perfect.' School
1993 WRRC Strategic Planning Meeting Workbook (California)

Quality Indicators

1992 MSRRC

Related Services

1993 NERRC

Respite Care

Resource Package: Management Review of School Quality

Guidelines for Occupational and Physical Therapy Services in
Vermont Schools

1992 MSRRC Resource Package: Behavior Management Training for Respite Care
Providers
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1993 NERRC

SEA Management

1991 MSRRC
1991 MSRRC
1991 WRRC

1991 WRRC

1991 WRRC
1992 MSRRC

1992 MSRRC
1993 MSRRC

1993 MSRRC

1993 GLARRC

SEA Monitori_g

1991 WRRC

1991 WRRC
1991 WRRC

1991 WRRC

1991 WRRC

1991 WRRC
1991 WRRC

1991 WRRC

1992 MSRRC

Chittenden County Respite Resources

Resource Package on State Advisory Council Forum
Resource Package: Various Pupil Teacher Ratios
Kosrae State Department of Education Special Education
Improvement Plan
Special Education Improvement Plan, Ministry of Education,
Republic of Palau
Special Education: A Plan for Republic of Palau
States' Survey of Compliance Monitoring and the National
Education Goals
Resource Package: Administrator Competencies
Tennessee Department of Education, Division of Special Education,
1992-93 Annual Plan
Report of the 1993-94 Annual Planning Retreat for the TN
Department of Education, Division of Special Education
Beginning the Quality Improvement Journey... Evaluation Results:
Ohio Division of Special Education

Current Status of Special Education
of Micronesia
Current Status of Special Education
Current Status of Special Education
of Micronesia
Current Status of Special Education
of Micronesia
Current Status of Special Education
Northern Mariana Islands
Current Ste' as of Special Education
Current Scatus of Special Education
Islands
Current Status of Special Education
Micronesia
Resource Package: Sample LEA Mo

in Chuuk, the Federated States

in Guam
in Kosrae, the Federated States

in Pohnpei, the Federated States

in the Commonwealth of the

in the Republic of Palau
in the Republic of the Marshall

in Yap, the 1:.---terated States of

Secondary/Post Secondary_Education

1993 NERRC

Self-Advocacy

1992 MSRRC

rdtoring Reports

The ENHANCE Program - Trinity College

Resource Package: Self-Advocacy
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Special Populations

1991 MPRRC
1991 MSRRC

1991 MSRRC

1992 MSRRC
1992 MSRRC
1992 MSRRC
1992 MSRRC
1992 MSRRC
1992 MSRRC
1992 MPRRC
1992 SARRC
1993 MSRRC
1993 MSRRC
1993 MSRRC
1993 MSRRC

1993 MSRRC
1993 MSRRC
1993 MSRRC
1993 MSRRC

1993 SARRC

1993 WRRC

Technology

1991 MSRRC
1992 MSRRC
1993 MSRRC

Transition

1991 MSRRC
1991 WRRC
1991 WRRC

1991 WRRC
1992 MSRRC
1992 MSRRC
1992 MSRRC

G-8

Utah Guidelines for Serving Students with Traumatic Brain Injuries
Resource Package: Model Programs Serving Adjudicated and SED
Youth
Resource Package: Issues Associated with Services for SED
Students
Resource Package: TBI Policy that Includes IDEA Requirements
Resource Package: State Definitions of TBI
Resource Package: Materials Pertaining to TBI
Resources Regarding Children Exposed Prenatally to Drugs
Resource Package: Gifted/LD
Resource Package: Central Auditory Processing Disorders
Utah Guidelines to Serve Students with Special Health Care Needs
Bridges to the Future: Program Delivery to Children with Autism
SED Innovations
Resource Package: Attention Deficit Disorder Training
Resource Package: LEA Information on ADD and Section 504
1993-1995 State Interim Testing Program: Guidelines for the
Inclusion of Students with Disabilities and Students with Limited
English Proficiency
Resource Package: Consultants for Interactive Video Training/LRE
Resource Package: State Standards for Interpreters
Resource Package: Gifted Education
Resource Package: Standards for Classroom Aides in an Autism
Classroom
Currents of Change: Autism and Pervasive Developmental
Disorders
Traumatic Brain Injury: The Role of Schools in Assessment

Resource Package: Assistive Technology
Resource Package #2: Assistive Technology
Resource Package #3: Assistive Technology

Resource Package: Compilation of Transition Materials
A Legislation and Transition Forum: Implications for States
California State Department of Education Special Education Division
Transition Demonstration Sites: 1984-1990 Pat Dougan & Kate
Moran
Transition Implementation in Hawaii
Resource Package: Transition and the IEP
Resource Package: Materials Explaining Transition to Parents
Resource Package: Transition
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1992 WRRC State Transition Systems Change Grantees Meeting Summary
1992 SARRC Functional Integrated Curriculum
1993 MSRRC Resource Package: Incorporating Transition into the IEP
1993 MSRRC Resource Package: Transition and the IEP
1993 NERRC Transition Services: A Legal Overview
1993 WRRC Transition Services Beyond Graduation: State Policies and

Perspectives
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OSEP ACTIVITIES SUPPORTING TRANSITION
SERVICES FOR YOUTH WITH DISABILITIES
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Through the Secondary Education and Transitional Services for Youth with Disabilities
Program, OSEP awards cooperative agreements and grants to institutions of higher
education, SEAs, LEAs, and other public and non-profit institutions to assist youth with
disabilities make the transition from secondary school to postsecondary life. Seven
different funding activities took place in 1993. This appendix briefly describes each
activity.

State Systems for Transition Services for Youth with Disabilities

Through this program, OSEP awarded $13,964,000 for six new cooperative agreements
and 24 continuation projects in 1993. The program supports one-time, five-year
cooperative agreements for joint applications from the SEA and the vocational
rehabilitation agency (or another State agency providing transition services). These
projects are designed to:

increase the availability, access, and quality of transition
services;

improve the ability of professionals, parents, and advocates to
assist youth in transition;

improve coordination and collaboration among service
providers; and

create an incentive for accessing and using the expertise and
resources of programs and projects that have developed
successful transition services for youth with disabilities.

The six new projects awarded in 1993 were to SEA in Florida, Indiana, Michigan, New
Jersey, Ohio, and Wisconsin.

Model Demonstration Projects to Identify, Recruit, Train, and Place Youth with
Disabilities Who Have Dropped Out of School

Through this program, OSEP funded nine new grants and two continuation grants
totalling $1,013,000 in 1993. The program supports model demonstration projects
implementing effective strategies to identify, recruit, train, and place youths with
disabilities who have dropped out of school. Descriptions of some of the new grants
are below.

The National Association of Rehabilitation Facilities, in Washington, D.C., will
provide students with an alternative means of earning the academic credits and
skills necessary to live and work within the community. The project combines an
emphasis on personal futures planning, self-determination, peer counseling, job
clubs, and paid work experiences.
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Transcen, Inc., in Rockville, Maryland, will identify factors that lead to successful
transitions from school to work for at-risk youth with disabilities, and will
determine how these factors can be applied to dropouts. The project will include
research, outreach, assessment, planning, placement, and follow-up activities.

Richmond Unified School District, in San Pablo, California, will develop a
comprehensive community-based service delivery model to address the needs of
youth with disabilities. Assessment of the effectiveness of program components
will be used to validate successful strategies.

The University of Hawaii, in Honolulu, will address case management and
interagency coordination issues through planning and development, field testing,
and demonstration of model interventions. An in-depth follow-up of school
dropouts will be used to profile risks, initiate dropout prevention strategies, assist
in program planning, and identify and recruit dropouts for the program.

Jewish Vocational Service, Inc., in Boston, will emphasize community involvement
and draw on successful models to prepare dropouts for employment and
independence. The project will broaden the capacity of service providers to assist
youth with disabilities who face barriers to employment. The project will
specifically target multi-cultural populations.

School-Business Partnerships of Long Island, in Melville, New York, will
demonstrate community-based efforts to provide employment and independent
living opportunities for youth with disabilities. An evaluation instrument will be
designed to assess the success of a model that utilizes a network of community-
based partners to provide youth with disabilities who have left school means to
complete their school programs and at the same time obtain exposure to the work
place.

Institute to Evaluate and Provide Technical Assistance to States Implementing
Cooperative Projects to Improve Transition Services

The National Transition Network (NTN) center at the University of Minnesota received
$588,000 to help States provide secondary transition services for youth with disabilities.
The NTN is a collaborative effort among a number of universities and technical
assistance centers across the country. It provides evaluation and technical assistance to
States implementing cooperative agreements funded under the State Systems for
Transition Services for Youth with Disabilities Program.

Demonstration Projects to Identify and Teach Skills Necessary for Self-
Determination

Through this program, OSEP funded six new grants and 14 continuation projects in
1993. The program supports model demonstration projects that identify the skills and
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characteristics necessary for self-determination, as well as the in-school and out-of-
school experiences that lead to the development of self-determination.

The Spina Bifida Association of Kentucky will develop and implement a
curriculum of in-school and out-of-school experiences with which to prepare
children and youth with spina bifida, as well as their parents, to assume
responsibility for self-determination in their personal lives and as they interact
with health and education systems to obtain needed services.

The University of Alaska at Anchorage will produce a method to teach skills
necessary for self-determination by combining video feedforward techniques with
personal 'futures planning.

Colorado State University, in Fort Collins, will demonstrate a model process
resulting in outcomes for individuals with disabilities that reflect their personal
choices, including direct assessment of se:If-determination skills, person-centered
planning processes, and teaching strategies to achieve self-determined futures.

The Oregon Research Institute, in Eugene, will develop a model for enhancing
opportunities for the development of self-determination skills of secondary and
transition age youth with developmental disabilities.

The Teachers College at Columbia University will employ four innovative and
unique strategies to improve the self-determination of transition-aged students in
school and community-based programs in New York City.

The Richmond Unified School District, in San Pablo, California, will develop
teaching strategies to enhance assertiveness, creativity, self-advocacy, and
decision-making skills for youth with disabilities.

Research Projects on the Transition of Special Populations to Integrated
Postsecondary Environments

Through this program, OSEP awarded four new grants and ten continuation grants
totalling $1,697,000 in 1993. It supports researching effective strategies to provide
transitional services to youth with disabilities age 16 through 21 who are moving from
one setting to another. Projects must focus on at least one of the following special
populations: adjudicated youth with disabilities; youth with serious emotional
disturbance; or youth with severe physical disabilities, including traumatic brain injury.

The Institute for Rehabilitation and Research, Brain Injury Research Center, in
Houston, Texas, will study whether participation in a model, post-acute,
community-based transition program results in greater short-term and long-term
community integration for youth with moderate to severe traumatic brain injuries.
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The Integrated Resources Institute, in Irvine, California, will emphasize job
supports including mentoring, internal coaching, consultive training, and job
sharing for youth with serious emotional disturbances and severe physical
disabilities.

Transcen, Inc., in Rockville, Maryland, will utilize the qualitative multiple case
study design to identify significant variables that contribute to successful
transition for youth with serious emotional disturbance and/or mental illness.

The University of Nebraska, in Lincoln, will develop a profile of adjudicated
youth with disabilities and provide a comprehensive model for providing effective
transitional services and strategies for this special population.

Multi-District Outreach Projects

Through this program, OSEP provided $1,038,000 for eight continuation grant projects
to enhance the capacity of LEAs by promoting implementation of proven transition
service models, or selected components of those models, in multiple districts within a
State. Staff training, technical assistance, information sharing, and on-site observation
of model programs are designed to accomplish model implementation. The grantees
are:

Georgia State University,

University of New Orleans,

Marriot Foundation for People with Disabilities,

Arizona Department of Education

Kent State University,

Wayne State University,

Parents Education Advocacy Training Center, and

North Santa Cruz County SELPA.

Institute on Intervention Effectiveness

The Institute, located at the University of Illinois in Urbana, was funded at $912,000 in
1993. It focuses on applied problems of youth in transition from high school to post-
secondary education, employment, adult and community living, and social integration.
Its research team is developing three intervention programs. The transition planning
and employment-related intervention research programs will attempt to validate new
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intervention strategies. There will also be an evaluation study with the goal to
identifying effective intervention approaches and their related outcomes, and a study
analyzing secondary education, employment, and independent living outcomes of
youth in transition.
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